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A Brief History of El Camino College

In 1947, 450 students attended classes at the newly
opened ElI Camino Junior College. The 80-acre
campus included nine buildings - dl former World
War |l baracks from the Santa Ana Army Air
Base. Thirty professors, housed in one main faculty
office, taught lower divison courses that included
math, speech, economics, geography, English, and
history. These dedicated professors used their own
cars and trucks to move their teaching materials and
other College belongings from the temporary
campus located a Leuzinger High School (in
Lawndale) to the new campus at Crenshaw and
Redondo Beach Boulevards. Students enjoyed
weekly dances and fraternity parties, listened to the
college dtring quartet, cheered at football games,
and participated in campus celebrations. A new
vocationa shop, the first permanent building on the
campus, was in the planning stages. A women’'s
gym and other athletic facilities would soon follow.
The founding faculty and staff were committed to
meeting the educational needs of the communities
that had enthusastically supported establishing the
new college.

During its 61 years, EI Camino College has become
one of the largest single-campus digricts in the
California  Community College system. The
evolution of EI Camino Junior College, from nine
war barracks to a multi-structured campus, was the
vision of many individuals who saw an unusable
Alondra Park - dways flooded in the winter and
arid in the summer - and created ameansto turn the
parkland into amuch-needed junior college. The El
Camino Junior College campus opened in 1947 to
serve the growing loca high school graduate
population as well as a wave of returning WWII
veterans.

Tak of ajunior collegein the areabegan as early as
the 1930s. However, the initial steps were taken in
1943 when members of the boards of the Centinda
Vadley, Redondo, Inglewood, and El Segundo
school digricts saw enrollments at out-of-district
community colleges peaking and area students
being turned away. They formed a committee with
the god of creating a junior college for the
Inglewood/South Bay area and used a survey
completed by UCLA professor Lloyd N. Morrisett
to demonstrate that a need existed. The study also

proved the area met State Department of Education
criteria for creating a junior college - a growing
population of college-age students and a tax base
that could support a vigorous curriculum. After
introducing the idea of a junior college at chamber
of commerce meetings and other locd events, the
committee members requested that the Department
of Education hold an éection. Though voter
turnout was light, the community supported the
college in a 10-1 margin of approval on June 30,
1946.

With this affirmation, the EI Camino Junior College
Board of Trustees was established. Courses were
scheduled in the evenings a local high schools.
Acquiring the land for the permanent college was
the next challenge. The Board of Trustees sought a
portion of the land in Alondra Park for the site.
However the Los Angeles County Board of
Supervisors, who held title to the land, could not
legaly deed it to the college. Carl Arfwedson,
acting busness manager for the EI Camino Junior
College Didtrict, caled Assemblyman Glenn
Anderson with a unique solution.  Arfwedson
persuaded the assemblyman to introduce a bill that
would alow the transfer of parklands to junior
college digricts provided the land had not been
used for 20 years. After extensve lobbying,
Anderson dicited a unanimous vote from the
Assembly. The Los Angeles County Board of
Supervisors used the newly passed Assembly Bill
62 to deed 75 acres of Alondra Park to the El
Camino Junior College Didrict. That vote rested
on acrucia dipulation - that the college agrees to
provide community members usage of Al
recreationa facilities on the campus. The Board of
Trustees agreed to the stipulation on May 23, 1947.
Soon after, the Army barracks arrived from Santa
Ang, and the faculty, gaff, and students moved to
the new college site.

Today the campus has changed consderably.
Students at EI Camino College enjoy an expansive,
126-acre campus with an open, tree-llined quad
area. They are part of a diverse student body of
nearly 30,000 who study in the three-story library,
use 50 computer labs located throughout the
campus, or attend classes in the 30 buildings across
campus. The architecture is mid-century modern.
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Introduction: History of EI Camino College

A bond measure approved in 2002 enabled funding
for dructura improvements in many of the
buildings- some nearly 55 years old. The 1,150
full- and part-time faculty members teach
approximately 2,336 sections of pre-baccalaureate,
transfer, and vocational courses in 850 programs
each semester. Students and community members
enjoy culturd and entertainment events in the
2,048-seat Marsee Auditorium, cheer a footbal
games in Murdock Stadium, or study in the
120,000-volume Schauerman Library. The new
Humanities Building, the fird new academic
building on campusin four decades opened in early
2008 and serves as part of arevitalized entrance to
the campus.

While numerous individuas dedicated time and
effort to creating EI Camino Junior College (ECJC),
the catdys was Forrex G. Murdock, then-
superintendent of the Centinela Valey Union High
School Didrict. Murdock had the faith,
determination, and tenacity to transform an idea
into a redity. He was enthusiastic in gathering
community support and wastireessin his effortsto
succeed. Murdock served as the acting director of
ECJC during theinitia planning years and was then
slected as the firg superintendent/president in
1947. In his 12 years of leadership, Murdock
instilled a feding of community at the college that
remains to this day. He was known for his open
door policy, as well as for knowing the entire
faculty and staff, and most of the students, by name.
He attended all campus events and invited faculty
to his home after footbal games. His dedication to
creating the college and his leadership through its
pioneering years earned him recognition as the
“Father of El Camino College.”

Murdock could not have fulfilled his vison done.
Carl Afrwedson, former business manager of the
CentinelaValey Union High School District and El
Camino College sfirst business manager, dedicated
14 years to leading the campus through tremendous
periods of growth. In theinitia planning of ECJC
and through its early years, Arfwedson served as
Murdock’s right-hand person. His crestivity and
initiative took the college from an idea to an
expandgve campus of modern buildings - al without
establishing debt. This remarkable feat gave the
college afiscal ability envied by other districts. It
also ensured that EI Camino College would be able
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to offer sudents educational experiences for
decadesto come.

The founding members of the Board of Trustees
represented the three high school digtricts served by
the college. The first Board of Trustees president,
Robert Russdll, served on the board for six years.
He was known as EI Camino Junior College's
financid watchdog, aways inssting on negotiating
the best deal for the college. For his long-time
dedication and leadership, Russdl was given the
honor of turning the firs shove of dirt a the
groundbreaking ceremonies during the summer of
1947.

The culture and facilities of the college are indeed a
reflection of its five presdents. Forret G.
Murdock served from 1946 until his retirement in
1958. The 12,600-seat Murdock Stadium is a
reminder of his dedication. Dr. Stuart E. Marsee
guided EI Camino College through 24 years of
building and growth, including the pregtigious
Marsee Auditorium. In 1982, Dr. Rafael Cortada
became presdent and established the EI Camino
College Foundation, which assgs in funding
various programs throughout campus. 1n 1987, Dr.
Sam Schauerman, who had served the college as a
dean of indruction and as vice president of
academic dffairs, became the college’'s fourth
presdent. His legacy is recognized in the
Schauerman Library. In 1995, Dr. Thomas M.
Falo became the fifth superintendent/ presdent of
the Didrict after serving as vice presdent of
adminigrative servicesfor four years.

Under Dr. Fdlo's leadership, the Didgrict sought
and obtained voter approva for Measure E, a $394
million facility and equipment bond in 2002, the
largest successful bond for a sngle campus
community college digrict. This bond was the
firg-ever in the college's history. Measure E
funding will enable EI Camino College to upgrade
classoom facilitiess, modernize ingructiona
equipment, and make necessary hedth and safety
repairs throughout campus. Community support of
Measure E echoed the sentiment of the original vote
to create the college as the bond passed with a 61
percent vote. Soon after, a nine-person Citizen's
Bond Oversght Committee was formed to oversee
the expenditures of the bond.
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The five-member Board of Trustees oversees El
Camino College's policy and fisca issues. The
board members represent the nine Los Angeles
county cities and unincorporated areas served by
the Didrict: El Segundo, Hawthorne, Hermosa
Beach, Inglewood, Lawndae, Lennox, Manhattan
Beach, Redondo Beach, and Torrance. Much like
the founding board members, the current board
comprises individua's dedicated to ensuring that El
Camino College continues to set the standard for
community college education.

On August 22, 2006, the Board of Trustees
goproved an agreement between ElI Camino
Community College Didrict and the Compton
Community College Digrict to edtablish the El
Camino College Compton Community Educational
Center on the gte of the former Compton College,
which logt its accreditation in August 2006. El

Camino College agreed to establish a center to
serve the Compton Didrict service area with the
intent to establish an independent accredited college
at the end of eight to 10 years. The service area in
the Compton Digtrict includes the communities of
Carson, Compton, Lynnwood, northern section of
Long Beach, and Paramount.

On August 23, 2006, the Compton Community
Educationd Center officidly became part of El
Camino College with Dr. Doris P. Givens serving
as the Interim Provost/CEO.

Dr. Lanvrence M. Cox was named permanent
Provogt of Compton Center on June 4, 2008. His
leadership in academic administration, ingtitutional
research and drategic planning will lead the
Compton campus to a successful future.




Introduction: Demographics

DEMOGRAPHICS

Area Description

El Camino College serves two community college
districts (El Camino and Compton) in southwestern
Los Angeles County. The college strives to meet the
needs of communities in both of these economically
and demographicaly diverse digricts (Figure 1).

The figures and tables below provide demographic,
enrollment, and workforce profiles of the
communities and campuses served by the main

Figure 1

campusin Torrance and the Center in Compton. The
El Camino Community College Didtrict profiles are
listed first followed by the Compton Digtrict profiles.

El Camino College Demographic Profile

The college serves both growing and stable
communities (Figure 2). Cities within the digtrict
adso vary by age, with younger mixed with aging
communities (Figure 3).
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Figure2

ECCCD Population by City
2000 to 2005
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Introduction: Demographics

El Camino College tends to serve more women from district (Figure 5). Although the college serves
the digrict than men (Figure 4). However, this is noticeably fewer white students, thisis likely due to
typical for acommunity college. ElI Camino College the fact that this portion of the population is older on
has the same broad ethnic diversity found in the average than those of other ethnic groups.

Figure 4

100%

Gender Composition
ECCCD (2000) and EI Camino College (2007)

90%

80%

49.1% 45.2%
70%
60%
50% o Male
6
0% m Female
6
30% -
20% -~
10% -
0% -
District ECC
Source: Census 2000 and 2006-07 college enrollment
Figure5
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Participation at El Camino College varies by digtrict to distance from the college (and proximity to other
city. In Figure 6, the bars show each city in terms of colleges) as well as the age digribution of the city.
its percentage of the district and the student body. These rates are, nonetheless, monitored to determine
Differences between percentages of representation in how wel the college serves each region of its
the didrict vs. college enrollment are primarily due district.

Figure 6
Percentage of ECCCD Population and Enroliment by City
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Introduction: Demographics

El Camino College

Enrollment Profile

Enroliment at EI Camino College has fluctuated over
the past 15 years (Figure 7), with enrollment peaking
in 2002-03. Since that time, enrollment has declined
until the recent increase experienced in 2007-08.

Although enrollment has declined overdl snce

exclusvely in evening courses has dropped even
more, with the college hosting less than 25% percent
of gudents in recent years compared to over 30% 5
or 6 years ago. This could be partly due to the
growth in online course enrollments, found under the
“unknown” category in Table 1 below.

