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Executive Summary 
 
During the spring semester 2010, forty‐two faculty members representing a variety of disciplines and each of 
the academic divisions at the El Camino College Compton Educational Center had a unique opportunity to 
participate in the Faculty Inquiry Partnership Program (FIPP).  Participants brought significant teaching 
experience to the program.  The average years teaching at Compton Educational Center was 16 (high = 39 
years, low = 1 year) and the average years of overall teaching experience was 21 (high = 40 years, low = 2 
years).   
 
As part of the program, faculty completed the On Course I workshop, which has been proven to dramatically 
improve student academic success and retention.  Faculty were trained  in dozens of innovative strategies ‐‐ 
representing the best practices in higher education, business and psychology – for developing active, 
responsible and successful learners.  What makes FIPP particularly unique is that the training was followed by 
the program’s ongoing cycle of learning, based on David A. Kolb’s experiential learning model.  The Faculty 
Inquiry Partnership Learning Cycle is summarized below. 
 

Faculty Inquiry Partnership Program Learning Cycle 

 

A. CollaboratIve 
Inquiry: 

On Course I, 
Partner, FIPP 
Wkshps & 
Rndtbles

B. Planning: 

PIP, Course 
Design, FIPP 
Wkshps

C. 
Implementation:

5 Strategies

D. Assessment:

Student Surveys, 
Student Feedbk & 
Evaluation, FIPP 
Participants' 
Learning

E. Reflection:

Activity Reports

FIPP Wkshps

 
Collaborative Inquiry consisted of the On Course I workshop, the FIPP partnerships, workshops and 
roundtables.  Faculty reported that the three‐day intensive On Course I workshop was highly effective.  They 
unanimously indicated they would recommend the training to a colleague and rated the workshop 9.3 out of 
10, using the following scale: 1=poor, 10=excellent.  A participant explained, “I really loved the opportunity to 
feel like part of a learning‐teaching community.”  Fourteen participants agreed to serve as On Course 
Ambassadors and established goals for how they will introduce On Course strategies to their students and 
colleagues.  These participants have contributed to the center’s regional and national profile because the 
Compton Educational Center is now identified on the On Course website as among the institutions developing 
active and responsible learner.  As further evidence of FIPP participants’ leadership, more than one third of the 
participants at the spring 2010 On Course II workshop at El Camino College were from Compton. 
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Faculty participated in four FIPP Collaborative Workshops.  They reported appreciating the opportunity to 
exchange ideas and to learn how their colleagues were using and adapting On Course‐related strategies.  
Comments also suggested that the workshops helped maintain the enthusiasm for teaching and student 
learning which was generated at the On Course I workshop.  On a scale of 1‐10 (1 = poor; 10 = excellent), the 
workshops averaged 9 and 9.6.  A representative comment from a participant identified what they 
appreciated most from the workshop, “The variety!  Different participants have been SO VERY creative, used 
so much energy and interest to utilize some of the strategies we’ve learned in FIPP.” 
 
FIPP is designed to promote interdisciplinary collaboration among faculty, so each participant was paired with 
a colleague from a discipline different from their own.  During the semester, they had the opportunity to work 
together at the FIPP Collaborative Workshops and were expected to maintain ongoing contact to support each 
other’s progress, assist in problem‐solving and serve as a sounding board as they integrated new strategies 
into their teaching. 
 
Planning consisted of Proposed Implementation Plans (PIPs), course design and the FIPP Collaborative 
Workshops.  PIPs were developed collaboratively by FIPP partners as they outlined which five On Course‐
related strategies they would implement during the semester, in which courses, and how they would adapt 
the strategies to fit their content.  In order to maximize effective collaboration and the ability to evaluate the 
implementation of new strategies, each partnership chose the same five activities.  Forty‐one of the forty‐two 
faculty who completed the On Course workshop submitted PIPs.  By developing their PIPs, participants made 
tremendous strides in their course design before the semester had even begun.  Because they were proposed 
plans, PIPs were designed to be flexible, so FIPP Collaborative Workshops provided an avenue for further 
development and refinement of the plans. 
 
Implementation, one of the key steps in the FIPP Learning Cycle, required participants to adapt what they had 
learned during the On Course workshop and to integrate at least five new strategies into their teaching.  The 
goals of the program are ambitious and include transforming campus culture, developing innovative 
approaches to student success, and helping students achieve their full potential by becoming active and 
responsible learners.  As a result of this comprehensive approach to student success, faculty were required to 
implement at least one strategy from each of the five domains of influence:   
 

1. classroom activities (e.g., case studies, jigsaw, think‐pair‐share)   
2. creating a classroom environment (e.g., seating arrangements, group work) 
3. setting classroom expectations (e.g., student contract, goal setting)  
4. providing feedback and evaluation (e.g., student surveys, test review) 
5. designing homework and other out‐of‐classroom learning experiences (e.g., field trips, library 

research). 
 
To promote accountability and participants’ steady progress during the implementation process, milestones 
were established as deadlines for participants’ progress toward the completion of program requirements.   
 
Activity reports were one of the most substantial outputs of the program.  Thirty (30) participants submitted a 
total of 128 activity reports.  The reporting process facilitated deep and critical reflection on teaching and 
student learning.  Reports will be used to create a clearinghouse of resources for other faculty on the El 
Camino Staff Development website.   
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Assessment occurred throughout the program because the program was designed to enhance participants’ 
skills implementing assessment tools and utilizing feedback and evaluation.  Assessment consisted of student 
surveys (assessing the effectiveness of the implementation of On Course‐related strategies), student feedback 
and evaluation (faculty‐designed strategies in which students assessed their own learning and/or the 
instructor’s teaching) and pre‐ and post‐assessments of FIPP participants’ learning (designed to study faculty 
experiences and potential faculty outcomes of the program).   
    
During the spring semester, 2010, 1770 FIPP Student Surveys were administered to Compton Educational 
Center students.  Twenty‐nine (29) FIPP participants administered eighty‐nine (89) sets of surveys.  Student 
surveys provide overwhelming evidence that FIPP achieved its goal of facilitating deeper learning and student 
success through active learning.  Of the students who were surveyed, 90‐92% agreed or somewhat agreed that 
the new strategies implemented by their instructors would contribute to their success as students and that they 
facilitated their understanding, active involvement, interest and attention as they learned.  It is also 
noteworthy that 90% of students recommended that their instructor use the strategy again.  As educators, it 
can be challenging – and intimidating – to effectively implement a new strategy the first time.  Student 
feedback suggests that the risks taken by FIPP participants to innovate in their teaching positively impacted 
students. 
 
Student comments on surveys provided strong evidence that students were developing the personal qualities 
associated with success in which faculty were trained at the On Course workshop, including personal 
responsibility, self‐motivation, and self‐management.  In addition, students reported benefitting from active 
and collaborative learning opportunities.  Students’ comments illustrate a renewed sense of engagement in 
their learning and help illustrate why On Course has been proven to improve success and retention. 
 
Personal Responsibility: From the FIPP strategies, students noted a sense of clarity about the need to take 
ownership of creating success for themselves and reaching their academic goals as well as a deeper 
commitment to being personally responsible. 

• What I had learned in this story is that we have to learn to be more responsible for our lives, especially 
in our education, because nobody is going to worry about our future. 

• Wow, a contract.  This makes me feel obligated. 
• I like this class because I think it helped me to be more responsible and to stop blaming others for my 

actions. 
 
Self‐Motivation:  Students identified a greater sense of motivation to engage both with the course content and 
in their own progress as students.  They described how motivation influences beliefs and behaviors and, 
ultimately, outcomes. 

• The activity or strategy I participated in helped me in terms of motivation and coming to class to 
participate and to stay productive in all my classes. 

• It helped me out because I know that I am committed to a challenge in my life that I have to 
accomplish.  It gave me more effort to want to achieve. 

 
Self‐Management: Students noted an increased awareness of the efforts that were required for them to 
succeed and a sense of determination to increase their effort. 

• I think that this particular activity helped me in many ways…my experience with this activity helped me 
remember where I stand as a student and kept me on track, which really helped me overcome my 
goals. 
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• The handouts gave me as a student a reality check.  It made me realized I need to step my game up and 
be honest with myself. 

• Preparing is always good.  Had I not been in the class, I wouldn't have prepared myself. 
 
Active learning:  Student comments illustrate the variety of benefits of being in a classroom that requires them 
to adopt an active role in their learning process: they asserted that active learning increases their interest, 
their learning, and their long‐term effectiveness as learners.   

• The strategy was a success because of several reasons:  1) it allowed me to actively participate in class.  
2) I was able to interact with my colleagues, and 3) it enabled the class to simultaneously enjoy while 
learning the material.  I greatly hope that this method of teaching is applied more often. 

• History doesn't really interest me that much, however, this exercise kept my interest.  I am happy we 
did it and because of it I am a little more interested in the constitution and what's in it. 

 
Collaborative learning: Students reported that collaborative learning leads to an increased interest in the 
material, a deeper sense of responsibility to complete their work, enhanced learning through exposure to a 
variety of perspectives, a better understanding of the content, and, perhaps most importantly, deeper 
learning.   Students suggest it may also have residual effects because it encourages students to network and 
continue to collaborate throughout the semester.   

• I liked the activity because you are putting your knowledge into practice by teaching and explaining the 
material to others. 

• I love the groups because sometimes students can explain subjects and easier to understand than a 
teacher at times. 

• It keeps you involved and you have to learn the material because you have to go back to your group 
and explain.  So you are forced to be prepared. 

 
FIPP is designed to promote active and responsible learning.  Faculty surveys provide evidence of an increase in 
active learning, a decrease in disruptive behaviors and more frequent assessment of student learning.   First, 
faculty responses indicated a substantial increase in students’ active involvement in the classroom.  Seventy‐
one percent of faculty reported that their students “always” or “frequently” engaged in active learning in the 
pre‐program survey.  This increased to 81% in the post‐program survey.  Fifteen percent more faculty believed 
their students are “always” actively involved in their learning in the post‐program survey, compared to the 
pre‐program survey.  The faculty role in promoting active learning also seems to have increased as well: 100% 
of faculty reported that they “always” or “frequently” promote active learning, an increase of 11%. 
 
Second, progress in developing responsible learners echoed the increases in active learning.  In the post‐
program survey, 70% of faculty indicated that their students “always” or “frequently” take responsibility for 
their learning and success, an increase of 10%.   
 
The largest change was in faculty members’ satisfaction in their ability to address difficult student behaviors: 
96% of faculty agreed that they “always” or “frequently” feel satisfied, an increase of 20%.  Perhaps a noted 
8% decrease in the number of faculty reporting that they “always” experienced difficult behaviors and 
negative attitudes in the classroom contributed to this trend.  The surveys also reflected an increase in faculty 
reporting “always” or “frequently” assessing student learning and requiring out‐of‐classroom experiences. 
 
Respondents unanimously reported that their teaching had been positively impacted by FIPP.  Nearly all 
participants (93%) reported that they have incorporated more strategies for enhancing students’ sense of 
responsibility for their education and more strategies for actively engaging students in the learning process 
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(89%).  Similarly, most believe they have enhanced their skills assessing student learning and a substantial 
number (77%) expanded their professional network to collaborate with more colleagues outside their 
discipline.   
 
Faculty comments also provide strong evidence the FIPP successfully met participants’ goals and expectations 
for their involvement.  The elements of the program they found most helpful are described below. 
 
Increased quantity and quality of teaching strategies.  Participants noted that their repertoire of strategies for 
student learning has expanded and that the program provided tools to address a variety of learning styles. 
• It helped me learn and understand different strategies that can be used in the classroom to promote 

retention and success among students. 
• Learned new motivational strategies that appealed to a variety of learning styles. 
 
Building community and providing an exchange of ideas. Faculty appreciated the opportunity to establish 
cross‐disciplinary connections with and learn from colleagues, the presenter and coordinator.  
• The ongoing support from the FIPP Roundtables and monthly meetings in trying these “new techniques” in 

the classrooms and the feedback/sharing from colleagues. 
• The chance to sit with other professors who are working in various disciplines at Compton really made me 

feel much more tied to the school as a whole. 
 
Increased self‐awareness as an educator.  The program provided a stimulus for self‐evaluation and for taking a 
personal inventory.  
• One of the greatest tools that I learned in FIPP was to be able to recognize my own strengths and 

weaknesses and work within them.  They both serve a purpose and have helped me grow as an instructor. 
 
Increased motivation and commitment.  Faculty noted that the program encouraged them to work harder and 
strengthened their commitment to student success.    
• It is empowering me in order to do an extra mile to assist students to achieve their learning goals. 
• With the creation of student success teams and mid‐term check, it not only held my students accountable 

but it also held me accountable to keep better track of grades, assignments, and keep me on track with my 
syllabus. 

 
Development of active and responsible learners.  Faculty participants believe that the program has equipped 
them to develop active, responsible learners and to promote students’ self‐efficacy. 
• Finding a more positive vocabulary to use in order to hold students responsible for their success/failure. 
• Student‐centered learning to help students become more aware of the abilities that they have not yet 

explored. 
 
Participants noted that the program was a source of energy and motivation for them. Interestingly, their 
comments suggest that the program provided a much needed source of replenishing their energy when, for 
example, they described the program as “re‐invigorating” and “revitalizing.”  Participants reported that the 
program provided a learning experience which they described as expanding, informative, enriching, 
stimulating, educational, resourceful, and a forum for “sharing of excellent ideas.”  Some suggested that, 
through the learning experience, a paradigm shift was occurring.  FIPP was described as expanding, a game 
changer, thought‐provoking, eye‐opening, and out of the box.  Faculty described the program as not only 
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educational but challenging and rigorous.   Finally, the collaborative nature of the program was among its 
salient qualities and faculty noted the program was collegial and supportive.   
 
Recommendations for Further Faculty Development.  Recommendations from participants included the 
following: 
 
• More intermediate deadlines.  Feedback suggests that the established milestones may need to be 

communicated, tracked and incentivized differently to further help participants pace their implementation 
of strategies. 

• More teaching strategies.  In addition to general requests for more strategies, faculty specifically 
requested more case studies since a number of FIPP participants incorporated case studies into their 
teaching which sometimes caused repetition.  In addition, faculty requested teaching resources such as 
chimes or CDs of music. 

• More collaboration.  Faculty suggested the possibility of blending FIPP events to expand the collaboration 
to include El Camino College and Compton Educational Center faculty. 

• More time to implement strategies.  Faculty requested an extended time frame for the implementation 
phase of the program. 

 
Additional suggestions are described below. 
 
Further Assessment of Program Outcomes, including: 

• Investigate student and section data for FIPP participants, both before and after their participation in 
FIPP.  Data collected would include retention, success, persistence, course series progression, time to 
goal (e.g., college‐level courses), course repeat patterns, financial aid status, degrees and transfers, 
first‐generation, and SES (via application). 

• For future FIPP cohorts, collect information about the extent (i.e., frequencies) each participant 
implemented the strategies and in which sections they administered them.  In addition, a follow‐up 
survey can be administered to the first cohort of FIPP participants.   

• Consider inviting a small subgroup of participants to conduct a quasi‐experimental control‐group study 
to determine if the new engagement activities are positively associated with student learning. 

Improved Processing of Student Surveys.   
• Develop a tracking form to enhance cooperation, monitor progress of surveys, communicate deadlines 

and save time. 
• Develop a more efficient system for processing surveys, including pre‐printing faculty names on 

student surveys and using color coding and organizers. 
• Revise student surveys to request first‐generation status and to improve clarity of instructions and 

questions. 
• Scale back the number of student surveys completed by each instructor to two surveys and the 

number of faculty surveys from three to two. 
Ongoing FIPP Activities at Compton Center. 

• As a new cohort begins in fall, 2010, the former FIPP participants can provide leadership by establishing 
a formal mentoring program, convening a panel of past participants for a FIPP Collaborative Workshop, 
investigating opportunities for collaboration between the two groups, and for organizing a 
“graduation” to present awards of recognition for those who completed the program.   

• Former FIPP participants should be encouraged to present workshops at Compton and at national 
conferences (such as the On Course National Conference).   
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• Create a leadership team to organize opportunities to support FIPP participants’ ongoing professional 
development as well as to train colleagues who have not yet participated in FIPP. 

 
Improve Faculty Progress and Accountability for Future FIPP Cohorts   

• Provide FIPP handbook and orientation at On Course I Workshop, including a tool to track progress, 
program overview and deadlines, sample reports, guidelines for student surveys and other resources. 

• Require faculty to track and report their progress toward completion of program requirements.  
Progress may be more effectively sustained if faculty are tracking and reporting their progress with a 
tool that will be required as part of the final report. 

• Integrate milestones with financial incentives.  The FIPP Acknowledgement of Participation has been 
revised to note that the stipend is dependent upon completion of program requirements by 
established deadlines. 

 
Conclusion  FIPP participants emphasized the importance of programs like FIPP and the need to continue to 
offer them.  Representative of the sentiment among FIPP participants, one faculty member commented, 
“Please keep ‘em coming!  FIPP is deeply needed for educators and for the impact that we will be able to have 
on the future through our students.”  Another participant captured the overall goal of the program when they 
noted, “I will carry the thoughts and concepts introduced in the manuals and the workshop with me as long as 
I teach.  The whole purpose of the course was the help us empower our students.  Being students ourselves in 
the course, [FIPP] empowered us.” 
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During the spring semester 2010, faculty at the El Camino College Compton Educational Center had a unique 
opportunity to participate in the Faculty Inquiry Partnership Program (FIPP).  As part of the program, faculty 
completed the On Course I workshop, which is a data‐driven approach to student success and retention.  
What makes FIPP particularly unique is that, following the On Course workshop, faculty engaged in a semester 
of ongoing training, mentoring, and collaboration with a colleague from a discipline different from their own.  
Each participant was responsible for adapting what they had learned during the On Course workshop in order 
to integrate at least five new strategies into their teaching.  The focus of the program is to transform campus 
culture, develop innovative approaches to student success, and to help students achieve their full potential by 
becoming active and responsible learners.    
 
This final report contains an overview of the program’s design, establishment of the program, description of 
the outcomes, and recommendations for further faculty development. 
 
I.  Program Design 
Unlike typical training programs or professional conferences, the Faculty Inquiry Partnership Program is 
designed to facilitate learning in an ongoing way through interdisciplinary collaboration.  David A. Kolb’s 
experiential learning model emphasizes an ongoing learning process which is grounded in concrete experience 
and includes reflection, generalization, and application [Kolb, D.A. (1984) Experiential Learning, Englewood 
Cliffs, NJ: Prentice Hall].  Similarly, there are several components which are envisioned as part of the Faculty 
Inquiry Partnership Program’s ongoing cycle of learning and which include collaborative inquiry, planning, 
implementation, assessment, and reflection. 
 

Faculty Inquiry Partnership Program Learning Cycle 
 

A. CollaboratIve 
Inquiry: 

On Course I, 
Partner, FIPP 
Wkshps & 
Rndtbles
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PIP, Course 
Design, FIPP 
Wkshps

C. 
Implementation:
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D. Assessment:

Student Surveys, 
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Learning
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Activity Reports

FIPP Wkshps
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A.  Collaborative Inquiry has three main components, including the On Course I workshop, FIPP Partners, and 
FIPP Collaborative Workshops and Roundtable Discussions. 
 
1.  On Course I Workshop.  The training is highly experiential and designed to provide faculty with dozens of 
innovative strategies – representing the best practices in higher education, business and psychology ‐‐ for 
developing active, responsible and successful learners.  One participant noted, On Course “builds on the 
cutting edge teaching philosophies in my graduate program.”  The purpose of the workshop is “to provide 
educators with 

• learner‐centered structures for helping students learn more deeply, and 
• strategies for helping students become active and responsible learners who can thrive in a learner‐

centered environment” (On Course Workshop Workbook, pg. 5).  
 
The training is research‐based and data driven.  The On Course strategies are proven to improve student 
academic success and retention at two‐ and four‐year institutions across the U.S. (see Appendix A: On Course I 
Workshop for an overview of the data or consult www.oncourseworkshop.com for complete reports from 
individual institutions).   
 
Throughout the training, workshop participants were engaged with colleagues from a variety of disciplines to 
increase their effectiveness in facilitating active learning and in guiding students to develop the qualities 
associated with success in college, work and life.  These qualities include: 

• personal responsibility, 
• self‐motivation, 
• self‐management, 
• interdependence, 
• self‐awareness, 
• life‐long learning, 
• emotional intelligence, and 
• self‐esteem. 

 
A complete description of the “Choices of Successful Students” is provided in Appendix A: On Course I 
Workshop. 
 
2.  FIPP Partners.  FIPP is designed to promote interdisciplinary collaboration among faculty.  In the On Course 
training, faculty discover that, regardless of the differences in their content knowledge, there is much they 
have in common when they have a shared goal of enhancing student learning and success.   
 
Before the conclusion of the On Course training, each FIPP participant was paired with a colleague from a 
discipline different from their own.  Partners participated in a planning session on the final day of training, 
during which they agreed on the same five On Course‐related strategies that they would use or adapt in the 
upcoming semester.   
 
During the semester, partners had the opportunity to work together at the monthly FIPP Collaborative 
Workshops (described below) and were expected to maintain ongoing contact to support each other’s 
progress, assist in problem‐solving and serve as a sounding board as they integrated new strategies into their 
teaching.   
 

http://www.oncourseworkshop.com/
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3.  FIPP Collaborative Workshops and Roundtable Discussions.  FIPP is designed to provide ongoing training 
and support to encourage faculty to move beyond learning about new strategies to actually integrating what 
they’ve learned into their regular practice.  Throughout the spring 2010 semester, participants were required 
to attend four FIPP Collaborative Workshops (see Appendix B: FIPP Collaborative Workshops).   During the 
workshops, faculty participated in a variety of activities, including: 

• Making brief presentations to the group about strategies they implemented in their teaching, their 
assessment of the effectiveness of the strategies and any necessary revisions; 

• Exchanging ideas and engaging in problem‐solving with their partner and/or within a small group; 
• Learning about resources such as websites and professional development opportunities; and 
• Utilizing tools for goal‐setting, planning next actions and monitoring progress to support their efforts 

completing the FIPP requirements. 
 

In addition, optional Roundtable Discussions were scheduled twice during the semester.  Roundtables were 
designed to afford the participants additional access to the FIPP Coordinator because her primary assignment 
is in Torrance, not Compton.  They were scheduled at a midpoint in between FIPP Collaborative Workshops to 
encourage faculty to maintain momentum as they implemented their strategies.  The Roundtable Discussions 
provided a more informal forum for FIPP participants to discuss their progress, questions, or problems and to 
seek mentoring from their colleagues and the FIPP Coordinator. 
 
B.  Planning has three main components, including Proposed Implementation Plans (PIPs), Course Design and 
FIPP Collaborative Workshops.  
 
1.  Proposed Implementation Plans (PIPs).  The goal of the interdisciplinary partnerships was to deepen 
participants’ learning by collaborating with a fellow participant to implement five On Course‐inspired 
strategies.  In order to maximize effective collaboration and the ability to evaluate the implementation of new 
strategies, each partnership chose the same five activities.  Faculty chose one strategy from each of the 
following five domains of influence, which were identified and discussed in the On Course I workshop and 
created a specific plan for how they would integrate the strategies into their teaching: 
 

1. classroom activities (e.g., case studies, jigsaw, think‐pair‐share)   
2. creating a classroom environment (e.g., seating arrangements, group work) 
3. setting classroom expectations (e.g., student contract, goal setting)  
4. providing feedback and evaluation (e.g., student surveys, test review) 
5. designing homework and other out‐of‐classroom learning experiences (e.g., field trips, library 

research) 
 
Faculty began work on the PIPs during a planning session on the final day of the On Course I workshop when 
they were provided a worksheet for drafting their PIP (see Appendix C: Proposed Implementation Plans).   PIPs 
were due a week later ‐‐ the week before the beginning of classes – so that, even before the semester began, 
faculty had collaborated with a partner to design a plan for implementing the strategies they learned in the On 
Course I workshop.  Copies of the Proposed Implementation Plan and a summary of all of the PIPs are 
provided in Appendix C: Proposed Implementation Plans. 
 
2.  Course Design.  With their Proposed Implementation Plans as a guide, faculty created specific lesson plans 
and determined how they would adapt the On Course strategies to their content, teaching style, and to 
accommodate their students’ needs.   
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3.  FIPP Collaborative Workshops.  As noted, the ongoing workshops were designed to provide resources 
(websites, case studies, sample assignments and lesson plans), planning tools (goal setting worksheets, next 
actions lists, and progress reports) and time for planning with FIPP partners or in small groups.  Workshop 
evaluations, agendas, PowerPoint presentations, progress reports, tools and resources which were distributed 
to faculty at the workshops are provided in Appendix B: FIPP Collaborative Workshops.   
 
C.  Implementation.  Faculty participants were required to implement five strategies into their teaching, as 
identified in the Proposed Implementation Plan.  Faculty had flexibility to adapt their proposed plans as 
needed.  Faculty determined for themselves which strategies they would implement (as long as they were in 
agreement with their partner), how they would implement the strategies, and in which courses the strategies 
would be implemented.  The number of sections in which they’d implement a given strategy and whether they 
consistently implemented strategies in the same course sections were decided by the faculty.   As noted, 
participants were responsible for implementing at least one strategy from each of the following domains of 
influence:   
 

1. classroom activities (e.g., case studies, jigsaw, think‐pair‐share)   
2. creating a classroom environment (e.g., seating arrangements, group work) 
3. setting classroom expectations (e.g., student contract, goal setting)  
4. providing feedback and evaluation (e.g., student surveys, test review) 
5. designing homework and other out‐of‐classroom learning experiences (e.g., field trips, library 

research). 
 

To promote accountability and participants’ steady progress during the implementation process, milestones 
were established for progress toward the completion of program requirements.  The milestones were 
scheduled to coincide with FIPP Collaborative Workshops, they were reinforced in the lead‐up to each 
workshop, and a progress report detailing progress for each individual participant was published at the 
workshops. Progress reports were an important source of information for the participants and the coordinator 
and effectively highlighted remaining work that needed to be completed (progress reports distributed at FIPP 
Collaborative Workshops are available in Appendix B: FIPP Collaborative Workshops; all progress reports, 
including the final report are in Appendix I: FIPP Progress Reports). 
 
Milestones for FIPP Implementation Process 

Milestones: 
(minimum progress required by deadline) 

  April 2, 2010 
(week 7)

May 14, 2010 
(week 12)

June 11, 2010 
(week 16)

On Course‐related strategies implemented    2  4  5 
FIPP Student Surveys administered    1  2  3 
FIPP Activity Reports submitted    2  4  5 
Final Report submitted (consisting of three, 
on‐line surveys: On Course Self‐Assessment, 
FIPP Post‐Program Survey, & Compton FIPP 
Feedback and Evaluation Survey) 

  N/A  N/A  1 

 
D.  Assessment.  Given the growing emphasis on assessment and outcomes in higher education, the program 
was designed to enhance participants’ skills implementing assessment tools and utilizing feedback and 
evaluation.  The program required participants to assess their students’ learning in two ways: 1) faculty were 
trained to implement student surveys  assessing the effectiveness of the new strategies they were 
implementing in their classes and 2) faculty were required to design feedback and evaluation strategies in 
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which students assessed their own learning and/or the instructor’s teaching.  In order to assess FIPP 
participants’ learning, faculty were asked to complete self‐assessments at the beginning and the conclusion of 
FIPP. 
 
1.  Student Surveys.  FIPP participants were required to survey students regarding three of the five strategies 
they implemented.  Because FIPP places a strong emphasis on risk‐taking and innovation, faculty were 
encouraged to view assessment and reporting as opportunities to further their learning and gather feedback.  
Assessment and reporting were not designed to evaluate or critique individual faculty in the program.   
 
Participants were provided with surveys and guidelines for maximizing the benefit from the student feedback.  
Surveys noted that student responses were confidential and faculty participants were encouraged to explain 
that the feedback would not impact students’ grades.  Surveys asked students to indicate whether an activity 
or strategy: 
 
• helped them understand the material or topic 
• increased their interest in the material or topic 
• will contribute to their success as a student 
• helped keep their attention as they learned about the material or topic 
• kept them actively involved in the material or topic 
• should be used by the instructor again. 
 
Students were also invited to comment on their experiences with the activity or strategy.  See Appendix D: 
FIPP Student Surveys for the survey instrument as well as “Helpful Hints for Student Surveys” (guidelines for 
faculty for maximizing the benefit from the student feedback). 
 
In most cases, faculty received numerical results and a compilation of student comments from the El Camino 
College Institutional Research office within two to three weeks of submitting their completed surveys.  The 
goal was to return the results as quickly as possible so faculty could incorporate the feedback into their 
teaching during the semester.   
 
2.  Student Feedback and Evaluation.  Of the five strategies faculty were required to implement, one was 
required to address feedback and evaluation.  For example, faculty may have chosen to request feedback on 
their teaching or use a tool such as a grade tracker or a self‐report instrument to invite students to evaluate 
their progress toward their goals in order to make any necessary adjustments.  Sample tools which were 
shared with FIPP participants, are included in Appendix E: Sample Tools for Category 4: Providing Feedback 
and Evaluation. 
 
3.  FIPP Participants’ Learning.  Before FIPP commenced, participating faculty were asked to complete two 
assessments: the On Course Self‐Assessment and the Pre‐Program Survey (see Appendix F: FIPP Faculty 
Surveys for samples).  The On Course Self‐Assessment was designed as a pre‐ and post‐test for students who 
are using the textbook, On Course: Strategies for Creating Success in College and in Life by Skip Downing, and 
provides feedback regarding whether students’ current choices related to the eight qualities demonstrated by 
successful people (personal responsibility, self‐motivation, self‐management, interdependence, self‐
awareness, life‐long learning, emotional intelligence, and self‐esteem) promote or frustrate their ability to 
reach their goals.  Most of the self‐assessment questions are general in nature.  For those specific to the 
student role, faculty were encouraged to consider their current work environment instead.  The self‐
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assessment served the dual purposes of providing a baseline at the start of the program and of familiarizing 
faculty with the eight choices of successful students. 
 
The second assessment that participants were asked to complete before the training was the Pre‐Program 
Survey which asked faculty about the following topics: 
• Active learning: Are their students’ actively involved?  Do they promote active learning? Provide examples. 
• Difficult student behaviors: Do they experience such behaviors?  Which are most challenging?  How 

satisfied are they with their ability to address these behaviors? 
• Student responsibility: Do their students take responsibility?  Provide examples. 
• Do they assess student learning?  How? 
• Do they require out‐of‐classroom learning experiences?  If so, what kind?   
• Faculty development: How often do they participate in faculty development?  Do they collaborate with 

colleagues from other disciplines?  How?  Are they involved in interdisciplinary basic skills activities?  If so, 
which ones? 

 
E.  Reflection.  Faculty were encouraged to engage in reflection by developing Activity Reports and 
participating in FIPP Collaborative Workshops. 
 
1.  Activity Reports.  For each strategy implemented, faculty were asked to develop an activity report in which 
they provided a specific lesson plan, analyzed the effectiveness of the strategy, evaluated whether they would 
utilize it again and suggested improvements to enhance its effectiveness.  Because of the program’s focus on 
collaborative inquiry, faculty were instructed to request feedback and suggestions from their FIPP partner 
before submitting their activity reports to the faculty coordinator.  The faculty coordinator provided 
mentoring on report writing, editing, and preparing the report for publication on the ECC Staff Development 
website.  Faculty were asked to provide the following information:   

• Identifying details: Report Number, Name, Department, FIPP Partner, Section Number 
• Name of Activity/Strategy and Category 
• Briefly describe the activity/strategy, providing enough detail so that a colleague can replicate the 

activity/strategy, including introduction, set‐up and supplies, directions, conclusion. 
• What worked well? 
• What would you change? 
• Would you use the activity/strategy again?  Why or why not? 
• Please describe any student learning and/or changes that you observed after the implementation of 

the activity/strategy. 
 
See Appendix G: FIPP Activity Reports for the report format and for sample activity reports from each of the 
five categories (classroom activities, classroom environment, classroom expectations, feedback and 
evaluation, homework and out‐of‐classroom learning).   The sample reports, representative of the reports as a 
whole, provide evidence that faculty should be commended for their demonstrated commitment to 
continuous improvement, reflection, and innovation.  Each report highlights successes as well as suggestions 
for improving the strategy.  The vast majority of participants noted that they planned to use the strategy 
again, even if adjustments were required.   
 
2.  FIPP Collaborative Workshops.  The FIPP collaborative workshops provided faculty multiple opportunities to 
reflect and report on their experiences implementing On Course‐related strategies (see Appendix B: FIPP 
Collaborative Workshops).  Individually, with their partner, in small groups and in large‐group discussions, 
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faculty reflected on lesson planning, the process of adapting strategies for implementation, student learning 
and evaluating the effectiveness of initiatives. 
 
II.  Establishment of Compton Educational Center FIPP 
 
The Faculty Inquiry Partnership Program was first established, through Basic Skills Initiative funds, at El Camino 
College in August, 2009.  Given the potential of the program to promote cross‐disciplinary collaboration and 
student success, it was proposed that a Faculty Inquiry Partnership Program be established at the Compton 
Educational Center beginning in January, 2010 (see Appendix H: Recruitment, Application and Selection for 
funding proposal and FIPP Information Sheet).  At the request of Compton faculty leadership, a presentation 
was made to the Faculty Council regarding the On Course principles and the FIPP model.  Faculty unanimously 
endorsed the proposal to establish FIPP at Compton. 
 