2003-04, the percentage of students enrolled
Figure7
El Camino College (Torrance) Enroliment History
1992-93 to 2007-08
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Tablel
El Camino College
Day vs. Evening Class Time Status
Per centage (%) in each Category
Time FA98 FA99 | FAO0O | FAOL |FA02 | FA0O3 |FA04 | FAO5 | FAO6 | FAO7
Day 66.4 67.1 65.9 66.5 67.4 68.0 69.6 70.3 72.0 717
Evening 32.6 31.2 30.5 30.3 29.6 28.2 27.3 26.0 24.3 234
Unknown 1.0 1.7 3.6 32 3.0 37 31 37 37 4.9
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Studying the higher education degtinations of local
high school graduates is another way that EI Camino
College can determine how well it servesits digtrict
population. With the exception of 2 outlying schools
inthe digrict that tend to send more students to other

Figure 8

colleges and universities, EI Camino College serves
between 25% and 47% of graduating high school
classes that atend public higher education
institutionsin California (Figure 8).

Higher Education Destinations
ECCCD High Schools
Fall 2006

Percent of College-bound Graduates

o To Univ.
o To Other CC
m To ECC
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El Camino College Workforce Profile

The EI Camino College workforce is known for its
long-term employees with over 30% of employees
having morethan 15 years of service. Tables2 and 3
and Figure 9 below profile the workforce as of Fall

Table2
El Camino College
Workforce by Employment Category

2007. Although the workforce is predominantly
White, the percentage of those employees is
declining in favor of other groups.

Position Count % All CCC %
Adminigtrative 45 3.2 35
Tenured / Tenure Track 333 234 19.8
Academic Temporary 650 45.7 47.2
Total Faculty 983 69.1 67.0
Professonal, Other 49 34 2.2
Clericd / Secretarid 150 105 12.2
Technica / Professond 88 6.2 8.6
Skilled Crafts 36 25 1.1
Service/ Maintenance 71 50 54
Totad Workforce 1,422 100.0 100.0
Table3
El Camino College
Workforceby Gender and Employment Category

” Female Mae Totd
Position Count % Count % Count %
Educationd Administrator 11 14 8 1.2 19 1.3
Tenured 118 15.4 128 195 246 17.3
Tenure Track 57 7.4 30 4.6 87 6.1
Academic Temporary 332 43.3 318 485 650 45.7
Classfied 248 324 172 26.2 420 29.5
Totad Workforce 766 100.0 656 100.0 1,422 100.0
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Figure9
Ethnicity
El Camino College Workforce, Fall 2007
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Introduction: Demographics

El Camino College - Compton Center

Demogr aphic Profile

Compton Center serves students of the Compton and Paramount. It includes a decidedly younger and
Community College Didtrict, originally configured to growing digtrict (Figures 10 and 11).

include the K-12 districts of Compton, Lynwood,

Figure 10

Compton District Population by City
2000 to 2005
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Figure 11
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Compton Center shows digtinctly larger enrollments
of women than men and proportionately more
African-American than Latino students despite the
more even digribution in the district in both these

areas (Figures 12 and 13). One explanation for the
ethnic difference is that the Latino population is
younger, on average, than the African-American
community within the Compton digtrict.

Figure 12
Gender Composition
Compton District (2000) and Compton Center (2007)
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Figure 13
Ethnicity Ethnicity
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Figure 14
Percentage of Compton District Population and Enrollment by City
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Percentage of enrollment by district city (Figure 14)
varies, with a much higher percentage of students
enrolling from the City of Compton compared to
other regions, partly due to each region’s distance
from the campus.

Compton Center Enrollment Profile

In the firgt year of the partnership with EI Camino
College, Compton Center enrolled fewer than 3,000
sudents but experienced a jump of nearly one
thousand students by Fall 2007 (Table 4).

Enrollment of evening sudents a the Compton

Center has increased dightly over the same period
(Table5).

14

Table4

Compton Center
Fall Term Enrollment

FAO06

FAQ7

Tota Headcount | 2,851

3,725

Tableb

Compton Center
Day vs. Evening Class Time Status
Per centage (%) in each Category

Timeof Day | FAO6 | FAQ7
Day 715 69.1
Evening 27.0 28.2
Unknown 14 2.7
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A smal percentage of college-going students in the
Compton digrict sdected Compton Center in Fall
2006 (Figure 15). However, this is not surprising
due to the loss of Compton College' s accreditation

recovers from the accreditation loss and moves
forward in partnership with EI Camino College,
Compton Center is working strenuoudly to rebuild
enrollment from area High Schools.

just before the semester began. As the campus

Figure 15
Higher Education Destinations
Compton District and Area High Schools
Fall 2006
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Compton Center Workforce Profile
The workforce at the Compton Center featured in

Tables 6-7 and Figure 16 reflects broad ethnic and
gender diversty.

Figure 16
Ethnicity
Compton Center Workforce, Fall 2007
African-
American Asian-
S7% American
3%
Filipino
2%
/ Latino
17%
Unknown  White
4% 17%
Table 6
Compton Center Workfor ce by Employment Category
Position Count % All CCC %
Adminigrative 11 37 35
Tenured / Tenure Track 88 294 19.8
Academic Temporary 69 231 47.2
Total Faculty 157 52.5 67.0
Professional, Other 11 37 22
Clerical / Secretarid 22 7.4 12.2
Technical / Professonad 59 19.7 8.6
Skilled Crafts 4 1.3 11
Service/ Maintenance 35 11.7 54
Tota Workforce 299 100.0 100.0
Table7
Compton CenterWorkforce by Gender and Employment Category
Position Female Mae Totd
Count % Count % Count %
Educationa Administrator 6 41 2 1.3 8 2.7
Tenured/Tenure Track 42 284 46 30.5 88 29.4
Academic Temporary 26 17.6 43 285 69 231
Classfied Administrator 1 0.7 2 1.3 3 1.0
Classfied Professiond 11 7.4 0 0.0 11 37
Classfied Support 62 41.9 58 384 120 40.1
Tota Workforce 148 100.0 151 100.0 299 100.0
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RESULTSFROM THE 2002 COMPREHENSIVE VISIT

1. Ascited in previous (1990, 1996) accreditation
recommendations, the college must improve
and implement effective program review
pprocesses. All segments of the college
community need to collaborate to develop and
implement a dreamlined, meaningful, and
timely program review process for Academic
Affairsand Adminigtrative Services and link the
outcomes to planning and budget processes.
(Standards 3A.4, 3B.3)

2. The team recommends that the college review
and edablish a consistently applied, thorough,
objective, and accountable sysem of classfied
gaff performance review, focused on individual
growth  and performance  improvement
(Standards 7B.1, 7B.2, 7B.3)

3. As cited in both the 1990 and 1996
accreditation recommendations, the budget
development process needs to be dructurally
linked to the inditutional planning and
program review process. This linkage should
include the Educational Master Plan, Facilities
Mager Plan, Technology Mager Plan, staffing
plan, and other inditutional planning efforts.
(Standards9.A.1, 9.A.3)

4. The college€s 1992 governance policy and
current consultation procedures needs to be
updated and clarified into one governance
policy and procedure system in order to create
an undergandable and more effective
governance system that clearly reflects the roles
and responghilities of all condituents.
(Standard 10.B.8)

)

The college has successfully addressed al of the site
review team’s recommendations listed above. Since
the 2002 dte vigt, the college completed a focused
midterm report in Spring 2005 and progress reports
in Spring 2006 and 2007. Subsequent to the 2007
progress report, the Commission sent a one-day
progress vist team in April 2007 to review
documentation and to interview personnd and
examine the issues identified by the Commission.

Responseto Recommendation 1

1. Ascited in previous (1990, 1996) accreditation
recommendations, the college must improve
and implement effective program review
pprocesses. All segments of the college
community need to collaborate to develop and
implement a dreamlined, meaningful, and
timely program review process for Academic
Affairs and Adminidrative Services and link
the outcomes to planning and budget
processes. (Standards 3A.4, 3B.3)

Description of ProgressMade Toward
Recommendation 1

The college met the recommendation and continues
to move forward in an affirmative manner.

—
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Introduction: Results from the 2002 Comprehensive Visit

Academic Affairs

The college is making progress in the academic
program reviews and to date has completed 41 of the
53 programs. In Fall 2007, the Associate Dean of
Humanities assumed responsbility for overseeing
the program review process and has been very
successful working with the faculty and the deansin
the programs to complete their outstanding program
reviews. The program review committee meets
every two weeks to review completed program
reviews and helps the proponents review and refine
their recommendations and anayss. Any
recommendations which result from the program
review process can possibly be incorporated into the
divison planning process if they become part of the
prioritization for the divison. In addition, the
research office in coordination with the associate
dean and the faculty conducting program reviews has
made data collection and surveys much easer to
collect. The program review process has become
more systemic because the recommendations that the
programs make, particularly if they are going to have
cost impact to the budget, must become a part of the
divison planning process which takes place every
year with a software called Plan Builder that the
entire college is usng for planning. This process
alows for the program review process to become
linked to the planning and budgeting process on an
annual bass. While not dl of the recommendations
made by the various program reviews get into the
plan for the divison, faculty has the satisfaction that
their recommendations are taken serioudy and are
considered by the division planning committee. The
program review in Academic Affars should be
completed by the end of Fall 2008, a which time the
program review process will start all over again for
all of the programs.

Student and Community Advancement:

Under the direction of the Vice Presdent of Student
and Community Advancement (SCA), the Dean of
Enroliment Services is responsible for monitoring
the program review process for al programs in
Student and Community Advancement. At thistime
90% of the SCA department program reviews are
complete with the remaining 10% expected to be
completed by the end of Summer 2008.

Managers and doaff submit completed program
reviews to the Vice Presdent of Student and
Community Advancement for review and comment.
The Vice Presdent forwards approved program
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reviews to the Planning and Budget Committee for
congderation and potentia endorsement of funding
recommendationsto the president.

Adminigtrative Services

Adminigrative Services adopted a program review
process that works differently from Academic
Affairs and Student Services as it uses flowcharts to
identify how the various individuals and operations
within the unit work with each other. This is
accomplished by feedback andysis from unit
members and cusomer satisfaction surveys. The
process a so requires setting benchmarks in the form
of performance indicators for each of the units. All
of this processresultsin the analysis of the quality of
services in the 24 Adminidrative Services units.
Information gathered from the process andys's may
be used to initiate changes or improvements in areas
identified by the process. Lady the 24 units
reported their progress on benchmarks or the
performance indicators every 90 days and will
continue to do so until areas identified as needing
improvement in each of the units actualy make the
required changes to improve. At a recent
management meeting, the mgor organizationa units
within Adminigrative Services presented a report to
the rest of the management staff that demonstrated
how their process analysis and feedback is working
to improve services. This gpproach is different but
because Adminigrative Services primarily focuses
on providing services both to interna clients and
externd clients, it seemsto be working well for them
and will be evauated over the next three years to
assess effectiveness.

Summary

The college is usng the program review process
effectively to incorporate prioritized program
proposasinto the planning and budgeting process. It
is expected that as the program review process
becomes more formaized that the college will
develop a more routine approach to program review
with the god of reducing the labor intensiveness,
particularly in Academic Affairs. It is anticipated
that as al of the program reviews are completed at
the end of 2008 that a more streamline program
review process that alows for annua evauation and
progress on goas will become the norm and part of
the planning process.
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Responseto Recommendation 2

2. The team recommends that the college review
and edablish a consistently applied, thorough,
objective, and accountable sysem of classfied
gaff performance review, focused on individual
growth  and  performance  improvement
(Standards 7B.1, 7B.2, 7.B.3)

Description of ProgressMade Toward
Recommendation 2

The college completed Recommendation 2 by
instituting a three-pronged approach for managers
and supervisors to address the issues of consstency,
performance improvement, and timeliness of
classfied evaluations. The three approaches used
include a classified employee personnd grid,
peformance evduation workshops, and the
implementation of a classfied employee
performance eva uation procedure.

The Human Resources Department developed an
evaluation database organized by manager. The
database is organized into an Exce spreadsheet and
lists departments or units in each of the vice
presdents aeas. The grids show classfied
employee names, titles, original hire date, job status
date, and the last evduation date. The grids are
designed to highlight employee evauations that had
lapsed beyond the annua time frame thus prompting
managers to catch up with delinquent classified staff
evaluations and to congruct a reminder system to
avoid fdling behind with annua evauations. The
magjority of the college’'s managers and supervisors
became engaged in the process and completed their
daff evauations,

Managers regularly have the opportunity to become
traned on evauation of classfied, faculty and
adminigrative  dtaff. The Human Resources
department regularly provides evauation workshops
on themes related to employee evauation processes.
Some of the workshops are provided by saff and
others are provided by the Lebert, Cassdy and
Whitmore lega firm. In generd, the timeliness and
the effectiveness of the classified daff evauation
process have improved and managers are required to
complete them in atimey manner.

The Human Resources department regularly notifies
al of the managers of their schedules for evaluation
on a 30-day basis. This approach has heped
managers to stay current and at this time, more than
80% of the classfied staff evaluations are completed

in atimely manner. A lig of overdue performance
evaluations are given to the Superintendent/President
and the three vice presidents every month.

Responseto Recommendation 3

3. As cited in both the 1990 and 1996
accreditation recommendations, the budget
development process needs to be dructurally
linked to the inditutional planning and
program review process. This linkage should
include the Educational Master Plan, Facilities
Mager Plan, Technology Mager Plan, staffing
plan, and other inditutional planning efforts.
(Standards9.A.1, 9.A.3)

Description of ProgressMade Toward
Recommendation 3

The college has met the requirements of
Recommendation 3. The principle responsble
parties of the planning and budgeting process are the
college Presdent, the three Vice Presidents and the
Planning and Budget Committee (PBC). The PBC
serves as the steering committee for campus wide
planning and budgeting. The PBC asaures that
planning and budgeting are interlinked and that the
processisdriven by ingitutiona priorities set forth in
the Educational Master Plan and other plans adopted
by the college. The PBC makes recommendationsto
the Superintendent/President on al planning and
budgeting issues and reports al committee activities
to the campus community.

Plans and program review recommendations are
created by managers, faculty, and staff and entered
into Plan Builder, the college' s planning software.
Plan Builder plans are reviewed and prioritized by
the area vice presdents and brought to PBC for
condgderation and funding endorsement. PBC
recommendations are forwarded to the president for
congderation.

The college is in the second generation of planning
software and processes after originally seecting
planning software caled Q-Builder that managers
found difficult to use. Though it was an excellent
software, it had some technologica difficulties that
the college was never able to debug and the college
then decided to go to another software used by a
neighboring college cdled Plan Builder. This
software isin itsfirst year of application and appears
to be working well and does not take up as much
gpace on the computers consequently operating more
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effectively. All managers must complete and submit
aplan if they wish to be considered for new funding.
The college has condgently funded department
plansfor the last four years.

Response to Recommendation 4

4. The college€s 1992 governance policy and
current consultation procedures needs to be
updated and clarified into one governance
policy and procedure system in order to create
an undergandable and more effective
governance system that clearly reflects the roles
and responghilities of all condituents.
(Standard 10.B.8)

Description of ProgressMade Toward
Recommendation 4

Shortly after the 2002 vist, the Board of Trustees
gpproved and updated consultation Board policy,
aso known as BP 2510, and the corresponding
Adminigrative Procedure, AP 2510. Both the policy
and procedure have been circulated through each
collegid consultation committee on campus and
placed on the colleges webste for ease of
accessbility by al employees. The updated policy
clarifies the Didrict’'s decison-making process for
the Academic Senate, oaff, and dudents. The
updated procedure spdls out the role and functions
of the Didrict's College Council (a campus-wide
collegid consultation committee), membership and
process of College Council, other collegid
consultation groups, and committee appoi ntments.

The application of the consultation policy isworking
well and the college has developed consultation

processes a the divison, unit, and college-wide
level. The principle consultation committees are the
College Council, chaired by the
Superintendent/President, the Planning and
Budgeting Committee (PBC), and the Facilities
Steering Committee.  Other committees, such as
Area Councils, Divison Councils, and unit councils,
advise the Superintendent/President through the
Council of Deans or the Area Councils or through
the representatives in the College Council. While
not everyone agrees on the effectiveness of
communication in the consultation process, the
college has devel oped a well-established consultation
committee gdructure and flow of information to
advise decison making. The
Superintendent/President  holds College Council
meetings every Monday a the same time and
publishes the agenda and the minutes from the
previous meeting. The College Council is made up
of representatives from the three unions, faculty
senate, associated students and members of the
Superintendent/President’s Cabinet. On a monthly
bas's, the Council reviews and discusses the Board
of Trustees agenda and advises the
Superintendent/President on matters of concerns to
the various condituent representatives. Any
recommendations for changes in the consultation
process must come through the representativesto the
College Council to advise the
Superintendent/President.  Idedly each of the
representatives will report back to their congituents
on the progress of their recommendations or
discussons in College Council. The College
Council meetings are open meetings.
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Academic Affairs Program Review Status (April 2008)

Program Review Status Previous 2 1* Final

Sdf Study Round Draft Review
Paralegd Studies 92/93, 00/01 2001 Done Done
Speech Communication 92/93, 00/01 2001 Done Done
Dance 93/94 2003 Done Done
English asa Second L anguage 92/93 2003 Done Done
Architecture 2004 Done Done
Astronomy 92/93 2004 Done Done
Higtory/Ethnic Studies 92/93 2004 Done submitted
Machine Tool Technology 2004 Done Done
Nursing* 94/95 2004 Done Done
Philosophy 2004 Done resubmitted
Physics 93/94 2004 Done Done
Real Edate 93/94 2004 Done Done
Adminigration of Justice 93 2005 Done Done
Air Conditioning and Refrigeration 94/95 2005 Done submitted
Anthropology 97/98 2005 P May 07
Construction Technology 93/94 2005 Done Done
English - Reading 93/94 2005 Done Done
Film/Video 2005 IP submitted
Mathemati cs — Engineering 94/95 2005 Done Done
Music 2005 Done Done
Photography 2005 P May 07
Radiologica Technology* 92/93 2005 Done submitted
Sociology 98/99 2005 P May 07
Art 93/94 2006 Done Done
Automotive Technology 2006 Done May 07
CADD 96/97 2006 Done Done
Childhood Education 93/94 2006 Done Done
Computer Information Systems 2006 Done Done
Computer Science 2006 P May 07
Fire and Emergency Technology 93/94 2006 Done Done
Life Sciences 92/93 2006 Done Done
Quiality Assurance 2006 - -
Recr eation/PE M gjor 2006 P Apr 07
Respiratory Care* 97,00/01, 03 2006 IP Done
Teacher Education Program 2006 Done Done
Weding 2006 IP resubmitted
Academic Strategies 93/94 2007 submitted | Apr 08
Auto Collison Repair/Painting 92/93 2007 Dec 07 Apr 08
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Program Review Status Previous 2 1* Final
Sdf Study Round Draft Review

Business 2007 submitted | Apr 08
Cosmetology 96/97 2007 submitted | Apr 08
Electronics & Computer Hardware 93/94 2007 submitted | Apr 08
Technology

English 93/94 2007 submitted | Apr 08
Environmenta Horticulture 2007 submitted | Apr 08
Fashion 93/94 2007 Dec 07 Apr 08
Honors Transfer Program 97/98,98/99 2007 submitted | Apr 08
Learning Resources Unit 2007 submitted | Apr 08
Mathematics - Devel opmenta 93/94 2007 Dec 07 Apr 08
MESA 2007 submitted | Apr 08
Physica Education — Athletics Program 94/95 2007 submitted | Apr 08
Political Science 93/94 2007 submitted | Apr 08
Pre-Engineering 2007 Dec 07 Apr 08
Sign Language/Interpreter Training 94/95 2007 submitted | Apr 08
Theatre 93/94 2007 Dec 07 Apr 08
Chemistry 97/98 2008 Dec 08 Apr 09
Earth Sciences 98/99 2008 Dec 08 Apr 09
Economics 98/99 2008 Dec 08 Apr 09
Family & Consumer Studies 96/97 2008 Dec 08 Apr 09
Foreign Language 97/98,98/99 2008 Dec 08 Apr 09
Genera Studies 97/98 2008 Dec 08 Apr 09
Health Center 96/97 2008 Dec 08 Apr 09
Journalism 97/98 2008 Dec 08 Apr 09
Psychology 97/98 2008 Dec 08 Apr 09
School Hedth Clerk 2008 Dec 08 Apr 09
Science Career Prep Programs 2008 Dec 08 Apr 09
Specid Resource Center 94/95 2008 Dec 08 Apr 09
Study Abroad Program 2008 Dec 08 Apr 09
Digtance Education 2008 Dec 08 Apr 09
Human Deve opment 2008 Dec 08 Apr 09

* Accredited by outsde agencies. Their accreditation reports serve astheir program review.
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Student and Community Advancement Program
Review Timeline

Year —

1 (2005/06)

Admissions

Evduations

Records

Regidration

Veteran' s Affars

International Student Program - ISP
Outreach & School Rdlations
Financid Aid

Assessment & Testing

Student Devel opment

First Y ear Experience/ Supplemental
Ingtruction

Year —

Year —

2 (2006/07)

Counsdling

EOP& S'CARE/CAWORKS

Career Center

Transfer Center

Project Success

Puente Program

Matricul ation - Student Enhancement
Program

3(2007/08)

Resource Development - Foundation
Resource Development - Grants Development
and Management (In process)
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LONGITUDINAL STUDENT ACHIEVEMENT DATA

El Camino College

Course Completions

Retention and success rates are two measures
frequently used to assess academic progress and
serve as proxies for college-level learning outcomes.
Retention is the percentage of students who remain
enrolled through the end of the term; success is the
percentage of students who earn a C, CR (credit) or
better in courses.