In recruiting faculty participants for FIPP, priority was given to full‐time instructors and the goal was to recruit 
from all academic disciplines.  Recruitment was multi‐pronged, utilizing information sessions as well as 
personal appeals from faculty leaders, the provost/CEO, vice presidents, deans, department chairs and the 
program coordinators.  Interested faculty were asked to submit an application reporting how many years’ 
teaching experience they have as well as an explanation of why the applicant was interested in participating in 
FIPP (See Appendix H: Recruitment, Application and Selection).   
 
Recruiting goals for the program were met: program participants were drawn from all eight academic divisions 
and 21 departments.  Eighty percent of participants are full‐time instructors (34 full‐timers out of a total of 42 
participants).  The table below summarizes participant characteristics and a complete listing of participants is 
provided in Appendix H: Recruitment, Application and Selection: 
 
Compton Educational Center FIPP Participant Characteristics 

Academic Division  Departments Represented  Number of Participating Faculty* 
Behavioral & Social Sciences  Child Development, History, 

Human Development, 
Psychology, Sociology 

10 

Business  Business, Real Estate  3 
Fine Arts  Dance  1 

Health Sciences & Athletics  Nursing, Physical Education  8 
Humanities  English, ESL, Library Information 

Science 
9 

Industry & Technology  Nutrition & Foods, Family & 
Consumer Studies 

1 

Mathematical Sciences  Mathematics  6 
Natural Sciences  Anatomy, Biology, Chemistry, 

Geology, Microbiology 
5 

 *Note: Total exceeds number of participants because an instructor holds assignments in two divisions. 
 
Applications indicated the following regarding participants’ teaching experience: 

• Average years teaching at Compton Educational Center: 16 years (high = 39 years, low = 1 year) 
• Average years teaching overall: 21 years (high = 3 faculty have taught 40 years, low = 2 years)  
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Faculty selected to participate in the program received a letter of welcome with details about the upcoming 
On Course workshop as well as an “Acknowledgment of Participation” which they were asked to sign and 
return (see Appendix H: Recruitment, Application, & Selection).  The acknowledgement, similar to a contract, 
explained the requirements of the program and the fact that stipends were contingent upon full completion of 
the program.   
 
During the winter session, participants received the following resources to help them prepare for the On 
Course Training and FIPP: letter of welcome asking faculty to complete the On Course self‐assessment; the 
agenda for On Course I workshop; a bio for the workshop facilitator, Dr. Jonathan Brennan, as well as his 
article, from Tomorrow’s Professor, entitled, “Are Your Students On Course to Graduation?”; and copies of On 
Course: Strategies for Creating Success in College and in Life and On Course Facilitator’s Manual.  Samples are 
provided in Appendix H: Recruitment, Application, & Selection. 
 
III.  Description of Outcomes and Outputs 
 
A.  Collaborative Inquiry 
Forty‐two faculty participants completed the intensive, three‐day On Course I workshop at Compton 
Educational Center on January 26‐28, 2010.  The attendees unanimously indicated they would recommend the 
training to a colleague and rated the workshop 9.3 out of 10, using the following scale: 1=poor, 10=excellent 
(see Appendix A: On Course I Workshop).  Participant comments included:  
 

• This is a great opportunity to meet other faculty, have fun and learn at same time. 
• The information was presented in a relaxed manner that motivated each person to participate in the 

sessions. 
• Very inspiring and very organized. 
• I really loved the opportunity to feel like part of a learning‐teaching community. 
• My interest was maintained and even enhanced with each passing day’s session. 

 
Fourteen participants agreed to serve as On Course Ambassadors whose mission is “to introduce our students 
and colleagues to On Course strategies and thereby transform our colleges and universities into learner‐
centered institutions that empower students to become active, responsible learners.  Our ultimate goal is to 
bring about a significant increase in student academic success and retention.”  On Course Ambassadors 
establish goals for how they will introduce On Course strategies to their students and colleagues.  By agreeing 
to serve as ambassadors, the FIPP participants listed below have established, for the first time, the Compton 
Educational Center as among the institutions implementing strategies for student success and developing 
active learners.  Through their willingness to adopt leadership roles, these participants contribute to the 
center’s regional and national profile. 
 

National On Course Ambassadors (Compton Educational Center) 
NAME  DISCIPLINE 

1. Eddie Boatwright  Biology 
2. Saundra Bosfield  Nursing 
3. Diane Elaine Collins  Contemporary Health/Physical 

Education 
4. Judy Crozier  English  
5. Annaruth Garcia  Business  
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6. H. Frances Hayes‐
Cushenberry 

Nursing 

7. Vanessa Haynes  Human Development/Sociology 
8. Vijay Kanase  Nursing 
9. Victoria Martinez‐Weitzel  Human Development 
10. Robert Morgan  Real Estate 
11. Georgia Moten  English  
12. Estina Pratt  Library Science Information 
13. Dovard Ross  Business  
14. Elizabeth Ann Sweeny  Nursing 
 

An additional measure of how positively the faculty valued the training is the fact that twenty participants 
indicated that they would be interested in completing the On Course II workshop.  At the end of the spring 
semester 2010, El Camino College offered the training and Compton Educational Center FIPP participants were 
well‐represented, comprising more than one‐third of the total number of participants (10 of 29 total workshop 
participants).  
 
Evaluations from the FIPP Collaborative Workshops indicated that faculty appreciated the opportunity to 
exchange ideas and to learn how their colleagues were using and adapting On Course‐related strategies.  
Comments also suggested that the workshops helped maintain the enthusiasm for teaching and student 
learning which was generated at the On Course I workshop.  On a scale of 1‐10 (1 = poor; 10 = excellent), the 
workshops averaged 9 and 9.6.  Sample comments are provided below.      
 

• The variety!  Different participants have been SO VERY creative, used so much energy and interest to 
utilize some of the strategies we’ve learned in FIPP. 

• The workshop provided for a great deal of sharing information, techniques and thoughts. 
• Thanks for ongoing investment in the faculty to assist us to improve our teaching strategies and 

ultimately the success of our students. 
• This is a huge project and it covered all the aspects of how to improve ourselves and our students.  It 

was really a perfect project. 
• Thank you!  Most of us come to our classroom without teaching credentials.  So, this workshop 

increases our awareness about the right methods to do things. 
 
B. Planning. 
Of the forty‐two faculty who completed the On Course I workshop all except one developed and submitted a 
Proposed Implementation Plan.  As evidenced in Appendix C: Proposed Implementation Plans, some partners 
committed to implementing strategies in very similar formats while others adapted strategies to their content.  
Because the PIPs were proposed plans, FIPP participants were encouraged to view them as flexible and able to 
be adapted as the semester progressed.   
 
C. Implementation. 
Working individually and in collaboration with their FIPP partner, participants implemented their chosen 
strategies throughout the semester.  FIPP Collaborative Workshops and Roundtables provided an opportunity 
for participants to share their experiences and seek input and feedback on the implemented strategies.  
Student surveys were an additional source of feedback on the effectiveness of the strategies. 
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Thirty participants submitted a total of 128 Activity Reports, detailing their experiences implementing 
strategies.  In other words, students enrolled in classes at the Compton Educational Center experienced at least 
128 new or revised strategies for encouraging active and responsible learning as a result of the efforts of FIPP 
participants.  (The actual number of strategies implemented is higher since some participants reported 
implementing more than five strategies and/or strategies for which they did not submit activity reports.) 
 
An additional output from the implementation process was the participants’ collaborative development of the 
Faculty Inquiry Partnership Program On‐the‐Spot‐Affirmation.  FIPP is designed to build a community of 
educators who share a commitment to developing active and responsible learners.  To further this goal, 
discussion at one of the FIPP Collaborative Workshops yielded the idea of creating a tool, similar to the 
Applause program at El Camino College, for recognizing colleagues for service excellence (see Appendix B: FIPP 
Collaborative Workshops).   A two‐part form invites FIPP participants to recognize another member of FIPP for 
making a difference, providing outstanding service, demonstrating excellence, and/or being dedicated to the 
success of students, and/or other faculty.  Space is provided for comments and the name of the nominator.  
One copy of the form was provided to the FIPP nominee “on the spot” and the other to the faculty 
coordinator so the participant could be recognized publically.  Participants used the tools to recognize their 
FIPP partners, to thank colleagues for their guidance and suggestions, and for being role models in their 
efforts to enhance student success. 
    
D.  Assessment.    
1.  Student Surveys: Quantitative Data.  During spring semester 2010, 1770 surveys were administered to 
Compton Educational Center students.  Twenty‐nine (29) FIPP participants administered eighty‐nine (89) sets 
of surveys.  As the chart below demonstrates, faculty were particularly likely to survey students regarding 
classroom activities, followed by classroom expectations, classroom environment, homework and out‐of‐
classroom experiences, with feedback and evaluation as a distant sixth.  The reason for this may have been 
that the survey questions were more relevant to some strategies and their corresponding categories than 
others.  The frequencies were as follows:    
 
Breakdown of Student Surveys, By Category 
Category  Number of Completed Surveys 
I, Classroom Activities  697 
II, Classroom Environment  348 
III, Classroom Expectations  391 
IV, Feedback and Evaluation  99 
V, Homework and Out‐of‐Classroom Experiences  216 
 
An examination of the results, combining all five categories, indicates that students were most likely to agree 
with the statement for question 1, this activity or strategy “helped me to understand the material or topic 
(74% agreed) and with question 5 indicating that the activity “kept me actively involved in the material or 
topic.”  The vast majority (90‐92%) of students agreed or somewhat agreed with each of the statements on 
the survey.  In addition to question 1, focusing on understanding, and question 5, focusing on active 
involvement, students overwhelmingly agreed that the strategies also increased their interest (question 2), will 
contribute to their success (question 3), and kept their attention (question 4).   
 
Given the fact that the program was designed facilitate deeper learning and student success through active 
learning, these results provide evidence that the program achieved its goals.  It is also noteworthy that 
question 6, a summary question, “I recommend that my teacher use this activity or strategy again,” garnered 



an impressive 90% of the students agreeing or somewhat agreeing with the statement.  As educators, it can be 
challenging – and intimidating ‐‐ to effectively implement a new strategy for the first time.  Student feedback 
suggests that the risks taken by the FIPP participants to innovate in their teaching positively impacted 
students. 
 
All FIPP Student Surveys, Spring 2010: Responses for All Categories Combined (n=1770) 
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Examining the overall results by category suggests that, for strategies related to classroom environment and 
classroom activities, students were mostly likely to agree or somewhat agree with the statement.  This 
suggests that the strategies were either most effective or most relevant to the student survey questions. 
 
Shaded percentages in the chart below indicate that, for that category, 1) the question garnered the highest 
combination of “agree” or “somewhat agree” responses or 2) the question earned the highest percentage of 
responses of “agree.”  Responses have been rounded to the nearest whole number.  The same data is also 
presented graphically. 
 

All FIPP Student Surveys, Spring 2010: Responses by Category (n=1770) 
Category  Q1: Helped 

understand 
Q2: 
Increased 
interest 

Q3: 
Contribute to 
success 

Q4: Kept 
attention 

Q5: Kept 
actively 
involved 

Q6: 
Recommend 
use again 

  A/SA  A  A/SA A A/SA A A/SA A A/SA  A  A/SA A
1: Class. Activities  89%  73%  93%  67% 92% 70% 94% 74% 94%  71%  90% 77%
2: Class. Environ.  96%  80%  94%  70% 94% 70% 94% 69% 95%  66%  92% 69%
3: Class. Expect.  92%  70%  86%  86% 92% 69% 88% 63% 90%  59%  92% 68%
4: Feedbk/Eval  87%  74%  87%  58% 92% 72% 87% 65% 88%  70%  86% 72%
5: Homework  91%  75%  90%  65% 92% 75% 93% 65% 91%  70%  87% 76%

KEY: A/SA = Agree OR Somewhat Agree; A=Agree 
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2.  Student Surveys: Qualitative Data.  In addition to likert‐style questions, students had the option to provide 
comments about their experiences.  The comments were overwhelming positive and provided evidence that 
students were developing the personal qualities associated with success in which faculty were trained at the 
On Course workshop, including personal responsibility, self‐motivation and self‐management.  In addition, 
students reported benefitting from active and collaborative learning opportunities.  Students’ comments 
illustrate a renewed sense of engagement in their learning and help illustrate why On Course has been proven 
to improve success and retention. 
 
Personal Responsibility: The On Course training provides faculty with tools to help their student adopt an 
internal locus of control, viewing their outcomes and experiences as the result of the beliefs and behaviors 
that they choose.  Reflecting on their experiences with the On Course‐related strategies in their classes, 
students noted a sense of clarity about the need to take ownership of creating success for themselves and 
reaching their academic goals.   Their comments indicated that they felt a deeper commitment to being 
personally responsible. 

• The activity showed me that teachers aren't playing with assignments.  They want them when they're 
done.  And if we, the students, don't get it done, it's our mistake 

• What I had learned in this story is that we have to learn to be more responsible for our lives, especially 
in our education, because nobody is going to worry about our future. 

• I think it was really interesting.  The assignment will help me in my success throughout my whole life 
not only educationally, but professionally too.  So I won't turn a paper late and get a bad grade 

• Wow, a contract.  This makes me feel obligated. 
• I like this class because I think it helped me to be more responsible and to stop blaming others for my 

actions. 
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• This activity made a more responsible person out of me.  It made me think differently when it comes to 
chores and dealing with problems. 
 

Self‐Motivation:  Successful students are goal‐oriented, take initiative, and demonstrate a strong commitment 
to the beliefs and behaviors that will help them reach their goals.   In their discussion of the On Course‐related 
strategies, students identified a greater sense of motivation to engage both with the course content and in 
their own progress as a student.  They described how motivation influences beliefs and behaviors and, 
ultimately, outcomes. 

• Keeping track of my affirmations kept me in check with my success as a student.  One of my 
affirmations was to keep my eating and emotions in check, thus being healthy. 

• The activity or strategy I participated in helped me in terms of motivation and coming to class to 
participate and to stay productive in all my classes. 

• It helped me out because I know that I am committed to a challenge in my life that I have to 
accomplish.  It gave me more effort to want to achieve. 

• I really like reading this type of history ‐ something to learn.  This reinforces my commitment to keep 
me on course toward my goals. 

• I actually enjoyed this activity.  I saw myself more involved in the material we were discussing.  I think 
this would be a good thing to do throughout the rest of the semester. 

• I now know the meaning of the words really well and more interested about the words. 
 

Self‐Management: Students who have goals but are unable to manage their actions effectively have difficulty 
reaching those goals.  One of the unique features of the On Course training is that it provides faculty with the 
tools to shift students from passive participants in the learning environment to seeing their own choices as 
critical to their success.  Students noted an increased awareness of the efforts that were required for them to 
succeed and a sense of determination to increase their effort. 

• Having a calendar for class is very helpful.  It keeps you updated and you can study ahead of time.  We 
should have calendars for every class! 

• I think that this particular activity helped me in many ways…my experience with this activity helped me 
remember where I stand as a student and kept me on track, which really helped me overcome my 
goals. 

• The handouts gave me as a student a reality check.  It made me realized I need to step my game up and 
be honest with myself. 

• The experience of homework is necessary because it help me study and it also increase my academic 
productivity. 

• This activity helped me to be clear on what's needed to finish the course. 
• Preparing is always good.  Had I not been in the class, I wouldn't have prepared myself. 

 
Active learning:  Through the On Course training, faculty participants learned how to utilize a number of 
research‐based strategies for engaging students as active learners.  Student comments illustrate the variety of 
benefits of being in a classroom that requires them to adopt an active role in their learning process: they 
asserted that active learning increases their interest, their learning, and their long‐term effectiveness as 
learners.   

• Active learning creates engaged learning. 
• I found this exercise well done.  It kept my focus and attention and made me learn things. 
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• The strategy was a success because of several reasons:  1) it allowed me to actively participate in class.  
2) I was able to interact with my colleagues.  3) it enabled the class to simultaneously enjoy while 
learning the material.  I greatly hope that this method of teaching is applied more often. 

• This activity helped me participate with the class.  Career planning is a difficult decision and learning 
more about it like this activity makes it interesting.  It was a good exercise. 

• History doesn't really interest me that much, however, this exercise kept my interest.  I am happy we 
did it and because of it I am a little more interested in the constitution and what's in it. 

• I definitely recommend for the teacher to use this strategy again because it was really interesting and 
is not only going to help me in this class but for the rest of my life to look for accurate information on 
the internet. 

• I thought having the fitness walks was a pretty good idea because you can't have good nutrition 
without exercise, they work hand‐in‐hand. 

 
Collaborative learning: Providing opportunities for students to collaborate and learn from their peers is one of 
the most effective ways to encourage active learning.   Students identified a number of benefits of 
collaborative learning, including an increased interest in the material, a deeper sense of responsibility to 
complete their work, enhanced learning through exposure to a variety of perspectives, a better understanding 
of the content, and, perhaps most importantly, deeper learning.   Students suggest that an opportunity to 
engage in collaborative learning has residual effects because it encourages students to network and continue 
to collaborate throughout the semester.   

• It was very helpful doing it in a group because we got to discuss it, which helped my memory. 
• Working in groups allows everyone to include their input, hence making the subject matter more 

interesting. 
• I liked the activity because you are putting your knowledge into practice by teaching and explaining the 

material to others. 
• I liked learning from the group practice because I believe it's crucial to learn from different people.  

Everyone has something important to bring to the table in group settings. 
• I thought it was more fun than just sitting around and being lectured for 2 hours.  I actually 

remembered the bones because of the interaction with my classmates. 
• I learned that working together in a group, we can see how many different varieties of answers from 

these different groups.  It helps others get along also, getting to know one another. 
• I think this was a good strategy for everyone, because it gives us a chance to meet each other and help 

one another with class work. 
• I love the groups because sometimes students can explain subjects and easier to understand than a 

teacher at times. 
• It does help because some of us students may not have understood and another student has.  So if we 

all have different answers, the ones who have the same we go by that. 
• It keeps you involved and you have to learn the material because you have to go back to your group 

and explain.  So you are forced to be prepared. 
• I am a person that would prefer independent work over group work just because it helps me get my 

thoughts together.  But I found the jigsaw activity very helpful because it helped me see the things I 
missed that others caught. 

• I really enjoyed this strategy because I could express my opinions to the group.  I'm very shy to speak in 
big groups.  I enjoyed the mini group better. 

• This strategy got all the students to participate and get involved with the activity.  
• Very interesting to hear the minds of my classmates that are working in the same field as I am. 
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Although students’ comments were overwhelmingly positive, some comments reflected concerns or 
questions.  For example, some students indicated a reluctance to change their approach to learning by 
engaging in active learning through strategies such as group work or case studies.  Other students lacked 
clarity about how the activities were relevant to the course content or felt instructions for the activity could 
have been clearer.   

• This has not helped me at all personally.  I am more of a person that can lock things in my memory. 
• Although the case study was interesting to do, it did not contribute to my understanding of the 

syllabus.  I thought it was completely irrelevant to the syllabus and the course in general. 
• I think the exercise needs to be thought out more in depth.  It was a bit confusing understanding the 

exercise but effective. 
• I think that this assignment should have been in the lab so that the teacher could have walked us 

through the right steps. 
• Could be a little more organized.  It was a nice exercise except for the repeat questions and everyone 

answering the same one or none at all. 
 
3.  Student Surveys: Additional Outcomes.  In their activity reports, FIPP participants identified positive 
outcomes of implementing the student surveys.  First, they commented that the process taught them about 
how to effectively administer student surveys, including allowing sufficient time for students to respond, 
explaining survey purpose, and the value of acknowledging students’ time and effort in completing the 
surveys.  Second, they reported that students appreciated being invited to provide feedback and offer their 
input about factors that affected their learning.  It is possible these two outcomes are related: as faculty 
became more adept at helping students view the value of the assessment process, students’ enthusiasm 
increased.   
 
4.  Activity Reports.  Activity reports represent one of the most substantial outputs of FIPP.  Thirty (30) 
participants submitted a total of 128 activity reports.  The reporting process facilitates deep and critical 
reflection on teaching and student learning.  (See Section I. E. 1. for overview of topics addressed in Activity 
Reports and Appendix G for Activity Report form and sample Activity Reports.)   Reports will be used to create 
a clearinghouse of resources for other faculty on the El Camino Staff Development website.  Faculty will be 
able to search for strategies, tools and resources by: 
 

• category (classroom activity, classroom environment, classroom expectations, feedback/evaluation 
and homework/out‐of‐class experiences), 

• strategy (student contract, group work, case studies, tracking forms), and 
• name and discipline of the instructor who submitted the report. 

 
The website will be a resource for: 

• future FIPP participants seeking ideas for how to use or adapt strategies from the On Course training, 
• any faculty interested in strategies for promoting active learning, and 
• faculty seeking ideas for developing responsible learners. 

 
Examples of strategies for each of the categories are included in the table below. 
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Sample Strategies Implemented by FIPP Participants, By Category 
Classroom 
Activities 

Classroom 
Environment 

Classroom 
Expectations 

Feedback and 
Evaluation 

Homework and Out‐of‐
Class Experiences 

case studies, 
letter to 
myself, 
jigsaw, 
calendars 
and 32‐day 
commit‐
ments, The 
Graduation 
Game: 3‐
Foot Tosses  

buddy system, 
success teams, 
scavenger hunt, 
pair‐share, group 
work, case studies, 
large group seating 
arrangements, 
telephone tree, The 
Puzzle: Teamwork, 
major support 
groups 

tracking forms, 
student contracts, to 
do list, wise choices, 
case studies, student‐
generated goals for 
attendance, silent 
Socratic method, 
calendars, success 
teams constitution, 
self‐management 
tools, quiz debriefs 

self‐evaluations, 
case studies, 
Jeopardy‐style test 
review, student 
surveys, grade 
tracker, making 
course 
corrections, 
student‐generated 
quiz, language of 
responsibility 

Internet search, space 
mission project, disaster 
kits and plans, case 
studies, calendars and 
goals, library assignment, 
self‐esteem: timeless 
wisdom, visit to Natural 
History Museum, novel 
analysis: write your own 
quiz, professional 
workshop attendance, 
oral interview project 

 
5.  Faculty Surveys: Quantitative Data.  As noted, faculty were asked to complete a pre‐ and post‐program 
survey asking about their approach to teaching and student behaviors.  Thirty‐five (35) faculty completed the 
pre‐program survey and twenty‐seven (27) completed the post‐program survey, including 20 full‐time and 7 
part‐time faculty. 
 
FIPP is designed to promote active and responsible learning.  As summarized in the table below, the faculty 
surveys provide evidence of an increase in active learning, a decrease in disruptive behaviors and more 
frequent assessment of student learning.   First, faculty responses indicated a substantial increase in students’ 
active involvement in the classroom.  Seventy‐one percent of faculty reported that their students “always” or 
“frequently” engaged in active learning in the pre‐program survey.  This increased to 81% in the post‐program 
survey.  Fifteen percent more faculty believed their students are “always” actively involved in their learning.   
The faculty role in promoting active learning also seems to have increased as well: 100% of faculty reported 
that they “always” or “frequently” promote active learning, an increase of 11%. 
 
Second, progress in developing responsible learners echoed the increases in active learning.  In the post‐
program survey, 70% of faculty indicated that their students “always” or “frequently” take responsibility for 
their learning and success, an increase of 10%.   
 
The largest change was in faculty members’ satisfaction in their ability to address difficult student behaviors: 
96% of faculty agreed that they “always” or “frequently” feel satisfied, an increase of 20%.  Perhaps a noted 
8% decrease in the number of faculty reporting that they “always” experienced difficult behaviors and 
negative attitudes in the classroom contributed to this trend. 
 
The surveys also reflected an increase in faculty reporting always or frequently assessing student learning and 
requiring out‐of‐classroom experiences. 
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Pre‐Program & Post‐Program Surveys: Student Characteristics & Teaching Approaches 
Question  CEC Pre‐Test CEC‐Post‐Test Change From Pre‐Test to 

Post‐Test 
   "Always" "Always" or 

"Frequently" 
"Always" "Always" or 

"Frequently" 
"Always"  "Always" or 

"Frequently" 
The students in my classes are actively 
involved in their learning experience.  26%  71%  41%  81%  15%  10% 
I promote active learning in my 
classroom.  71%  89%  78%  100%  7%  11% 
I experience difficult student behavior 
and negative attitudes in my 
classroom.*  3%  14%  4%  11%  ‐8%  ‐3% 
I feel satisfied with my ability to 
address these difficult student 
behaviors and negative attitudes.  33%  76%  52%  96%  19%  20% 
My students take responsibility for 
their learning and success.  11%  60%  15%  70%  4%  10% 
I assess student learning during the 
semester.  52%  87%  74%  93%  22%  6% 

I require out‐of‐class learning 
experiences each semester.  50%  80%  67%  85%  17%  5% 
*Note: Most common answers re: difficult behaviors on Pre‐Test were periodically (20%) or rarely (54%), totaling 74%; on Post‐Test 
were periodically (30%) or rarely (56%), totaling 85%. 
 
Further support for the effectiveness of the program on participant’s teaching comes from participants’ 
assessment of changes they experienced as a result of their involvement in FIPP.  Respondents unanimously 
reported that their teaching had been positively impacted by FIPP.  Nearly all (93%) reported that they have 
incorporated more strategies for enhancing students’ sense of responsibility for their education and more 
strategies for actively engaging students in the learning process (89%).  Similarly, most believe they have 
enhanced their skills assessing student learning and a substantial number (77%) expanded their professional 
network to collaborate with more colleagues outside their discipline.  The results are summarized in the table 
and graph, below.    
 
Post‐Program Survey: FIPP Outcomes for Faculty Participants 

Question     CEC 

   Response: "Strongly 
Agree" 

"Strongly 
Agree" or 
"Agree" 

My skills related to assessing student learning have 
increased.     50% 92% 

I have increased the number of strategies I utilize to 
actively engage students in their learning.     56% 89% 

I have increased the number of strategies I utilize to 
encourage students to accept personal responsibility for 
their education.     67% 93% 

There has been an increase in the number of faculty from 
other disciplines with whom I have worked closely.     27% 77% 
My teaching has been positively impacted.     67% 100% 
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My teaching has been positively impacted.

There has been an increase in the number of 
faculty from other disciplines with whom I 

have worked closely.

I have increased the number of strategies I 
utilize to encourage students to accept 

personal responsibility for their education.

I have increased the number of strategies I 
utilize to actively engage students in their 

learning.

My skills related to assessing student 
learning have increased.

Strongly Agree/Agree

Strongly Agree

On Course Self‐Assessment 
Eighteen faculty participants completed the pre‐test for the On Course self‐assessment in January, before 
beginning the program.  Twenty‐seven completed the post‐test in June, at the conclusion of the program.  
Comparison data is limited to the twelve participants who completed both assessments.  The data shows a 
slight increase in scores at the end of the program, but the sample is so small that it is not possible to draw 
meaningful conclusions.  With the exception of “employing interdependence,” respondents’ scores at the 
beginning and the end of the program suggest that their choices usually keep them on course to their goals.  
The data is summarized in Appendix F: Faculty Surveys. 
 
6.  Faculty Surveys: Qualitative Data.   
Student Characteristics and Teaching Approaches 
In addition to providing quantitative responses related to student characteristics and teaching approaches on 
the pre‐program survey, faculty also discussed the types of active learning strategies they utilized and 
described student choices which detract from or contribute to students’ success (results are summarized in 
Appendix F: Faculty Surveys). The types of active learning strategies used by faculty before FIPP can be 
categorized into four areas: class discussion, group projects, class presentations, and practice or applying 
course concepts.   
 
In their discussion of difficult student behaviors and attitudes, most comments focused on behaviors which fell 
into four areas including lacking self‐motivation (“lack of attention, commitment, dedication”), self‐awareness 
(engaging self‐defeating behaviors such as talking in class), self‐management (poor class attendance) and 
personal responsibility (“excuses”).  Only one‐third of the comments related to students’ negative attitudes 
and beliefs and could be characterized as directed at themselves (low self‐esteem) or at others (blaming 
instructor, class, or college).     
 
When discussing the student choices which contribute to students’ success, the most common recurring 
themes were that students demonstrated self‐motivation, by taking initiative and exceeding expectations and 
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requirements and that they demonstrated self‐management, by being punctual in class and in completing 
course work.  In addition, faculty noted that successful students participated actively and demonstrated 
interdependence.  Finally, faculty commented that their successful students strive to develop their self‐
awareness and that they engage in lifelong learning. 
 
Faculty Goals for FIPP Experiences and Outcomes 
At the beginning of the program, participants were asked why they chose to participate in FIPP and what 
experiences and outcomes they hoped to gain from their involvement in the Faculty Inquiry Partnership 
Program.  Overwhelmingly, participants noted being motivated by their desire to improve student learning, 
success and retention.  They noted that, in addition to helping students learn course content, it is important to 
help students develop the transferrable skills, for example, those related to motivation, attitude, emotional 
wellness and self‐esteem.  One participant summed up the sentiment expressed by many faculty, “As 
teachers, we have tremendous responsibilities to help students grow academically, personally, and 
emotionally.”   
 
Participants reported being drawn to FIPP to improve their teaching.  As one participant asserted, “there is 
always room for improvement.”  Faculty anticipated that the program would provide an opportunity for them 
to expand their repertoire of “creative and innovative” strategies and techniques for promoting student 
learning.   One participant explained, “I chose to participate in FIPP because I found it offers a plethora of 
elements instructors can use to help students be more successful.”  In particular, participants looked forward 
to the opportunity to collaborate and learn from colleagues.   They identified networking and exchanging ideas 
with those from other disciplines and building relationships as being among the elements of FIPP that drew 
them to the program.  Finally, faculty remarked on personal outcomes they hoped to achieve including 
motivation, confidence, and increased self‐awareness.   
 
Faculty Experiences and Outcomes 
At the conclusion of the program, participants were required to complete an online survey evaluating and 
providing feedback on the program.  Analysis of the data provides strong evidence that FIPP successfully met 
participants’ goals and expectations for their involvement.   Faculty comments related to aspects of the 
program they found most helpful yielded a number of themes, summarized below.   
 
Theme  Faculty Comments: Aspects of FIPP Faculty Found Most Helpful
Increased quantity and 
quality of teaching 
strategies. Participants 
noted that their 
repertoire of strategies 
for student learning 
had expanded and that 
the program provided 
tools to address a 
variety of learning 
styles. 

• Provided me with tools to help keep my students on course. 
• Opportunity to try new instructional techniques. 
• New teaching methods/ideas to enhance classroom teaching. 
• FIPP helped with strategies that I was already using in class – to reinforce them 

and to find a better way of being able to use them. 
• It helped me learn and understand different strategies that can be used in the 

classroom to promote retention and success among students. 
• Learned new techniques (and practiced them) to use in the classroom for 

students to enjoy active learning. 
• Learned new motivational strategies that appealed to a variety of learning styles.
• It helped me remember that there are many different learning styles. 
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Building community 
and providing an 
exchange of ideas. 
Faculty appreciated the 
opportunity to 
establish cross‐
disciplinary 
connections with and 
learn from colleagues, 
the presenter and 
coordinator. 

• Exchange of teaching strategies and styles. 
• Building interdisciplinary collegial relationships. 
• Assistance from other faculty in developing activities. 
• Established a sense of camaraderie within the faculty at El Camino College, 

Compton Center. 
• The chance to sit with other professors who are working in various disciplines at 

Compton really made me feel much more tied to the school as a whole. 
• Network with colleague who have the same interests and mindset on using “On 

Course” strategies in the classroom. 
• The ongoing support from the FIPP Roundtables and monthly meetings in trying 

these “new techniques” in the classrooms and the feedback/sharing from 
colleagues. 

• The sharing across disciplines was an added “plus” because colleagues can 
provide so much insight into situations, strategies, or concerns. 

Increased self‐
awareness as an 
educator.  The 
program provided a 
stimulus for self‐
evaluation and for 
taking a personal 
inventory. 

• Finding tools to more effectively assess what is working and not working in the 
classroom. 

• Being provided the opportunity to implement what I was “relearning” in a 
manner that allowed for feedback, adjustments, and allowing for the process of 
time itself to be a facilitator of my own learning as I implemented the strategies. 

• Helped me reflect on my own teaching methods and to make changes that 
would assist the students in learning. 

• To rethink and reevaluate my methods. 
• One of the greatest tools that I learned in FIPP was to be able to recognize my 

own strengths and weaknesses and work within them.  They both serve a 
purpose and have helped me grow as an instructor. 

Increased motivation 
and commitment.  
Faculty noted that the 
program encouraged 
them to work harder 
and strengthened their 
commitment to 
student success.    

• It motivated me to do more for the students. 
• It is empowering me in order to do an extra mile to assist students to achieve 

their learning goals. 
• With the creation of student success teams and mid‐term check, it not only held 

my students accountable but it also held me accountable to keep better track of 
grades, assignments, and keep me on track with my syllabus. 

 
 

Development of active 
and responsible 
learners.  Faculty 
participants believe 
that the program has 
equipped them to 
develop active, 
responsible learners 
and to promote 
students’ self‐efficacy. 

• Finding a more positive vocabulary to use in order to hold students responsible 
for their success/failure. 

• It reinforced my philosophy of teaching the students to be responsible for their 
learning and success. 

• Activities and strategies for teachers that empower students to become active 
learners. 

• Student‐centered learning to help students become more aware of the abilities 
that they have not yet explored. 

• Methods to empower the students to succeed in the classroom. 

 
When participants were asked to describe FIPP in three words the recurring themes included motivation, 
learning, collaboration, and rigor.   Participants noted that the program was a source of energy and motivation 
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for them.  In addition to these words, participants used words such as empowering, invigorating, rewarding, 
engaging, invigorating, and enthusiastic to describe the program.  Interestingly, participants’ comments 
suggested that the program provided a much needed source of replenishing their energy when, for example, 
they described the program as “re‐invigorating” and “revitalizing.”  A participant commented, “It revived me 
as I was running out of ideas to get students motivated.”  One of the participants underscored the importance 
of the energy educators bring to their work by noting, “Our attitudes and teaching materials are also 
important in the classroom environment.”   
 
Participants reported that the program provided a learning experience which they described as expanding, 
informative, enriching, stimulating, educational, resourceful, and a forum for “sharing of excellent ideas.”  
Some suggested that, through the learning experience, a paradigm shift was occurring.  FIPP was described as 
expanding, a game changer, thought‐provoking, eye‐opening, and out of the box. Some found it not only 
educational but challenging and rigorous.    
 
Finally, the collaborative nature of the program was among its salient qualities and faculty noted the program 
was collegial and supportive.   
 
IV.  Recommendations for Further Faculty Development 
 
FIPP participants were asked for their recommendations for what could be changed to improve the Faculty 
Inquiry Partnership Program.  Several commented that there was nothing to improve about the program.  As 
might be expected, there was a mix of contradictory suggestions regarding the length of the On Course 
training and the quantity of collaborative workshops, reports and student surveys.  Approximately equal 
numbers of faculty requested more as requested fewer of the trainings, reports and surveys.  Other 
suggestions for improvement, from the faculty, are summarized below.   
 
More intermediate deadlines.  The program 
incorporated milestones which were deadlines for 
progress throughout the semester.  These were 
reinforced in workshops and frequent communication 
with faculty.  Faculty comments suggest that these 
may need to be communicated, tracked and 
incentivized differently to further help participants 
pace their implementation of strategies. 

• Create a separate deadline for each strategy that 
is going to be used in class to avoid 
procrastination. 

• Require that the deadlines for individual activity 
reports be set earlier (one date per report) so that 
people do not fall behind, as I did and have to 
submit more than one at a time.  This would help 
us to stay on track and remember what we did 
during the activity. 

More teaching strategies.  In addition to general 
requests for more strategies, faculty specifically 
requested more case studies since a number of FIPP 
participants incorporated case studies into their 
teaching which sometimes caused repetition.  In 
addition, faculty requested teaching resources such as 
chimes or CDs of music. 

• I would have liked if there were more options in 
the [case studies].  By the time I chose to use 
them, the students had already seen them in 
other classes. 

More collaboration.  Faculty suggested the possibility 
of blending FIPP events to expand the collaboration 
to include El Camino College and Compton 
Educational Center faculty. 

• More personal experiences from participants 
about successes and failures in the classroom. 

• Mix participants from both sites in training 
session/meetings. 
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More time to implement strategies.   Faculty 
requested a longer timeframe for the implementation 
phase of the program. 

• Longer time is needed to thoughtfully implement 
the strategies, so we can achieve the desired 
outcomes. 

• More time for those of us who were teaching 
accelerated classes. 

• It would be great if we could do FIPP activities 
over the course of several semesters in different 
classes to see if there is long term effectiveness, 
or if the classes are just as effective with different 
classes, students, subject, etc. 

 
In addition to suggestions from faculty participants, recommendations for improvement have been developed 
by the FIPP Faculty Coordinator, through collaboration with the FIPP Working Team (Rose Ann Cerofeci, El 
Camino College FIPP Faculty Coordinator; Irene Graff, Director, Institutional Research; Donna Manno, 
Coordinator, Staff Development; Cynthia Mosqueda, Faculty Coordinator/Counselor, First Year Experience). 
 
Suggestions for Assessing Program Outcomes. 
As presented in this report, there is substantial evidence for the effectiveness of the program.  There are 
additional avenues for investigating the impact of the program on student outcomes.  Additional possibilities 
for investigating the impact of the program on student outcomes, as described by Irene Graff, Director of 
Institutional Research, include: 
 

• Investigate student and section data for FIPP participants, both before and after their participation in 
FIPP.  Data collected would include retention, success, persistence, course series progression, time to 
goal (e.g., college‐level courses), course repeat patterns, financial aid status, degrees and transfers, 
first‐generation, and SES (via application). 

• For future FIPP cohorts, collect information about the extent (i.e., frequencies) each participant 
implemented the strategies and in which sections they administered them.  In addition, a follow‐up 
survey can be administered to the first cohort of FIPP partcipants.   

• Consider inviting a small subgroup of participants to conduct a quasi‐experimental control‐group study 
to determine if the new engagement activities are positively associated with student learning. 

 
Suggestions for Improved Processing of Student Surveys. 
A tremendous number of surveys were processed during the 2010 spring semester – a total of 1770 surveys.  
Significant time was required of Institutional Research to process student surveys and of the faculty 
coordinator to track and monitor the processing of student surveys.  To improve the system, a FIPP Tracking 
Form for Student Surveys (see Appendix D: Student Surveys) was designed and piloted at the end of spring 
semester.   The form has the following purposes: 
 

• Emphasize shared responsibilities of faculty, coordinator and IR staff.  To obtain accurate findings, 
collaborative effort is required from each stakeholder group (faculty, faculty coordinator, IR staff). 

• Document progress of surveys through multi‐step process. 
• Clearly communicate deadlines for submitting student surveys and when faculty can realistically expect 

to receive results. 
• Save time and minimize confusion by clearly labeling surveys with identifying information (eg, faculty 

name, category). 
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In addition, the faculty coordinator and Institutional Research are collaborating on the following initiatives: 

• developing a more efficient system for processing surveys, including pre‐printing faculty names on 
student surveys and using color coding and organizers, 

• revising student surveys to request first‐generation status and to improve clarity of instructions and 
questions, and 

• reducing the number of student surveys completed by each instructor to two surveys and the number 
of faculty surveys from three to two. 

 
Suggestions for Ongoing FIPP Activities at Compton Center 
A significant number of Compton Center faculty successfully completed the FIPP program in spring, 2010 – 26 
of 42 participants completed 75‐100% of the requirements (See Appendix I: FIPP Progress Reports).  In 
addition, 10 participants completed the On Course II workshop in June, 2010.  These groups represent 
potential leadership for institutionalizing FIPP. 
 
As a new cohort begins in fall, 2010, the former FIPP participants can provide leadership by establishing a 
formal mentoring program, convening a panel of past participants for a FIPP Collaborative Workshop, 
investigating opportunities for collaboration between the two groups, and for organizing a “graduation” to 
present awards of recognition for those who completed the program.   
 
Former FIPP participants can also be a resource for the campus by presenting workshops at Compton and 
national conferences (such as the On Course National Conference which will be held in Long Beach in April, 
2011).  Institutionalization of the program can be supported by creating a leadership team to organize 
opportunities to support FIPP participants’ ongoing professional development as well as to train colleagues 
who have not yet participated in FIPP on strategies for developing active and responsible learners.   
 
Suggestions to Improve Faculty Progress and Accountability for Future FIPP Cohorts   
1.  Provide FIPP Handbook and Orientation at On Course I Workshop.  For the fall 2010 FIPP program, each 
participant will receive a handbook with the following sections and content: 
 

1. Progress‐To‐Date: Tool for monitoring progress toward completion of FIPP program requirements 
which will be maintained by each participant. 

2. Info & Documentation: Program overview listing all dates and deadlines and photo roster of all FIPP 
participants. 

3. FIPP Reports: Sample forms (Proposed Implementation Plan and Activity Report) will be provided, 
along with instructions and samples from previous participants. 

4. Student Surveys: Helpful Hints for Student Surveys, FIPP Tracking Form for Student Surveys, as well as 
all student surveys faculty will need for the semester. 

5. Handouts & Resources: Sample tools for implementing On Course‐related strategies. 
 
2.  Require faculty to track and report their progress toward completion of program requirements.  During the 
spring semester 2010, the faculty coordinator tracked progress and provided updates online and at FIPP 
Collaborative Workshops (see Appendix B: FIPP Collaborative Workshops).  As a result, participants’ awareness 
of their progress may have been periodic (at monthly workshops) rather than ongoing (throughout the 
semester).  On Course principles emphasize an internal rather than external locus of control.  Similarly, 
progress may be more effectively sustained if faculty were also tracking and reporting their progress with a 
tool that will be required as part of the final report. 
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3.  Integrate milestones with financial incentives.  During the spring semester 2010, stipends were dependent 
on faculty completing all requirements of the program by the end of the semester.  Despite the fact that 
milestones were established as intermediate deadlines, in the final weeks of the semester, approximately two‐
thirds of faculty had not yet completed a majority of the requirements.  Just as when students complete major 
projects under time pressure, the final rush to complete the program requirements affected the quality of the 
submissions.  To encourage faculty to maintain steady progress toward completing the program requirements, 
the FIPP Acknowledgement of Participation has been revised to note that the stipend is dependent upon 
completion of program requirements by established deadlines. 
 
V.  Conclusion 
 
Perhaps the most appropriate way to conclude is with participants’ comments about the importance of 
programs like FIPP and the need to continue to offer them. 
 

“Please keep ‘em coming!  FIPP is deeply needed for educators and for the impact that we will be able 
to have on the future through our students.” 

 
“Consider providing the FIPP as required staff development for all full‐time faculty on both campuses.  
Conduct annual follow‐up meetings to connect and reconnect with each other until we have truly 
permeated the atmosphere of both campuses with an attitude and corresponding actions that support 
ongoing learning for students and faculty.” 

 
“It is very important to continue to offer this type of staff development for our faculty.  It allows us to 
reflect on our own practices and to institute changes in our classes that could only help our students.  
If there is something similar for classified staff to get them to better serve the students then I think we 
should offer that too.” 

 
“I want to comment on how important it is for adjuncts to participate in this program.  Depending on 
classes that are being offered and budget cuts, a student may never see an adjunct on campus after 
the semester they are in class with the adjunct.  It is important that the adjunct makes as much of a 
difference and affects students as much as possible in the little time they are given on campus.” 

 
Finally, one participant captured the overall goal of the program,  
 

“I will carry the thoughts and concepts introduced in the manuals and the workshop with me as long as 
I teach.  The whole purpose of the course was the help us empower our students.  Being students 
ourselves in the course, [FIPP] empowered us.” 
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  Increased Retention 
  

with On Course 

Colleges and universities using the On Course text 
are significantly improving retention of their first-year 
students. Here’s data from On Course programs at 
colleges and universities around the country.* 

 Students using On Course

  * Studies conducted by individual institutions. To read their complete reports, see www.OnCourseWorkshop.com/Data.htm                   
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                                             51%Baltimore City Comm 
College (MD): 
Developmental 
English Students 

Univ of North Carolina 
Greensboro (NC): 
Probationary Students 

Mission College (CA): 
Basic Skills Students: 
Combined Reading,  
Writing, Math & ESL 
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Illinois Valley Comm 
Coll (IL): First-Time, 
Full-Time Students 
after 4 semesters

                      31%

                                             49% 

Northeastern OK A&M  
College (OK):  
Reading and 
Composition Students 

                                                                            73%

                                                                                                        96% 

                                                 53%Mt. Hood Comm 
College (OR):  
First-Year Students                                                                       80%



 
Choices of Successful Students 

 

Successful students…  Struggling students… 
1. …accept PERSONAL RESPONSIBILITY, seeing 
themselves as the primary cause of their 
outcomes and experiences. 

1. …see themselves as Victims, believing that what 
happens to them is determined primarily by 
external forces such as fate, luck, and powerful 
others. 

2. …discover SELF‐MOTIVATION, creating positive 
energy in their lives by discovering personally 
valuable goals and dreams. 

2. …have difficulty sustaining motivation, often 
feeling depressed, frustrated, and/or resentful 
about a lack of purpose in their lives. 

3. …master SELF‐MANAGEMENT, consistently 
planning and taking purposeful actions in pursuit 
of their goals and dreams. 

3. …seldom identify specific actions needed to 
accomplish a desired outcome.  And when they 
do, they tend to procrastinate. 

4. …employ INTERDEPENDENCE, building mutually 
supportive relationships that help them achieve 
their goals and dreams (while helping others do 
the same). 

4. …are solitary, seldom requesting, even rejecting 
offers of assistance from those who could help. 

5. ….gain SELF‐AWARENESS, consciously 
employing behaviors, beliefs, and attitudes that 
keep them on course. 

5. …make important choices unconsciously, being 
directed by self‐sabotaging habits and outdated 
life scripts. 

6. …adopt LIFELONG LEARNING, finding valuable 
lessons and wisdom in nearly every experience 
they have. 

6. …resist learning new ideas and skills, viewing 
learning as fearful or boring rather than as mental 
play. 

7. …develop EMOTIONAL INTELLIGENCE, 
effectively managing their emotions in support of 
their goals and dreams. 

7. …live at the mercy of strong emotions such as 
anger, depression, anxiety, overwhelm or a need 
for instant gratification. 

8. …BELIEVE IN THEMSELVES, seeing themselves 
as capable, lovable and unconditionally worthy 
human beings. 

8. …doubt their competence and personal value, 
feeling inadequate to create their desired 
outcomes and experiences. 

 
 

 



 

Faculty Inquiry Partnership Program  
Interdisciplinary Partners 

Spring 2010 
 
 

1. Carmela Aguilar (ESL) & Rosemary Most (Child Development) 
2. Ronny Alpern (Math) & Saul Panski (History) 
3. Silvia Arroyo (Counseling) & Nasir Shaikh (Math) 
4. Eddie Boatwright (Biological Sciences) & Frances Hayes‐Cushenberry (Nursing) 
5. Saundra Bosfield (Nursing) & Shemiran Lazar (ESL) 
6. Leonard Clark (Geology) & Elizabeth Ann Sweeney (Nursing) 
7. Diane Collins (Health) & Annaruth Garcia (Business) 
8. Aurora Cortez‐Perez (ESL) & Eyob Wallano (Anatomy/Microbiology) 
9. Judy Crozier (Developmental English) & Nikki Williams (Sociology/English) 
10. Essie French Preston (Counseling/Psychology) & Lalo Mendoza (Physical 

Education) 
11. Vanessa Haynes (Counseling/Sociology/Human Development) & Bill Keig (Math) 
12. Vijay Kanase (Nursing) & Dovard Ross (Business) 
13. Mario Macareno (Counseling) & Hung Wu (Chemistry) 
14. Victoria Martinez (Counseling/Human Development) & Toni Wasserberger 

(English) 
15. Zenaida Mitu (Nursing) & Alexander My (Counseling/Human Development) 
16. Bob Morgan (Real Estate) & Mohamad Tavakkoli (Math) 
17. Georgia Moten (English) & Don Roach (Math) 
18. Abiodun Osanyinpeju (Biological Sciences) & Frances Williams (Nutrition/Family 

Studies) 
19. Marjeritta Phillips (Dance Education) & Shirley Thomas (Nursing) 
20. Estina Pratt (Library) & Pam West (Childhood Education) 
21. Chelvi Subramaniam (English) & Jose Villalobos (Math) 

 
 
 
 
 
 
 

 



EL CAMINO COLLEGE 
STAFF DEVELOPMENT OPPORTUNITIES 

PROGRAM EVALUATION 
Program Date: January 26-28,2010 
 

Presenter(s): Johnathan Brennan 

Program # & Title: 
 

PD 230abc On Course I Workshop (CEC FIPP) 
 

Number Attended = 44                                               Number Responded = 31 
My overall rating of the value I received from this workshop: 
    Poor    Excellent         Average = 9.3 

    0 0 2 4 6 16
1 2 3 4 5 6 7 8 9 10

 
A.  Specific strategies I commit to implementing include… 
• Class participation 
• Jigsaw Exercise Use/Adapt – Participation in the case studies – Affirmation whisper 
• Do group activities in class to engage students in decision making 
• Tracking Form – 32 Commitment Form – Reflection Periods – Out of classroom learning 

experiences – Think, Pair, Case Studies  
• Use jigsaw, puzzle, on-task list, tracking. 
• Self esteem – self awareness, self management, personal responsibilities (all 8) 
• Group activity – puzzle – recreation – music 
• Jigsaw, 32 day commitment, wise choices, most all of them 
• Personal responsibility with students, identify personal affirmation to be read aloud prior to the 

beginning of each class session. 
• Puzzle teams, silent Socratic dialog, affirmation whisper, music writing, music drawing of goal, 

obstacle experience 
• Affirmation (affirmation whisper) – jigsaw – puzzle – case studies 
• Tapping in on the Students Inner Qualities of Successful Students focusing on personal 

responsibility and self motivation 
• Increasing students’ self motivation – lifelong learning – have students set goals and set priorities – 

increase their self esteem 
• Instill the concept of assuming personal responsibility with all my students and associates. 
• Personal responsibility model; Language of Responsibility; Self-motivation affirmations; Self 

management tools eg. Next action, 32 day commitment; success learn meetings; life-long learning ie.  
Silent Socratic Dialogue; the Jigsaw, Disputing Your Inner Critic; Affirmation whisper. 

• Reflections, DAPP, Puzzles and jigsaws, tracking forms 
• Jigsaw and case studies 
• I will do pairs and group activities more often.  I will break big tasks into smaller steps and assess 

tasks learned by students. 
• Anger control, breaks with music… etc. 
• Quite frankly – I’m going to try every strategy that was presented to us at least once and with 

different classes – you never know what’s going to work. 
• Classroom policies/rules, feedback/evaluation/classroom environment/modeling/others 
• Jigsaw, Wise Choice, Process the Late Paper 

 



• Have student groups each teach one chapter from “On Course” to the class. 
• 1)  Helping students work together (interdependence) in teams for assignment  2)  Help student 

motivation/desire to do well and not give up or settle 
• Jigsaw – calendar – responsibility model 
• Building personal responsibility, instituting motivation, etc.  Instill all/if not most of the tools and 

strategies to increase student success 
• Guiding Wise Choices – Increased self-evaluation 
• Case study, scavenger hunt, contract 
• The 7 domains of influence 
• Group work, case studies 
 
B.  What I liked best about the workshop content and/or facilitation… 
• Keep you motivated 
• The exercise in the evening – it was very relaxing and allowed me to get in touch with myself 
• Chat with colleagues and getting to know them better.  Food was great, healthy. 
• Very proactive and pro-participation.  Although some participants did not like the activities 

(“games” is what they called them) I found them rewarding.  I learned the strategies hands-on.  Very 
good to have a workbook and text. 

• Helped find ease in working with peers 
• Very adequate 
• I’m not so good with writing on the spot like this – probably better with a more thoughtful response 

after I digest it.  The whole training is good like the FIPP partnership – the follow-up – not let us fly 
solo 

• The information was presented in a relaxed manner that motivated each person to participate in the 
sessions. 

• I really loved the opportunity to feel like part of a learning-teaching community. 
• It was fun! With music, jokes, stories, and games, etc. 
• “Affirmation whisper”  The evening networking social allowed me to get in touch with myself 

especially the drawing to music exercise 
• The concepts are real and can actually be implemented without any funding or special tools 
• Both with equal enjoyment 
• Knowledge of facilitator, Jonathan was GREAT guided our experiences and learning with mastery; 

my interest was maintained and even enhanced with each passing day’s session. 
• Reflections, DAPP, aaha moments, puzzle and jigsaw puzzle, track forms, wise choice process  ideas 

and workbook 
• Personal responsibility – Self motivation – Self management – Emotional intelligence 
• It is always good to hear what other teaching strategies are implemented by other instructors.  I 

really learned strategies I will implement in my classroom. 
• Group Activities 
• Content – many of the activities I already do some version of them – but its good and useful to see 

them with a twist and getting feedback from other colleagues. 
• Very inspiring and very organized – empowering students by having them take responsibility for 

their actions – develop goals – self awareness – time-management – etc. 
• Emotional intelligence – content; you did use music, chimes, humor, stories which are great for 

facilitation 

 



• The various strategies/methods on pages 22, 27, 37, 43, 49, 54, 66 and 72 
• Breaking us into small groups, setting achievable goals, focus on ourselves and role playing 
• Teaching strategies – active learning 
• Collaborative works with peers  
• It was very regimented, on track, on time 
• Assessing emotional intelligence 
• Interacting with colleagues from other disciplines 
• Collegiality 
• The eight inner qualities 
 
C.  Ways I think the workshop content and/or facilitation could be improved… 
• More outside events and activities 
• Shorten the quiet exercise time 
• Other than focusing on helping students succeed in college and in life - Topics to help faculty and 

administration should be included; we also have problems and baggage.  We need support. 
• Three days is a bit tiring.  I recommend four days, leaving by 3pm.  The optional evening would be 

better offered on a separate day so more of the On Course Participants could be present. 
• Everything was wonderful 
• Nothing 
• Afternoon nap – food too rich – need light stuff – everyone wanted to sleep in afternoon – like in 

kindergarten ½ cat nap with blankets/pillows (or exercise).  The walk was good.  
• It could be improved with more Q & A sessions. 
• It was a lot of material – don’t know if we could make it a longer training session.  Will there be an 

“On Course II” at Compton as Follow-up? 
• The sessions are really long; they could be shortened with more days involved.  Also what about 

helping the instructors cope?  The focus is all about the students, the instructors need help too to 
cope with professional/personal problems. 

• It’s not broke!! 
• Keep as is! 
• Assignments directions need to be said slower and explained with more detail.  Allow more time to 

understand and digest info before beginning.  Transitions need to be clearer. 
• It is a perfect workshop 
• I really enjoyed the way we were kept on course. 
• 100%  performed exhibited 
• It was just the right mix of groups and individual work 
• Sometimes, activities were left to us to reach our own conclusions.  I expected Jonathan to give us 

his precious conclusions. 
• I think it is excellent! 
• I found it very tough to focus over a 3-day period for so many hours.  Being diabetic causes me to be 

very drowsy at times, and very tough to focus. 
• Better seats since we have to sit all day.  Longer breaks and encourage some walking particularly in 

afternoon to prevent sleepiness. 
• The movement – change seats, going outside; collaboration and strategies worked well. 
• It was excellent. 

 



 

• Need to have a mike (cordless) 
• Days are a bit long 
• Reduce to 2 days 
 
D.  I’d also like to say or ask… 
• Is there anyway to incorporate economics and college and classroom environments? 
• Material could have been covered in two days 
• Thank you for sharing 
• Thank you 
• The workshops are too long.  8 hours are too many. 
• Maybe in future 
• How do we get to On Course II? 
• The presenter did an excellent job!! Hats off!!! 
• On Course Rocks!  Thanks, everyone!  I will never think of music or even life in the same way.  I 

will whole heartedly recommend this workshop to other educators. 
• Thank you for all you have done for us! 
• Thank you for a wonderful course/workshop.  I will indeed use some of the information with my 

students – because my ultimate goal is to promote “Student Success” 
• The presentation was great and I’m sure most people could at least implement one thing from it. 
• Can On Course be applied to the business environment?  Such as company training. 
• It was very disappointing to see and hear some faculty /faculty leaders continue to talk, have side 

bars long conversations with others as the facilitator Jonathan was speaking.  This occurred each 
day.  Other faculty (some) did not silence their cell phones, which rang at different times or they 
talked on cell phone.  These were all unnecessary distraction and disrespectful to the facilitator and 
participants! 

• Excellent info 
• Thank you very much 
• Thanks for taking the time from your precious time to empower others.  Please continue sharing 

your knowledge.  You are greatly appreciated! 
• Thank you very much and continue to help on training others in your future. 
• Professor Brennan and his team were excellent and very very gracious.  Can I contact any of you in 

the future? 
• Thank you for bringing this to ECC-Compton Center 
• Because I am a diabetic and assume others may be too, we need more diabetic friendly lunches ☺ 
• This is a great opportunity to meet other faculty, have fun and learn at same time. 
• The structure of the course is exemplary because there isn’t a lot of direction/instruction. 
• Thanks 
 
I will recommend this workshop to other educators Yes = 30 No = 0 
I would like to take an On Course II Workshop  Yes = 20 No = 4   Not sure = 3  
              Not yet = 1 
If I may share your response with others, please print your name: 

Eddie Boatwright 
Sandra Bosfield 
Judy Crozier 

Lalo Mendoza 
Zenaida Mitu 
Georgia Moten 

Elizabeth Ann Sweeney 
Eyob  Wallano 
Nikki Williams



 

 

Appendix B: 
FIPP Collaborative Workshops 

 
 
 



 

CEC FIPP Workshop Feedback: April 2nd 
1.  My overall rating of the value I received from this workshop: 

Average = 9; Rating scale =  Poor  0  1  2  3  4  5  6  7  8  9  10  Excellent 
 

2.  What I liked best about the workshop content and/or facilitation… 
• New ideas – using music and quotes 
• Kristie’s explanation on every single details for this course.  I enjoyed teachers’ demos. 
• The sharing of strategies. 
• Great ideas. 
• Presentation from my peers. 
• Was outstanding 
• I learned what other participants have done and are doing. 
• Presentations by faculty members 
• Ideas exchange 
• Food, formation of tables chairs, examples by faculty 
• Discussion of applying the jigsaw 
• The ideas exchange 
• Presentations 
• The variety!  Different participants have been SO VERY creative, used so much energy and interest to 

utilize some of the strategies we’ve learned in FIPP. 
• Collegiality, progress report, classroom experiences with strategies 
• Great ideas 
• It gave us a chance to voice ideas about student success 
• Presented some ideas I could use in class 
• Sharing activities 
• Getting new ideas – seeing how others adapt strategies 
• Sharing 
• The presentation providing formal evidence directly 

 
3.  Ways I think the workshop content and/or facilitation can be improved are…. 
• Include time to meet with partners 
• The progress report’s print was too small for these old eyes. 
• N/A (2) 
• Great! 
• Give us time to work with each other 
• More ideas exchange 
• Increase follow‐up sessions to 3 hrs (from 2 hrs) 
• Less hours, content is repetitive 
• We need to have time with our partners 
• This is good 
• To be submitted report form 
• None but sharing other ideas 

 
4.  I’d also like to say or ask…. 
• This is great – great to network with colleagues 
• Thank you – 



 

• Real good workshop 
• This is good getting together and sharing 
• The workshop provided for a great deal of sharing information, techniques and thoughts. 
• More handouts of how people are doing things. 
• Next meeting pairs and pair square 
• Great workshop! 
• Thanks for ongoing investment in the faculty to assist us to improve our teaching strategies and 

ultimately the success of our students. 
• Unfortunately, I was paired with an individual who did not follow up with the work. 
• How can we find out more about being videotaped for On Course? 
• Thanks 
• Thank you 
• Thank you for providing this opportunity 
• Can’t wait to use info in my class the 2nd 8 wks 

 
 

CEC FIPP Workshop Feedback: May 14th 
1.  My overall rating of the value I received from this workshop: 

Average = 9.6; Rating scale =  Poor  0  1  2  3  4  5  6  7  8  9  10  Excellent 
 

2.  What I liked best about the workshop content and/or facilitation… 
• Kristie’s attitude!  Upbeat ☺ 
• Kristie is a great educator and facilitator.  She enjoys what she is doing because she is talented and 

comes to her job thoroughly prepared.  Most importantly, she is a great listener and gives immediate 
feedback. 

• Team discussion. 
• Sharing about teaching situations. 
• Interaction in small group. 
• Sharing discussion. 
• Listening to my colleagues’ experiences. 

 
3. Ways I think the workshop content and/or facilitation can be improved are…. 
• This is a huge project and it covered all the aspects of how to improve ourselves and our students.  It 

was really a perfect project. 
• More sharing. 
• None. 
• Discussion/comments on anything going in on classes with strategies. 

 
4. I’d also like to say or ask…. 
• For much more FIPP! 
• Thank you!  Most of us come to our classroom without teaching credentials.  So, this workshop 

increases our awareness about the right methods to do things. 
• For additional survey forms. 
• Thanks! 
• Great experience!  Thanks!  I plan to register for On Course II June 2010. 

 



 
 

FIPP Collaborative Workshop 
Wednesday, February 10th, 2010 

 
 

 
1. Assessment and Reporting 

a. Student Surveys 
b. Activity Reports: http://www.elcamino.edu/administration/staffdev/index.asp 

From ECC website, click on Faculty & Staff, then Staff Development. Link to form is on the Staff 
Development page.  
 

2. Ideas Exchange: Partner Sharing re: PIPs 
 

3. Working Session: What are my 3‐foot tosses? 
 
 

Important Info and Resources 
 
212 Degrees video: http://www.simpletruths.com/movies.asp 
 
REQUIRED FIPP Collaborative Workshops: March 5, April 2, & May 14, 12:00‐2:00 pm, CEC Staff Lounge 
 
OPTIONAL Roundtable Discussions:  
Wednesday, Feb 24th 12:15‐2:00, CEC Staff Lounge 

 
 

 

http://www.compton.edu/index.aspx�
http://www.elcamino.edu/administration/staffdev/index.asp
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Please
sit with your FIPP partner

Affirmation Whisper
If you are sitting:

Display your name (nametag backwards or write name & 
place on left in front of you).
Relax.  Close your eyes.

If you are standing:
Have your affirmation ready (or memorized): I am a ____, 
_____, and _____ woman/man.
Replace “I am” with “(Colleague’s name/You) are.”
WHISPER in LEFT ear. 

At 1st chime: switch roles.  
At 2nd chime: be seated for period of silence.  
When music stops: time for comments.

Collaborative 
Inquiry

OCI, Partner
FIPP Wkshps

Planning
PIP, course 

design,
FIPP Wkshps

Reflection
Activity 
Reports

FIPP Wkshps FIPP Wkshps

Imple-
mentation:
5 Strategies

Assessmnt:
Student 
Surveys

Feedback & 
Evaluation

FIPP Wkshps

Agenda

Assessment and Reporting
Student Surveys
Activity Reports

Ideas Exchange: Partner Sharing re: PIPs
Working Session: What are my 3‐foot tosses?

Assessment & Reporting: 
Student Surveys 

Each instructor: 3 Student Surveys
Purposes
Helpful HintsHelpful Hints

General Information
Care & Feeding of Scannable Forms

Jaime Rodriguez, Institutional Research
Distribution

Take envelope and approximate number for first survey 
ONLY (each stack = approx. 25 surveys).

Assessment & Reporting:
Activity Reports

Each instructor: 5 Activity Reports
Purposes
Access via ECC website: www.elcamino.edu.
Suggested milestones: 

March 5 (week 3)
April 2 (week 7)
May 14 (week 12)

Questions?
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Ideas Exchange
32‐Day Commitment

http://www.212movie.com/

To get what we’ve never had, we have to do what we’ve 
never done.
One extra degree makes all the difference.  
What 3‐foot toss will I choose each DAY to increase my 
effort by ONE DEGREE and go from GOOD to 
GREAT?

Ideas Exchange
Partner Sharing re: PIPs

PIP Summary: 1 Copy per PAIR

FIPP: Through interdisciplinary collaboration, 
h   d     d  i  b  d l i  enhance student success and retention by developing 

active & responsible learners.

Active learning
Student responsibility

Ideas Exchange
Partner Sharing re: PIPs

Pair A:  Briefly describe strategies you’ve chosen in the 
five categories.
Pair B: Listen actively.  Ask thoughtful questions 
(remember the Silent Socratic Activity)  (remember the Silent Socratic Activity). 
Goals: Exchange of ideas.  Practice active listening.  
Clarify, expand, & revise ideas.  
1st 15 minutes is fully focused on Pair A.
At chime, switch and next 15 minutes is fully focused 
on Pair B. 

1‐minute Debrief
Comments?
What did you learn?
Questions?

Working Session: 
What are my 3‐foot tosses?

The DAPPS Rule
Dated
Achievable
Personal
Positive 
Specific

Working Session: 
What are my 3‐foot tosses?

My FIPP Plan
Adapted from “My Life Plan,” On Course, pages 66 & 67.
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Got DAPPS?

By 2/24, I will prepare lesson plan adapting jigsaw 
to my course content and ask for feedback from at 
l t    ll  (   t     ll  f  least one colleague (my partner, a colleague from 
my department, at FIPP roundtable discussion).  I 
will implement jigsaw before the next FIPP 
collaborative workshop.

Got DAPPS?

By the next FIPP collaborative workshop, I will 
adapt a feedback tool (e.g., Making Course 
C ti  Q i  D b i f  G d  T k ) t  fit Corrections, Quiz Debrief, Grade Tracker) to fit 
my course and share with my partner.  I will 
choose dates to discuss assignment in class, for 
submission and for student surveys.

Wrap‐Up
REQUIRED Collaborative Workshops: March 5, April 
2, & May 14, 12:00‐2:00 pm, CEC Staff Lounge

OPTIONAL Roundtable Discussions: 
Wednesday, Feb 24th 12:15‐2:00, CEC Staff Lounge



 

My FIPP Plan 

 
My Life Role:  Member of FIPP 
My DREAM in this Role: 
 
 
 
My Long-Term Goals in this Role (deadline: end of spring semester 2010)    
Check to see if your goals meet the DAPPS 
Rule: Is the goal… 

dated? achievable? positive? personal? specific? 

Goal 1:  By June 11, 2010, implement 5 On 
Course I-inspired strategies, at least one 
from each of the five domains of influence 
(workbook, pg. 13). 

; ; ; ; ; 
Goal 2:  By June 11, 2010, complete 5 
Activity Reports (one for each strategy). ; ; ; ; ; 
Goal 3: By June 11, 2010, implement 3 
Student Surveys (one for each of the five 
strategies). 

; ; ; ; ; 
Additional FIPP Goals for spring 2010 
(Optional):      
      
 
My Short-term Goals in this Role (What 3-foot tosses will help me reach my long-term goals?)   
Check to see if your goal meets the DAPPS 
Rule: Is the goal… 

dated? achievable? positive? personal? specific? 