El Camino College is proud of its rigorous
curriculum which successfully prepares students for
a variety of careers and academic programs at four-
year universties. The college experienced dight
fluctuations in success and retention over the past 5
years, with course retention and success rates stable
but declining dightly over the lagt 3 years (Figure

17).

The Student Progress and Achievement rates in the
Accountability Report for the California Community
Colleges (ARCC) dso exemplify changes in
academic performance and achievement a El
Camino College over the past few years (see Figure
18 below). The college tends to be above or near the
average of its peers on most measures with the rate
of persistence (Figure 18) being especiadly high.
ECC students tend to stay with their course of study
more often than nearly dl its peer ingitutions.

Figure 17
El Camino College Success and Retention Rates
Five-Year Trend
100.0
S ' . 80.3 77.8 77.6
T 800 @ ————— . 773
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@ 60.0
= 65.7 65.6 63.4 63.0 .
S 500 628
c
Y400 -
S 300 -
§ 20.0 - —e— Retained
= Successful
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0.0
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Figure 18

Student Progress and Achievement: Degree/Certificate/Transfer

1999-2000 to
2004-2005

2000-2001 to
2005-2006

2001-2002 to
2006-2007

Student Progress
and Achievement Rate

49.5%

50.8%

49.6%

1999-2000 to

2000-2001 to

2001-2002 to

Courses

2004-2005 2005-2006 2006-2007
Percent of Students Who Earned o o o
at Least 30 Units 67.8% 68.3% 67.9%
Fall 2003 to Fall 2004 to Fall 2005 to
Fall 2004 Fall 2005 Fall 2006
Persistence Rate 73.6% 74.4% 75.2%
2004-2005 2005-2006 2006-2007
Annual Successful Course
Completion Rate for Vocational 71.6% 70.5% 71.2%

Accountability Reporting for the Community Colleges (ARCC), March 2008
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Degrees Awarded

El Camino College experienced a recent growth and
subsequent decline in degrees awarded which
directly related to preceding enrollment levels
(Figure 19). Certificates awarded continued fairly

gable growth during the same period despite these
enrollment declines. 2006-07 showed a 5-year high
in certificates awarded. Tables 8 and 9 below show
the top 10 fields in which degrees and certificates
were awarded by the college.

Figure 19
El Camino College
Degrees and Certificates Awarded
Five-Year Trend
1,600 -
1,400 -
1,390
1,200 -
1,183 1,219 1,107
1,000 - 1039
’ —e— AA/AS Degrees
800 - -
Certificates
600 -
00 338
400 1 357
200 4 121 130
248
O T T T T 1
2002-2003 2003-2004 2004-2005  2005-2006  2006-2007

Table8
El Camino College
Top Ten Degree Fidds

Table9
El Camino College
Top Ten Certificate Fields

2006-07 2006-07

Degree Area Count Certificate Area Count
Interdisciplinary Studies 427 Health 82
Health 145 Public and Protective Services 73
Business and Management 139 Engineering and Industrial Technologies 54
Public and Protective Services 59 Commercid Services(e.g., Cosmetology) | 41
Socid Sciences 58 Bus ness and Management 32
Engineering and Industrial Technologies | 44 Education 20
Fine and Applied Arts 44 Family and Consumer Sciences 14
Family and Consumer Sciences 40 Law 10
Education 25 Humanities 8
Information Technol ogy 71 Media and Communications 8
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Transfer Dedtinations Table10

El Camino College is among the top colleges in El Camino College Students

California in terms of transfer to 4-year ingitutions. Trander Degtinations

Well over 1,000 students transfer to universities each 2006-07

year. Tables 10 and 11 show the top destinations of

El Camino College students by ingitution type and Ingtitution Type Count | %
ingtitution, respectively. California State University | 668 59.3
Universgity of California 253 225
In-State Private Universty | 113 10.0

Out-of -State University 92 8.2
Totd 1,126 | 100.0

Table 11

El Camino College Students

Top Receiving Institutions

2006-07
Ingtitution Name Count
California State Universty - Long Beach 298
California State University - Dominguez Hills 123
University of Cdlifornia- Los Angeles 84
California State Univergty - Fullerton 58
California State Univerdity - Los Angeles 52
University of California- Irvine 47
Univergity of Cdifornia- San Diego 41
University of Cdifornia- Berkeey 35
California State Univerdty - Northridge 33
University of Phoenix 26
San Diego State University 24
California State Polytechnic University - Pomona | 22
University of Southern Cdifornia 21
Loyola Marymount University 21
University of California- Riversde 16
Univergity of Cdifornia- Santa Barbara 15
California State Univerdty - Sacramento 14
San Francisco State University 10
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Bas ¢ Skills Academic Performance
Success rates in pre-collegiate (credit) basc skills
courses a El Camino College fluctuate little over
time (Figure 20). The college is also above the
average of its peers on this measure.

Improvement rate, measured as the percentage of
sudents successful in an entry basic skills or ESL
course who are aso successful in a subsequent
coursg, is an effective way to determine progress
through a basic skills course series (Figure 20). The

Figure 20

El Camino College

ESL Improvement Rate at EI Camino College is
consgently high and well above the peer average.
Although the basic skills improvement rate is below
the peer average, the college has experienced notable
gains on this measure in recent years.

Figures from the ARCC report reflect mostly pre-
partnership rates for Compton and are not included
here.  Nonethdess, Compton’s rates in the basc
skills categories are especidly low and therefore are
aparticular focus for improvement.

Pre-Collegiate Improvement: Basic Skills, ESL, and Enhanced Noncredit

2004-2005

2005-2006 2006-2007

Annual Successful Course
Completion Rate for Basic Skills
Courses

58.6%

57.1% 58.7%

28

2002-2003 to 2003-2004 to 2004-2005 to
2004-2005 2005-2006 2006-2007
ESL Improvement Rate 65.2% 62.9% 64.9%
Basic Skills Improvement Rate 49.6% 49.8% 51.7%

Accountability Reporting for the Community Colleges (ARCC), March 2008
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LONGITUDINAL STUDENT ACHIEVEMENT DATA

El Camino College - Compton Center

Course Completions

Figure 21 reflects overdl fdl term success and
retention rates for Compton Center for the first two
years of the partnership with EI Camino College.
Academic performance has improved dramaticaly at
the Compton Center over the last year. Between Fall
2006 and Fal 2007, success rates improved from
57% to nearly 59%, while retention rates stayed
about the same (70%).

The Accountability Reporting for the Community
Colleges (ARCC) report presents data for the Center
over three cohort years. For most measures, the last
cohort of the 2008 report was partialy under the El
Camino College partnership. The largest influence
on these performance indicatorsis, without question,

Compton College's loss of accreditation and late-
garting partnership with EI Camino College in Fall
2006. However, this report serves as a useful
baseline from which to measure future
improvements.

Figure 22 (on page 30) shows the student progress
and achievement indicators from the Fal 2008
ARCC report.  The measure of greatest concern is
Persstence, which indicates that many students who
left Compton College after being enrolled in Fall
2005 did not enroll at another California Community
College. A postive result from the report is the
vocational course success rate (Figure 22) which
showed continued strong improvement across the
years of the report.

Figure 21
Compton Center
Overall Success and Retention Rates
Two-Year Trend
90.0 -
2 80.0 -
) 69.8 69.6
S 70.0 -~ 23
n
T 60.0 -
= —e— Retained
S 50.0 - 57.2 58.7 :
LICJ Successful
(@]
£ 300 -
o
8 200 -
10.0
Fall 2006 Fall 2007
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Figure 22

Student Progress and Achievement: Degree/Certificate/Transfer

1999-2000 to
2004-2005

2000-2001 to
2005-2006

2001-2002 to
2006-2007

Student Progress
and Achievement Rate

27.0%

29.6%

24.4%

1999-2000 to

2000-2001 to

2001-2002 to

2004-2005 2005-2006 2006-2007
Percent of Students Who Earned at 56.1% 55.9% 5350
Least 30 Units
Fall 2003 to Fall 2004 to Fall 2005 to
Fall 2004 Fall 2005 Fall 2006
Persistence Rate 46.7% 53.7% 34.3%

Student Progress and Achievement: Vocational/Occupational/Workforce Development

2004-2005

2005-2006

2006-2007

Annual Successful Course
Completion Rate for  Vocational
Courses

64.4%

68.5%

69.9%

Accountability Reporting for the Community Colleges (ARCC), March 2008
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Degrees Awarded

One of the more dramatic effects of the accreditation
loss has been on the number of degrees and
certificates awarded at Compton College/Compton
Center (Figure 23). This number, which plummeted
during the firg year of the partnership with El
Camino College, relates to the extreme decline in
enrollment during this first year. Although degrees

and certificates are now awarded by ElI Camino
College, those awarded to students associated with
Compton Center will continue to be tracked as
graduation will continue to be celebrated on the
Compton campus.

Table 12 lists the top fields in which degrees and
certificates were awarded in 2006-07.

Figure 23
Compton Center
Degrees and Certificates Awarded
Three-Year Trend *
300
261 260
250 | 4 —e— AA/AS Degrees
Certificates
200
1507 117
100
50
0 11
2004-2005 2005-2006 2006-2007

* Firg two yearsin chart were under Compton College.

Table12

Compton Center

Top Degreeand Certificate Fidds
2006-07

Program/Degree Subject Count

Health (Nursing)

[
(o0}

Family and Consumer Sciences

Engineering and Industrial Technologies

Public and Protective Services

Business and Management

NN~ OO

Commercia Services
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Transfer Dedtinations Table13

Despite the impending loss of accreditation in 2006, Compton Center Students
Compton College transferred nearly 200 students to Trander Degtinations
4-year inditutions in 2006-07 (Table 13). Mot of 2006-07

these students went to the nearby CSU-Dominguez

Hills, while a notable number selected local private Ingtitution Type Count | %
intitutions (Table 14). California State University | 168 | 87.5
Universgity of California 1 0.5
In-State Private 23 12.0
Out-of-State Private 0 0.0
Totd 192 | 100.0
Table 14

Compton Center Students
Top Receiving Institutions

2006-07

Ingtitution Name Count
California State University - Dominguez Hills 112
California State Universty - Los Angeles 19
California State University - Long Beach 17
CharlesR. Drew University 13

California State Universty - Fullerton 6
California State Polytechnic University - Pomona | 6
Nationd Universty 6
5
3
2

University of California- San Bernardino
University of LaVerne
Humbolt State University
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Bas ¢ Skills Academic Performance

Success and progress in pre-collegiate (credit) basic
skills courses a Compton Center is an area of
concern. Most measures of basic skills, retention,
success, and improvement (Figures 24 and 25) are
low and experienced recent declines. Academic

are recelving specid attention both at the division
and department levels as well as through a college-
wide Basc Skills Task Force. Classsoom and
sudent service innovations have begun to be
implemented which should support grester success
among students at Compton Center.

success and progress through basic skills courses

Figure 24

Compton Center
Pre-Collegiate Basic Skills Success and Retention Rates
Two-Year Trend

90.0
80.0 -

70.0 - ——

4
60.0 1 %8 64.8

—&— Retained
Successful

50.0

40.0 - 49.6 47.7
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Percent of Enrolled Students
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Figure 25
Compton Center

2004-2005 2005-2006 2006-2007

Annual Successful Course
Completion Rate for 62.1% 61.8% 51.5%
Basic Skills Courses

2002-2003 to 2003-2004 to 2004-2005 to
2004-2005 2005-2006 2006-2007
ESL Improvement Rate 5.8% 5.6% 9.4%
Basic Skills Improvement Rate 41.3% 41.0% 35.1%

Accountability Reporting for the Community Colleges (ARCC), March 2008
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STUDENT LEARNING OUTCOME (SLO) STATUS

The SLO Task Force

In Fal 2004, the college adminigtration and the
academic senate formed the SLO Task Force. For
two years, key personnd held meetings and
goonsored  flex activities to facilitate dialogue
concerning dudent learning outcomes and
assessment. The Vice Presdents for Academic
Affars and Student Services funded training
workshops, both on and off campus.