Goal 1: 
      
Goal 2: 
      
Goal 3: 
      
Goal 4:      
      
 
 



 
 

FIPP Collaborative Workshop 
Friday, March 5th, 2010 

1. Affirmation Whisper 
 

2.  News and Other Helpful Information 
a. Student Surveys & Helpful Hints (please include your name when returning surveys) 
b. CEC On Course Ambassadors 
c. On Course II: June 21‐24, 2010 (details TBA).  More info at: www.oncourseworkshop.com 
d. Ongoing affirmations  
e. April Collaborative Workshop  
f. Next Roundtable Discussion  

 
3. FIPP Pre‐Program Survey: Preliminary Themes and Trends 

 
4. Ideas Exchange 

Elizabeth Ann Sweeney: The Case of the Late Paper 
Vanessa Haynes: Success Contracts 
Alexander My 
 

5. Working Session 
Pair‐Share Progress Reports 
What are my “Next Actions”? 

 
Upcoming FIPP Collaborative Workshops and Suggested Milestones:  
April 2, 12‐2, CEC Staff Lounge 

• Total Strategies Implemented: 2‐3 
• Total Student Surveys: 1‐2 
• Total Activity Reports Submitted: at least 2‐3 

 
May 14, 12‐2, CEC Staff Lounge 

• Total Strategies Implemented: 3‐4 
• Total Student Surveys: 2‐3 
• Total Activity Reports Submitted: 3‐4 

       
       June 11th, Deadline to have completed the following: 

• Total Strategies Implemented: 5 
• Total Student Surveys: 3 
• Total Activity Reports Submitted: 5 
• Final Report (Details TBA) 

 

http://www.compton.edu/index.aspx�
http://www.oncourseworkshop.com/
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Please
Choose the same table as 

your FIPP partner

Affirmation Whisper
If you are sitting:

Display your name (nametag backwards or write name & 
place on left in front of you).
Relax.  Close your eyes.

If you are standing:
Have your affirmation ready (or memorized): I am a ____, 
_____, and _____ woman/man.
Replace “I am” with “(Colleague’s name/You) are.”
WHISPER in LEFT ear. 

At 1st chime: switch roles.  
At 2nd chime: be seated for period of silence.  
When music stops: time for comments.

Collaborative 
Inquiry

OCI, Partner
FIPP Wkshps

Planning
PIP, course 

design,
FIPP Wkshps

Reflection
Activity 
Reports

FIPP Wkshps FIPP Wkshps

Imple-
mentation:
5 Strategies

Assessmnt:
Student 
Surveys

Feedback & 
Evaluation

FIPP Wkshps

Agenda
News & Other Helpful Information
Ideas Exchange: 

Individual Progress Reports:
Eli b h A  S  Th  C   f  h  L  PElizabeth Ann Sweeney: The Case of the Late Paper
Vanessa Haynes: Success Contracts
Alexander My 

Working Session: 
Pair‐Square Progress Reports
What are my “Next Actions”? 

News & Other Helpful Information
Student Surveys & “Helpful Hints” Handout
CEC On Course Ambassadors
On Course II: June 21‐24, 2010
O i  Affi tiOngoing Affirmations
Upcoming Workshops

April Collaborative Workshop
Next Roundtable Discussion

Ideas Exchange

FIPP: Through interdisciplinary collaboration, 
enhance student success and retention by developing 
active & responsible learnersactive & responsible learners.

Active learning
Student responsibility
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Ideas Exchange
Individual Progress Reports:

Elizabeth Ann Sweeney: The Case of the Late Paper
Vanessa Haynes: Success Contracts
Alexander MyAlexander My

Briefly describe activity/strategy
What worked well?
What would you change?
Would you use activity again?  Why or why not?
Describe any student learning or changes.

Working Session: Progress Reports
A word about updated PIPs….

Working Session: Progress Reports
Pair A:

1. Briefly discuss your progress to date.  Specifically address:
Planning/Implementation: Strategies in 5 categories
Assessment: Student Surveys
Reflection: Activity ReportsReflection: Activity Reports

2. Briefly discuss any challenges.
3. Identify Next Actions.

Pair B: Listen actively.  Ask thoughtful questions (remember 
the Silent Socratic Activity). 

Goals: Exchange of ideas.  Practice active listening.  Clarify, 
expand, & revise ideas.  

1‐minute Debrief
Comments?
What did you learn?
Questions?
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FIPP Collaborative Workshop � Friday, April 2nd 2010 

• Required Milestones for Today’s Workshop: 
• Minimum Strategies Implemented: 2 
• Minimum Student Surveys: 1 
• Minimum Activity Reports Submitted: 2 

 
1.  News and Other Helpful Information 

a. Student Surveys & Helpful Hints 
i. Surveys available in Vice President Barbara Perez’s office 
ii. Include your name, confirm Office Use is completed 

b.  Activity Reports  
i. Available on ECC Staff Development website 
ii. Include category; FIPP partner reviews before submitting; will be posted online 

c. On Course II: June 21‐24, 2010   
i. Priority registration for FIPP participants – see sign‐up 
ii. More info at: www.oncourseworkshop.com 

d. CEC FIPP Fall 2010 
i. Recruiting strategies; one colleague 

e. The Purchased Paper 
f. Next Stop YouTube?  FIPP video taping at ECC 
g. Building Community: From Affirmation Whisper to On‐the‐Spot Affirmations 

2. Progress Update 
a. 3‐foot toss = approximately 50% complete 
b. Progress Report as of 3.31.10 

3. Ideas Exchange 
a. Bill Keig: Solar Mission Project 
b. Victoria Martinez & Toni Wasserberger: Feedback and Evaluation 
c. Zenaida Mitu: Jigsaw 
d. Georgia Moten: Student Responsibility and Active Learning 

4. Working Session 
a. Pair‐Square Progress Reports 
b. What are my “Next Actions”? 

 
Upcoming FIPP Collaborative Workshops and Required Milestones:  
May 14, 12‐2, CEC Staff Lounge 

• Strategies: 4; Student Surveys: 2; Activity Reports: 4 
      June 11th, Deadline to have completed the following: 

• Strategies: 5; Student Surveys: 3; Activity Reports: 5; Final Report (details TBA) 

 

http://www.compton.edu/index.aspx�
http://www.oncourseworkshop.com/


CEC FIPP PROGRESS REPORT AS OF 3.31.10

Compton FIPP 

Last Name First 
Initial

PIP AR 1: 
Class. 
Activity

AR 2: 
Class 
Environ.

AR 3: 
Class 
Expect.

AR 4: 
Feedback 
and Eval

AR 5: 
Homewk 
and Out‐
of‐Class

St. 
Survey 
#1

St. 
Survey 
#2

St. 
Survey 
#3

Final 
Report

% OF 
OVERALL 
REPORTING 
COMPLETED

Aguilar C. 1 10%
Alpern R. 1 1 20%
Arroyo S. 1 10%
Boatwright E. 1 10%
Bosfield S. 1 10%
Clark L. 1 10%
Collins D. 1 10%
Cortez-Perez A. 1 10%
Crozier J. 1 10%
French-Preston E. 1 1 1 1 1 50%
Garcia A. 1 10%
Hayes-
Cushenberry F. 1 10%
Haynes V. 1 1 1 1 1 50%
Kanase V. 1 1 20%
Keig W. 1 1 1 1 1 1 60%
Lazar S. 1 10%
Martinez V. 1 1 20%
Mendoza L. 1 10%
Mitu Z. 1 1 20%
Morgan R. 1 10%
Most R. 1 10%

FIPP ASSESSMENT AND REPORTINGPARTICIPANTS

Moten G. 1 1 20%
My A. 1 1 1 1 1 1 1 1 80%
Osanyinpeju A. 1 1 1 1 1 50%
Panski S. 1 2 1 40%
Phillips M. 1 10%
Pratt E. 1 10%
Roach D. 1 1 1 30%
Ross D. 1 10%
Shaikh M. 0%
Subramaniam T. 1 10%
Sweeney E. 1 1 1 1 1 50%
Tavakkoli M. 1 1 20%
Thomas S. 1 10%
Villalobos J. 1 10%
Wallano E. 1 1 1 1 40%
Wasserberger T. 1 10%
West P. 1 10%
Williams F. 1 10%
Williams N. 1 10%
Wu H. 1 10%
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SIT WITH YOUR FIPP 
PARTNER

NEWS & HELPFUL INFO

Student Surveys
Activity ReportsActivity Reports
On Course II: June 21‐24
CEC FIPP Fall 2010

NEWS & HELPFUL INFO

The Purchased Paper
Next Stop YouTube?  p
Building Community: 
From Affirmation Whisper to 
On‐the‐Spot Affirmations

PROGRESS UPDATE
3‐foot toss = approximately 50% 
complete
Report = progress as of 3.31.10

Required Milestones: TODAY
Strategies Implemented: 2
Student Surveys: 1y
Activity Reports Submitted: 2

Required Milestones: MAY 14
Strategies Implemented: 4
Student Surveys: 2y
Activity Reports Submitted: 4



2

Required Milestones: JUNE 11
Strategies Implemented: 5
Student Surveys: 3y 3
Activity Reports Submitted: 5
Final Report (details TBA)

Ideas Exchange

FIPP: Through interdisciplinary collaboration, 
enhance student success and retention by developing 
active & responsible learnersactive & responsible learners.

Active learning
Student responsibility

Ideas Exchange

Briefly describe activity/strategy
Wh t  k d  ll?What worked well?
What would you change?
Would you use activity again?  Why or 
why not?
Describe any student learning or changes.

IDEAS EXCHANGE
Zenaida Mitu: Jigsaw
Bill Keig: Solar Mission Project
Victoria Martinez & Toni 
Wasserberger: Feedback & Eval
Georgia Moten: Student 
Responsibility & Active Learning

Pair‐Square Progress Reports
SET UP:
Pair = Your FIPP partner
Square = Join one other FIPP pair 
Choose group recorder/reporter 
(1 person or 2)

Pair‐Square Progress Reports
YOUR MISSION:

1. Each person identifies which strategy they’re using 
for each category (see examples).  
E h   b i fl  d ib  MOST SUCCESSFUL 2. Each person briefly describes MOST SUCCESSFUL 
strategy so far, identifying key ingredient to the 
success of the strategy.

3. Choose ONE “Most Successful Strategy” to share 
with the group.

4. What are MY “Next Actions”?
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Workshop Evaluations Possible Discussion Topics
OUR GOAL:  Improve student success and retention 
through active learning and student responsibility.
Your Perspectives on Active Learning and Student 
ResponsibilityResponsibility
Successes: Progress, What’s Working
Challenges: Forks in the Road, Where You Need Help 
Input or Feedback
Other ideas or suggestions?
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J I G S A W   M O D E L 
OBJECTIVES: 

1.  HIV AIDS 
2. Pathogenesis of HIV AIDS 
3. Systematic Complications and Opportunistic Infections 
4. Drug Therapy for AIDS 
5. Tuberculosis and HIV 
6. Prevention of HIV 
7. Health Education for HIV-AIDS 

 

STEP A:  HOME GROUPS 

 
1       2          3

4        

5       6                7
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(#6 WILL ANSWER ALSO 
OBJECTIVE #7) 

 



 

STEP B:  EXPERT GROUPS 

 

1       1          1
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(#6 WILL JOIN & ANSWER 
OBJECTIVE #7) 

 

 

 

 



STEP C:  HOME GROUPS 
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FIPP Collaborative Workshop � Friday, May 14th 2010 

• Required Milestones for Today’s Workshop: 
• Minimum Strategies Implemented: 4 
• Minimum Student Surveys: 2 
• Minimum Activity Reports Submitted: 4 

 
6.  News and Other Helpful Information 

a. Student Surveys & Helpful Hints 
i. UPDATED surveys available in Vice President Barbara Perez’s office – throw away “old” 

surveys 
ii. Include your name, confirm Office Use is completed 
iii. Reading your results (hug an Institutional Researcher when you see them!) 

b.  Activity Reports  
i. Available on ECC Staff Development website 
ii. Include category; FIPP partner reviews before submitting; will be posted online 

c. On Course II: June 21‐24, 2010   
i. Priority registration for FIPP participants – see sign‐up by Monday, May 17th 
ii. More info at: www.oncourseworkshop.com 

d. CEC FIPP Fall 2010 
i. Recruiting strategies; one colleague 

e. Building Community: From Affirmation Whisper to On‐the‐Spot Affirmations 
f. Let them eat cake? 

 
7. Classroom Tool: A Fork in the Road: http://www.youtube.com/watch?v=oRBchZLkQR0 

 
8. Progress Update 

a. 3‐foot toss = approximately 60% complete 
b. Progress Report as of 5.14.10 

 
9. Working Session 

a. Pair‐Square Progress Reports 
b. What are my “Next Actions”? 

 
Upcoming Required Milestones:  

      June 11th, Deadline to have completed the following: 
• Strategies: 5; Student Surveys: 3; Activity Reports: 5; Final Report (details TBA) 

 

http://www.compton.edu/index.aspx�
http://www.oncourseworkshop.com/


CEC FIPP PROGRESS REPORT AS OF 5.14.10
Shaded = Activity Reports and/or Student Survey COMPLETE; Submit changes to Kristie

Compton FIPP 

Last Name First 
Initial

PIP AR 1: 
Class. 
Activity

AR 2: 
Class 
Environ.

AR 3: 
Class 
Expect.

AR 4: 
Feedback 
and Eval

AR 5: 
Homewk 
and Out‐
of‐Class

St. 
Survey 
#1

St. 
Survey 
#2

St. 
Survey 
#3

Final 
Report

% OF 
OVERALL 
REPORTING 
COMPLETED

Aguilar C. 1 1 1 1 1 1 60%
Alpern R. 1 1 1 1 1 50%
Arroyo S. 1 1 20%
Boatwright E. 1 10%
Bosfield S. 1 10%
Clark L. 1 1 1 30%
Collins D. 1 1 1 1 40%
Cortez-Perez A. 1 1 20%
Crozier J. 1 1 1 1 40%
French-Preston E. 1 1 1 1 1 1 1 1 1 90%
Garcia A. 1 10%
Hayes-
Cushenberry F. 1 10%
Haynes V. 1 1 1 1 1 1 1 1 80%
Kanase V. 1 1 20%
Keig W. 1 1 1 1 1 1 1 70%
Lazar S. 1 1 1 30%
Martinez V. 1 1 1 1 40%
Mendoza L. 1 1 1 30%
Mitu Z. 1 1 1 draft 1 1 1 60%
Morgan R. 1 10%
Most R. 1 1 1 30%
Moten G 1 draft draft 1 draft 1 30%

FIPP ASSESSMENT AND REPORTINGPARTICIPANTS

Moten G. 1 draft draft 1 draft 1 30%
My A. 1 1 1 1 1 1 1 1 1 90%
Osanyinpeju A. 1 1 1 1 1 50%
Panski S. 1 1 1 2 1 1 1 1 90%
Phillips M. 1 10%
Pratt E. 1 10%
Roach D. 1 1 1 1 1 1 1 1 1 90%
Ross D. 1 10%
Shaikh M. 0%
Subramaniam T. 1 1 1 1 40%
Sweeney E. 1 1 1 2 1 1 1 1 1 100%
Tavakkoli M. 1 1 1 1 40%
Thomas S. 1 10%
Villalobos J. 1 10%
Wallano E. 1 draft 1 1 1 40%
Wasserberger T. 1 10%
West P. 1 10%
Williams F. 1 1 20%
Williams N. 1 1 20%
Wu H. 1 10%



1

SIT WITH YOUR FIPP 
PARTNER

Forks in the Road of Life

Responsibility Model

Choices at the Fork: 
3 minute discussion.

What BELIEFS and BEHAVIORS
did the characters make at the fork 
i  th   d?in the road?
Think of two real‐world examples 
of how you or others respond this 
same way.

Pair‐Square Progress Reports
SET UP:
Pair = Your FIPP partner
Square = Join one other FIPP pair 
Choose group recorder/reporter – 1 
person or 2
Choose timekeeper 



2

Pair‐Square Progress Reports
YOUR MISSION:

1. Each person identifies which strategy they’re using 
for each category (see examples).  
E h   b i fl  d ib  MOST SUCCESSFUL 2. Each person briefly describes MOST SUCCESSFUL 
strategy so far, identifying key ingredient to the 
success of the strategy.

3. Choose ONE “Most Successful Strategy” to share 
with the group.

4. What are MY “Next Actions”?

Workshop Evaluations



 

 

Appendix C: 
Proposed Implementation Plans 

 
 
 



 

 

Proposed Implementation Plan (PIP) Worksheet 
Faculty Inquiry Partnership Program  

Funded by El Camino College Superintendant/President Thomas Fallo 
 

As a FIPP participant, you will have the opportunity to deepen your learning by partnering with a fellow 
participant to implement five On Course I-inspired strategies during the spring 2010 semester.  Each partnership 
will choose the same five activities for effective collaboration and evaluation.  You will choose one strategy 
from each of the following five areas: 

1. classroom activities 
2. creating a classroom environment 
3. setting classroom expectations 
4. providing feedback and evaluation 
5. designing homework and other out-of-classroom learning experiences 

 
Please use this worksheet throughout the training to take notes on how you might use or adapt strategies from 
the On Course I workshop for your teaching.  Identify under which category they fall to ensure a balance of 
strategies for implementation in the fall. 
     
 

I. Classroom Activities 
(e.g., case studies, jigsaw, think-pair-square) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

II. Classroom Environment 
(e.g., seating arrangements, group work) 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 

III. Classroom Expectations 
(e.g., student contract, goal setting) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

IV. Feedback & Evaluation 
(e.g., student surveys, test review) 

 
 
 
 
 
 
 
 
 
 
 
 
 

V. Homework / Out-of-classroom Experiences 
(e.g., field trips, library research) 



 
ECC Compton Educational Center 

Faculty Inquiry Partnership Program  
 

Proposed Implementation Plan  
(updated 1.26.10) 

 
This report must be submitted by Friday, February 5, 2010 by 5pm.  Return form electronically to 
kdaniel@elcamino.edu. (Click on gray boxes above to answer questions.  Save completed document in Word.  
Attach Word file in an email to Kristie.)    
 
Submitted by:        
  
FIPP Partner:        
 
Please describe the five strategies – one strategy from each category – which you plan to implement this spring.  
Please include 1) how you will use or adapt the strategy for your classes, 2) when you will use the strategy and 
3) in which course you plan to use it. 
 
6. Classroom Activities (e.g., case studies, jigsaw, think-pair-share) 

      
 

7. Creating a Classroom Environment (e.g., seating arrangements, group work) 
      

 

8. Setting Classroom Expectations (e.g., student contract, goal setting) 
      

 

9. Providing Feedback and Evaluation (e.g., student surveys, test review) 
      

 

10. Designing Homework and Other Out-of-Classroom Learning Experiences (e.g., field trips, 
library research) 
      

 

 
Thank you for your participation. 
 

 

mailto:kdaniel@elcamino.edu
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t. F

or
 E

ng
lis

h, 
ou

r H
om

ew
or

k 
Im

ple
me

nta
tio

n l
en

ds
 its

elf
 to

 Li
br

ar
y r

es
ea

rch
, 

va
rio

us
 w

ritt
en

 re
po

rts
, a

nd
 no

te 
ca

rd
s w

ith
 

de
fin

itio
ns

 on
 C

ha
pte

r s
ub

jec
ts.
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e p
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e p
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e p
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yin
pe

ju
Bi

o. 
Sc

i.
W

e p
lan

 to
 us

e c
as

e s
tud

ies
 (T

he
 La

te 
Pa

pe
r) 

on
 th

e f
irs

t d
ay

 of
 ou

r N
utr

itio
n a

nd
 

An
ato

my
 cl

as
se

s. 
Th

is 
wi

ll b
e d

isc
us

se
d 

aft
er

 th
e s

yll
ab

us
 ha

s b
ee

n r
ev

iew
ed

 an
d 

the
 co

ur
se

 in
tro

du
ce

d t
o t

he
 st

ud
en

ts.
 

Th
is 

wi
ll e

mp
ha

siz
e p

er
so

na
l re

sp
on

sib
ilit

y
(vi

cti
m 

to 
cre

ato
r) 

an
d e

nc
ou

ra
ge

 se
lf 

ma
na

ge
me

nt 
pr

inc
ipl

es
.   

Gr
ou

p w
or

k w
ill 

be
 us

ed
 re

gu
lar

ly 
in 

ou
r c

las
se

s. 
St

ud
en

ts 
wi

ll b
e r

eq
uir

ed
 

to 
wo

rk 
tog

eth
er

 in
 sm

all
 gr

ou
ps

 to
 

de
ve

lop
 th

eir
 le

ss
on

 pl
an

s o
r t

o 
co

mp
let

e l
ab

or
ato

ry 
ex

pe
rim

en
ts 

an
d 

re
po

rts
. T

his
 w

ill 
fos

ter
 

int
er

de
pe

nd
en

ce
 an

d s
elf

 aw
ar

en
es

s 
as

 st
ud

en
ts 

wo
rk 

tog
eth

er
.  T

he
y w

ill 
als

o s
ha

re
 th

eir
 ex

pe
rie

nc
es

 an
d s

elf
 

dis
co

ve
rie

s t
hr

ou
gh

 th
e e

xe
rci

se
, w

ith
 

the
 re

st 
of 

the
 cl

as
s. 

 

St
ud

en
ts 

wi
ll r

ea
d a

nd
 re

vie
w 

the
 

co
ur

se
 sy

lla
bu

s w
ith

 in
str

uc
tor

 an
d 

as
k q

ue
sti

on
s f

or
 cl

ar
ific

ati
on

. T
he

y 
ar

e r
eq

uir
ed

 to
 si

gn
 th

at 
the

y 
un

de
rst

an
d t

he
 re

qu
ire

me
nts

 an
d w

ill  
be

 ex
pe

cte
d t

o m
ak

e i
nd

ivi
du

al 
co

mm
itm

en
ts 

to 
ful

fill
 th

em
.  T

he
y 

wi
ll u

se
 a 

tra
ck

ing
 fo

rm
 to

 se
e i

f th
ey

 
att

en
de

d a
ll c

las
s m

ee
tin

gs
 an

d 
de

mo
ns

tra
te 

70
%

 su
cc

es
s i

n a
ll 

cla
ss

 qu
izz

es
 an

d t
es

ts.

Fe
ed

ba
ck

 on
 as

se
ss

me
nts

 w
ill 

be
 pr

ov
ide

d t
o t

he
 st

ud
en

ts 
thr

ou
gh

 th
e s

em
es

ter
. Is

su
es

, 
co

mm
en

ts 
an

d c
om

pla
int

s w
ill 

be
 so

lic
ite

d a
nd

 ad
dr

es
se

d 
ap

pr
op

ria
tel

y. 
Em

oti
on

al 
int

ell
ige

nc
e w

ill 
be

 ta
ug

ht 
wi

th 
po

sit
ive

 an
d  

 en
co

ur
ag

ing
 

co
mm

en
ts,

 w
hil

e s
tud

en
ts 

ar
e 

as
ke

d t
o p

ra
cti

ce
 he

alt
hy

 
em

oti
on

s. 
St

ud
en

t s
ur

ve
ys

 w
ill 

als
o b

e u
se

d t
o a

ss
es

s t
he

ir 
pr

og
re

ss
 an

d i
f in

str
uc

tor
 is

 on
 

co
ur

se
.   

Te
rm

 pa
pe

r o
r p

ro
jec

t r
ep

or
t a

nd
 or

al 
pr

es
en

tat
ion

 
on

 se
lf- 

se
lec

ted
 cu

rre
nt 

top
ics

 in
 th

e c
ou

rse
 th

at 
em

ph
as

ize
s c

riti
ca

l th
ink

ing
 or

 cr
ea

tiv
e w

riti
ng

 w
ill 

be
 as

sig
ne

d t
o s

tim
ula

te 
life

- lo
ng

 le
ar

nin
g, 

se
lf 

mo
tiv

ati
on

 an
d s

elf
 es

tee
m.
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ce
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trit
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e p
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tne
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e p
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tne
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ov
e.
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ar
tne
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Ma

rje
ritt
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Ph

illi
ps

Da
nc

e 
Ed

uc
ati

on
I.  

Pe
rso

na
l R

es
po

ns
ibi

lity
 A

cti
vit

y-R
ole

 
Pl

ay
ing

: T
he

 in
str

uc
tor

 w
ill 

int
ro

du
ce

 a 
ca

se
 st

ud
y t

o t
he

 st
ud

en
ts 

tha
t w

ill 
be

 
ce

nte
re

d a
ro

un
d c

ho
ice

s t
ha

t fo
cu

se
s o

n 
su

cc
es

s o
r f

ail
ur

e. 
 T

he
 st

ud
en

ts 
wi

ll 
ch

os
e t

o b
e t

he
 vi

cti
m 

or
 th

e c
re

ato
r 

do
mi

na
nt.

  T
he

 st
ud

en
ts 

mu
st 

the
n d

efi
ne

 
an

d e
xp

lai
n t

he
ir c

ho
ice

s a
nd

 ar
ea

 of
 

inq
uir

y p
ro

s a
nd

 co
ns

 of
 th

e a
rg

um
en

t.  
Th

e a
ss

es
sm

en
t w

ill 
be

 ba
se

d o
n t

he
 

fol
low

ing
: 1

. D
oe

s t
he

 st
ud

en
t v

iew
 

the
ms

elv
es

 as
 a 

vic
tim

? 2
. D

oe
s t

he
 

stu
de

nt 
vie

w 
the

ms
elv

es
 as

 a 
cre

ato
r 

do
mi

na
nt?

 O
r 3

. It
 do

es
 no

t m
att

er
.

II. 
Gr

ou
p W

or
k: 

 T
his

 as
sig

nm
en

t is
 fo

r 
15

 st
ud

en
ts 

or
 m

or
e. 

Th
e s

tud
en

ts 
wi

ll 
be

 se
ate

d i
n g

ro
up

s o
f 5

or
 m

or
e. 

Th
e 

de
fin

ed
 cr

ea
tor

 do
mi

na
nts

 w
ill 

sta
nd

 on
 

the
 pe

rim
ete

rs 
of 

the
 vi

cti
ms

.  T
he

 
de

fin
ed

 gr
ou

ps
 of

 vi
cti

ms
 m

us
t ta

ke
 on

 
the

 pe
rso

na
 of

 th
e c

re
ato

r d
om

ina
nt 

an
d t

he
 cr

ea
tor

 do
mi

na
nt 

mu
st 

no
w 

tak
e o

n t
he

 pe
rso

na
 of

 th
e v

ict
im

.

III.
  T

he
 st

ud
en

ts 
ob

se
rva

tio
n a

nd
 

dis
co

ve
ry 

ph
as

e. 
At

 th
e c

om
ple

tio
n 

of 
the

 ex
er

cis
e t

he
 st

ud
en

ts 
wi

ll h
av

e  
the

 ab
ilit

y t
o t

ra
ns

itio
n f

or
 th

e v
ict

im
 

ro
le 

to 
the

 cr
ea

tor
 do

mi
na

nt 
ro

le.
  

Th
is 

ex
er

cis
e w

as
 to

 he
lp 

the
 

stu
de

nts
 un

de
rst

an
d t

he
 pl

igh
t o

f th
e 

vic
tim

 as
 w

ell
 as

 th
e c

re
ato

r 
do

mi
na

nt.
  W

hil
e t

he
 st

ud
en

t is
 in

 th
e  

dis
co

ve
ry 

ph
as

e: 
 1.

Th
e s

tud
en

ts 
wi

ll 
be

gin
 to

 re
sp

ec
t o

the
rs 

as
 th

ey
 ar

e 
an

d 2
. G

ain
 a 

se
ns

e o
f o

pe
ne

d-
mi

nd
ed

ne
ss

 an
d a

 se
ns

itiv
ity

 to
 

oth
er

s’ 
co

nd
itio

ns
.

IV
.V

er
ba

l fe
ed

ba
ck

.  T
he

re
 w

ill 
be

 a 
dis

cu
ss

ion
 of

 th
e e

xe
rci

se
 

foc
us

ing
 on

 w
ha

t th
ey

 ha
ve

 
lea

rn
ed

 fr
om

 th
e e

xe
rci

se
 an

d i
f  

the
 di

sc
ov

er
ies

 ca
n b

e a
pp

lie
d 

to 
the

ir d
ail

y l
ive

s. 
 T

he
 

stu
de

nts
 w

ill 
the

n w
rite

 a 
pa

pe
r 

on
 w

ha
t th

ey
 ex

pe
rie

nc
ed

 an
d 

lea
rn

ed
 as

 th
ey

 ch
an

ge
d 

pe
rso

na
s (

ie.
, w

er
e t

he
y a

ble
 to

 
att

ain
 a 

un
de

rst
an

din
g o

f th
e 

stu
dy

 an
d u

tili
ze

 th
e i

nfo
rm

ati
on

 
lea

rn
ed

 to
 su

pp
or

t a
 m

or
e 

po
sit

ive
 be

ha
vio

r f
or

 fu
tur

e 
su

cc
es

s.

IV
.V

er
ba

l fe
ed

ba
ck

.  T
he

re
 w

ill 
be

 a 
dis

cu
ss

ion
 of

 
the

 ex
er

cis
e f

oc
us

ing
 on

 w
ha

t th
ey

 ha
ve

 le
ar

ne
d 

fro
m 

the
 ex

er
cis

e a
nd

 if 
the

 di
sc

ov
er

ies
 ca

n b
e 

ap
pli

ed
 to

 th
eir

 da
ily

 liv
es

.  T
he

 st
ud

en
ts 

wi
ll t

he
n 

wr
ite

 a 
pa

pe
r o

n w
ha

t th
ey

 ex
pe

rie
nc

ed
 an

d 
lea

rn
ed

 as
 th

ey
 ch

an
ge

d p
er

so
na

s (
ie.

, w
er

e t
he

y 
ab

le 
to 

att
ain

 a 
un

de
rst

an
din

g o
f th

e s
tud

y a
nd

 
uti

liz
e t

he
 in

for
ma

tio
n l

ea
rn

ed
 to

 su
pp

or
t a

 m
or

e 
po

sit
ive

 be
ha

vio
r f

or
 fu

tur
e s

uc
ce

ss
.

Sh
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e p
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e p
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e p
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e p
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ov

e.
Se

e p
ar

tne
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ov

e.
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20
Es

tin
a

Pr
att

Lib
ra

ry
Us

e C
as

e S
tud

y--
---

Th
e L

ate
 P

ap
er

.  A
.  

In 
Lib

ra
ry 

1 C
las

s, 
int

ro
du

ce
 th

e c
on

ce
pt 

of 
pe

rso
na

l re
sp

on
sib

ilit
y. 

 A
sk

 st
ud

en
ts 

the
 re

as
on

 th
ey

 ar
e t

ak
ing

 th
e c

las
s a

nd
 

wh
at 

the
y w

an
t o

ut 
of 

the
 cl

as
s. 

 D
isc

us
s 

so
me

 of
 th

e p
op

ula
r r

ea
so

ns
 an

d h
ow

 th
is 

wo
uld

 af
fec

t th
em

 no
w 

an
d i

n t
he

 fu
tur

e. 
B.

  D
es

cri
be

 go
od

 ch
oic

es
 an

d b
ad

 
ch

oic
es

---
-th

e c
on

se
qu

en
ce

s o
f e

ac
h 

ch
oic

e. 
  F

or
ks

 in
 th

e r
oa

d c
on

ce
pt.

 C
.  

Sh
ow

 ho
w 

the
y c

an
 ac

ce
pt 

pe
rso

na
l 

re
sp

on
sib

ilit
y--

--o
utc

om
es

 an
d 

ex
pe

rie
nc

es
. D

.  H
av

e t
he

m 
re

co
gn

ize
 th

e  
vic

tim
 ro

le,
 w

hic
h i

s u
na

cc
ep

tab
le 

fro
m 

no
w 

on
.

Ex
pla

in 
re

as
on

s f
or

 th
is.

  S
uc

ce
ss

ful
 

pe
op

le 
ar

e i
nte

rd
ep

en
de

nt.
 A

nn
ou

nc
e 

dif
fer

en
t r

es
ou

rce
s t

ha
t a

re
 av

ail
ab

le 
to  

the
m 

to 
en

ha
nc

e t
he

ir s
uc

ce
ss

; e
.g.

  
fin

an
cia

l a
id,

 he
alt

h c
en

ter
, p

sy
ch

 
co

un
se

lin
g, 

tut
or

ing
.  A

.  A
rra

ng
e 

se
ati

ng
 fo

r g
ro

up
 w

or
k s

o t
ha

t 
ins

tru
cto

r b
ec

om
es

 fa
cil

ita
tor

 in
ste

ad
 of

 
lec

tur
er

. B
.  W

he
n n

ew
 co

nc
ep

ts 
ar

e 
int

ro
du

ce
d h

av
e s

tud
en

ts 
ch

os
e a

n 
as

pe
ct 

of 
it, 

an
d e

xp
lai

n e
ac

h n
ew

 id
ea

 
to 

ea
ch

 ot
he

r. 
 A

t th
e e

nd
 of

 th
e 

ex
pla

na
tio

ns
 an

d d
isc

us
sio

ns
, 

co
mp

let
e a

 pr
ob

lem
 so

lvi
ng

 ex
er

cis
e 

an
d h

av
e t

he
 st

ud
en

ts 
ex

pla
in 

the
 

re
as

on
s f

or
 th

eir
 de

cis
ion

s. 
C.

  H
av

e 
stu

de
nts

 w
or

k o
n l

oc
ati

ng
 m

ate
ria

ls;
 

ex
pla

in 
wh

y t
he

y c
ho

se
 w

ha
t th

ey
 

ch
os

e. 
 W

hy
 on

e s
ou

rce
 ov

er
 an

oth
er

 
etc

.  W
ha

t d
oe

s o
ne

 ha
ve

 th
at 

the
 

oth
er

 do
es

n’t
 ha

ve
?  

Du
rin

g f
irs

t c
las

s m
ee

tin
g, 

int
ro

du
ce

 
the

 co
nc

ep
t o

f g
oa

l s
ett

ing
 an

d 
pe

rso
na

l re
sp

on
sib

ilit
y. 

 T
alk

 ab
ou

t 
tim

e m
an

ag
em

en
t a

s i
t r

ela
tes

 to
 

go
al 

se
ttin

g a
nd

 ac
tua

lly
 ac

hie
vin

g 
the

 go
al.

  H
av

e s
tud

en
t w

rite
 go

als
 

on
 a 

3x
5 c

ar
d a

nd
 re

ad
 it 

ou
t lo

ud
.  

Th
is 

ac
tiv

ity
 an

d c
om

mi
tm

en
t w

ill 
ha

ve
 st

ud
en

ts 
re

sp
on

sib
le 

for
 th

eir
 

ch
oic

es
 an

d g
oa

ls 
tha

t th
ey

 ha
ve

 
co

mm
itte

d t
o. 

 T
his

 se
ts 

the
 to

ne
 of

 
wh

at 
is 

ex
pe

cte
d o

f th
em

. A
.  P

as
s 

ou
t c

op
ies

 of
 a 

we
ek

ly 
an

d m
on

thl
y 

ca
len

da
r. 

B.
  H

av
e t

he
m 

fill
 in

 al
l 

da
ily

 ac
tiv

itie
s o

n t
he

 w
ee

kly
 

ca
len

da
r in

clu
din

g s
ch

oo
l a

nd
 so

cia
l 

ob
lig

ati
on

s s
o t

he
y c

an
 se

e w
he

re
 

the
re

 tim
e i

s s
pe

nt.
 C

.  H
av

e a
 

stu
de

nt 
co

ntr
ac

t r
ea

dy
 an

d h
av

e 
ea

ch
 st

ud
en

t m
od

ify
 an

d s
ign

 it.
  

Th
is 

ac
tiv

ity
 an

d c
om

mi
tm

en
t w

ill 
ha

ve
 st

ud
en

ts 
re

sp
on

sib
le 

for
 th

eir
 

ch
oic

es
 an

d g
oa

ls 
tha

t th
ey

 ha
ve

 
co

mm
itte

d t
o. 

 T
his

 se
ts 

the
 to

ne
 of

 
wh

at 
is 

ex
pe

cte
d f

ro
m 

ea
ch

 of
 th

em
.

A 
pr

e a
nd

 po
st 

su
rve

y w
ill 

be
 

co
nd

uc
ted

 to
 se

e t
he

ir 
ex

pe
cta

tio
ns

 of
 th

e c
las

s a
nd

 if 
the

ir e
xp

ec
tat

ion
s w

er
e m

et 
at 

the
 en

d o
f th

e s
em

es
ter

.  A
lso

, 
I w

ou
ld 

co
mp

ar
e t

he
ir f

irs
t te

st 
at 

the
 st

ar
t o

f th
e s

em
es

ter
 w

ith
 

the
 sa

me
 te

st 
giv

en
 at

 th
e e

nd
 

to 
se

e h
ow

 th
eir

 sc
or

es
 tu

rn
 

ou
t.

1. 
Ou

t o
f c

las
s, 

I w
ou

ld 
ha

ve
 st

ud
en

ts 
do

 
re

fle
cti

on
s o

f th
eir

 da
ys

’ ta
sk

s a
cc

or
din

g t
o t

he
ir 

ca
len

da
r, 

ma
ke

 ad
jus

tm
en

ts 
an

d r
ep

or
t in

 cl
as

s a
t 

the
 en

d o
f th

e w
ee

k h
ow

 th
ey

 fa
re

d. 
 2.

 S
tud

en
ts 

wi
ll v

isi
t li

br
ar

y t
o d

o a
 si

mp
le 

re
se

ar
ch

 pr
oje

ct 
in 

pa
irs

 ut
iliz

ing
 ne

wl
y a

cq
uir

ed
 lib

ra
ry 

re
se

ar
ch

 
sk

ills
.  3

.  I
 w

ou
ld 

ha
ve

 th
em

 ha
ve

 th
eir

 ch
ild

, 
pa

rtn
er

 or
 pa

re
nt 

frie
nd

 si
gn

-o
ff o

n e
ac

h g
ive

n 
as

sig
nm

en
t, c

he
ck

ing
 th

at 
it i

s d
on

e a
nd

 le
ar

nin
g 

ho
w 

int
er

de
pe

nd
en

ce
 w

or
ks

.  T
he

se
 ac

tiv
itie

s w
ill 

giv
e s

tud
en

ts 
ins

igh
t a

s t
o h

ow
 th

ey
 ca

n p
ra

cti
ce

 
the

se
 lit

tle
 ch

an
ge

s t
ha

t c
an

 ha
ve

 a 
big

 im
pa

ct 
on

 
the

ir l
ive

s. 
 T

he
y w

ill 
lea

rn
 ho

w 
to 

se
t th

eir
 ow

n 
go

als
 an

d r
ea

liz
e t

ha
t th

ey
 ho

ld 
the

 ke
y t

o t
he

ir 
su

cc
es

se
s d

ep
en

din
g o

n t
he

 ch
oic

es
 th

ey
 m

ak
e.

Pa
m 

W
es

t
Ch

ild
ho

od
 

Ed
uc

ati
on

Ca
se

 S
tud

y, 
Th

e L
ate

 P
ap

er
, A

ffir
ma

tio
ns

Co
op

er
ati

ve
 an

d C
oll

ab
or

ati
ve

 
Gr

ou
pin

g—
Se

ati
ng

 ar
ra

ng
em

en
ts.

 
Ch

an
ge

 of
 ro

le 
fro

m 
lec

tur
er

 to
 

fac
ilit

ato
r.

Sy
lla

bu
s c

on
tai

ns
 co

ntr
ac

t, 
Gr

ad
ua

tio
n G

am
e, 

Af
firm

ati
on

—
St

ud
en

t c
on

tra
ct 

inc
lud

ing
 go

al 
se

ttin
g, 

Si
gn

atu
re

 on
 

ho
me

wo
rk 

fro
m 

ch
ild

re
n.

Pr
e S

ur
ve

y—
KW

L f
ind

 ou
t 

go
als

 an
d e

xp
ec

tat
ion

s. 
Po

st 
Su

rve
y—

Fin
d o

ut 
if t

he
 go

als
 

we
re

 ac
co

mp
lis

he
d. 

Qu
es

tio
n 

Qu
ilt.

 O
pe

n M
ind

 A
cti

vit
y

Ca
len

da
r d

eb
rie

fin
g, 

re
fle

cti
on

s o
f d

ay
’s 

tas
k(s

),-
-

sig
na

tur
e r

eq
uir

ed
, li

br
ar

y r
es

ea
rch

, li
br

ar
y 

vis
ita

tio
ns

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

Pa
ge

 11



FI
PP

 P
ro

po
se

d 
Im

pl
em

en
ta

tio
n 

Pl
an

s (
PI

Ps
), 

Gr
ou

pe
d 

by
 P

air
s, 

Up
da

te
d 

3.2
4.1

0

Pa
ir

Fi
rs

t
La

st
De

pt
Cl

as
sr

oo
m

 A
ct

ivi
tie

s
Cl

as
sr

oo
m

 E
nv

iro
nm

en
t

Cl
as

sr
oo

m
 E

xp
ec

at
io

ns
Fe

ed
ba

ck
 &

 E
va

l
Ho

m
ew

or
k &

 O
ut

-o
f-C

las
sr

oo
m

 L
ea

rn
in

g

21
Ch

elv
i 

Su
br

am
an

iam
En

gli
sh

Jig
sa

w:
 A

 ch
ap

ter
 w

ill 
be

 di
vid

ed
 am

on
g a

 
gr

ou
p o

f 4
 st

ud
en

ts 
wh

o w
ill 

su
mm

ar
ize

 
the

 m
ain

 id
ea

s t
o t

he
 se

cti
on

 as
sig

ne
d t

o 
the

 st
ud

en
t. E

ac
h s

tud
en

t w
ill 

tea
ch

/ex
pla

in,
 to

 th
e r

es
t o

f th
e g

ro
up

, th
e 

pa
rt 

as
sig

ne
d t

o h
im

. T
he

 gr
ou

p t
he

n w
ill 

pr
es

en
t th

e c
ha

pte
r t

o t
he

 w
ho

le 
cla

ss
, b

ut  
thi

s t
im

e t
he

 gr
ou

p m
em

be
rs 

wi
ll p

re
se

nt 
the

 pa
rt 

tau
gh

t to
 th

em
 ra

the
r t

ha
n t

he
 on

e  
the

y h
ad

 be
en

 as
sig

ne
d t

o. 
Th

is 
ac

tiv
ity

 
ca

n b
e u

se
d i

n b
oth

 M
ath

 an
d E

ng
lis

h 
co

ur
se

s.

Gr
ou

p W
or

k (
Pa

ir G
ro

up
): 

Be
for

e e
ac

h 
sk

ill 
se

cti
on

 le
ctu

re
, s

tud
en

ts 
wi

ll b
e 

pa
ire

d o
ff t

o p
re

-re
ad

 th
e c

ha
pte

r, 
dr

aw
 

ou
t m

ain
 id

ea
s a

nd
 pr

ep
ar

e q
ue

sti
on

s 
for

 cl
ar

ific
ati

on
 th

at 
wi

ll b
e a

sk
ed

 du
rin

g  
the

 cl
as

s l
ec

tur
e. 

Af
ter

 th
e l

ec
tur

e, 
the

 
pa

ir w
ill 

re
tur

n t
o a

dd
 in

for
ma

tio
n t

ha
t 

ma
y h

av
e b

ee
n l

eft
 ou

t d
ur

ing
 pr

e-
re

ad
ing

 or
 re

vis
e a

re
as

 th
at 

ne
ed

 
co

rre
cti

ng
. T

his
 re

vie
w 

wi
ll a

dd
 to

 th
eir

 
pr

ep
ar

ati
on

 fo
r a

ss
es

sm
en

t p
ur

po
se

s. 
By

 th
e e

nd
 of

 th
e s

kil
l s

ec
tio

n, 
stu

de
nts

 
wo

uld
 ha

ve
 se

en
 an

d h
ea

rd
 th

e 
ma

ter
ial

 at
 le

as
t 3

 tim
es

.  T
his

 ac
tiv

ity
 

ca
n b

e u
se

d i
n b

oth
 M

ath
 an

d E
ng

lis
h 

co
ur

se
s. 

  

Go
al 

Se
ttin

g (
Ou

r T
o D

o L
ist

): 
At

 th
e 

en
d o

f e
ac

h w
ee

k a
 pa

ir o
f s

tud
en

ts 
wi

ll b
e i

ns
tru

cte
d t

o s
et 

up
 a 

Ne
xt 

Ac
tio

ns
 Li

st 
for

 th
e u

pc
om

ing
 w

ee
k. 

Du
rin

g t
he

 w
ee

k t
he

 pa
ir w

ill 
re

mi
nd

 
ea

ch
 ot

he
r o

f th
e g

oa
ls 

se
t fo

r t
he

 
up

co
mi

ng
 w

ee
k. 

At
 th

e e
nd

 of
 th

e 
we

ek
, th

e p
air

 w
ill 

re
tur

n t
o t

he
 lis

t to
 

de
ter

mi
ne

 if 
the

y h
ad

 m
et 

the
 go

als
 

se
t fo

r t
he

 w
ee

k. 
If t

he
 go

als
 ha

d n
ot 

be
en

 m
et,

 th
en

 th
ey

 w
ill 

an
aly

ze
 

re
as

on
s a

nd
 de

ter
mi

ne
 w

ha
t s

tep
s 

ne
ed

 to
 be

 ta
ke

n t
o m

ee
t th

e n
ex

t 
we

ek
’s 

go
als

.  D
ur

ing
 th

e w
ee

k, 
the

 
pa

ir w
ill 

ch
ec

k o
n e

ac
h o

the
r t

o 
ev

alu
ate

 th
eir

 pr
og

re
ss

.  T
his

 ac
tiv

ity
 

ca
n b

e u
se

d i
n b

oth
 M

ath
 an

d 
En

gli
sh

 co
ur

se
s. 

  

Te
st 

Re
vie

w 
(H

olm
es

 an
d 

W
ats

on
): 

A 
gr

ou
p o

f 2
 st

ud
en

ts 
wi

ll g
ath

er
 to

 w
or

k o
n p

re
-te

st 
ex

er
cis

es
 or

 po
ss

ibl
e q

ue
sti

on
s 

for
 th

e u
pc

om
ing

 te
st.

 A
fte

r t
he

 
tes

t is
 re

tur
ne

d, 
the

y w
ill 

re
vie

w 
the

 in
co

rre
ct 

an
sw

er
s a

nd
 

tog
eth

er
 as

 a 
gr

ou
p d

ete
rm

ine
 

ho
w 

to 
co

rre
ct 

the
 m

ist
ak

es
 

an
d t

he
n d

isc
us

s o
n o

the
r 

str
ate

gie
s t

ha
t th

ey
 ca

n u
se

 to
 

pr
ep

ar
e f

or
 th

e n
ex

t te
st.

  T
his

 
ac

tiv
ity

 ca
n b

e u
se

d i
n b

oth
 

Ma
th 

an
d E

ng
lis

h c
ou

rse
s.

Ex
pe

rie
nti

al 
Le

ar
nin

g (
On

e S
ton

e –
 T

wo
 B

ird
s?

): 
Af

ter
 ea

ch
 sk

ill 
lea

rn
ed

, a
n-

ou
t-o

f c
las

s 
as

sig
nm

en
t w

ill 
be

 pr
ov

ide
d t

o t
ie 

the
 sk

ill 
lea

rn
ed

 
to 

ev
er

yd
ay

 lif
e. 

Fo
r e

xa
mp

le,
 af

ter
 a 

les
so

n o
n 

pe
rce

nta
ge

s, 
the

 st
ud

en
t w

ill 
be

 as
sig

ne
d t

o f
ind

 
the

 ch
ea

pe
st 

an
d m

os
t e

xp
en

siv
e p

ric
e t

o a
 lis

t o
f 

ite
ms

 an
d t

he
n d

ete
rm

ine
 th

e p
er

ce
nta

ge
 

dif
fer

en
ce

 of
 th

e i
tem

s b
as

ed
 on

 th
e c

os
t. T

his
 

as
sig

nm
en

t w
ill 

pr
ov

ide
 st

ud
en

ts 
a b

ett
er

 
un

de
rst

an
din

g t
o h

ow
 th

ey
 ca

n d
o c

om
pa

ris
on

 
sh

op
pin

g a
nd

 ho
w 

to 
ma

na
ge

 th
eir

 bu
dg

ets
. 

Si
mi

lar
ly,

 in
 a 

co
mp

os
itio

n c
las

s, 
a r

es
ea

rch
 pa

pe
r 

wi
ll b

e a
ss

ign
ed

 to
 fin

d m
ate

ria
ls 

pe
rta

ini
ng

 to
 th

e 
stu

de
nt’

s p
os

sib
le 

ca
re

er
. T

he
 as

sig
nm

en
t w

ill 
be

 
tw

o-
fol

d: 
the

 st
ud

en
t w

ill 
lea

rn
 th

e s
kil

ls 
ne

ed
ed

 to
 

wr
ite

 a 
re

se
ar

ch
 pa

pe
r, 

us
ing

 th
e c

or
re

ct 
ML

A/
AP

A  
for

ma
t a

nd
 th

e s
tud

en
t w

ill 
ob

tai
n n

ec
es

sa
ry 

inf
or

ma
tio

n t
hr

ou
gh

 re
se

ar
ch

 to
 de

cid
e o

n h
is 

ma
jor

.  T
his

 ac
tiv

ity
 ca

n b
e u

se
d i

n b
oth

 M
ath

 an
d 

En
gli

sh
 co

ur
se

s.
Jo

se
Vi

lla
lob

os
Ma

th
Se

e p
ar

tne
r, 

ab
ov

e.
Se

e p
ar

tne
r, 

ab
ov

e.
Se

e p
ar

tne
r, 

ab
ov

e.
Se

e p
ar

tne
r, 

ab
ov

e.
Se

e p
ar

tne
r, 

ab
ov

e.

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

    
    

Pa
ge

 12



 

 

Appendix D: 
FIPP Student Surveys
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Compton Education Center
Student Survey

We would like your help in evaluating the activity or strategy in which you participated.  Your feedback
will help us improve teaching and student learning in this and future courses.

Your responses are anonymous and do not affect your course grade in any way.

Please indicate your level of agreement with each of the following statements.

This activity or strategy…

1.  Helped me to understand the
material or topic.

2.  Increased my interest in the
material or topic.

3.  Will contribute to my success as a
student.

4.  Helped keep my attention on learning about the
material or topic.

5.  Kept me actively involved in the material or topic.

6.  I recommend that my teacher use this activity or
strategy again.

Agree
Somewhat

Agree
Somewhat
Disagree Disagree N/A

7. In the space below, please comment on your experience with this particular activity or strategy.

Thank you for your thoughts!

Section Number
For Office Use

Report 1
2
3
4

Category I - Classroom Activities
II - Classroom Environment
III - Classroom Expectations
IV - Feedback and Evaluation
V - Homework/Out-of-class Experiences5



 

 

CEC Faculty Inquiry Partnership Program 
Helpful Hints for Student Surveys 

 
I. GENERAL INFORMATION 

Reminder: Because FIPP places a strong emphasis on risk‐taking and innovation, faculty are encouraged to 
view student surveys as opportunities to further their learning and gather feedback.  Assessment and reporting 
are not designed to evaluate or critique individual faculty in the program.   
 
Set‐Up 
• Student survey questions may not be applicable for all strategies.  You can choose to implement surveys 

for strategies which best fit the questions, e.g., classroom activities and homework/out‐of‐class 
experiences. 

• Give students enough time to complete the survey carefully and answer any open‐ended questions. 
• Students can use pencil or pen on the surveys.  

 
Introduction 
• Explain the purpose and value of the survey for improving teaching and learning.  At the top, the survey 

explains that all responses are anonymous and will not impact student grades. 
 

 “For Office Use” Section of Survey 
• Section Number: Ask students to carefully complete the course section number. Completed surveys may 

be combined with those from other instructors ‐‐ an accurate section number is essential for you to 
receive your results. 

• Report: Refers to your Activity Reports.  Assign the student survey to one of the five reports you have 
completed or will complete.  Reminder: You will complete an Activity Report for each of the 5 strategies 
you implement.  From those 5, you will choose only 3 to survey students.   

• Category: Refers to the “domain of influence” with which your strategy is associated (pg. 13, On Course 
workbook).  You can review your PIP to confirm the category to which you connected the strategy. 

 
Survey Questions 
• Help students read the survey questions.  

o The sentence stem, “This activity or strategy…” provides the beginning to questions 1‐5.  Students 
may need help understanding how these similar questions differ: 
� 1: emphasis is on understanding, 2: increased interest in (i.e., generated interest), 3: student 

success, 4: keeping attention (i.e., maintained interest and engagement) &  
5: active involvement. 

o Questions 6 and 7 are stand‐alone questions.   
o Question 7 can be used for general comments or to answer a question that you have assigned 

(posted on board, in handout, etc.). 
• Orient students to the likert‐style options for their answers.  If any of the first five questions do not apply 

to your strategy, you can direct students to mark N/A. 
 
 
 
 
 



 

 
II. CARE AND FEEDING OF SCANNABLE FORMS 
     Source: El Camino College Institutional Research 

 
Please keep the following considerations in mind to ensure the maximum number of survey forms to 
scan. 
 
Form Quality 
 

• Do not staple forms – forms with staples in the black “timing” marks area will not scan 
 
• Do not photocopy forms – these will not scan 

 
• Keep forms stacked neatly 

 
• Organize final stack of forms so that they are all face up and pointed in the same direction 

 
• Unless it is unavoidable (e.g., mailed survey), do not fold forms.  Flatten out any folds that 

occur.  PLEASE DO NOT PAPER CLIP FORMS 
  
 
Data Cleanup (This is very important) 
 
(User is responsible for proper completion of forms and for typing comments.) 
 

• Pencil (or pen) in the entire oval where respondents have only placed an X or check mark.  If an oval is 
blank, leave it blank. 
 

• Note that for any questions marked with more than one response where it is not allowed, the responses 
will be lost for that question only. 
 

• Please include your name and return all surveys to Kristie Daniel-DiGregorio, Behavioral & 
Social Sciences Division, Torrance.  Suggestion: Review surveys before submitting (timeline for 
receiving results can vary) so you can incorporate some preliminary results in your Activity 
Report. 

 
 
Post-Scanning Process 
Once your forms are scanned, they will be returned to you, along with a summary report.   
 
 
 
 
Best wishes for a successful survey! 
 



 

 

CEC FIPP Tracking Form for Student Surveys 8/3/10 
 

INSTRUCTORS, please complete the following: 
Deadline (check the appropriate 
deadline): 

For surveys received by faculty coordinator by:    
�  9/17 FIPP wkshp, results will be returned at 10/15 wkshp  
�  10/15 FIPP wkshp, results will be returned at 11/19 wkshp  
�  11/19 FIPP wkshp, results will be mailed by 12/13 

Instructor Name:   
 

Section Number(s):   
 

Category (choose only one):  �Classroom Activities              �Classroom Environment 
�Classroom Expectations     �Feedback & Evaluation 
�Homework/Out‐of‐Class Experiences  

VERY IMPORTANT: Survey clean‐up 
completed by instructor (please read 
“Student Surveys Helpful Hints” 
carefully): 

� Yes � No         
 I confirm that these surveys are originals and not photocopies.  
Initial: ________ 
Notes: 
 
 

 
FIPP FACULTY COORDINATORS, please complete the following: 
Surveys reviewed by Faculty 
Coordinator: 

� Yes  � No         Initial: ________ 
 

Date submitted to IR : 
 

Notes: 
 
 
 

 
INSTITUTIONAL RESEARCH STAFF, please complete the following: 
Surveys Scanned:                                                                         Date _____                (Optional) Initial: _____ 
Notes: 
 
Survey Reports Printed and Sent to FIPP Coordinator:        Date _____                (Optional) Initial: _____ 
Notes: 
 
Survey Comments Compiled:                                                    Date _____                (Optional) Initial: _____ 
Notes: 
 
Comments Sent to FIPP Coordinator:                                      Date _____                (Optional) Initial: _____ 
Notes: 
 
 
Suggestions or comments to help track student surveys?  Email: kdaniel@elcamino.edu.  Thanks! 

mailto:kdaniel@elcamino.edu


Response Frequency Percent Response Frequency Percent

2.  Increased my interest in the material or topic.1.  Helped me to understand the material or topic.

Mean: 4.57 Mean: 4.50

Agree 1306 73.95 Agree 1131 64.01

Somewhat
Agree

308 17.44 Somewhat
Agree

476 26.94

Somewhat
Disagree

56 3.17 Somewhat
Disagree

84 4.75

Disagree 52 2.94 Disagree 60 3.40

N/A 44 2.49 N/A 16 0.91

Response Frequency Percent Response Frequency Percent

4.  Helped keep my attention as I learned about the
material or topic.

3.  Will contribute to my success as a student.

Mean: 4.58 Mean: 4.57

Agree 1245 70.46 Agree 1222 69.16

Somewhat
Agree

386 21.84 Somewhat
Agree

405 22.92

Somewhat
Disagree

81 4.58 Somewhat
Disagree

85 4.81

Disagree 34 1.92 Disagree 36 2.04

N/A 21 1.19 N/A 19 1.08

Response Frequency Percent Response Frequency Percent

6.  I recommend that my teacher use this activity or
strategy again.

5.  Kept me actively involved in the material or topic.

Mean: 4.56 Mean: 4.54

Agree 1193 67.59 Agree 1290 73.09

Somewhat
Agree

439 24.87 Somewhat
Agree

302 17.11

Somewhat
Disagree

79 4.48 Somewhat
Disagree

62 3.51

Disagree 44 2.49 Disagree 64 3.63

N/A 10 0.57 N/A 47 2.66

FIPP Student Survey Compton All Categories 6-28-10

1770 Responses
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Response Frequency Percent Response Frequency Percent

ReportSection Number

Mean: - Mean: 2.01

9678 54 3.05 1 654 37.35

9251 72 4.07 2 597 34.09

9110 34 1.92 3 361 20.62

9141 67 3.79 4 99 5.65

9108 25 1.41 5 40 2.28

9900 3 0.17

9676 51 2.88

9689 14 0.79

9804 72 4.07

9908 113 6.38

9455 82 4.63

9865 10 0.56

9864 12 0.68

9867 22 1.24

9866 10 0.56

9763 30 1.69

 14 0.79

9635 70 3.95

9128 36 2.03

9127 19 1.07

9129 18 1.02

9126 23 1.30

9125 19 1.07

9806 56 3.16

9943 1 0.06

9902 52 2.94

9466 1 0.06

9618 14 0.79

9942 70 3.95

9884 8 0.45

9876 9 0.51

9885 8 0.45

9875 9 0.51

9220 139 7.85

9947 3 0.17

9682 48 2.71

9684 12 0.68

9236 82 4.63

9243 44 2.49

9544 1 0.06

9404 109 6.16

9254 55 3.11

9257 112 6.33

9137 61 3.45

9229 4 0.23

9980 2 0.11
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Response Frequency Percent

Category

Mean: 2.31

I - Classroom
Activities

697 39.81

II - Classroom
Environment

348 19.87

III - Classroom
Expectations

391 22.33

IV - Feedback
and Evaluation

99 5.65

V -
Homework/Out-
of-class
Experiences

216 12.34

6/28/2010 Page 3ECC Institutional Research



Response Frequency Percent Response Frequency Percent

2.  Increased my interest in the material or topic.1.  Helped me to understand the material or topic.

Mean: 4.49 Mean: 4.56

Agree 504 72.52 Agree 468 67.44

Somewhat
Agree

115 16.55 Somewhat
Agree

176 25.36

Somewhat
Disagree

17 2.45 Somewhat
Disagree

24 3.46

Disagree 28 4.03 Disagree 20 2.88

N/A 31 4.46 N/A 6 0.86

Response Frequency Percent Response Frequency Percent

4.  Helped keep my attention as I learned about the
material or topic.

3.  Will contribute to my success as a student.

Mean: 4.57 Mean: 4.65

Agree 483 69.50 Agree 514 73.96

Somewhat
Agree

155 22.30 Somewhat
Agree

139 20.00

Somewhat
Disagree

35 5.04 Somewhat
Disagree

24 3.45

Disagree 16 2.30 Disagree 13 1.87

N/A 6 0.86 N/A 5 0.72

Response Frequency Percent Response Frequency Percent

6.  I recommend that my teacher use this activity or
strategy again.

5.  Kept me actively involved in the material or topic.

Mean: 4.62 Mean: 4.57

Agree 495 71.22 Agree 533 76.80

Somewhat
Agree

155 22.30 Somewhat
Agree

91 13.11

Somewhat
Disagree

31 4.46 Somewhat
Disagree

24 3.46

Disagree 11 1.58 Disagree 27 3.89

N/A 3 0.43 N/A 19 2.74

FIPP Student Survey Compton By Category 6-28-10

Category = I - Classroom ActivitiesFilter:
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Response Frequency Percent Response Frequency Percent

ReportSection Number

Mean: - Mean: 1.41

9678 52 7.46 1 492 70.59

9251 26 3.73 2 156 22.38

9141 67 9.61 3 20 2.87

9676 51 7.32 4 29 4.16

9804 29 4.16 5 0 0.00

9908 22 3.16

9455 30 4.30

9865 10 1.43

9763 30 4.30

9635 11 1.58

9127 19 2.73

9864 12 1.72

9867 20 2.87

9126 23 3.30

9125 19 2.73

9806 20 2.87

9866 10 1.43

9902 24 3.44

9942 25 3.59

9220 76 10.90

9684 12 1.72

9236 29 4.16

9404 43 6.17

9257 22 3.16

9137 13 1.87

9229 2 0.29

Response Frequency Percent

Category

Mean: 1.00

I - Classroom
Activities

697 100.00

II - Classroom
Environment

0 0.00

III - Classroom
Expectations

0 0.00

IV - Feedback
and Evaluation

0 0.00

V -
Homework/Out-
of-class
Experiences

0 0.00
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Response Frequency Percent Response Frequency Percent

2.  Increased my interest in the material or topic.1.  Helped me to understand the material or topic.

Mean: 4.75 Mean: 4.62

Agree 279 80.17 Agree 244 70.11

Somewhat
Agree

56 16.09 Somewhat
Agree

82 23.56

Somewhat
Disagree

9 2.59 Somewhat
Disagree

17 4.89

Disagree 3 0.86 Disagree 5 1.44

N/A 1 0.29 N/A 0 0.00

Response Frequency Percent Response Frequency Percent

4.  Helped keep my attention as I learned about the
material or topic.

3.  Will contribute to my success as a student.

Mean: 4.60 Mean: 4.62

Agree 245 70.40 Agree 240 68.97

Somewhat
Agree

83 23.85 Somewhat
Agree

86 24.71

Somewhat
Disagree

10 2.87 Somewhat
Disagree

20 5.75

Disagree 3 0.86 Disagree 1 0.29

N/A 7 2.01 N/A 1 0.29

Response Frequency Percent Response Frequency Percent

6.  I recommend that my teacher use this activity or
strategy again.

5.  Kept me actively involved in the material or topic.

Mean: 4.59 Mean: 4.53

Agree 228 65.90 Agree 241 69.25

Somewhat
Agree

100 28.90 Somewhat
Agree

80 22.99

Somewhat
Disagree

13 3.76 Somewhat
Disagree

9 2.59

Disagree 4 1.16 Disagree 7 2.01

N/A 1 0.29 N/A 11 3.16

FIPP Student Survey Compton By Category 6-28-10

Category = II - Classroom EnvironmentFilter:
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Response Frequency Percent Response Frequency Percent

ReportSection Number

Mean: - Mean: 2.04

9251 22 6.32 1 34 9.77

9110 34 9.77 2 267 76.72

9108 25 7.18 3 47 13.51

9455 25 7.18 4 0 0.00

9806 36 10.34 5 0 0.00

9867 2 0.57

9943 1 0.29

9902 28 8.05

9942 15 4.31

9884 8 2.30

9876 9 2.59

9885 8 2.30

9875 9 2.59

9220 28 8.05

9682 48 13.79

9544 1 0.29

9404 33 9.48

9254 16 4.60

Response Frequency Percent

Category

Mean: 2.00

I - Classroom
Activities

0 0.00

II - Classroom
Environment

348 100.00

III - Classroom
Expectations

0 0.00

IV - Feedback
and Evaluation

0 0.00

V -
Homework/Out-
of-class
Experiences

0 0.00
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Response Frequency Percent Response Frequency Percent

2.  Increased my interest in the material or topic.1.  Helped me to understand the material or topic.

Mean: 4.56 Mean: 4.29

Agree 271 69.67 Agree 204 52.17

Somewhat
Agree

87 22.37 Somewhat
Agree

134 34.27

Somewhat
Disagree

16 4.11 Somewhat
Disagree

25 6.39

Disagree 9 2.31 Disagree 18 4.60

N/A 6 1.54 N/A 10 2.56

Response Frequency Percent Response Frequency Percent

4.  Helped keep my attention as I learned about the
material or topic.

3.  Will contribute to my success as a student.

Mean: 4.55 Mean: 4.42

Agree 269 68.97 Agree 245 62.82

Somewhat
Agree

88 22.56 Somewhat
Agree

98 25.13

Somewhat
Disagree

18 4.62 Somewhat
Disagree

22 5.64

Disagree 7 1.79 Disagree 17 4.36

N/A 8 2.05 N/A 8 2.05

Response Frequency Percent Response Frequency Percent

6.  I recommend that my teacher use this activity or
strategy again.

5.  Kept me actively involved in the material or topic.

Mean: 4.43 Mean: 4.50

Agree 230 58.97 Agree 263 67.61

Somewhat
Agree

122 31.28 Somewhat
Agree

93 23.91

Somewhat
Disagree

19 4.87 Somewhat
Disagree

8 2.06

Disagree 15 3.85 Disagree 13 3.34

N/A 4 1.03 N/A 12 3.08

FIPP Student Survey Compton By Category 6-28-10

Category = III - Classroom ExpectationsFilter:
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Response Frequency Percent Response Frequency Percent

ReportSection Number

Mean: - Mean: 2.11

9251 24 6.14 1 128 32.82

9689 14 3.58 2 90 23.08

9908 39 9.97 3 172 44.10

9455 27 6.91 4 0 0.00

9635 23 5.88 5 0 0.00

9128 36 9.21

9129 18 4.60

9466 1 0.26

9618 14 3.58

9220 34 8.70

9236 52 13.30

9243 44 11.25

9404 32 8.18

9254 19 4.86

9137 12 3.07

9229 2 0.51

Response Frequency Percent

Category

Mean: 3.00

I - Classroom
Activities

0 0.00

II - Classroom
Environment

0 0.00

III - Classroom
Expectations

391 100.00

IV - Feedback
and Evaluation

0 0.00

V -
Homework/Out-
of-class
Experiences

0 0.00
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Response Frequency Percent Response Frequency Percent