The SLO Task Force began its work in the midst of
an ambitious sx-year process to review dl course
outlines for compliance with Title 5 regulations. The
college curriculum committee was reluctant to
change the procedure midstream to include SLOs, so
the SLO Task Force concluded that developing the
assessment  infragtructure  would take place in
pardle; integrating assessments into curriculum
review would wait until the cycle of Title 5 course
reviews was completed. Allowing the Title 5 course
review to proceed uninterrupted had an unexpected
benefit. Comprehensve Title 5 course review
demanded that course objectives were dated in
behaviorally measurable terms became a standard
guestion faculty asked and answered in curriculum
review. As a result, when the design of SLOs and
assessment proposals began in earned, the college
enjoyed a head dart in creating robust student
learning outcome statements.

The SLO Task Force edablished two clear
principles. Firg, course objectives undergo a drict
approva process, and S0 are different from student
learning outcomes and assessments, which are
cyclical and mugt be flexible. Assessment results
produce evidence for consideration during course
review. Second, while faculty have dways engaged
in assessments, a forma system of sharing results
would require faculty |eadership.

The SLO Task Force dso had a few crucid
accomplishments.  The Vice Presdent for Student
Services organized an SLO Writing Event, at which
each program director or dean in student services
wrote a least one desired outcome statement for his
or her area. In Fall 2005, the new Vice President for
Academic Affairs led the SLO Task Force in
creating Ingtitutional Learning Outcomes, which
later were the first draft for the college's core
competencies. By the end of Spring 2006, the SLO
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Task Force decided that faculty coordinators were
needed before further progress could be made. The
Academic Senate President and the Vice Presdent
for Academic Affars selected two faculty members
to serve as Coordinators. Under this new leadership,
the process began in earnest a EI Camino Collegein
Fall 2006.

Coordinatorsand an SLO and Assessment
Strategy

The coordinators decided on a unique approach to
student learning outcomes and assessments, designed
for swift, meaningful and sustainable progress.
Emphasis was placed on complete, three-phase
assessment  cycles. Personnel were to identify a
sudent learning outcome and create an assessment
instrument, to assess the outcome, and then to reflect
on the results, before going on to the next cycle.
Willing faculty and staff from across campus would
focus on one course or program and one student
learning outcome a atime. One way to visudize the
plan was as atall, narrow pyramid: complete course-
level assessment cycles a the base, program-leve
student learning outcomes in the middle, and college
core competencies on top. As more cycles were
completed, the structure would expand at al levels.
Within a few years, the structure would become a
more robust pyramid.

The coordinators created an initid three semester
plan, each semester of which mimicked the
assessment cycle. For example, the theme of thefirst
semester was “identify.” Workshops focused on
identifying student learning outcomes and creating
assessment plans. Academic divisons identified all
programs for the purpose of sudent learning
outcomes and assessments. Faculty and staff created
at least one student learning outcome and assessment
plan for one course in every program. The themes
for the second and third semesters were “assess’ and
“reflect”, respectively.

The coordinators formed the Assessment of Learning
Committee (ALC), with members from each
divison, representatives from student services, the
ingtitutional researcher, senior administrators, and
the accreditation chairs. Representatives from the
Compton Center were also invited to join in Spring
2007. The committee was charged with guiding the
campus asit builds the SL O and assessment process.
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As the three-semester project unfolded, the ALC
gathered evidence to determine where the college
was in terms of assessing student learning outcomes
a the course, program and degree level, as well as
how the faculty and saff undersood the role
assessments play in improving student learning at the
college.

Evidence at the Ingtitutional Leve

The ALC's fird task was to establish a set of core
competencies, which reflected the values of the
community, based on evidence gathered a a
workshop held on the Fall 2006 flex day. Beginning
with a compilation of over a hundred core
competencies at other colleges across the nation,
faculty, staff and managers narrowed the i to the
five areas mogt important to the EI Camino College
community. This served as evidence for the ALC,
which drafted a set of core competencies, which
expound the mission of the college, reflect the values
of the college community, and serve as the over-
arching framework, under which program-level and
course-level student learning outcomes are organized
and digned. The ElI Camino College Core
Competencies were ratified by the Academic Senate
in February 2007.

Evidence at the Program L evel

Early in Fal 2006, academic divisons were asked to
establish programs for the purpose of SLO
assessments; the results were surprisingly varied and
at times did not dign with the programs defined for
program review. For example, the Natural Sciences
Divison decided on three programs, based on the
three groups of students it serves. pre-adlied hedlth
dudents, generd education students, and future
magjors. The Mathematical Sciences Division decided
on five programs and reshaped its governing
gructureto adign with these.

A few programs on campus defined student learning
outcomes and designed assessments at the program
level during the first cycle of assessments. One
example was the Math for Teachers Program, which
began with program-level SL.Os and created course-
level SLOs to align with the program-level SLOs.
The lead Math faculty member then conducted a fulll
set of assessment cycles for one of the coursesin the
program, Probability and Statistics for Prospective
Elementary School Teachers (Mathematics 115). She
is now assging other ingructors in this program as
they conduct assessment cycles in the other courses

in the program. In student services, the Admissions
Program completed an assessment cycle related to
how well students are able to apply for admission
online, which they aligned with one of the core
competencies, Communication and Comprehension.
CaWORKs completed its first assessment cycle of
its program. As a reault, it is redesigning how it
gathers evidence from both students and employers.
The Natura Sciences divison created a “divison-
level” student learning outcome focused on a
dudent’s ability to articulate how the scientific
method has been used in a published study. The
history program recently identified three program-
level SLOs, which were then adapted to al of ther
COUrSES.

Evidence at the Course Level

Faculty members who have completed an assessment
cycle are usng the experience to change how they
are teaching and to help bring fellow ingructors
begin an assessment cycle. Below are a handful of
examples.

e An Art indructor, after completing his first
assessment cycle in Life Drawing (Art
17/18), changed in the ways he trains his
students to do certain tasks. He has repeated
the Life Drawing SLO assessment cycle
twice. He has also developed and completed
an assessment cycle in Basic Drawing (Art
10ab), working together with an adjunct
instructor.

e A Biology indructor designed and
implemented a complete assessment cycle
based on the scientific method “division-
level” student learning outcome. This first
example helped st the quality standards for
SLOsinthisdivision.

e A Child Development faculty member
created an assessment plan entitled “Putting
Theory into Practice Observing, and
Analyzing Specid Education Programs’.
Her conclusions and plans. “ Students do not
know how to cite the text when extracting
information. | will develop ahandout as well
as some practice sessons on ‘How to Cite!’ |
will consider providing a list of observation
gtes to the students to determine if more
students will attempt the assgnment.” Since
this firg cycle, the Child Deveopment
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program has designed a least one student
learning outcome and assessment proposal
for every coursein its program.

What the ALC Has Done With the Evidence
To-Date
1. Weareadjusting our grategy. The ALC

found that most assessments were
designed a the course leve, largdy
because ingructors were more familiar
with assessments at the course level. In
response, the ALC now encourages
faculty to work at the course leve until
they complete several cycles.

2. We are creating a new metaphor for the
big picture. Course-level assessment
report are “files’, collected in appropriate
program-level or degree-level sudent
learning outcome “folders’; “files’ and
“folders’ are, in turn, sored in core
competency “filing cabinets’.
Assessments of programs, degrees and
core competencies would be based on a
review of the contents of these “filing
cabinets’, “foldersand “files’.

3. We are dedgning and redesigning
reporting forms that reflect our strategy.
In Spring 2007, the ALC designed aform
with three sections, each corresponding
to astep in the cycle (identify, assess and
reflect). The standardized form guides
faculty, while till alowing them latitude
in assessment design and reporting styles.
A smilar form was developed for student
servicesin Fall 2007.

4. We are refining the role of the ALC and
articulating assessment principles. The
ALC coordinates the development of an
SLO and Assessment infrastructure
across the campus, but is not empowered
to egtablish policy. The ALC developed
assessment principles, which guide the
canpus as it integrates SLOs and
assessments into aready-exigting systems
and processes. ldedly, any policy
regarding SLOs will adhere to these
principles, once accepted by the Cabinet,
aswdll asthe Faculty and Classfied Staff
Unions. The first draft was ratified by
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the Academic Senate on March 4, 2008.

5. We created means of reporting progress.
The ALC sharesthe results of faculty and
gaff effort in three venues. In addition to
resources that assig in the development
of student learning outcomes and
assessment proposas, adl work done by
the committee is posted on the web site.
Every semester, a progress report is
compiled by the co-coordinators,
approved by the ALC, submitted to the
Vice Presdent for Academic Affairs, and
posted on the webste. Finaly, dl SLO
Assessment Reports are stored by the
Coordinators on a shared drive and sent
to the appropriate academic divison dean
and ALC representative.

Training and Professional Development
Opportunities

Since Fdl 2004, senior adminigrators have
emphasized the importance of ongoing training.
After being sdlected, the adminigration sponsored
multiple training opportunities for the coordinators,
including sending them to the first Strengthening
Student Success Conference in San Diego in
October, 2006. The AL C continued this commitment
with the continued backing of the Vice President of
Academic Affars and the Office of Steff
Devdopment. In October 2007, a team of fifteen
campus |leaders attended the second Student Success
Conference in San Jose. In addition to large events,
such as flex days, other training opportunities were
more informal, including vidts to department
meetings, and other one-on-one or group meetings.

Flex Days

Fal 2006 flex day marked the beginning of the
dudent learning outcomes and  assessment
devdopment process a EI Camino College, in
earnest. Workshops were offered in order to lay the
groundwork for course-level and program-leve
dudent learning outcomes, as wdl as core
competencies. At the Spring 2007 Flex Day, faculty
worked in their divisons, creating new sudent
learning outcomes and assessments plans and
completing ongoing assessment cycles.  Some
faculty engaged, in an “assessment audit”, a process
which asks faculty to discuss assessments they
dready do, and encourages them to create sudent
learning outcomes for which the existing assessment
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would be appropriate. Findly, at the Spring 2008
flex day, the campus expanded its pool of active
gudent learning outcome assessment plans and
completed assessment cycles. On this day aone, the
number of student learning outcome assessment
proposas at the course-level nearly doubled. Faculty
have commented on how productive these flex days
have been. Adminigrators have been impressed as
well, and have decided that all flex days will focus
on student learning outcomes and assessment until a
complete assessment infrastructure has been put in
place.