2.  Increased my interest in the material or topic.1.  Helped me to understand the material or topic.

Mean: 4.44 Mean: 4.35

Agree 73 73.74 Agree 57 57.58

Somewhat
Agree

13 13.13 Somewhat
Agree

29 29.29

Somewhat
Disagree

3 3.03 Somewhat
Disagree

4 4.04

Disagree 4 4.04 Disagree 9 9.09

N/A 6 6.06 N/A 0 0.00

Response Frequency Percent Response Frequency Percent

4.  Helped keep my attention as I learned about the
material or topic.

3.  Will contribute to my success as a student.

Mean: 4.61 Mean: 4.41

Agree 71 71.72 Agree 64 64.65

Somewhat
Agree

20 20.20 Somewhat
Agree

22 22.22

Somewhat
Disagree

5 5.05 Somewhat
Disagree

8 8.08

Disagree 3 3.03 Disagree 0 0.00

N/A 0 0.00 N/A 5 5.05

Response Frequency Percent Response Frequency Percent

6.  I recommend that my teacher use this activity or
strategy again.

5.  Kept me actively involved in the material or topic.

Mean: 4.51 Mean: 4.49

Agree 69 69.70 Agree 71 71.72

Somewhat
Agree

18 18.18 Somewhat
Agree

14 14.14

Somewhat
Disagree

7 7.07 Somewhat
Disagree

8 8.08

Disagree 3 3.03 Disagree 4 4.04

N/A 2 2.02 N/A 2 2.02

Response Frequency Percent Response Frequency Percent

ReportSection Number

Mean: - Mean: 3.51

9804 16 16.16 1 0 0.00

9942 30 30.30 2 0 0.00

9947 3 3.03 3 49 49.49

9257 50 50.51 4 50 50.51

5 0 0.00

FIPP Student Survey Compton By Category 6-28-10

Category = IV - Feedback and EvaluationFilter:
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Response Frequency Percent

Category

Mean: 4.00

I - Classroom
Activities

0 0.00

II - Classroom
Environment

0 0.00

III - Classroom
Expectations

0 0.00

IV - Feedback
and Evaluation

99 100.00

V -
Homework/Out-
of-class
Experiences

0 0.00
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Response Frequency Percent Response Frequency Percent

2.  Increased my interest in the material or topic.1.  Helped me to understand the material or topic.

Mean: 4.62 Mean: 4.51

Agree 161 74.54 Agree 141 65.28

Somewhat
Agree

36 16.67 Somewhat
Agree

53 24.54

Somewhat
Disagree

11 5.09 Somewhat
Disagree

14 6.48

Disagree 8 3.70 Disagree 8 3.70

N/A 0 0.00 N/A 0 0.00

Response Frequency Percent Response Frequency Percent

4.  Helped keep my attention as I learned about the
material or topic.

3.  Will contribute to my success as a student.

Mean: 4.64 Mean: 4.55

Agree 161 74.54 Agree 140 64.81

Somewhat
Agree

37 17.13 Somewhat
Agree

60 27.78

Somewhat
Disagree

13 6.02 Somewhat
Disagree

11 5.09

Disagree 5 2.31 Disagree 5 2.31

N/A 0 0.00 N/A 0 0.00

Response Frequency Percent Response Frequency Percent

6.  I recommend that my teacher use this activity or
strategy again.

5.  Kept me actively involved in the material or topic.

Mean: 4.56 Mean: 4.54

Agree 152 70.37 Agree 165 76.39

Somewhat
Agree

44 20.37 Somewhat
Agree

22 10.19

Somewhat
Disagree

9 4.17 Somewhat
Disagree

13 6.02

Disagree 11 5.09 Disagree 13 6.02

N/A 0 0.00 N/A 3 1.39

Response Frequency Percent Response Frequency Percent

ReportSection Number

Mean: - Mean: 3.08

9900 3 1.39 1 0 0.00

9804 27 12.50 2 83 38.43

9908 52 24.07 3 73 33.80

9635 36 16.67 4 20 9.26

9254 20 9.26 5 40 18.52

9257 40 18.52

9137 36 16.67

9980 2 0.93

FIPP Student Survey Compton By Category 6-28-10

Category = V - Homework/Out-of-class ExperiencesFilter:
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Response Frequency Percent

Category

Mean: 5.00

I - Classroom
Activities

0 0.00

II - Classroom
Environment

0 0.00

III - Classroom
Expectations

0 0.00

IV - Feedback
and Evaluation

0 0.00

V -
Homework/Out-
of-class
Experiences

216 100.00
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Appendix E: 
Sample Tools for Category 4:  

Providing Feedback and Evaluation 



 

 
Making Course Corrections 

 
Complete the following sentences regarding your work in this class, letting your Inner Guide tell the truth 
here.  So far in this class… 
 
1.  I’ve been absent ____ times. 
 
2.  I’ve been late ____ times. 
 
3.  I’ve studied for this course an average of ____ hours per week. 
 
4.  I’ve completed ____ percent of the assignments. 
 
5.  I’ve done my work at ____ percent of my best effort. 
 
6.  I’ve participated actively in ____ percent of the classes I’ve attended. 
 
7.  I’ve attended ____ team (Amazing Race/Learning Through Service) meetings. 
 
8.  I’ve attended ____ conferences or office hour visits with my instructor. 
 
9.  I’ve gotten tutoring ____ times this semester. 
 
10.  If I keep doing what I’ve been doing, the grade I’ll probably get in this course is ____. 
 
11.  The advantages of doing well in this course are…. 
 
 
 
 
12.  The disadvantages of my doing poorly in this course are… 
 
 
 
 
13. Changes I will make to improve my results in this course are… 
 
 
 
 
 
 
 
Copyright Skip Downing, On Course Facilitator’s Manual 



 

 

Quiz Debrief   
 
Only students who reflect on their learning and performance can identify “what will I do differently next time 
to get a better result?”  Use this as a model to write your own Quiz Debrief for other classes.  Answer the 
following questions (honestly).  Circle your response, yes or no, to each question. 
 
1.  YES NO Did you complete the assigned reading and exercises for today’s class?   
2. YES NO Did you attend every class session before the quiz?  
3. YES NO Were you on time to class and prepared with your Scantron, pencil, journal and textbook when class 
began?  
4. YES NO Did you take thorough class notes, recording what the instructor said, important information from 
slides, comments from discussion and examples?  
5.  YES NO Did you complete your homework as soon after class as possible?   
6.  YES NO Did you write a dress rehearsal quiz, take it, and correct it before the exam?   
7.  YES NO Did you ask questions on homework or about readings that you did not understand?   
8. YES NO Did you have a regular time and place to do your studying?  
9. YES NO Did you use the tutoring services on campus?  
10.  YES NO Did you actually study for the quiz by reviewing your class notes, your journal exercises and your 
textbook? 
11. YES NO Did you consult your instructor, tutor, or fellow students when you needed outside input or 
assistance?  
12.  YES NO Did you take care of your body by eating nutritiously and getting sufficient rest during the week 
before and the day of the quiz?   
13. YES NO Did you consciously relax during the quiz?  
14. YES NO Did you read each question and all possible answers carefully before answering? 
15.  YES NO Are you confident of your performance on the test? 
 

These questions point to possible changes you can make before your next quiz.  In the space below, list at 
least three specific things that you will do differently before the next quiz.  Also, explain HOW and WHEN you 

will do them. 



 

 
 

;  Grade Tracking Sheet…CLASS: __________  ;  

Name: _____________  Goal grade in this class: ___ 
DAILY ATTENDANCE    
 

   

Date of Class:  Below, mark T(tardy) A(bsent) 
P(resent) or E(left early) 

 

Week 1:  TAPE, TAPE, TAPE   
Week 2:  TAPE, TAPE, TAPE   
Week 3:  TAPE, TAPE, TAPE   
Week 4:  TAPE, TAPE, TAPE   
Week 5:  TAPE, TAPE, TAPE   
Week 6:  TAPE, TAPE, TAPE   
Week 7:  TAPE, TAPE, TAPE   
Week 8:  TAPE, TAPE, TAPE   
Week 9:  TAPE, TAPE, TAPE   
Week 10:  TAPE, TAPE, TAPE   
Week 11:  TAPE, TAPE, TAPE   
Week 12:  TAPE, TAPE, TAPE   
Week 13:  TAPE, TAPE, TAPE   
Week 14:  TAPE, TAPE, TAPE   
Week 15:  TAPE, TAPE, TAPE   
Week 16:  TAPE, TAPE, TAPE   
     
ASSIGNMENTS  
 

POINTS EARNED: How many points did 
I earn? 

POSSIBLE POINTS: How many 
points is the assignment worth? 

     
     
     
     
     
     
     
     
     
     

TOTALS PAGE 1:           TOTAL THIS COLUMN: ___    TOTAL THIS COLUMN: __



 

 GRADE TRACKING SHEET continued…. 
 
ASSIGNMENTS, continued  

POINTS EARNED: How many 
points did I earn?  

POSSIBLE POINTS: How many 
points is the assignment worth? 

     
     
     
     
     
     
     
     
     
     
     
     
     
     
     
TOTALS PAGE 2:          TOTAL THIS COLUMN: ___    TOTAL THIS COLUMN: __ 

+ plus 
TOTALS PAGE 1:          TOTAL THIS COLUMN: ___    TOTAL THIS COLUMN: __ 

FIRST Grade Check: 
Divide (a) TOTAL EARNED POINTS by (b) TOTAL POSSIBLE POINTS to get your current average in this class: 
_____ 
Check one: My grade in this class, so far, is:   
� A   � B   � C    � D   � F   � Credit  � No Credit.       Today’s date: ____. 
 
On a separate sheet of paper, answer the following questions: 
1.  Review your goal for your grade in this class.  How does your current grade compare? 
2.  What choices are helping you progress toward your learning and your goals in this class? 
3.  What changes can you make in order to improve your learning and progress toward your goals in this class? 
 
If you are not currently passing this class, make an appointment immediately with the instructor to discuss 
your progress! 
 
SECOND Grade Check: 
Divide (a) TOTAL EARNED POINTS by (b) TOTAL POSSIBLE POINTS to get your current average in this class: 
_____ 
Check one: My grade in this class, so far, is:   
� A   � B   � C    � D   � F   � Credit  � No Credit.       Today’s date: ____. 

 



 

 

Appendix F: 
FIPP Faculty Surveys 



Response Frequency Percent Response Frequency Percent

2. I promote active learning in my classroom.1. The students in my classes are actively involved in
their learning experience.

Mean: 3.89 Mean: 4.51

Always 9 25.71 Always 25 71.43

Frequently 16 45.71 Frequently 6 17.14

Periodically 9 25.71 Periodically 3 8.57

Rarely 0 0.00 Rarely 0 0.00

Never 0 0.00 Never 0 0.00

Neutral/No
opinion

1 2.86 Neutral/No
opinion

1 2.86

Response Frequency Percent Response Frequency Percent

6. I feel satisfied with my ability to address these
difficult student behaviors and negative attitudes.

4. I experience difficult student behavior and negative
attitudes in my classroom.

Mean: 2.37 Mean: 3.94

Always 1 2.86 Always 11 33.33

Frequently 4 11.43 Frequently 14 42.42

Periodically 7 20.00 Periodically 5 15.15

Rarely 19 54.29 Rarely 2 6.06

Never 3 8.57 Never 0 0.00

Neutral/No
opinion

1 2.86 Neutral/No
opinion

1 3.03

Response Frequency Percent Response Frequency Percent

9. I assess student learning during the semester.7. My students take responsibility for their learning
and success.

Mean: 3.49 Mean: 4.29

Always 4 11.43 Always 16 51.61

Frequently 17 48.57 Frequently 11 35.48

Periodically 10 28.57 Periodically 3 9.68

Rarely 2 5.71 Rarely 0 0.00

Never 0 0.00 Never 0 0.00

Neutral/No
opinion

2 5.71 Neutral/No
opinion

1 3.23

Response Frequency Percent Response Frequency Percent

12. Please mark all of the out-of-class learning
experiences that apply: Reading

11. I require out-of class learning experiences each
semester.

Mean: 4.07 Mean: 0.31

Always 15 50.00 Yes 11 31.43

Frequently 9 30.00 No 24 68.57

Periodically 1 3.33

Rarely 4 13.33

Never 0 0.00

Neutral/No
opinion

1 3.33

FIPP Pre-program Survey, Compton

35 Responses

Page 1 2/1/2010ECC Institutional Research



Response Frequency Percent Response Frequency Percent

12. Please mark all of the out-of-class learning
experiences that apply:Writing

12. Please mark all of the out-of-class learning
experiences that apply: Journaling

Mean: 0.71 Mean: 0.49

Yes 25 71.43 Yes 17 48.57

No 10 28.57 No 18 51.43

Response Frequency Percent Response Frequency Percent

12. Please mark all of the out-of-class learning
experiences that apply: Field Trips

12. Please mark all of the out-of-class learning
experiences that apply:Group Projects

Mean: 0.49 Mean: 0.71

Yes 17 48.57 Yes 25 71.43

No 18 51.43 No 10 28.57

Response Frequency Percent Response Frequency Percent

12. Please mark all of the out-of-class learning
experiences that apply:Study Groups

12. Please mark all of the out-of-class learning
experiences that apply: Service Learning

Mean: 0.91 Mean: 0.69

Yes 32 91.43 Yes 24 68.57

No 3 8.57 No 11 31.43

Response Frequency Percent Response Frequency Percent

12. Please mark all of the out-of-class learning
experiences that apply:LRC/Lab work

12. Please mark all of the out-of-class learning
experiences that apply:Library Research

Mean: 0.63 Mean: 0.57

Yes 22 62.86 Yes 20 57.14

No 13 37.14 No 15 42.86

Response Frequency Percent Response Frequency Percent

12. Please mark all of the out-of-class learning
experiences that apply:Other

12. Please mark all of the out-of-class learning
experiences that apply:Tutor/Writing Center

Mean: 0.69 Mean: 0.77

Yes 24 68.57 Yes 27 77.14

No 11 31.43 No 8 22.86

Response Frequency Percent Response Frequency Percent

As an attendee12. Please mark all of the out-of-class learning
experiences that apply:None of the above

Mean: 0.97 Mean: 1.38

Yes 34 97.14 1- 3 times 19 65.52

No 1 2.86 4 - 6 times 9 31.03

7 - 9 times 1 3.45

10 + 0 0.00

Response Frequency Percent Response Frequency Percent

On-campusAs a presenter

Mean: 1.00 Mean: 1.60

1- 3 times 4 100.00 1- 3 times 11 55.00

4 - 6 times 0 0.00 4 - 6 times 7 35.00

7 - 9 times 0 0.00 7 - 9 times 1 5.00

10 + 0 0.00 10 + 1 5.00

Page 2 2/1/2010ECC Institutional Research



Response Frequency Percent Response Frequency Percent

Other [Fill In]Conferences

Mean: 1.33 Mean: 2.00

1- 3 times 13 72.22 1- 3 times 1 33.33

4 - 6 times 4 22.22 4 - 6 times 1 33.33

7 - 9 times 1 5.56 7 - 9 times 1 33.33

10 + 0 0.00 10 + 0 0.00

Response Frequency Percent Response Frequency Percent

16. I collaborate with other faculty members about
teaching and student learning from other disciplines.

14. I am involved in other interdisciplinary basic skills
initiatives.

Mean: 0.47 Mean: 3.47

Yes 15 46.88 Always 9 30.00

No 17 53.13 Frequently 8 26.67

Periodically 5 16.67

Rarely 5 16.67

Never 2 6.67

Neutral/No
opinion

1 3.33

Response Frequency Percent

18. My faculty status:

Mean: 1.20

Full-Time 24 80.00

Part-Time 6 20.00

Page 3 2/1/2010ECC Institutional Research



1

Collaborative 
Inquiry:

On Course I
Partnerships  
Collaborative 
Workshops

Planning:
PIP,

Course design
Collaborative 
Workshops

Reflection  & 
Reporting

Activity Reports
Collaborative 
Workshops

Implementation:
5 Strategies

Assessment:
Student Surveys

Feedback & 
Evaluation

FIPP Pre‐Program Survey: 
Preliminary Themes and Trends

Approximately 32 respondents
Quantitative Data: Compiled by IR
Qualitative Data: Compiled by KDD

I promote active learning in my 
classroom.

Never

Neutral/No Opinion

0 20 40 60 80

Always

Frequently

Periodically

Rarely
% of total

…examples of active learning strategies 
you use in your classes.

Class discussion
Group projects
Class presentations
Practice/applying course concepts

I promote active learning in my 
classroom.

Never

Neutral/No Opinion

0 20 40 60 80

Always

Frequently

Periodically

Rarely
% of total

The students in my classes are actively 
involved in their learning experience.

Never

Neutral/No Opinion

0 10 20 30 40 50

Always

Frequently

Periodically

Rarely
% of total



2

I experience difficult student behavior & 
negative attitudes in my classroom.

Never

Neutral/No Opinion

0 10 20 30 40 50 60

Always

Frequently

Periodically

Rarely
% of total 

…which difficult behaviors and negative 
attitudes do you find most challenging?

Most of the comments focused on behaviors rather than 
attitudes.  This might suggest that On Course I could be 
helpful in providing tools and resources for faculty to also 

d d  d  dd   i d  understand and address attitudes. 
Behaviors fell into four areas.  Faculty reported that 
students lacked:
Self‐motivation
Self‐management
Self‐Awareness
Personal responsibility

“difficult behaviors”
Examples of students lacking self‐motivation
included general passivity and not completing 
assigned work, for example:

S d   ill    k    i       i ll  Students will not take part in own progress especially 
when grades are low.  They won’t meet with me, as 
scheduled, so that I can give help.
Students presenting for class and/or clinical situations 
with patients unprepared, without completing 
assignments, readings prior to class/clinical

“difficult behaviors”
Lack of self‐management tended to focus on absences or 
tardiness.

L k  f  lf i l d d  l   f  t d t  Lack of self‐awareness included examples of students 
engaging in self‐defeating behaviors such as talking in class 
or using their phones.

Examples of students lacking personal responsibility
tended to focus on students making excuses, for example:

Find excuses to not complete assignments
Not accepting responsibility.  Excuses

“negative attitudes”
Only one‐third of faculty comments related to students 
negative attitudes and beliefs (including some comments 
which addressed both behaviors and attitudes).  

Examples of students’ Inner Critic beliefs included:
“I am not good at Math”
They [students] think they will never get it.

Examples of students’ Inner Defender beliefs included:
Assume they know it all.
Students feel I give too much work and long exams.

I feel satisfied with my ability to address these 
difficult student behaviors and negative attitudes.

Never

Neutral/No Opinion

0 10 20 30 40 50

Always

Frequently

Periodically

Rarely
% of total 



3

My students take responsibility for their 
learning and success.

Never

Neutral/No Opinion

0 10 20 30 40 50 60

Always

Frequently

Periodically

Rarely
% of total 

…examples of how your students take 
responsibility for their learning success.

The most common recurring themes were that students 
demonstrated self‐motivation, by taking initiative 
and exceeding expectations and requirements, and that 
they demonstrated self‐management  by being they demonstrated self management, by being 
punctual in class and in completing course work.  

The most common examples centered on self‐
management and included:

Preparedness for activities – always present in classes –
accomplish given duties appropriately

…examples of how your students take 
responsibility for their learning success.

Examples of students’ effective self‐motivation included 
not only being motivated to complete what was required 
but “going above and beyond” expectations:

By bringing up topics in Astronomy that I have skipped.
Do extra study in computer lab.
Reading articles to enhance their learning
Going above and beyond in regards to research projects and on the 
written assignments

In addition, faculty noted that successful students 
participated actively and demonstrated interdependence.

…examples of how your students take 
responsibility for their learning success.

Examples of active learning included:
Applying theory to clinical settings; demonstrating critical thinking
Participates actively in class
Students participate verballyStudents participate verbally

Examples of interdependence included:
Communicate with instructor frequently, seek help when 
needed…know how to be leader and follow in group work, good 
member of a team
Ask questions in class – ask questions outside of class – email or 
text me
Private meeting with instructor and outside professional 
individuals

…examples of how your students take 
responsibility for their learning success.

Comments indicated that successful students strive to develop their 
self‐awareness and they engage in lifelong learning.  

Lifelong learning included students monitoring their progress and 
ki  f db k   th   ld  k         ti   seeking feedback so they could make any necessary course corrections.  
Complete weekly check on assignments completed.
Inquisitive about progress and assessments
Change their behavior(s) after one to one conferences with instructor to warn 
about their performance

Students’ self‐awareness included
Learn about themselves
[Student indicates] “I need to work harder”

“negative attitudes”

Examples of students’ Inner Critic beliefs 
included:

“I am not good at Math”I am not good at Math
They [students] think they will never get it.

Examples of students’ Inner Defender beliefs 
included:

Assume they know it all.
Students feel I give too much work and long exams.



 

FIPP Pre-Program Survey 
Qualitative Results 

 
Question 3: If you use active learning in your classroom, please provide examples of active learning 
strategies you use in your classes. 
Summary: Comments could be categorized into four areas: class discussion, group projects, class 
presentations, and practice or applying course concepts.  (Total comments: 35.) 

1. Class discussion, for example: 
a. Play Jeopardy 
b. Open forum 
c. Ask open-ended questions 

2. Group projects, for example: 
a. Group presentations 
b. Allowing [students] to be teachers of one another 
c. Cooperative groups 

3. Class presentations, for example: 
a. Reading out loud 
b. Small groups present weekly questions 
c. Role playing 

4. Practice/applying course concepts, for example: 
a. Bringing produce from Farmer’s Market 
b. Manipulatives 
c. Lab exercises 
d. Problem-solving 

 
Question 5: [If you experience difficult student behavior and negative attitudes in you classroom] which 
difficult behaviors and negative attitudes do you find most challenging? 
Summary: Most of the comments focused on behaviors rather than attitudes which might suggest that On 
Course I could be helpful in providing tools and resources for faculty to also understand and address attitudes.  
Behaviors fell into four areas which included lack of self-motivation, self-awareness, self-management and 
personal responsibility. (Total comments: 24.) 

1. Examples of students lacking self-motivation included general passivity and not completing assigned 
work, for example: 

a. Students will not take part in own progress especially when grades are low.  They won’t meet 
with me, as scheduled, so that I can give help. 

b. Lack of attention, commitment, dedication 
c. Students presenting for class and/or clinical situations with patients unprepared, without 

completing assignments, readings prior to class/clinical 
2. Lack of self-management tended to focus on absences or tardiness, for example: 

a. Students have been constantly absent from class 
b. Coming to class late – leaving class early 

3. Lack of self-awareness included examples of students engaging in self-defeating behaviors such as 
talking in class or using their phones, for example: 

a. Constantly talking 
b. Students making side comments 
c. Using cell phones 

4. Examples of students lacking personal responsibility tended to focus on students making excuses, for 
example: 

a. Find excuses to not complete assignments 
b. Not accepting responsibility.  Excuses 



 

 
Only one-third of faculty comments related to students negative attitudes and beliefs (including some comments 
which addressed both behaviors and attitudes).  Beliefs could be grouped into two categories: those related to 
the Inner Critic (low self-esteem and students blaming themselves) and Inner Defender (negative beliefs about 
instructor, class, or college). 

1. Examples of students’ Inner Critic beliefs included: 
a. “I am not good at Math” 
b. They [students] think they will never get it. 

2. Examples of students’ Inner Defender beliefs included: 
a. Assume they know it all. 
b. Students feel I give too much work and long exams. 

 
Question 8: Please provide examples of how your students take responsibility for their learning success. 
Overview: The most common recurring themes were that students demonstrated self-motivation, by taking 
initiative and exceeding expectations and requirements, and that they demonstrated self-management, by being 
punctual in class and in completing course work.   

1. By far, the most common examples centered on self-management and included: 
a. Preparedness for activities – always present in classes – accomplish given duties appropriately 
b. Verbalize the need to do/complete learning activities 
c. Good attendance…come to class on time – turn in the assignments 

2. Examples of students’ effective self-motivation included not only being motivated to complete what 
was required but “going above and beyond” expectations: 

a. By bringing up topics in Astronomy that I have skipped. 
b. Do extra study in computer lab. 
c. Reading in advance. 
d. Outside assignments – extra credit assignment. 
e. Reading articles to enhance their learning 
f. Going above and beyond in regards to research projects and on the written assignments 

 
In addition, faculty noted that successful students participated actively and demonstrated interdependence. 

3. Examples of active learning included: 
a. Applying theory to clinical settings; demonstrating critical thinking 
b. Participates actively in class 
c. Students participate verbally 

4. Examples of interdependence included: 
a. Communicate with instructor frequently, seek help when needed…know how to be leader and 

follow in group work, good member of a team 
b. Ask questions in class – ask questions outside of class – email or text me 
c. Private meeting with instructor and outside professional individuals 

 
Finally, comments indicated that successful students strive to develop their self-awareness and they engage in 
lifelong learning.   

5. Examples of students displaying lifelong learning included monitoring their progress and seeking 
feedback so they could make any necessary course corrections.  Comments included: 

a. Complete weekly check on assignments completed. 
b. Inquisitive about progress and assessments 
c. Change their behavior(s) after one to one conferences with instructor to warn about their 

performance 
6. Examples of students’ self-awareness included 

a. Learn about themselves 
b. [Student indicates] “I need to work harder” 



Response Frequency Percent Response Frequency Percent

1. The students in my classes are actively involved in
their learning experience.

Location

Mean: 2.00 Mean: 4.22

ECC Torance
Campus

0 0.00 Always 11 40.74

CEC Compton
Campus

27 100.00 Frequently 11 40.74

Periodically 5 18.52

Rarely 0 0.00

Never 0 0.00

Neutral/No
opinion

0 0.00

Response Frequency Percent Response Frequency Percent

4. I experience difficult student behavior and negative
attitudes in my classroom.

2. I promote active learning in my classroom.

Mean: 4.78 Mean: 2.52

Always 21 77.78 Always 1 3.70

Frequently 6 22.22 Frequently 2 7.41

Periodically 0 0.00 Periodically 8 29.63

Rarely 0 0.00 Rarely 15 55.56

Never 0 0.00 Never 1 3.70

Neutral/No
opinion

0 0.00 Neutral/No
opinion

0 0.00

Response Frequency Percent Response Frequency Percent

7. My students take responsibility for their learning
and success.

6. I feel satisfied with my ability to address these
difficult student behaviors and negative attitudes.

Mean: 4.48 Mean: 3.78

Always 14 51.85 Always 4 14.81

Frequently 12 44.44 Frequently 15 55.56

Periodically 1 3.70 Periodically 6 22.22

Rarely 0 0.00 Rarely 2 7.41

Never 0 0.00 Never 0 0.00

Neutral/No
opinion

0 0.00 Neutral/No
opinion

0 0.00

Response Frequency Percent Response Frequency Percent

11. I require out-of class learning experiences each
semester.

9. I assess student learning during the semester.

Mean: 4.67 Mean: 4.48

Always 20 74.07 Always 18 66.67

Frequently 5 18.52 Frequently 5 18.52

Periodically 2 7.41 Periodically 3 11.11

Rarely 0 0.00 Rarely 1 3.70

Never 0 0.00 Never 0 0.00

Neutral/No
opinion

0 0.00 Neutral/No
opinion

0 0.00

FIPP Post Program Survey 6-29-2010 CEC

Location = CEC Compton CampusFilter:

6/29/2010 Page 1ECC Institutional Research



Response Frequency Percent Response Frequency Percent

As an attendee12.  Please mark all of the out-of-class learning
experiences that apply.

Mean: - Mean: 1.69

Reading 21 77.78 1- 3 times 15 57.69

Journaling 13 48.15 4 - 6 times 7 26.92

Writing 15 55.56 7 - 9 times 1 3.85

Group Projects 19 70.37 10 3 11.54

Field Trips 11 40.74

Service
Learning

2 7.41

study Groups 13 48.15

Library
Research

17 62.96

lab work 15 55.56

Tutor/Writing
Center

11 40.74

Other 6 22.22

None of the
above

0 0.00

Response Frequency Percent Response Frequency Percent

On-campusAs a presenter

Mean: 1.08 Mean: 1.50

1- 3 times 11 91.67 1- 3 times 20 76.92

4 - 6 times 1 8.33 4 - 6 times 2 7.69

7 - 9 times 0 0.00 7 - 9 times 1 3.85

10 0 0.00 10 3 11.54

Response Frequency Percent Response Frequency Percent

Other [Fill In]Conferences

Mean: 1.33 Mean: 1.50

1- 3 times 12 66.67 1- 3 times 1 50.00

4 - 6 times 6 33.33 4 - 6 times 1 50.00

7 - 9 times 0 0.00 7 - 9 times 0 0.00

10 0 0.00 10 0 0.00

Response Frequency Percent Response Frequency Percent

16. I collaborate with other faculty members about
teaching and student learning from other disciplines.

14. I am involved in other interdisciplinary basic skills
initiatives.

Mean: 0.56 Mean: 2.70

Yes 15 55.56 Always 6 22.22

No 12 44.44 Frequently 6 22.22

Periodically 9 33.33

Rarely 3 11.11

Never 2 7.41

Neutral/No
opinion

1 3.70

6/29/2010 Page 2ECC Institutional Research



Response Frequency Percent Response Frequency Percent

19.  My skills related to assessing student learning
have increased.

18. My faculty status:

Mean: 1.26 Mean: 4.42

Full-Time 20 74.07 Strongly agree 13 50.00

Part-Time 7 25.93 Agree 11 42.31

Neutral 2 7.69

Disagree 0 0.00

Strongly
disagree

0 0.00

Response Frequency Percent Response Frequency Percent

21.  I have increased the number of strategies I utilize
to encourage students to accept personal
responsibility for their education.

20.  I have increased the number of strategies I utilize
to actively engage students in their learning.

Mean: 4.44 Mean: 4.59

Strongly agree 15 55.56 Strongly agree 18 66.67

Agree 9 33.33 Agree 7 25.93

Neutral 3 11.11 Neutral 2 7.41

Disagree 0 0.00 Disagree 0 0.00

Strongly
disagree

0 0.00 Strongly
disagree

0 0.00

Response Frequency Percent Response Frequency Percent

23.  My teaching has been positively impacted.22.  There has been an increase in the number of
faculty from other disciplines with whom I have
worked closely.

Mean: 3.96 Mean: 4.67

Strongly agree 7 26.92 Strongly agree 18 66.67

Agree 13 50.00 Agree 9 33.33

Neutral 5 19.23 Neutral 0 0.00

Disagree 0 0.00 Disagree 0 0.00

Strongly
disagree

1 3.85 Strongly
disagree

0 0.00

6/29/2010 Page 3ECC Institutional Research



Response Frequency Percent Response Frequency Percent

1. The students in my classes are actively involved in
their learning experience.

Location

Mean: 1.52 Mean: 4.12

ECC Torance
Campus

25 48.08 Always 13 25.00

CEC Compton
Campus

27 51.92 Frequently 32 61.54

Periodically 7 13.46

Rarely 0 0.00

Never 0 0.00

Neutral/No
opinion

0 0.00

Response Frequency Percent Response Frequency Percent

4. I experience difficult student behavior and negative
attitudes in my classroom.

2. I promote active learning in my classroom.

Mean: 4.54 Mean: 2.46

Always 30 57.69 Always 1 1.92

Frequently 20 38.46 Frequently 2 3.85

Periodically 2 3.85 Periodically 18 34.62

Rarely 0 0.00 Rarely 30 57.69

Never 0 0.00 Never 1 1.92

Neutral/No
opinion

0 0.00 Neutral/No
opinion

0 0.00

Response Frequency Percent Response Frequency Percent

7. My students take responsibility for their learning
and success.

6. I feel satisfied with my ability to address these
difficult student behaviors and negative attitudes.

Mean: 4.19 Mean: 3.85

Always 18 34.62 Always 7 13.46

Frequently 30 57.69 Frequently 32 61.54

Periodically 2 3.85 Periodically 11 21.15

Rarely 1 1.92 Rarely 2 3.85

Never 0 0.00 Never 0 0.00

Neutral/No
opinion

1 1.92 Neutral/No
opinion

0 0.00

Response Frequency Percent Response Frequency Percent

11. I require out-of class learning experiences each
semester.

9. I assess student learning during the semester.

Mean: 4.54 Mean: 4.56

Always 32 61.54 Always 37 71.15

Frequently 16 30.77 Frequently 8 15.38

Periodically 4 7.69 Periodically 6 11.54

Rarely 0 0.00 Rarely 1 1.92

Never 0 0.00 Never 0 0.00

Neutral/No
opinion

0 0.00 Neutral/No
opinion

0 0.00

FIPP Post Program Survey 6-29-2010

52 Responses
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Response Frequency Percent Response Frequency Percent

As an attendee12.  Please mark all of the out-of-class learning
experiences that apply.

Mean: - Mean: 1.92

Reading 43 82.69 1- 3 times 23 45.10

Journaling 22 42.31 4 - 6 times 15 29.41

Writing 38 73.08 7 - 9 times 7 13.73

Group Projects 34 65.38 10 6 11.76

Field Trips 19 36.54

Service
Learning

7 13.46

study Groups 19 36.54

Library
Research

31 59.62

lab work 26 50.00

Tutor/Writing
Center

24 46.15

Other 11 21.15

None of the
above

0 0.00

Response Frequency Percent Response Frequency Percent

On-campusAs a presenter

Mean: 1.17 Mean: 1.70

1- 3 times 24 82.76 1- 3 times 29 61.70

4 - 6 times 5 17.24 4 - 6 times 9 19.15

7 - 9 times 0 0.00 7 - 9 times 3 6.38

10 0 0.00 10 6 12.77

Response Frequency Percent Response Frequency Percent

Other [Fill In]Conferences

Mean: 1.23 Mean: 1.83

1- 3 times 30 76.92 1- 3 times 3 50.00

4 - 6 times 9 23.08 4 - 6 times 2 33.33

7 - 9 times 0 0.00 7 - 9 times 0 0.00

10 0 0.00 10 1 16.67

Response Frequency Percent Response Frequency Percent

16. I collaborate with other faculty members about
teaching and student learning from other disciplines.

14. I am involved in other interdisciplinary basic skills
initiatives.

Mean: 0.47 Mean: 2.71

Yes 24 47.06 Always 11 21.15

No 27 52.94 Frequently 12 23.08

Periodically 17 32.69

Rarely 7 13.46

Never 3 5.77

Neutral/No
opinion

2 3.85

6/29/2010 Page 2ECC Institutional Research



Response Frequency Percent Response Frequency Percent

19.  My skills related to assessing student learning
have increased.

18. My faculty status:

Mean: 1.37 Mean: 4.37

Full-Time 33 63.46 Strongly agree 23 45.10

Part-Time 19 36.54 Agree 24 47.06

Neutral 4 7.84

Disagree 0 0.00

Strongly
disagree

0 0.00

Response Frequency Percent Response Frequency Percent

21.  I have increased the number of strategies I utilize
to encourage students to accept personal
responsibility for their education.

20.  I have increased the number of strategies I utilize
to actively engage students in their learning.

Mean: 4.56 Mean: 4.54

Strongly agree 33 63.46 Strongly agree 32 61.54

Agree 15 28.85 Agree 16 30.77

Neutral 4 7.69 Neutral 4 7.69

Disagree 0 0.00 Disagree 0 0.00

Strongly
disagree

0 0.00 Strongly
disagree

0 0.00

Response Frequency Percent Response Frequency Percent

23.  My teaching has been positively impacted.22.  There has been an increase in the number of
faculty from other disciplines with whom I have
worked closely.

Mean: 4.04 Mean: 4.67

Strongly agree 15 29.41 Strongly agree 36 69.23

Agree 26 50.98 Agree 15 28.85

Neutral 8 15.69 Neutral 1 1.92

Disagree 1 1.96 Disagree 0 0.00

Strongly
disagree

1 1.96 Strongly
disagree

0 0.00

6/29/2010 Page 3ECC Institutional Research
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On Course Self‐Assessment Results* 
 

Average 
Scores, 

before FIPP 

Average 
Scores, 

after FIPP 

Successful students… Struggling students…

61  68  1. …accept PERSONAL RESPONSIBILITY, 
seeing themselves as the primary cause of 
their outcomes and experiences. 

1. …see themselves as Victims, 
believing that what happens to them 
is determined primarily by external 
forces such as fate, luck, and powerful 
others. 

66  69  2. …discover SELF‐MOTIVATION, creating 
positive energy in their lives by discovering 
personally valuable goals and dreams. 

2. …have difficulty sustaining 
motivation, often feeling depressed, 
frustrated, and/or resentful about a 
lack of purpose in their lives. 

66  67  3. …master SELF‐MANAGEMENT, 
consistently planning and taking 
purposeful actions in pursuit of their goals 
and dreams. 

3. …seldom identify specific actions 
needed to accomplish a desired 
outcome.  And when they do, they 
tend to procrastinate. 

55  49  4. …employ INTERDEPENDENCE, building 
mutually supportive relationships that 
help them achieve their goals and dreams 
(while helping others do the same). 

4. …are solitary, seldom requesting, 
even rejecting offers of assistance 
from those who could help. 

60  68  5. ….gain SELF‐AWARENESS, consciously 
employing behaviors, beliefs, and 
attitudes that keep them on course. 

5. …make important choices 
unconsciously, being directed by self‐
sabotaging habits and outdated life 
scripts. 

66  70  6. …adopt LIFELONG LEARNING, finding 
valuable lessons and wisdom in nearly 
every experience they have. 

6. …resist learning new ideas and 
skills, viewing learning as fearful or 
boring rather than as mental play. 

64  66  7. …develop EMOTIONAL INTELLIGENCE, 
effectively managing their emotions in 
support of their goals and dreams. 

7. …live at the mercy of strong 
emotions such as anger, depression, 
anxiety, overwhelm or a need for 
instant gratification. 

67  68  8. …BELIEVE IN THEMSELVES, seeing 
themselves as capable, lovable and 
unconditionally worthy human beings. 

8. …doubt their competence and 
personal value, feeling inadequate to 
create their desired outcomes and 
experiences. 

 
Range  A score within this range indicates… 
0‐39  …an area where your choices will seldom keep you on course. 
40‐63  …an area where your choices will sometimes keep you on course. 
64‐80  …an area where your choices will usually keep you on course. 

 
*As noted in the report, only twelve participants completed the self‐assessment at the beginning and at the end of the 
program, so it is impossible to drawn meaningful conclusions from the comparison data.    



 0 1 2 3 4 5 6 7 8 9 10
1. I control how successful I will be.

2. I'm not sure why I'm in college.
3. I spend most of my time doing important
things.
4. When I encounter a challenging problem, I
try to solve it by myself.

On Course Self-Assessment for the
Faculty Inquiry Partnership Program (FIPP)

At the beginning of your participation in the Faculty Inquiry Partnership Program, you
completed a self-assessment which is based on the On Course I principles for student
success. As you finish your work as a FIPP participant, we ask that you take a few
minutes to complete the self-assessment again. Most of the self-assessment
questions are general in nature. For those questions specific to the student role, we
suggest that you consider your current work environment instead. For example, for
questions asking about a â€œprofessorâ€  or â€œinstructor,â€  you might reflect on
your relationship with your current supervisor.

Read the sixty-four statements and score each one according to how true or false you
believe it is about you. To get an accurate picture of yourself, consider what is
currently true about you (not what you want to be true). Obviously, there are no right
or wrong answers.

Our Confidentiality Promise

Important: Your scores on this self-assessment will remain confidential. You will provide your
name so that your scores can be analyzed to understand your experiences as a FIPP participant.
By completing this self-assessment you give your permission to include your scores in the
assessment of the Faculty Inquiry Partnership Program.

Location
ECC
Torance
Campus

CEC
Compton
Campus

Last Name First Name

This self-assessment is not a test. There are no right or wrong answers. The questions simply give you an
opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

Self Assessment file:///C:/Documents%20and%20Settings/mwilson/Desktop/File%201 htm

1 of 2 7/26/2010 12:05 PM



5. When I get off course from my goals and
dreams, I realize it right away.
6. I'm unsure how I learn best.
7. Whether I'm happy or not depends mostly
on me.
8. I'll truly accept myself only after I eliminate
my faults and weaknesses.

    Submit     

12% Complete

Self Assessment file:///C:/Documents%20and%20Settings/mwilson/Desktop/File%201 htm
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9. Forces out of my control (like poor
teaching) are the cause of low grades
I receive in school.
10. If I lose my motivation in college, I
know how to get it back.
11. I don't need to write things down
because I can remember what I need
to do.
12. I have a network of people in my
life that I can count on for help.
13. If I have habits that hinder my
success, I'm not sure what they are.
14. When I don't like the way an
instructor teaches, I know how to
learn the subject anyway.
15. When I get very angry, sad or
afraid, I do or say things that create a
problem for me.
16. When I think about performing an
upcoming challenge (like taking a
test), I usually see myself doing well.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

    Submit     

25% Complete

Untitled file:///C:/Documents%20and%20Settings/mwilson/Desktop/File%202 htm
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17. When I have a problem, I take
positive actions to find a solution.
18. I don't know how to set effective
short-term and long-term goals.
19. I remember to do important
things.
20. When I have a difficult course in
school, I study alone.
21. I'm aware of beliefs I have that
hinder my success.
22. I don't know how to study
effectively.
23. When choosing between doing an
important school assignment or
something really fun, I usually do the
school assignment.
24. I break promises that I make to
myself or to others.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

    Submit     

38% Complete
R��
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25. I make poor choices that keep me
from getting what I really want in life.
26. I have a written plan that includes
both my short-term and long-term
goals.
27. I lack self-discipline.
28. I listen carefully when other
people are talking.
29. I'm stuck with any habits of mine
that hinder my success.
30. When I face a disappointment
(like failing a test), I ask myself,
"What lesson can I learn here?"
31. I often feel bored, anxious, or
depressed.
32. I feel just as worthwhile as any
other person.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

    Submit     

50% Complete
G�V�
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33 Forces outside of me (like luck or
other people) control how successful I
will be.
34. College is an important step on
the way to accomplishing my goals
and dreams.
35. I spend most of my time doing
unimportant things.
36. When I encounter a challenging
problem, I ask for help.
37. I can be off course from my goals
and dreams for quite a while without
realizing it.
38. I know how I learn best.
39. My happiness depends mostly on
what's happened to me lately.
40. I accept myself just as I am, even
with my faults and weaknesses.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

    Submit     

62% Complete

Self Assessment file:///C:/Documents%20and%20Settings/mwilson/Desktop/File%205 htm
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41. I am the cause of low grades I
receive in school.
42. If I lose my motivation in college, I
don't know how I'll get it back.
43. I use self-management tools (like
calendars and to-do lists) that help
me remember to do important things.
44. I know very few people that I can
count on for help.
45. I'm aware of the habits I have that
hinder my success.
46. If I don't like the way an instructor
teaches, I'll probably do poorly in the
course.
47. When I'm very angry, sad, or
afraid, I know how to manage my
emotions so I don't do anything I'll
regret later.
48. When I think about performing an
upcoming challenge (like taking a
test), I usually see myself doing
poorly.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

    Submit     

75% Complete

Self Assessment file:///C:/Documents%20and%20Settings/mwilson/Desktop/File%206 htm
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49. When I have a problem, I
complain, blame others, or make
excuses.
50. I know how to set effective
short-term and long-term goals.
51. I forget to do important things.
52. When I have a difficult course in
school, I find a study partner or join a
study group.
53. I'm unaware of beliefs I have that
hinder my success.
54. I've learned to use specific study
skills that work effectively for me.
55. I often feel happy and fully alive.
56. I keep promises that I make to
myself or to others.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

    Submit     

88% Complete
���

Self Assessment file:///C:/Documents%20and%20Settings/mwilson/Desktop/File%207 htm
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57. I make wise choices that help me
get what I really want in life.
58. I live day to day, without much of
a plan for the future.
59. I am a self-disciplined person.
60. I get distracted easily when other
people are talking.
61. I know how to change habits of
mine that hinder my success.
62. When I face a disappointment
(like failing a test), I feel pretty
helpless.
63. When choosing between doing an
important school assignment or
something really fun, I usually do
something fun.
64. I feel less worthy than other
people.

This self-assessment is not a test. There are no right or wrong answers. The questions simply
give you an opportunity to create an accurate and current self-portrait.

Rate the following questions on a scale of 0 to 10

0 = Totally False                                             10 = Totally True

    Submit     

100% Complete
Z���
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Funded by the Basic Skills Initiative

Compton Education Center
FIPP Pre-program Survey

Please fill in the bubble completely with a #2 pencil.  Do not use a felt tip marker of any kind.
Please indicate your level of agreement with each of the following statements.

1. The students in my classes are actively involved in their learning experience.
Always
Frequently
Periodically

Rarely
Never
Neutral/No opinion

2. I promote active learning in my classroom.

4. I experience difficult student behavior and negative attitudes in my classroom.

5. If so, which difficult behaviors and negative attitudes do you find most challenging?

3. If you use active learning in your classroom, please provide examples of active learning strategies you use in your
classes.

6. I feel satisfied with my ability to address these difficult student behaviors and negative attitudes.

7. My students take responsibility for their learning and success.

8. Please provide examples of how your students take responsibility for their learning and success.

Neutral/No opinion
Never
Rarely

Periodically
Frequently
Always

Always
Frequently
Periodically

Rarely
Never
Neutral/No opinion

Neutral/No opinion
Never
Rarely

Periodically
Frequently
Always

Always
Frequently
Periodically

Rarely
Never
Neutral/No opinion

Please explain your reasons for chosing to participate in FIPP.

What experiences would you like to have as a FIPP participant this semester?

What outcomes do you hope to achieve by participating in FIPP this semester?
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Neutral/No opinion
Never
Rarely

Periodically
Frequently
Always

12. Please mark all of the out-of-class learning experiences that apply.

Reading
Journaling
Writing
Group Projects
Field Trips
Service Learning

Study Groups
Library Research
LRC/Lab work
Tutor/Writing Center
Other
None of the above

13. Please indicate how often you participate in faculty development programs during a regular semester…

As an attendee
As a presenter
On-campus
Conferences
Other (Fill In)

1- 3 times 4 - 6 times 7 - 9 times 10 +

14. I am involved in other interdisciplinary basic skills initiatives. Yes
No

15. Please provide examples of ways you are involved in other interdisciplinary basic skills initiatives.

16. I collaborate with other faculty members about teaching and student learning from other disciplines.

17. Please provide examples of how you collaborate with other faculty.

18. My faculty status: Full-Time
Part-Time

11. I require out-of class learning experiences each semester.

10. Please provide examples of how you assess student learning.

Neutral/No opinion
Never
Rarely

Periodically
Frequently
Always

9. I assess student learning during the semester. Always
Frequently
Periodically

Rarely
Never
Neutral/No opinion
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FIPP Post-program Survey

Our Confidentiality Promise

None of your personal information will be used in association with the results in any way.

Location
ECC Torance Campus

CEC Compton Campus

Last Name

First Name

1. The students in my classes are actively involved in their learning experience.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

2. I promote active learning in my classroom.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

3. If you use active learning in your classroom, please provide examples of active learning strategies you use in your classes.

4. I experience difficult student behavior and negative attitudes in my classroom.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

5. If so, which difficult behaviors and negative attitudes do you find most challenging?

6. I feel satisfied with my ability to address these difficult student behaviors and negative attitudes.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion
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7. My students take responsibility for their learning and success.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

8. Please provide examples of how your students take responsibility for their learning and success.

9. I assess student learning during the semester.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

10. Please provide examples of how you assess student learning.

11. I require out-of class learning experiences each semester.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

12. Please mark all of the out-of-class learning experiences that apply.
Reading

Journaling

Writing

Group Projects

Field Trips

Service Learning

study Groups

Library Research

lab work

Tutor/Writing Center

Other

None of the above

Next
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1- 3 times 4 - 6 times 7 - 9 times 10 +

As an attendee

As a presenter

On-campus

Conferences

Other [Fill In]

FIPP Post-program Survey

13. Please indicate how often you participate in faculty development programs during a regular semester.

14. I am involved in other interdisciplinary basic skills initiatives.
Yes
No

15. Please provide examples of ways you are involved in other interdisciplinary basic skills initiatives.

16. I collaborate with other faculty members about teaching and student learning from other disciplines.
Always
Frequently
Periodically
Rarely
Never
Neutral/No opinion

17. Please provide examples of how you collaborate with other faculty.

18. My faculty status:
Full-Time
Part-Time

For questions 19-23, please indicate whether your participation in FIPP has affected your approach to teaching and student
learning.

19. My skills related to assessing student learning have increased.
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

20. I have increased the number of strategies I utilize to actively engage students in their learning.
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

21. I have increased the number of strategies I utilize to encourage students to accept personal responsibility for their education.
Strongly agree
Agree
Neutral
Disagree
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Strongly disagree

22. There has been an increase in the number of faculty from other disciplines with whom I have worked closely.
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

23. Myteachinghasbeenpositivelyimpacted.
Strongly agree
Agree
Neutral
Disagree
Strongly disagree

Back Submit



 

Appendix G: 
FIPP Activity Reports 

 
 



 

 
Report #       

ECC Compton Educational Center 

FIPP Activity Report 
(updated 1.25.10) 

 
Name        Date       

Department       

FIPP Partner       

Section #       

Activity /Strategy       

Category       

Briefly describe the activity/strategy, providing enough detail so that a colleague can 
replicate the activity/strategy. 

1.  Introduction       

2. Set‐up & Supplies       

3. Directions       

4. Conclusion       
 

What worked well?       

What would you change?       

Would you use the activity/strategy again?  Why or why not?       

Please describe any student learning and/or changes that you observed after the 
implementation of the activity/strategy.       

 



 

FIPP ACTIVITY REPORT #4 
 
 
Name:   Saul Panski     Date:  May 4, 2010 
Department:  History 
FIPP Partner: Ronny Alpern 
Section #   9236 
Activity/Strategy: MODIFIED JIGSAW 
Category:  CLASSROOM ACTIVITIES 
 
Briefly describe the activity/strategy, providing enough detail so that a colleague can replicate the 
activity/strategy: 
Normally, when I cover the adoption of the Constitution in 1787 I lecture on the various articles and 
amendments, trying to help students understand how the Constitution was constructed and how it applies to 
contemporary political practice and citizens’ individual rights.  This semester I decided that rather than lecture 
on the three branches of government, the electoral process, and the adoption of the Bill of Rights, I would 
distribute a list of questions on the Constitution asked on the naturalization exam, and ask individual students to 
research the answers by reviewing the document and sharing his/her research with the classroom in a shared 
discussion.  All together, I provided thirty-seven questions.  Students were assigned individual questions and 
told that participation would earn them extra credit points. 
 
The class discussion took place, with students well-prepared and anxious to respond both to their assigned 
question(s) and to questions assigned to other students who were not present on the day of the discussion.  
Students were also provided a copy of the Constitution, as originally adopted, as a reference document during 
the class discussion. 
 
What worked well? 
The activity worked very well, much better than anticipated.   Twenty-six students (out of 30 in the class) were 
actively engaged, and students were anxious to amplify on others’ answers.   At the same time I tried to connect 
responses with contemporary illustrations (e.g., when discussing the function of the Supreme Court and the 
approval process for Justices, I discussed the recent appointment of Justice Sotomayor and pointed out that a 
new appointment would shortly be made in anticipation of Justice Stevens’ retirement;  in discussing the role of 
the President as Commander-in-Chief we discussed President Bush’s announcement, in uniform on an aircraft 
carrier, that the war in Iraq had been a success).   Participation was very good and animated.  Students seemed 
very interested in the linkage to contemporary events. 
 
A survey instrument was distributed the week following the implementation of this activity and fifteen students 
completed it, with the following findings: 
 
1. Helped me to understand the material or topic: 

• Agree  14 
• Somewhat Agree 1 

2. Increased my interest in the material or topic: 
• Agree  9 
• Somewhat Agree  6 

3.  Will contribute to my success as a student: 
• Agree  12 
• Somewhat Agree 3 

4. Helped keep my attention as I learned about the material or topic 
• Agree 11 



 

• Somewhat Agree  4 
5. Kept me actively involved in the material or topic 

• Agree    10 
• Somewhat Agree  5 

6. I recommend that my teacher use this activity or strategy again 
• Agree  14 
• Somewhat Agree 1 

 
It is interesting to note that while the material was not of great interest to some of the students, which may have 
impacted active involvement, the respondents strongly felt that the activity would contribute to their success as 
students and that it should be utilized by the instructor in the future.  
 
Positive comments included the following: 

• History is improving my life, to know more about the past. 
• It was a good experience, good teaching, and help I needed. 
• This activity was very interesting. 
• I liked it very much. 
• History doesn’t really interest me that much; however, this exercise caught/kept my interest.  I am happy 

we did it and because of it I am a little more interested in the Constitution and what’s in it. 
• I found this exercise well done.  It kept my focus and attention and made me learn things. 

Other comments included the following: 
• As a student I enjoyed the point earning scheme 
• Could be a little more organized.  It was a nice exercise except for the repeat questions and everyone 

answering the same one or none at all. 
 
What would you change: 
I would probably eliminate questions whose answers overlap (e.g., the citizenship exam often asks the same 
question in two ways, such as “Can the Constitution be changed?” and/or “What do we call a change to the 
Constitution?”) and not limit questions to those on the naturalization exam.   This would allow me to have 
students research other sections of the Constitution that have a significant bearing on the contemporary United 
States.   While I want the students to understand that historical context within which the Constitution was 
debated and articulated, it is most important to have them understand that it is a living, breathing document that 
impacts their lives today in countless ways, from the census to the payment of income taxes. 
 
I might also consider a more basic jigsaw approach to this activity, giving defined groups an article of the 
Constitution or an amendment to explain, with contemporary applications. 
 
 
Would you use the activity/strategy again?  Why or why not? 
Yes, the students seemed more interested in the material and engaged in interactive conversation.  Straight 
lecture on this topic usually results in a number or glassy eyed stares and perceptible ennui on the part of the 
students, despite the instructor’s excitement. 
 
Please describe any student learning outcomes/changes that you observed after the implementation of the 
activity/strategy. 
 
I have not observed any student learning outcomes/changes as a result of this exercise but it is good practice in 
examining and analyzing an historical source document, which is one of the course student learning outcomes 
assessed in an essay format. 
 



 

 
 

ECC Compton Educational Center 
FIPP Activity Report 

 (Updated 1.25.10) 
  Name:  Dovard Ross  Date June 14, 2010 
    Department:  Business 
    FIPP Partner:  Vijay Kanase 
    Section Number:  9325 
    Activity/Strategy:  Professor Roger’s Trial Case Study administered to emphasize the   
importance of working in a team environment 

         Category:  II 

Briefly describe the activity/strategy, providing enough detail so that a colleague can replicate the 
activity/strategy. 

1. Introduction 
I facilitated the Professor Roger’s Trial exercise in my Effective English in Business because one of their 
assignments requires working in a team environment.  

2. Set‐up and Supplies: 
Prior to this exercise, I lectured from the text, “Team Building: A Leadership Strategy.”  Topics covered in 
class were: 

• Explain the importance of teamwork in an organizational setting.  

• Identify and explain common types of work teams.  

• List the characteristics of an effective work team.  

• Explain the behavioral science principles that support team building.  

• Describe the team‐building skills that leaders need.  

• Describe the team‐member skills that employees need. 
3. Directions 

The students were given no instructions other than those that are contained in the case study. However, I 
did inform them that I wanted them to use their critical thinking skills. I provided these “hints” regarding 
critical thinking: 

a. Determine the facts of a new situation or subject without prejudice 
b. Place these facts and information in a pattern so that you can understand them  
c. Accept or reject the source values and conclusions based upon your experience, judgment, and beliefs 

Also, I read excerpts from Jack Canfield’s book, “The Success Principles” where he describes fifty principles 
that will increase your confidence. Number one on his list is: “Take 100% responsibility for your life.” 
The students were divided into teams of 4 to 5 students per team and they were to debate and provide 
consensus responses to the case study. There were three teams. 

4. Conclusion: 



 

This activity seemed difficult for this class for several reasons that had nothing to do with the content of 
the case study. They made different excuses why they unable to meet as teams. Students complained that 
they did not communicate during the assignment. I reluctantly relented and gave them an additional week, 
but for less grade points. The students enjoyed the exercise and asked to do more of these types of 
activities during the semester. They said it was a good break from the “humdrum” of normal activities.  
This was a good lesson for me to step outside of the box. 

What worked well? 
When I displayed my willingness to provide them with a second opportunity, it all came together with very 
good results. The student enjoyed the activity and wanted to do another case study. We did the “Late Paper” 
near the end of the semester. 
What would I change? 
I would emphasize these two points for successful teamwork. These are: 

a. Open communication supports mutual understanding; and everyone has a need to communicate. 

b. Responsibility for one’s own actions stimulates initiative. 
Would I use the activity/strategy again? Yes I would because of the case study’s excellent scenario of a 
dysfunctional team. 
Please describe any student learning and/or changes that you observed after the implementation of the 
activity/strategy. This assignment was given to the students mid semester. Prior to this activity it was difficult 
for me to facilitate. Students were not conversing and there was little bilateral communication. Students 
appeared to be thoroughly indoctrinated in unilateral classrooms where instructors instructed and did not 
facilitate. After the case study activity, students were more conversant and my facilitation was accepted.  
 



 

 
Report # 3 

ECC Compton Educational Center 

FIPP Activity Report 
(updated 1.25.10) 

 
Name:  Shemiran I. Lazar  Date:  May 5, 2010  

Department:  Humanities, ESL 

FIPP Partner:  Saundra Bosfield 

Section #:  9682 

Activity /Strategy:  Course Constitution 

Category:  Classroom Expectations 

Briefly describe the activity/strategy, providing enough detail so that a colleague can 
replicate the activity/strategy. 

1. Introduction:  To help students take responsibility for their behaviors, we have to 
guide them to identify their obstacles and distinguish between “the imagined 
obstacles and the real ones”.  Also we have to assist our students by taking 
responsibility for dealing with their obstacles by identifying choices available to them.   
Furthermore, students have to make promises to themselves to hold on to their 
choices and evaluate the consequences.  

2. Set‐up & Supplies:  The class is divided in four teams.  Each team will have four 
members.  The teams are called ‘Success Teams’.  Each success team will establish a 
contract called ‘Success Team Constitution’.   This constitution will determine their 
desired behaviors, desired outcomes and experiences.     

3. Directions:  Each of the four success teams will have a piece of paper to establish the 
team constitution.  The team will select a team member to be the secretary to record 
the desired behaviors and actions, created and agreed upon by all team members,  
that are expected to be taken by team member in order to have the desired outcomes 
for succeeding in the course.  In order to facilitate brainstorming, the teacher will put 
some positive examples on the board that may stimulate more ideas. 

    Examples:  1.  I will attend every class session. 

                        2.  Participate fully in all activities.   

    When team members finish recording and reviewing their desired behaviors, they will 
put down the expected desired outcome for each behavior.  Then they are to sign 
their constitution so as to make a pledge that they will hold themselves responsible to 



 

carry out every single item on the constitution.   

4. Conclusion:  Students reject the victim role and blaming their failures on others.  
Instead they take a positive role by creating their own recipe for success and taking 
responsibility for their own behaviors and successes.  Students become aware of their 
inner conflicting forces, and they make conscious choices that would lead to the 
desired outcomes in their courses.  Students will feel proud that now they in charge of 
the choices they make because they are they have bonded with their team members, 
and that bond empowers them and give them positive guidance.    

 

What worked well?  Students felt empowered because they have made good choices.  
They felt confident that they made good choices because they did not make those 
choices alone.  They did it in the spirit of interdependence, so the probability of making 
the wrong judgment was minimized.  It was noticed that there was a change in certain 
negative behaviors such as arriving late to class, neglecting home assignments, or not 
being on task in class.   

What would you change?:  I would ask all the success teams to have one general session to 
share the four constitution they have established and select one secretary for the whole class.  
Give them the chance to debate the components of their constitutions and to vote as to the 
best kinds of behaviors that would yield the most desired education outcomes.  Then have 
them all sign one Success Team Constitution.  Each individual student should keep a checklist to 
track their own behaviors and the desired outcomes.  Team members should agree on what to 
include in the checklist. 

Would you use the activity/strategy again?  Why or why not?:  Yes, I would because I 
observed positive changes in some behaviors.  Also, I believe It is a healthy practice to empower 
young people in such a sensible positive way.  Students indeed feel serious about making 
conscious positive choices in their personal life.  Students also distinguish between the inner 
obstacles and external obstacles. 

Please describe any student learning and/or changes that you observed after the 
implementation of the activity/strategy.  

Positive changes were observed in many students.  I noticed positive changes in the 
level of energy in class. 
 



 

 
Report # 4 

ECC Compton Educational Center 

FIPP Activity Report 
(updated 1.25.10) 

 
Name Leonard Clark  Date 4/2010 

Department Geology 

FIPP Partner Ann Sweeney 

Section # 9126 

Activity /Strategy Student‐generated quiz 

Category Feedback & Evaluation  

Briefly describe the activity/strategy, providing enough detail so that a colleague can 
replicate the activity/strategy. 

1.  Introduction This strategy was a lot of work to facilitate, because the students must 
remain on task in order to have a student‐generated quiz for the next week’s class. 

2. Set‐up & Supplies Overhead projector, transparency, vis‐à‐vis pen 

3. Directions  

¾ Divide a chapter from the textbook into parts.  

¾ Divide all the students into same number of groups as parts from the textbook, 
where they work on this assignment with unfamiliar classmates. 

¾ Assign groups to all parts of the chapter.  Each group must read and summarize 
the section that they were assigned. Let the students determine what is most 
valuable in their section.  Each group should make a brief presentation to the 
class about their assigned section.  Have each group make quiz questions, 
true/false, multiple choice, written response, etc. 

¾ Have the groups that finish quickly, and all groups, present to you outside of class 
while others are still working.   Critique their presentations and take their quiz 
questions.  This is a good time to give feedback on their presentation.  Make sure 
that their presentation addresses their quiz questions.  Give a few extra credit 
points for completing this portion of the assignment. 

¾ Make a quiz using the quiz questions that the students have created.  Put the 
students’ names above the questions they have created to show that the 
questions are not yours. 



 

¾ For the next class meeting have each group make a brief presentation on their 
assigned section.  Have observers take notes 

¾ Maybe give a few extra credit points for giving the presentation. 

¾ Give the class the quiz they have generated during the next class. 

4. Conclusion Yes, students can exchange questions and answers with other groups, but 
this was not prevalent.  Questions given by students for the quiz were more difficult 
than questions the instructor would give.  This activity allows students to experience 
the challenges of lecturing.  It seems that students will not cooperate unless points 
are given based on their performance.  This is a good time to ask about problems and 
concerns about this assignment or course. 

 

What worked well? The activity as a whole went very well. 

What would you change? I would be more diligent about making sure that other students 
understood what was presented by checking for understanding. 

Would you use the activity/strategy again?  Why or why not? I would use this strategy again 
because it energized and created greater interest in the course. 

Please describe any student learning and/or changes that you observed after the 
implementation of the activity/strategy.      Students seemed more attentive in class 
because they were entrusted to deliver a portion of the course content.   

 



 

 
Report # 3 

ECC Compton Educational Center 

FIPP Activity Report 
(updated 1.25.10) 

 
Name Rosemary Most  Date 5/15/10 

Department Child Development 

FIPP Partner Carmela Aguilar 

Section # 9220 

Activity /Strategy  ‐  Reflection 

Category – Classroom Expectations 

Briefly describe the activity/strategy, providing enough detail so that a colleague can 
replicate the activity/strategy. 

1.  Introduction – We reviewed in class a case study about an assistant teacher who  
needed training in a child care center.  The class was divided into 3 groups.  Group 1 
was to analyze assistant’s stage of social/emotional development based on Erikson.  
Group 2 was to determine the stage of professional development.  Group 3 was to 
determine a training plan based on a supervision style and specific skills.  Each group 
presented their findings in a total class setting.  Discussion followed each group’s 
presentation. 

2. Set‐up & Supplies – Case study, Handout of Erikson’s Stages of Social/Emotional 
Development and textbook, Supervision in Early Childhood Education by Joseph 
Caruso 

3. Directions  ‐ After the group presentations, homework assignment was passed out to 
the students.  We discussed the assignment as a total class.  Students were to analyze 
themselves.  They were to reflect on 1.  What stage of Erikson they were at and why.  
2.  What was their stage of professional development?  3. Based on their stage of 
Erikson and professional development, what skills would be appropriate for them?  4.  
What type(s) of training would be appropriate . 

4. Conclusion  - The students were to turn in their assignments the following week and be 
prepared to discuss what it was like to analyze themselves.  How did it feel to objectively 
analyze yourself?  What was it like to reflect about their social/emotional development? 
Professional development?  What did they learn from the process of reflecting on their skills?  
What did they learn about mentoring?  What considerations needed to be taken into account 
in determining the type(s) of training?

 



 

What worked well?  Doing a case study about another person helped the students to understand the 
mentoring process and its importance.  It was easier to analyze someone else before they analyzed 
themselves.  

What would you change?  To do more analysis of other case studies using only Erikson and 
professional stage of development.  Since this assignment, the class has done 3 more case 
studies. 

Would you use the activity/strategy again?  Why or why not? Yes  

Describe any student learning outcomes/changes that you observed after the 
implementation of the activity/strategy – During subsequent class case mentoring activities, 
many students were applying Erikson social/emotional development and professional 
development to other situations.  They were listening and respecting what other students had 
to say.  Discussion truly became a time of sharing and learning from each other.  Many stated 
how “inspiring” the class was in context to their jobs and how they were applying this in their 
personal life. 
 



 

Appendix H: 
FIPP Recruitment, Application & Selection 



 

 

Proposed Budget:  
Compton Educational Center Faculty Inquiry Partnership Program 

 
 
On Course Training for Compton Faculty 
On Course 3-day workshop.  Maximum: 50 participants 
 
Dates: January 26, 27, 28, 2009 
Location: Staff Lounge, Compton Educational Center  
 
Cost 
 Facilitator  fees    $8,100 (3 days) 
 Travel           1,500 
 Materials ($18/person)               900 (for 50 participants) 
 
Other costs 
 Meals (training and workshops)   $3,750 
 Faculty Stipends  
  Attendance ($150)   15,000 (assuming max number) 
  Spring Implementation ($450) 15,000 (assuming max number) 
 
Total cost of program with 50 participants -   $44,250 
 
 
Comments –  

1) The dates above fall during the winter intersession and faculty who are teaching would not be able to 
attend.  Stipend of $150 for 3 days (no partial stipends). 

2) The training will have the most benefit for effecting change if participants develop and implement a 
plan and continue to meet throughout the spring semester.  Model and research data collection have 
been developed through FIPP at El Camino College which commenced August, 2009.   

3) Budget does not include cost of .25 reassign time for faculty coordinator, which is approximately 
$11,000 for the semester.   



 

 
 

Faculty Inquiry Partnership Program (FIPP) Information Sheet 
Program Components & Spring 2010 Timeline 

 
A.  Faculty Inquiry & Collaboration 

 
1.  On Course I Workshop 

January 26‐28, 2010 
On Course I is a data‐driven approach to increasing student success and retention.  The training provides 
practical ways to help students become active, responsible learners.   For more information, visit 
www.oncourseworkshop.com. 
 

2.  FIPP Collaborative Workshops 
February 10, 1:00‐4:00 pm with light lunch served beginning at 12:30.  

o Location: Library West Basement (adjacent to Staff Development Office) 
 

March 5, April 2, and May 14, 12:00‐2:00 pm 
o Location: Compton Center Staff Lounge 

FIPP participants will gather for four workshops during the semester.  These workshops will integrate ongoing 
training with an opportunity to exchange ideas and strategize.   Participants will be asked to present to the 
entire cohort the activities they have been implementing and the usefulness of each activity.  Components of 
the workshops will be open to the larger college community. 
 