Assessment of Student Learning Weeks &
Student Services SLO Summits

Other important training events include the
Assessment of Student Learning Weeks, dtarted in
Fdl 2007 and offered each semester, and the Student
Services SLO Summits, garted in January 2008, and
offered during the summer and winter intersessons.
The Assessment of Student Learning Weeks include
“fairs’, a which faculty create new assessment

proposa's, make progress with ongoing assessment,
and share experiences with other faculty. The week
ends with a “mini-conference,” which includes
bresk-out workshops and guest speskers. The
Student Services SLO Summit is a hdf-day event
which begins with campus |eaders and adminigtrators
establishing outcomes for the day and continues with
severd break-out workshops. These two events will
continue to offer faculty an opportunity to
collaborate and receive hep and training from the
campus leaders.

Snapshot of Progress

The faculty coordinators use the ACCJC Rubric for
Assessment of Progress to help them guide the
college forward. The stages of development are 1)
Awareness Building, 2) Infrastructure Under
Devdopment, 3) Infrastructure Complete, and 4)
Ongoing Reflection & Change Occurring. Overdl,
the college places itsdf in Stage 2. In the tables
below, a more detailed description of our current
gatusisgiven for each area of development.

AreaA:

Student L earning Outcomes and Assessment Framework Creation and Organizational Integration

Current Status:
Infrastructure Under Development (Stage 2)

Evidence:

» Framework designed and approved by al college stakeholders.

 Core Competencies have been established and ratified.

» Course and program SL Os and Assessments devel oped for targeted courses and programs. (A ssessment
Proposals. 328 Course-Level and 27 Program-Level Complete Assessment Cycles: 31 Course-Level and 5

Program-Level)

* Coordinators have begun integrating SLOs and Assessments into program and curriculum review.
» Staff Development has adopted student learning outcome and assessment training as acentral goal.
» Assessments of SLOs are contractually part of faculty salf-evauation.

AreaB:

Dialogue about Student L ear ning Outcomes and Assessments

Current Status:

Infrastructure Closeto Completion (Between Stages2 & 3

Evidence:

» Department, divison, deans and manager meetings, as well as the college cabinet and the academic senate,

list SLO and assessment asregular agendaitems.

* Faculty and staff are engaged and aware of the SL O and assessment framework; the A ssessment of Student
Learning Weeks and the Student Services SLO Summits; and three of the past four flex days, have been
entirely devoted to student |earning outcomes and assessments.
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AreaC:
Adminigtration Commitment and Support

Current Status:
Infrastructure Under Development (Stage 2)

Evidence:

» Theadminigration providesthe equivaent of one fulltime faculty release for three coordinators (two
instructional and one student services faculty).

» Adminigtration supports both on and off-campus training opportunities, e.g., in October, 2007, afifteen
member team was sent to the Strengthening Student Success Conference in San Jose.

AreaD:
Alignment of Teaching and Counsding Practiceswith Student L earning Outcomes and Assessments

Current Status:
Infrastructure Under Development (Stage 2)

Evidence:

» Widespread acceptance existsfor the role student learning outcomes and assessment results will play in
reviewing and revising curricular and pedagogica drategies, aswell as how student services will be
delivered.

A palicy for including student learning outcomes in course syllabi and program descriptionsis underway, but
a avery early sage.

Aligning grading with student learning outcomes <till meets with ahigh leve of faculty resistance.

AreaE:
Artifacts and Evidence

Current Status:
Building Awar eness, with some Infrastructure Under Development (Between Stages1 & 2)

Evidence:

* Organized evidence rdated to student learning outcomes consists largely of indirect measures, such as
retention and success rates, grades, and transfer rates.

* An SLO Handbook isavailableto dl faculty and staff. It isupdated every semester.

* ldentification of student learning outcomes for courses, programs and degreesis underway, but these are not
yet available to the college as awhole through any cons stent means.

Ingructional Area

The table below shows where ingructiona divisions outcomes and assessment proposals increased from
gand in the process of developing student learning essentialy zero percent to roughly 25%. In Fall
outcomes assessment plans and reports for all 2007, the ratio of assessment plans to completed
courses and programs. In eghteen months, the assessment cycles was roughly 7:1. The plan for
percentage of courses with sudent learning Spring 2008 isto return and reduce that ratio.

Courses with complete
Courseswith SLO SLO Assesament Programswith Programs with
Semester Assessment Plans Cycle gated SLOs assessed SLOs
Fall 2006 16 2 1 0
Spring 2007 0 10 7 0
Fall 2007 178 26 22 5
Spring 2008 323 31 27 5
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Programs with complete SLO Assessment
Semester Programs with stated SLOs Cycle
Fall 2006 11 0
Spring 2007 11 0
Fall 2007 13 3
Spring 2008 13 4

Student ServicesArea

As described above, progress in the Student Services
area has been dow. In Fdl 2007, a third SLO
coordinator from student services was appointed,
who began her work by revisng the SLO assessment
reporting forms to make them more useful in the
sudent services area. With the new forms, student
services made rapid progress, some revisited their
SLO from Fall 2005 and drafted an assessment plan.
Other areas drafted new SLOs;, a few were even
asessed in Fdl 2007. The Student Services SLO
Summit in January 2008 helped this area move
forward in the process. Most programs will be
completing their first assessment cycle by the end of
Spring 2008. Those who have dready completed one
cycle are usng the reaults from their assessments to
improve and modify their programs. They are also
consdering ways to assess different components of
their program and involve more gaff in the process.
In addition, more efforts are being made to asss the
Compton Center in moving forward in their SLOs.
Their goa is to complete one assessment cycle by
Spring 2009. With the support of the Student
Services SLO coordinator, their progress is expected
to be steady in the next year.

Compton Center

SLO Project leaders have made a concerted effort to
include Compton Center faculty in the Project.
Center faculty have participated together with El
Camino faculty in developing SLOs and assessments
within their disciplines.  Compton faculty aso
participate in ALC workshop activities held on both
the Torrance and Compton campuses and in the mini-
conferences. The Compton SLO coordinators attend

AL C mestings and report back to their colleaguesin a
regularly agendized item on the Compton Faculty
Council.

Implementing an endeavor of the size, scope, and
complexity of EI Camino’s SLO Project is never easy
for acollege. Compton faculty have faced additional
chalenge in having to adapt to an implementation
modd (bottom-up and SLO/assessment/reflection)
that differs significantly from the approach they were
working with prior to the partnership (course SLOs
closdy articulated within program sequences across
the college with assessments to be developed a a
later date). However, as Compton and EI Camino
faculty build closr persond and professona
relationships and communicate more effectively and
as faculty from both campuses have more experience
working together, both Compton and EI Camino
faculty are finding the process easer. Faculty in the
Business and Math Divisons have led the way in
collaborating on the development of SLOs in their
aress.

Plansfor Continued Progress

El Camino plansto continue with its primary strategy
of drengthening and expanding its assessment
pyramid over the next three years. The god is to
reach Stage 3 (Infrastructure Complete) by the end of
Spring 2011, with mogt of the campus entering Stage
4 (Ongoing Reflection and Changes Occurring) by
Fal 2011. The ALC plans to guide the campus
toward this god and has set up a timéine for
ataining the benchmarks lised below, agan
organized usng the ACCJC Rubric for Assessment
of Progress.
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AreaA:

Student L earning Outcomesand Assessment Framework Creation and Organizational Integration
Current Status:

Infrastructure Under Development (Stage 2)

Benchmarks: Completion Date:
A1l. Course SLOsand completed assessment cycles on record for every course Fal 2009

offered regularly

A2. Program and degree SLOs and complete assessment cycles on record for dl Fal 2010
programs and degrees

A3. Memorandum of Understandings established regarding adjunct faculty Spring 2009
participation in SLO Assessments

A4. Planfor the integration of SL Osinto planning and budget processesunderway | Spring 2010

in Spring 2009 and completed over the next year

A5. Planfor the integration of SLOsinto program review and curriculum review Spring 2011

underway in Spring 2009 and compl eted over the next two years

AreaB:
Dialogue about Student L earning Outcomes and Assessments

Current Status:
Infrastructure Closeto Completion (Between Stages2 & 3)

Benchmarks:

Completion Date:

B1l. Asevidenced infaculty sef-evauation reports, alarge mgority reflect
engagement in SLOs and assessaments

Spring 2011

AreaC:
Adminigtration Commitment and Support

Current Status:
Infrastructure Under Development (Stage 2)

Benchmarks:

Completion Date:

C1. Indtitutionalize adjunct faculty participation in SLOs and assessments

Spring 2009

C2. Permanently assign responsbility for SLOs and assessments, program review
and curriculum review in each of the academic affairs and student affairs areas.

Spring 2010

—

ascompton.edu 310-900-1600 ext. 2763
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AreaD:
Alignment of Teaching and Counsding Practiceswith Student L earning Outcomes and Assessments

Current Status:
Infrastructure Under Development (Stage 2)

Benchmarks: Completion Date:

D1. All course syllabi list course SLOs and appropriate program SLOs.  Rubrics Spring 2009
for high-stakes assignments are a so included in course information.

D2. Linked courses and student services routinegly develop and assess common Spring 2010
SL Os using multiple assessments

D3. Course and program SLOsroutindy used by counsglorsto assist studentsin Spring 2011
academic planning

AreaE:
Artifacts and Evidence

Current Status:
Building Awar eness, with some Infrastructure Under Development (Stage 1)

Benchmarks: Completion Date:

E1l. Online database for SL O and assessment reports created and used to generate Fal 2009
reports and public webpages

E2. Program SLOsligted in college catalog and on website for dl programs and Fal 2010
degrees

E3. College, divison, departmenta and program meeting minutes and notes Fal 2010
routinely reflect that decisions are made based on results of SLOs and assessments
E4. Job descriptions changed to require participation in SLOs and assessments Fal 2010

/ .
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OFF-CAMPUSSITESAND CENTERS

El Camino College offers programs and services at
four off-campus locations. The ElI Camino College
Business Training Center (BTC), part of the ECC
Community Advancement Division, is located in
the city of Hawthorn. The BTC is the economic
development segment of the college and provides a
variety of programs and services to aid businesses
and individuds. These programs and services
include assigtance through the Center for Applied
Competitive ~ Technologies (CACT) for
manufacturers and aerospace companies in
becoming more productive through consulting and
traning. The Center for Internationd Trade
Devdopment (CITD) assists busnesses and
individuas get started with importing or exporting
products. And the BTC offers customized training,
workshops and seminars to businesses through
Contract Education and to the life-long learner
through Community Education.

The El Camino Fire Academy has trained
firefighters for fire departments throughout the
South Bay and across the country. It is located in
the City of Inglewood.