3.  Roundtable Discussions (Optional) 
Dates, times and locations TBD    
Approximately 1‐2x/month, FIPP participants will have the opportunity to sign up for roundtable discussions.  
The roundtable discussions will provide a small‐group setting to exchange ideas and seek input about 
strategies and activities related to FIPP and will evolve and adapt to meet the needs of FIPP participants 
 

B.  Implementation 
 

As a FIPP participant, you will have the opportunity to deepen your learning by partnering with a fellow 
participant to implement five On Course I‐inspired strategies during the spring 2010 semester.  Each 
partnership will implement the same five activities for effective collaboration and evaluation.  One strategy 
will be chosen each of the following five areas: 
 

1. classroom activities  (e.g., case studies, jigsaw, think‐pair‐square) 
2. creating a classroom environment (e.g., seating arrangements, group work) 
3. setting classroom expectations (e.g., student contract, goal setting) 

 

http://www.compton.edu/index.aspx�
http://www.oncourseworkshop.com/


 

4. providing feedback and evaluation (e.g., student surveys, test review) 
5. designing homework and other out‐of‐classroom learning experiences (e.g., field trips, library research) 

 

C.  Assessment and Reporting 
Important Note: Because FIPP places a strong emphasis on risk‐taking and innovation, faculty are encouraged 
to view assessment and reporting as opportunities to further their learning and gather feedback.  Assessment 
and reporting are not designed to evaluate or critique individual faculty in the program.   

 
1.  Proposed Implementation Plan (PIP): Due February 5th at 5 pm   

Each pair of faculty members will submit a plan identifying the strategies they tentatively plan to use or adapt 
for their courses. (Forms will be available on the Staff Development website and returned electronically to 
Kristie Daniel‐DiGregorio by email.) 
 

2.  Student Surveys: Due dates will vary 
Each FIPP participant will administer approximately three sets of student surveys.  Faculty will choose three of 
the five strategies that they are implementing in spring 2010 and will survey students regarding the 
effectiveness of the strategies.  Student Surveys will be provided and results will be compiled by Institutional 
Research. 
 

3.  Activity Reports:  Due dates will vary 
Each FIPP participant will submit an activity report after implementing each of their chosen strategies.  In the 
report, faculty will describe the strategy, evaluate its effectiveness and make any suggestions for revising the 
strategy.  Activity reports will be available online on the Staff Development website and will be compiled in 
order to provide a resource for faculty.   
 



 

EL CAMINO COLLEGE 
Staff Development Office 

FIPP CEC Application List (sorted by Division) 
Updated 7.10.10 

 

First Name Last Name Academic Division Teaching Discipline Yrs at 
CEC

Yrs 
Teaching

1. Nikki Williams Behavioral & Social 
Sciences/Humanities 

Sociology/English 4 2 

2. Essie French Preston Behavioral & Social 
Sciences 

Psychology 23 20 

3. Vanessa Haynes Behavioral & Social 
Sciences 

Human Development/Sociology 16 16 

4. Rosemary Most Behavioral & Social 
Sciences 

Child Development 10 40 

5. Pam West Behavioral & Social 
Sciences 

Child Development   

6. Victoria Martinez-Weitzel Behavioral & Social 
Sciences 

Human Development 1.5 5 

7. Annaruth Garcia Business Business 14 11 
8. Robert Morgan Business Real Estate 36 36 
9. Dovard Ross Business Business 33 29 
10. Mario Macareno Behavioral & Social 

Sciences 
Human Development 8 10 

11. Alexander My Behavioral & Social 
Sciences 

Human Development 20 19 

12. Marjeritta Phillips Fine Arts Dance  28 28 
13. Saundra Bosfield Health Sciences & 

Athletics 
Nursing 1 15 

14. H. Frances Hayes-
Cushenberry 

Health Sciences & 
Athletics 

Nursing 4 20+ 

15. Vijay Kanase Health Sciences & 
Athletics 

Nursing 1 15 

16. Elizabeth Ann Sweeney Health Sciences & 
Athletics 

Nursing 5-1/2 20+ 

17. Shirley Thomas Health Sciences & 
Athletics 

Nursing 6-1/2 6-1/2 

18. Zenaida Mitu Health Sciences & 
Athletics 

Nursing 7 20 

19. Carmela Aguilar Humanities ESL 37 25 
20. Aurora Cortez-Perez Humanities ESL 20 30+ 
21. Judy Crozier Humanities English 2 3 
22. Shemiran Lazar Humanities ESL 19 19 
23. Georgia Moten Humanities English 20 20 
24. Chelvi Subramaniam Humanities English 20 20 
25. Toni Wasserberger Humanities English 39 39 
26. Ladislao Mendoza Health Sciences & 

Athletics 
Physical Education 20 40 

27. Estina Pratt Humanities Library Information Science 21 21 
28. Ronny Alpern Mathematical Sciences Mathematics 17 30 
29. Eddie Boatwright Natural Sciences Biology 10 10+ 
30. Leonard Clark Natural Sciences Geology 8 13 



 
 

 
December 8, 2009 
 
Dear FIPP Applicant, 
 
Congratulations!  You have been selected to participate in the spring 2010 Faculty Inquiry Partnership 
Program/On Course Training.  The response to the program was overwhelming and you can look forward to 
working with a dynamic group of professionals from all disciplines. 
 
Attached is the agenda for the On Course I workshop held January 26-28, 2010 in the Faculty and Staff Lounge 
on Compton Campus.  Additionally, we will be mailing you an informational packet the first week in January.  
It will include a complete program overview, a training agenda, a quick and easy pre-workshop assignment and 
a free On Course textbook and facilitator's manual. 
 
Don't forget to block out your calendar from January 26-28, 2010 from 8:00am to 4:30pm for On Course I 
training.  You will be committed fully each day, so plan on completely clearing all other obligations during this 
time.  The training includes one optional evening session held on January 27th from 6:00 to 9:00pm (dinner 
included).  Although this session is optional, we strongly recommend that you attend.  Trust us, you won't want 
to miss this powerful evening of collaboration!  Your dedication to the program is critical to its success.  During 
training, you will create your faculty partnership and have the opportunity to begin collaborating on your 
strategies for the semester.  

Note:  You will also receive a hard copy of this letter via campus mail with an Acknowledgment of 
Participation form outlining the program expectations.  Please review the form, sign and return it to the 
Academic Affairs Office before December 18. 
 
If you have any questions, please contact Kristie Daniel-DiGregorio (kdaniel@elcamino.edu) or Donna Manno 
(dmanno@elcamino.edu) and we will be happy to assist you. 
 
Once again, congratulations on being selected to be part of the FIPP team!  We are looking forward to working 
with you. 

Enjoy your winter break and we’ll see you in January. 

Kristie and Donna 

 



 

 
December 8, 2009 
 
Dear FIPP Applicant, 
 
Congratulations!  You have been selected to participate in the spring 2010 Faculty Inquiry Partnership 
Program/On Course Training.  The response to the program was overwhelming and you can look forward to 
working with a dynamic group of professionals from all disciplines.  Please note:  As an adjunct faculty 
member, you will need to be teaching at El Camino College/Compton Center in the spring 2010 semester to be 
eligible to participate. 
 
Attached is the agenda for the On Course I workshop held January 26-28, 2010 in the Faculty and Staff Lounge 
on the Compton Campus.  Additionally, we will be mailing to your home address an informational packet the 
first week in January.  It will include a complete program overview, training agenda, a quick and easy pre-
workshop assignment and a free On Course textbook and facilitator's manual. 
 
Don't forget to block out your calendar from January 26-28th from 8:00am to 4:30pm for On Course I training.  
You will be committed fully each day, so plan on completely clearing all other obligations during this time.  
The training includes an optional evening session held January 27th from 6:00 to 9:00pm (dinner included).  
Although this session is optional, we strongly recommend that you attend.  Trust us, you won't want to miss this 
powerful evening of collaboration!  Your dedication to the program is critical to its success.  During training, 
you will create your faculty partnership and have the opportunity to begin collaborating on your strategies for 
the year.  
 
Note:  You will also receive a hard copy of this letter via campus mail with an Acknowledgment of 
Participation form outlining the program expectations.  Please review the form, sign and return it to the 
Academic Affairs Office before December 18. 
 
If you have any questions, please contact Kristie Daniel-DiGregorio (kdaniel@elcamino.edu) or Donna Manno 
(dmanno@elcamino.edu) and we will be happy to assist you. 
 
Once again, congratulations on being selected to be part of the FIPP team!  We are looking forward to working 
with you. 
 
Enjoy your winter break and we’ll see you in January. 
 
Kristie and Donna 
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Faculty Inquiry Partnership Program at Compton 

Acknowledgment of Participation 
 
As a FIPP participant, I understand and agree to participate in all phases of FIPP, including: 

1. training,  
2. implementation,  
3. ongoing faculty development,  
4. assessment, and  
5. reporting. 

 
Training: I agree to complete the three-day On Course I training scheduled January 26, 27, and 28, 2010 from 8 
am to 4:30 pm, with an optional evening component on January 27. 
 
Implementation: I agree to collaborate with another faculty member to implement five On Course I-inspired 
activities into our respective courses during the spring 2010 semester. 
 
Ongoing Faculty Development: I agree to make myself available and to participate actively in four (4) FIPP 
workshops scheduled for February 10 (tentative), March 1, April 2, May 14, times to be determined.   
 
Assessment: I agree to implement student surveys in my classroom in order to determine the effectiveness of 
the selected strategies. 
 
Reporting: I agree to submit a Proposed Implementation Plan, in collaboration with my FIPP partner, shortly 
after the On Course I training, identifying the strategies we plan to use or adapt for our courses.  Throughout the 
semester, I will submit five (5) activity reports summarizing the implementation of the strategies.  Before the 
end of the spring 2010 semester, I will submit a final report summarizing the outcomes of my participation in 
FIPP.   
 
I understand that if I fail to complete any of the components of FIPP, my stipend may be adjusted accordingly. 
 
Printed Name: _____________________________________________ 
 
Signature: _________________________________________________ 
 
Date: ___________________ 
 
After reviewing this Acknowledgment of Participation please sign and return it to the Academic Affairs 
Office before December 18. 

 



 
 
 
 
January 5, 2010 
 
Dear FIPP Participant, 
 
Congratulations again on being selected to participate in the Spring 2010 Faculty Inquiry Partnership Program 
(FIPP) at El Camino College Compton Center.  It is through the generous support of President Fallo that we are 
able to provide this innovative program.  As a FIPP participant, you will have the chance to develop new and 
creative approaches to teaching.  You will help students become active and responsible learners and your 
leadership as a member of FIPP will positively impact the Compton Center community.   
 
The On Course I workshop, scheduled for January 26-28, is an essential first step in launching the program.  
Many On Course participants have reported that the On Course training has positively impacted their teaching.   
 
Preparing for the On Course I workshop (Pre-Conference Activities): January, 2010  
To maximize the benefits you experience from the training, please take some time to do the following before 
arriving at the workshop on January 26th.   
 

• Familiarize yourself with the On Course principles by completing the On Course self assessment (see 
link below) no later than January 25th.  This instrument was designed as a pre-test and post-test for 
students, but it is also a very useful introduction to the tools and concepts about which we will be 
learning.  You can access the survey from the ECC Website (http://www.elcamino.edu) – select 
Administration then Institutional Research.  From the Institutional Research webpage select the Surveys 
tab on the left side.  The On Course Self Assessment is at the very bottom of the page.  

  
• Review the On Course I workshop agenda (included).  You will be committed fully each day, so plan 

on completely clearing all other obligations during this time.  We will work hard to create a retreat 
atmosphere and want you to consider yourself off site during the training. 

• Read the enclosed article from Tomorrow’s Professor by Dr. Jonathan Brennan who will be our 
facilitator for the On Course I workshop.  It provides an introduction to the On Course principles as well 
as data supporting their effectiveness in promoting student success and retention. 

• Skim the On Course textbook and Facilitator’s Manual (provided) and log onto 
www.oncourseworkshop.com  to familiarize yourself with some of the On Course principles.  Of special 
interest is the “Student Success Strategies” section. 

 
On Course I Workshop: January 26-28, 2010 

• Attendance at the entire workshop is required to participate in the program.   
• 8:00 am until 4:30 pm daily (morning refreshments & lunch included).  As a courtesy to the presenter 

and other participants, please plan to arrive early for check in.  Sessions will begin promptly at 8:30.  

 

http://www.elcamino.edu/
http://www.oncourseworkshop.com/


 

January 27 – Special evening session 5:00 pm – 9:00 pm (dinner included).  This evening session is 
optional, but highly recommended  

• Casual attire. 
• Training will be held in the Staff Lounge at the Compton Center. 

 
Once again, welcome and congratulations on your participation in FIPP.  You are about to embark on a 
semester of unprecedented professional growth and collaboration.  We have an amazing FIPP team and look 
forward to our meeting in a few weeks. 
 
If you have any questions, please do not hesitate to contact: 
 ECC Staff Development Office (310) 660-3868 
 kdaniels@elcamino.edu or dmanno@elcamino.edu  
 
Sincerely, 
  
Kristie Daniel-DiGregorio 
Compton Center FIPP Coordinator 
 
Enclosures: On Course 1 Workshop Agenda 
  Jonathan Brennan Bio/Article 
  On Course Text Book 
  On Course Facilitator’s Manual 
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El Camino College/Compton Center 
On Course I Workshop Agenda 

January 26-28, 2010 
DAY 1  
8:00-8:30 Check-in and Morning Refreshments 
8:30-10:00 SESSION 1: GETTING ON COURSE: Identifying the characteristics 

that distinguish students who are successful in college (and 
beyond) from those who struggle...and identifying the seven 
domains of influence available to educators. 

10:00-10:15 Break 
10:15-12:00 SESSION 1: GETTING ON COURSE (Continued): Getting students on 

course to success from their very first day.  
12:00-1:00 Lunch Break
1:00-2:45 SESSION 2: GREATER PERSONAL RESPONSIBILITY: Guiding 

students to take greater responsibility for their education and for 
the outcomes of their lives. 

2:45-3:00 Break 
3:00-4:30 SESSION 3: INCREASED SELF-MOTIVATION: Guiding students to 

discover intrinsic motivation for academic achievement, thus 
promoting greater perseverance when they encounter inevitable 
challenges in college or elsewhere in their lives. 

DAY 2  
8:00-10:00 SESSION 4: IMPROVED SELF-MANAGEMENT: Guiding students to 

make the most of their time, choosing the purposeful and 
persistent actions necessary to stay on course to their goals and 
dreams. 

10:00-10:15 Break 
10:15-12:00 SESSION 5: ENHANCED INTERDEPENDENCE: Guiding students to 

develop the mutually supportive relationships necessary for 
achieving most of life's lofty goals, including academic success. 

12:00-1:00 Lunch Break
1:00-2:45 SESSION 6: HEIGHTENED SELF-AWARENESS: Guiding students to 

revise limiting beliefs and self-defeating habits, empowering them 
to make the wise choices necessary to achieve success.  

2:45-3:00 Break 
3:00-4:30 SESSION 7: EFFECTIVE LIFE-LONG LEARNING: Guiding students to 

use critical and creative thinking that leads not only to academic 
knowledge and skills but also to the wisdom required to create a 
rich, full life. 

4:30-6:00 Dinner Break for those staying for optional evening session
6:00-9:00 WALKING THE TALK: This optional session is designed for 

participants who want the opportunity to improve their own lives, 
personally as well as professionally. Many participants report this 
session to be extraordinarily valuable in helping them discover 



 

their next steps for creating the rich, full life they want.
 
DAY 3  

8:00-10:15 SESSION 8: GREATER EMOTIONAL INTELLIGENCE: Guiding 
students to manage their strong feelings wisely: replacing 
emotional, self-defeating choices with mature, well considered 
decisions. 

10:15-10:30 Break 
10:30-12:00 SESSION 9: HIGHER SELF-ESTEEM: Guiding students to develop 

greater self-acceptance, self-confidence, self-respect, and self-
worth, thus greatly expanding the possibilities of what they can 
achieve in their lives. 

12:00-1:00 Lunch Break
1:00-2:30 SESSION 10: STAYING ON COURSE: In preparation for your return 

home, you will create a personal plan for implementing new 
educational strategies at your college, strategies designed to 
empower your students to achieve more of their 
potential...academic, personal, and professional. 

2:45-3:00 Break 
3:00-4:30 Session 10: Staying On Course (continued)  
 



 

 
 

Jonathan Brennan 
Certified On Course Facilitator 

 
 
Jonathan Brennan has presented experiential learning workshops in student success to faculty from colleges and 
universities across the North America. Since 2000, Dr. Brennan has been working as a co-facilitator with Dr. 
Skip Downing, the creator of the innovative On Course student success workshop series.  He has extensive 
experience facilitating On Course Professional Development Workshops. 
 
Dr. Brennan is a faculty member in (and former chair of) the English Department at Mission College in Santa 
Clara, CA, and holds a B.A. and an M.A. in English, an M.A. in Counseling Psychology, a Ph.D. in Ethnic 
Studies (U.C. Berkeley), an Ed.D. in Educational Leadership and Change (Fielding Graduate University), and 
he has been trained as a Life Coach.  
 
He designed and coordinated an On Course Program at Mission College that has significantly improved the 
retention and academic success rate of students in developmental English, Mathematics, Reading, and ESL. He 
has chaired the Student Success Committee as well as Accreditation, served as Vice President of the Academic 
Senate, and teaches composition, African American and Native American literature, and life skills classes.  He 
has served as director of an academic mentoring program for basic skills students, developed the freshman 
seminar Learning Communities project, and directed research grants for the state of California’s Fund for 
Student Success and Fund for Instructional Improvement programs.   
 
He was voted Faculty of the Year at Mission College in 1999-2000, and was awarded a NISOD Teaching 
Excellence Award.  Dr. Brennan also serves on the board at the Peninsula School, a Progressive Education 
independent school which has focused on experiential learning since 1927.  In April, 2005, he was awarded the 
Stanback-Stroud Diversity award from the California State Academic Senate, and in 2008 was awarded the 
California State Hayward Award for Excellence in Education. 
 
His publications include two books on Mixed Race and Black Indian Literature from Stanford Press and 
University of Illinois Press, and a forthcoming textbook on high school student success. 

 



 

 
                             Are Your Students On Course to Graduation?  
From: tomorrows‐professor‐bounces@lists.stanford.edu [mailto:tomorrows‐professor‐
bounces@lists.stanford.edu]  
Submitted by:   Jonathan Brennan, PhD, EdD  
Faculty, Mission College, CA  
On Course Facilitator 
A decade ago I was chairing the Student Success Committee at my college, searching for effective strategies to 
address attrition and success rates.  As is typical of community colleges, only 50% of our students who 
enrolled in the fall returned the following fall (for universities this rate is only 67%: see ACT data: 
act.org/path/policy/pdf/retain_trends.pdf).  Success and retention rates in our basic skills courses were even 
worse, especially for at‐risk student populations. 
I examined multiple intervention strategies, but I failed to find any program with components that would 
speak to my students' lives and learning challenges, and with data to establish that it had a measurable 
impact.  Truth be told, I wasn't just looking for any impact, but a significant increase in student retention and 
success rates.  To go from 50% to 52% retention is not my idea of educational reform and innovation. My goal 
is to increase both student retention and success rates to over 90%.  Across the state of California.  And across 
the United States. 
Granted, I'd found some promising ideas, but nothing that convincingly and effectively applied the theories to 
best practices that students (and educators) could use consistently, with significant results.  What to do? 
As I pondered this challenge, I received an email from the Director of our EOPS program.  I was invited to 
attend an On Course Workshop with Dr. Skip Downing.  Curious, I decided to attend to see what I could learn.  
It turned out I had a lot to learn.  By the end of day one, I began to take detailed notes on Downing's research 
and strategies.  By the end of the last day of the workshop, I had drafted an On Course learning communities 
model.  The following fall, our college piloted this model and our retention rates increased by 22% in the first 
semester.  Not bad.  I then discovered that results as good (or better) were not atypical for colleges using 
Downing's approach.  In the last three years, Mt. Hood College (Oregon) has produced consistent results in the 
range of 26‐27%, and this with a sizeable (450+) cohort of students with higher risk factors for dropout than 
the average scores among the comparison group.  Many other colleges have had notable increases in 
retention and success rates (http://oncourseworkshop.com/Data.htm).  I'm sure that this approach is not the 
only answer, nor will it address all of the wide range of issues faced by students today, but it certainly seems 
promising. 
So what is this intervention?  As Neil Postman and Charles Weingartner argue, "Good learners are good 
learners precisely because they believe and do certain things that less effective learners do not believe and do. 
And therein lies the key" (Teaching as a Subversive Activity, Dell 1969).  The On Course approach offers 
students the opportunity to examine and revise beliefs and behaviors that sabotage their academic success.  
Hunter R. Boylan (Director of the National Center for Developmental Education) also believes that successful 
educational preparation must address issues well outside of academic readiness: 
"Students fail to do well in college for a variety of reasons, and only one of them is lack of academic 
preparedness. Factors such as personal autonomy, self‐confidence, ability to deal with racism, study 
behaviors, or social competence have as much or more to do with grades, retention, and graduation than how 
well a student writes or how competent a student is in mathematics." 
(http://www.nade.net/documents/Articles/MakingtheCase.pdf) 
Synthesizing best practices from innovators in psychology, education, business, sports, and personal 
effectiveness, the goal of On Course is to strengthen the factors that Boylan mentionsŠand more.  The On 
Course Success Principles represent eight of the essential "things" that good learners believe and do. By 
guiding students to adopt these principles and tools, it empowers them to become more effective partners in 

mailto:tomorrows-professor-bounces@lists.stanford.edu
mailto:tomorrows-professor-bounces@lists.stanford.edu
http://mail.elcamino.edu/exchweb/bin/redir.asp?URL=http://oncourseworkshop.com/Data.htm
http://mail.elcamino.edu/exchweb/bin/redir.asp?URL=http://www.nade.net/documents/Articles/MakingtheCase.pdf


 

their own education, giving them the outer behaviors and inner qualities to create greater success in college 
and in life. As Downing argues, successful students: 
 1)  accept self‐responsibility, seeing themselves as the primary cause of their outcomes and experiences;  
2) ......discover self‐motivation, finding purpose in their lives by discovering personally meaningful goals and 
dreams; 
3) ...master self‐management, consistently planning and taking purposeful actions in pursuit of their goals and 
dreams;  
4) ...employ interdependence, building mutually supportive relationships that help them achieve their goals 
and dreams (while helping others to do the same); 
5) ...gain self‐awareness, consciously employing behaviors, beliefs, and attitudes that keep them on course;  
6) ...adopt life‐long learning, finding valuable lessons and wisdom in nearly every experience they have;  
7) ...develop emotional intelligence, effectively managing their emotions in support  of their goals and dreams; 
and  
8) ...believe in themselves, seeing themselves capable, lovable, and    unconditionally worthy as human 
beings.   (oncourseworkshop.com) 
These life skills are vitally important to both college success and workplace success.  The SCANS report 
indicates that employers are seeking these same skills as basic competencies in their employees 
(http://wdr.doleta.gov/SCANS).  If our students, so many of whom are already working while attending 
college, can become more successful in both work and college environments, we have an approach that 
addresses both educational and career reform and innovation.  My students' ability to succeed in college is 
dependent on their ability to perform well at their jobs, and I intend to give them tools that will support them 
in achieving their goals once they reach their desired careers after graduation. 
I recognize that there is no one solution that will address student success.  The On Course approach has 
worked with many of my students, but not all of them.  Using On Course in conjunction with learning 
communities is likely to have been an important factor in the success of our intervention model at Mission 
College, as well as some of the others (oncourseworkshop.com/data).  Some students will not be ready to 
assume greater responsibility for their education, though there are other life and learning skills they could use 
to great benefit. I also used a variety of other approaches (introducing concepts of transfer errors, for 
example) with my second language students, and have discovered that these strategies work best with 
students who simultaneously apply life skills concepts such as personal responsibility and self management 
strategies.    Certainly I have students with learning differences who need significant support that On Course 
does not address.  Other students will also need support that differs from the On Course model as well, so it is 
clearly not a fit in every instance, but I should note that over the last decade I have observed over 2000 
students applying On Course strategies in my classroom with one consistent result: they have improved their 
learning outcomes through their use of self management strategies. 
My research on these principles supports my classroom experience.  Studies support the importance of 
emotional intelligence for college student success (Goleman, 1995; Brearley 2001; Low & Nelson, 2006).  Lam 
and Kirby (2002) argue that overall emotional intelligence, perceiving emotions, and regulating emotions all 
contributed positively to individual cognitive‐based performance (139).  Shifting greater responsibility to 
students increases motivation.  According to Pintrick (2004), the assumption of increased responsibility is 
"critical in the classroom" and operates in conjunction with experiences of autonomy to improve learner 
motivation (399). Educators, across disciplines, using learner‐centered best practices promote effective 
learning, as evidenced by the latest studies in brain‐based learning (Sousa, 2006).  They are more likely to 
facilitate a set of experiences that also contribute to increased motivation through student autonomy 
(Pascarella & Terenzini, 2005).  Collaborative and cooperative learning structures, such as case studies for 
problem‐based learning or paired learner tasks to deliver content appear to offer an effective opportunity to 
support experiences of student motivation (Bruffee, 1993; Johnson, Johnson & Smith, 1998). 

http://mail.elcamino.edu/exchweb/bin/redir.asp?URL=http://wdr.doleta.gov/SCANS


 

Once I recognized how critical the On Course principles are for my students, and once I demonstrated that 
they worked at my college in increasing retention, I felt that I had a responsibility to ensure that my students 
had access to such strategies, in fact students well beyond my own college.  This brought me back to my goal 
to increase both student retention and success rates to over 90% statewide and nationwide.  Many thousands 
of educators, across multiple disciplines, from over 350 colleges and universities have incorporated these 
learning and success principles.  They have developed and refined their student success programs.  They are 
taking action and creating measurable results (http://oncourseworkshop.com/Data.htm).  I am certain that it's 
possible to reach 90% retention and success rates, should we make this goal our priority, and if we work 
together through a shared commitment to student success. 
One group of educators at a workshop decided to create a national conference where educators can share 
best practices using these strategies.  Based on many volunteer efforts, over the last three years, over one 
thousand educators have now attended the annual On Course National Conference 
(http://oncourseworkshop.com/Conference.htm), participating in over 100 active learning sessions. Sharing 
best practices across disciplines and among colleagues from a wide variety of higher education settings is 
essential in ensuring continuing innovation in this life skills approach to increasing student retention and 
success rates. 
What On Course does for students is impressive, but what it offers educators is equally powerful.  My 
experience at Downing's workshop impressed upon me very deeply the importance of paying greater 
attention to how meaningful learning unfolds in the classroom, to methods of active learning, addressing 
varied learning styles and learner‐centered models that draw from current research. Downing notes that 
learner‐centered strategies "are designed to engage learners in the active construction of knowledge" and are 
guided by the following instructional principles: 
Students construct learning primarily as a result of what they think, feel, and do (and less so by what their 
instructors say and do). Consequently, in formal education, the deepest learning is provided by a well‐
designed educational experience. The most effective learners are empowered learners, those characterized by 
self‐responsibility, self‐motivation, self‐management, interdependence, self‐awareness, life‐long learning, 
emotional intelligence, and high self‐esteem. At the intersection of a well‐designed educational experience 
and an empowered learner lies the opportunity for deep and transformational learning and the path to 
success‐academic personal, and professional. 
                                               (http://oncourseworkshop.com/On%20Course%20Principles.htm)  
I am grateful to have found an intervention that works with many of my most at‐risk students,  
as well as with my highest performing students.  Many more of my students make better choices, both inside 
and outside the classroom.  They come to class prepared to learn, solve problems that  
impact their ability to attend class or complete assignments, and demonstrate more qualities of highly  
motivated students. Downing's work is in alignment with much that I've researched on learner motivation,  
emotional intelligence, systems thinking, leadership, brain‐based learning and creating learning communities.  
Newly inaugurated President Obama recently called for all Americans to obtain at least one year of higher  
education or career training. This is a tall order.  Using On Course in conjunction with other innovative  
interventions that promote student success, I think we have some wonderful opportunities to support many  
more students in reaching their academic goals.  
I'll leave the last word to Downing, addressing the essential shift from teacher‐centered to a learner‐centered 
educational model: 
"The On Course Instructional Principles are antithetical to the beliefs that the instructor's primary role is to 
profess knowledge and that what the teacher speaks     is what the student learns. Consequently, On Course 
has much to offer educators who seek innovative ways to engage students in active learning, helping them to 
relinquish learned passivity or defiance and once again become responsible and empowered partners in their 
own education and growth." (oncourseworkshop.com) 

http://mail.elcamino.edu/exchweb/bin/redir.asp?URL=http://oncourseworkshop.com/Data.htm
http://mail.elcamino.edu/exchweb/bin/redir.asp?URL=http://oncourseworkshop.com/Conference.htm
http://mail.elcamino.edu/exchweb/bin/redir.asp?URL=http://oncourseworkshop.com/On%2520Course%2520Principles.htm
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Appendix I: 
FIPP Progress Reports 



CEC FIPP PROGRESS REPORT AS OF 3.31.10

Compton FIPP 

Last Name First 
Initial

PIP AR 1: 
Class. 
Activity

AR 2: 
Class 
Environ.

AR 3: 
Class 
Expect.

AR 4: 
Feedback 
and Eval

AR 5: 
Homewk 
and Out‐
of‐Class

St. 
Survey 
#1

St. 
Survey 
#2

St. 
Survey 
#3

Final 
Report

% OF 
OVERALL 
REPORTING 
COMPLETED

Aguilar C. 1 10%
Alpern R. 1 1 20%
Arroyo S. 1 10%
Boatwright E. 1 10%
Bosfield S. 1 10%
Clark L. 1 10%
Collins D. 1 10%
Cortez-Perez A. 1 10%
Crozier J. 1 10%
French-Preston E. 1 1 1 1 1 50%
Garcia A. 1 10%
Hayes-
Cushenberry F. 1 10%
Haynes V. 1 1 1 1 1 50%
Kanase V. 1 1 20%
Keig W. 1 1 1 1 1 1 60%
Lazar S. 1 10%
Martinez V. 1 1 20%
Mendoza L. 1 10%
Mitu Z. 1 1 20%
Morgan R. 1 10%
Most R. 1 10%

FIPP ASSESSMENT AND REPORTINGPARTICIPANTS

Moten G. 1 1 20%
My A. 1 1 1 1 1 1 1 1 80%
Osanyinpeju A. 1 1 1 1 1 50%
Panski S. 1 2 1 40%
Phillips M. 1 10%
Pratt E. 1 10%
Roach D. 1 1 1 30%
Ross D. 1 10%
Shaikh M. 0%
Subramaniam T. 1 10%
Sweeney E. 1 1 1 1 1 50%
Tavakkoli M. 1 1 20%
Thomas S. 1 10%
Villalobos J. 1 10%
Wallano E. 1 1 1 1 40%
Wasserberger T. 1 10%
West P. 1 10%
Williams F. 1 10%
Williams N. 1 10%
Wu H. 1 10%



CEC FIPP PROGRESS REPORT AS OF 5.14.10
Shaded = Activity Reports and/or Student Survey COMPLETE; Submit changes to Kristie

Compton FIPP 

Last Name First 
Initial

PIP AR 1: 
Class. 
Activity

AR 2: 
Class 
Environ.

AR 3: 
Class 
Expect.

AR 4: 
Feedback 
and Eval

AR 5: 
Homewk 
and Out‐
of‐Class

St. 
Survey 
#1

St. 
Survey 
#2

St. 
Survey 
#3

Final 
Report

% OF 
OVERALL 
REPORTING 
COMPLETED

Aguilar C. 1 1 1 1 1 1 60%
Alpern R. 1 1 1 1 1 50%
Arroyo S. 1 1 20%
Boatwright E. 1 10%
Bosfield S. 1 10%
Clark L. 1 1 1 30%
Collins D. 1 1 1 1 40%
Cortez-Perez A. 1 1 20%
Crozier J. 1 1 1 1 40%
French-Preston E. 1 1 1 1 1 1 1 1 1 90%
Garcia A. 1 10%
Hayes-
Cushenberry F. 1 10%
Haynes V. 1 1 1 1 1 1 1 1 80%
Kanase V. 1 1 20%
Keig W. 1 1 1 1 1 1 1 70%
Lazar S. 1 1 1 30%
Martinez V. 1 1 1 1 40%
Mendoza L. 1 1 1 30%
Mitu Z. 1 1 1 draft 1 1 1 60%
Morgan R. 1 10%
Most R. 1 1 1 30%
Moten G 1 draft draft 1 draft 1 30%

FIPP ASSESSMENT AND REPORTINGPARTICIPANTS

Moten G. 1 draft draft 1 draft 1 30%
My A. 1 1 1 1 1 1 1 1 1 90%
Osanyinpeju A. 1 1 1 1 1 50%
Panski S. 1 1 1 2 1 1 1 1 90%
Phillips M. 1 10%
Pratt E. 1 10%
Roach D. 1 1 1 1 1 1 1 1 1 90%
Ross D. 1 10%
Shaikh M. 0%
Subramaniam T. 1 1 1 1 40%
Sweeney E. 1 1 1 2 1 1 1 1 1 100%
Tavakkoli M. 1 1 1 1 40%
Thomas S. 1 10%
Villalobos J. 1 10%
Wallano E. 1 draft 1 1 1 40%
Wasserberger T. 1 10%
West P. 1 10%
Williams F. 1 1 20%
Williams N. 1 1 20%
Wu H. 1 10%
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