The El Camino College Inglewood Center provides
public access to technology and provides basic
skills and genera education classes. It dso offers

academic, career and technical education advising,
on-site Math and English Assessment, financia aid
advising for students who seek to obtain an AA/AS
degree, or to transfer to afour year university.

The Compton Educational Center, located in the
City of Compton, serves students from the
Compton Community College District.  This
includes the cities of Compton, Lynwood,
Paramount, pat of Carson, and adjacent
unincorporated areas.  Due to its proximity,
Compton Center dso serves significant numbers of
dudents from North Long Beach. The
approximately 3500 Compton Center students can
take courses and ean EI Camino College
certificates or degrees at the Center in dmogt dl
subjects for which courses are offered at the
Torrance campus.

Students may adso take EI Camino College courses
though distance education. In the 2006-2007
academic year, over 4100 students registered in 140
sctions. Mog of these were onling; a smaler
number were through ingructionad televison. El
Camino’'s god is to expand its offerings to 150
sections per semeser by Fal 2008, making
avallable to all sudents the highest quality
education in online courses and degree programs.

-
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INDEPENDENT AUDIT INFORMATION

The EI Camino Community College Didtrict (the
Didrict) engages an independent audit firm to
perform an annual audit of the Didrict's financia
gatements. The audit is conducted in accordance
with auditing standards generally accepted in the
United Sates of America and the dandards
gpplicable to financid audits contained in
Government  Auditing Sandards, issued by the
Comptroller General of the United States. These
sandards require that the auditors plan and perform
the audit to obtain reasonable assurance about
whether the financial statements are free of materia
misstatement. The audit includes examination of
evidence supporting the amounts and disclosures in
the financid dtatements, and an assessment of the
accounting principles used, and an evauation of the
overdl financia datement presentation. In the
auditor's opinion the badsc financid statements
present fairly, in all materia respects, the financia
position of the Digtrict for the period ending June 30,
2007.

The auditors audited the compliance of EI Camino
Community College Didtrict (the Didgrict) with the
types of compliance requirements described in the
U.S Office of Management and Budget (OMB)

o7 -
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Circular A-133 Compliance Supplemental that are
gpplicable to each of its mgor Federa programs.
Compliance with the requirements of the laws,
regulations, contracts, and grant applicable to each of
its mgjor Federal programs is the responghility of
the Didrict's management. The auditor's
responsibility is to express an opinion on the
Didrict's compliance based on the audit.

The compliance audit is conducted in accordance
with auditing standards generally accepted in the
United States of America, the standards applicable to
financid audits contained in Government Auditing
Sandards, issued by the Comptroller Generd of the
United States of America, and OMB Circular A-133,
Audits of States, Local Governments, and Non-Profit
Organizations. These standards require the auditors
toplan and perform the audit to obtain reasonable
assurance about whether noncompliance with the
types of compliance requirements could have a direct
and materiad effect on a mgor Federd program
occurred. In the auditor's opinion the EI Camino
Community College Didrict complied, in al
material respects, with the requirements that are
applicable to each of its major Federd programs for
the year ending June 30, 2007.
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Abstract of the Report

Standard IA: Mission

The EI Camino College misson gsaement was
revised in 2007 through a collaborative effort
involving representative faculty, staff, students, and
adminigrators from the man campus and the
Compton Educational Center (CEC). The mission
datement aong with the statement of values,
philosophy statement, guiding principles, and
drategic initiatives appropriatdy reflect the purpose
of the collage, its intended student population, and
our commitment to student learning.

Standard I B: Improving Ingitutional
Effectiveness

Sincethe last self study the college has experienced a
dramatic reduction in the number of personnd
serving in the Office of Inditutiona Research. The
college has been gradudly building up the office
over the past three years to more fully track
ingtitutional  effectiveness.  Ingtitutional Research
assesses and produces annua and semester-based
reports and surveys to inform college congtituents of
sudent learning progress from the college leve
down to depatments. The research based
information is used to support program reviews,
department plans, enrollment management plans, and
decison-making activities. Data collection and
evauatiion also occurs outsde of inditutiona
research a the course and program level through
student learning outcomes.

Standard I1A: Ingructional Programs

El Camino College offers high quality course
offerings that meet the transfer, career and technical,
persona devdopment, basic skills, and industry
needs of the community. Programs are offered in
person and online in topics that cover generd
education and transfer patterns to Cdifornia
universties as well as traditional skill building
courses. Offerings include traditiona and emerging
programs.

Progran reviews ae conducted with the
recommendations placed into the college s planning
software (plan builder). Curriculum is assessed and
revised to meet Title 5 requirements on a regular
basis. New courses and updated courses go through a
thorough curriculum review process before being
approved by the Board of Trustees. SLOs are an

additional assessment tool to guarantee the quality of
the ingructiond offerings at the college. The college
is in the development stage of the SL.O/Assessment
program and has accomplished agreat deal in the last
two years, however the college has more to do.

Standard |11B: Student Support Services

The college serves a diverse sudent body at both the
main campus and the Center as can be seen in the
college s Fact Book. The college and Center are both
designated as Higpanic Serving Ingitutions and the
Center is a Predominately Black Ingtitution. The 25
dudent services programs (SSTARS - Student
Success Transfer And Retention Services) are all
consgent with the misson datement and are
designed to meet student academic and persona
needs. The college is an open access inditution that
focuses on dudent success throughout al 25
programs. Almogt dl student services programs have
completed program reviews and has created at |east
one SLO in the effort to improve student programs.

Standard I1C: Library and Learning Support
Services

The Library and Learning Resources Center plays a
critica role supporting ingructional programs. The
library subscribes to approximately 35 eectronic
databases to augment the conventionad library
holdings. Located in the center of campus the
Learning Resources Center is the primary location
for students to receive tutoring services in transfer
and developmental courses. The library is dso a
magjor cultural center on campus and hodts a variety
of programs and exhibits throughout the year to
enrich  campus life In summer 2008 the
Library/Learning Resources Center will be expanded
to include anew 15,000 sguare foot addition.

The Compton Center has anew library and Learning
Resources Center that is unoccupied at this time due
to congdruction defects that will be resolved in the
next 14 months. Once completed this will be the
newest building at the Compton Center.

Standard I11A: Human Resour ces

The inditution employs qudified personnel and all
personnel are treated equitably. The college is
committed to employing and supporting people from
diverse backgrounds. The college regularly evaluates
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its hiring processes to ensure that hiring pools are
diverse, qudified, and meets the minimum
gualifications for hiring. The Human Resources
Department is adequately staffed with specidists, an
Assstant Director, and a Vice Presdent. Human
Resources provides afull range of servicesincluding
gaff and professona devedopment for al
employees. All hiring is effectively coordinated
through the Human Resources Department.

Standard 111B: Physical Resour ces

The college enralls 25,000 studentsin fall and spring
at the main campus and 3,800 students in each term
at the Compton Center. In 2002, the District passed a
general obligation bond measure to support a 15
year, $460 million construction program guided by
the educationd magter plan and facilities master
plan. In Spring 2008, the college completed the
congruction of an 80,000 square foot Humanities
building and in summer 2008, a 15,000 square foot
addition to the Learning Resources Center will be
completed.

The Compton Center has a $120 million genera
obligation bond and recently succeeded in obtaining
commitments from the State bond in the amount of
$44 million to modernize the campus. It is estimated
that the Center will need an additional $150 million
to compl ete the modernization of the campus.

Standard I11C: Technology Resour ces

The Information Technology Services Department
oversees the administrative and academic computing
programs and is responsible for maintenance and
programming of the college information system and
networks. The college Technology Plan serves asthe
blueprint for al major equipment acquisition and
deployment into the administrative and academic
programs. The college currently has 42 <udent
computing laboratories, and all faculty are assigned
laptop computers. The college has approximatey
200 classooms that include smart classroom
technology.

Standard 111D: Financial Resources

The financid status of the District is sound. The
budget is sufficient to support student learning
programs and services. The budget development
process is a collegial process that dlows for
consultation at various levels resulting in a tentative
and fina budget for Board of Trustees adoption. El
Camino College has assumed the primary
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responsibility for the development of the budget at
the Compton Center. This includes working with the
Center’'s Budget and Planning Committee to
grengthen the role of collegia consultation in budget
and planning devel opment.

Standard I VA: Decison-Making and Processes

The college has a strong commitment to supporting
an environment conducive to collegia consultation.
The magor consultation committee is the College
Council, followed by the Planning and Budgeting
Committee and the Facilities Steering Committee.
Other danding committees are made up of
representatives of students, faculty, classified saff,
and administration. The college has clear policies
and practices for the devedlopment and revison of
Board policies and procedures. The college attempts
through the Preddent's newdetter and other
communications to keep the internal and externa
community informed about the status of the college.
All committee meetings with agendas and minutes
are public and are available on the college webste.

Standard 1VB: Board and Adminigtrative
Organization

The Board of Trustees provides effective |eadership
to the college. The Board is responsible for policies
that ensure qudity, integrity, and strong ingructional
and student support programs. The Boad is
primarily responsible for the sdection and
supervison of the chief executive officer
(Superintendent/President). Board agendas are public
and include an opportunity for public comment on
any matter, consent agenda items and non-consent
agenda items. The Board of Trugtees is regponsble
for maintaining the fisca stability of the District and
ensuring  effective  management by  the
Superintendent/President of the college.

The Compton Educational Center is under the
auspices of EI Camino College but the Compton
Community College Didricts exids as an
independent authority under the leadership of the a
Specid Trustee appointed by the CCC Chancdlor.
The Superintendent/Presdent has management
control over al aspects of the Compton Educationa
Center and coordinates with the Specid Trustee to
ensure the effective operation of student ingtructional
and support programs.



Organization of the Self Study

Sdf Study Executive Committee

Francisco Arce - Accreditation Liaison Officer (Vice
Presdent - Academic Affairs)

Arvid Spor - Accreditation Self Study Co-chair
(Dean - Enrollment Services)

Susan Dever - Accreditation Self Study Co-chair
(Faculty - Learning Resources Center)

Luukia Smith (President - El Camino Classified
Employees)

Sdf Study Steering Committee
Francisco Arce (Adminigrator)
Susan Dever (Faculty, Co-chair)
Matt Ebiner (Faculty)

Robert Gann (Adminigtrator)

Donad Goldberg (Administrator)
Irene Graff (Administrator)

Alice Grigsby (Adminigtrator)

Peter Marcoux (Faculty)

Jeff Marsee (Adminigtrator)

James Noyes (Faculty)

Barbara Perez (Administrator)
Stephanie Rodriguez (Administrator)
Luukia Smith (Staff)

Arvid Spor (Adminigrator, Co-chair)
Claudia Striepe (Faculty)

Lori Suekawa (Faculty)

Evelyn Uyemura (Faculty)

David Vil (Faculty)

John Wagstaff (Adminigtrator)

Standard | A/B: Ingitutional Misson and
Effectiveness

Co-chairs

Irene Graff (Administrator)

Peter Marcoux (Faculty)

Committee Members

Martha Aaron (Classified)

Rebecca (Loya) Bergman (Faculty)
Arthur Flemming (Faculty)

Ann Garten (Administrator)

David Mc Patchdl (Faculty)
Quajuana Miller (Classified)

Julian Peters (Student)

Standard I1A: Student L earning Programs and
Services

Ingructional Programs

Co-Chairs

Donad Goldberg (Administrator)

Evelyn Uyemura (Faculty)

Committee Members
Carolee Casper (Classfied)
Kate Callins (Classfied)
Suzanne Gates (Faculty)
Jesse Gadamez (Student)
Randy Harris (Faculty)
Jeanette Magee (Adminigtrator)
Danielle Marquez (Student)
Kevin O'Brien (Faculty)
Jenny Simon (Faculty)
Howard Story (Faculty)
Rosemary Swade (Faculty)
Pieter J. Van Nid (Faculty)

Standard 11B: Student L earning Programsand
Services

Student Support Services

Co-Chairs

Stephanie Rodriguez (Administrator)

Lori Suekawa (Faculty)

Committee Members

Keith Curry (Administrator)
Sean Eggers (Student)

Maria Elena Dominguez (Classified)
Victoria Martinez (Faculty)
Brian Matson (Student)

David Muriyama (Faculty)
Esperanza Nieto (Administrator)
Jeanie Nishime (Administrator)
Dipte Patel (Administrator)

Ella Stewart (Faculty)

Standard I1C: Student L earning Programs and
Services

Library and L earning Support Services
Co-Chairs

Alice Grigsby (Adminigtrator )

Claudia Striepe (Faculty)
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Committee Members

Umera Ameen (Student)

Lynn Clemons (Classified)
Mattie Eskridge (Confidential)
WilmaHairgton (Classified)

Ed Martinez (Faculty)

Gloria Miranda (Administrator)
Edtina Pratt (Faculty)

Eleanor Sonido (Faculty)
HongVy Tran (Student)

Standard |11 A: Resources
Human Resour ces

Chair

Barbara Perez (Administrator )

Committee Members

Steve Cocca (Faculty)

Momi Elliott (Classified)

Jm Hilgeman (Classified)
Ddia Juarez (Faculty)

Joseph Lewis (Classified)
Roxanne McCoy (Classified)
Julieta Ortiz (Classified)

Luis Ramirez (Student)

Allene Quarles (Administrator)
Rachelle Sasser (Administrator)
Chelvi Subramaniam (Faculty)

Standard 111B: Resources
Physical Resources
Co-Chairs

Bob Gann (Adminigtrator)
Matt Ebiner (Faculty)

Committee Members

Laurie Dawdy (Classfied)
Chris Halligan (Faculty)
Brittney Hewitt (Student)

Bruce Hoerning (Adminigtrator)
Debbie Johnston (Classified)
Tom Lew (Adminigrator)
Patricia Servin (Student)
Angela Simon (Faculty)

Standard 111C: Resources
Technology Resources
Co-Chairs

Dr. James Noyes (Faculty)

Mr. John Wagstaff (Administrator)
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Committee Members

Lisa George (Classfied)
Melanie Graves (Classified)
Bo Morton (Administrator)
Tom Norton (Faculty)

Arnel Pascua (Administrator)
Donna Post (Classified)
Virginia Rapp (Administrator)
John Ruggirello (Faculty)
Algjandro Ruiz (Student)
Rebecca Stewart (Classified)
Robert Sutton (Classified)
Satish Warrier (Administrator)

Standard |11D: Resour ces
Financial Resour ces
Co-Chairs

Jeff Marsee (Adminigtrator)
David Vakil (Faculty)

Committee Members

Ann Ashcraft (Classified)
Rocky Bonura (Administrator)
Robin Dreizler (Administrator)
Katie Gleason (Administrator)
Saad Husain (Student)

Kevin Lee (Student)

Teresa Pal os (Faculty)

Lillian Sapp (Classified)

Gary Turner (Classfied)

Standard 1V-A/B: L eadership and Governance
Decison-Making Rolesand Processes

Board and Adminigtrative Organization
Co-Chairs

Francisco Arce (Adminigrator)

Luukia Smith (Classfied)

Committee Members

Ashley Bachmann (Student)
Sue Dowden (Faculty)
Kahea Kamahele (Classified)
Leo Middleton (Adminigtrator)
Rodney Murray (Faculty)
Lucy Nelson (Classified)
David Norde (Student)

Saul Panski (Faculty)

Renard Smith (Student)
Harold Tyler (Administrator)
Chris Wdls (Faculty)
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Accreditation Timeine

Time Period Activity

Spring 2006 Co-chairsmeet with VP-AA, Presidents of Academic Senate and ECCE to
field names of potentiad committee members

Fdl 2006 Co-chairs chosen for Accreditation

Sept/Oct 2006 Invite co-chairs and committee members for each sandard

September 21, 2006 Accreditation Standards Training — Rio Hondo College

October 19, 2006 Steering Committee training meeting

October 26, 2006 Accreditation Committee training meeting

December 1, 2006 Committee progress update

Jan/Feb 2007 ACCJIC ditevist regarding Substantive Change Report

February 1, 2007 Committee progress update

March 1, 2007 Committee progress update

April 2, 2007 Committee progress update

May 4, 2007 First draft dueto Susie and Arvid

May 21, 2007 Post 1% draft on Portal

May 29, 2007 Open Forum-CEC (4:30 — 6:00pm) campus community feedback
May 30, 2007 Open Forum-ECC (4:30 — 6:00pm) campus community feedback
May 31, 2007 Open Forum-ECC (11:00am — 12:30pm) campus community feedback
June 8, 2007 First draft comments referred to respective sandard committees
June — July 2007 Standard co-chairsincorporate 1* draft comments

August 23, 2007 Flex presentation

September 10, 2007 Comments on 2™ draft due back to standard co-chairs

September 28, 2007 Second draft due to Susie and Arvid

November 2, 2007 Post 2™ draft on Portal

November 13th and Open Forum — ECC (11:30am -1:00pm)

14th, 2007 Open Forum — CEC (12:30 — 2:00pm) and ECC (4:30 — 6:00pm)
November 30, 2007 Standard co-chairsincorporate 2™ draft comments

January 2008 Executive committee review

April 2008 Editor preparesfina draft

April 18 - May 2, 2008 | Final draft to campusesfor review and discusson

May 19, 2008 Board of Trustees—first reading

June 16, 2008 Board of Trustees- second reading projected approval

No later than mid- Publish 2008 self study and mail to accrediting commission
August 2008

October 6 - 9, 2008 Accreditation team vigt
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Organization of El Camino College

SUELINTENDUN TORESIDeNT
DRRcCTon OmMECTON
STAF & STUDENT CONNLNTY
DIVERSTY RELATIONS
| 1 | 1
VICE PRESIDENT VICE PRESIDENT rRALT VICE PREGIDENT VICE PREGOENT
ACADEMC ADMNSTRATIVE coMITToN HUMay STUDENT
AFFuRS SEMVCES/ EDUCATIONAL RESCURCEY SERVICES
ALMISTANT ASGESTANT éENYER ABIISTANT ABSETANT
SUFERRITENDENT SUPERINTENCENT SUPERNTENDENT SUPERNTENDENT
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Organization of EI Camino College

SUPERNTENDENTFRESIDENT
| |
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Organization of EI Camino College

SUPERINTENDENTFRESDENT
| |
VICE PRESIDENT, PROVOST VICE PRESIDENT,
STUDENT SERVICES) LT HUMAN RESOURCESY

ASSISTANT SUPERWNTENDENT

CONMPTON EDUCATIONAL CENTER

ASSISTANT SUFERNTENDENT

Oweddey
Admissions & Recards

Assstant Dvedtor, Advessons &

Revods

Dean, Community Advasciment

a

Dvector. CACT |

Assstont Drector, Community
Educaton & Develcpment

—I Dweciar, SNDC I
--I Director Work'orce Development I

Oreciar, WplLRC

Dwector. Indernaton sl Busness

Devv 0prmaent

—l Drecter | Iagiewood Cervter |

Drecior, Resources Development/
Crents Developerent & Manegerment

Drecter, matiubione Resessch

Executve Drecer, Fousdaton

Assetant Drector, Development
Aarusl & Aumed Grarg

Dearn. Cansaing & Sudent

Servioes

L| Drecter, EOPSCaWORKS |

Agmstant Drecior, ECPSY

1

Dean, Ervolment Services I

CoWORKS
Dvector, Sudent Dev I
Dvecior, Finence! Ad I

Ll Assstant Dvector. Fnancial Ad l
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Axwntart Diredor
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El Camino College Compton Center
Linesof Reporting, Review and Accountability

Special Trustee

Board of Trustees
El Camino College

President
El Camino College

Vice President
Administrative
Services

Provost*

Denotes contractual relationship

Compton employee “assigned”
to EI Camino College -
Compton Community
Educational Center

Vice President
Academic Affairs

Vice President
Student Services

Administrative
Dean*

- J

Dean
Academic
Programs™

Dean
Career/Technical
Programs™

Assoc. Dean
Health & Human
Services*

Dean

Student Services*




Organization of ElI Camino College

Compton Digrict Functions
(Delegated to EI Camino College)

Special Trustee

President
El Camino College

Vice President
Administrative

Services
Police & Security (Planned for
Provost (Contr_acted Spring/Summer
Service) 2008)
Dean, . . . Director,
Chief Business Officer —_ N
Human Resources Facilities Planning
. Operations*
Accounting P
Budget
Payroll
* El Camino staff “assigned” to
Compton (as of Spring 2008)
Denotes contractual relationship .
Purchasing
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Compton Digrict Functions
(Not Delegated to EI Camino)

Linesof Reporting, Review and Accountability

President
El Camino College

Special Trustee

CEO

District Function
e.g. Bond Program

District Function
e.g. Community &
Gov. Relations

— Denotes contractual relationship

District Function
e.g. Labor
Relations




Organization of ElI Camino College

El Camino College Compton Center and Compton Community College District
Linesof Reporting, Review and Accountability

Delegated Functions

NOT Delegated

Board of Trustees O Center
El Camino College
O A
) President
Special Trustee El Camino College
O A A O
I | I I |
Vice President . . . .
. - Vice President Vice President
Administrative Provost/CEQ Academic Affairs Student Services
/\  Services O O A O

Administrative

Dean

| I ——

©)

Dean

Academic Programs

Dean
Career/Technical

Programs

©)

Assoc. Dean
Health & Human

Services

@)

Dean
Student Services

CEES GIIS G GIIN G GEID CIID CGEID GIEIID CIII) GIIID GINED GIDED GIEED GEEED GEEED eEEED e e )

A

Delegated Functions

O

Functions NOT
Delagated
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Certification of Continued Compliance with

Eligibility Requirements

1. Authority

El Camino Community College District meets the
minimum conditions for community colleges under
the Cdlifornia Education Code, the Cdifornia Code
of Regulaions Title 5 Education Divison 6.
California Community Colleges, and Accrediting
Commisson for Community and Junior Colleges
(ACCJC) Standards for Accreditation. ElI Camino
Community College Didrict derives its authority to
operate, as a degree granting ingtitution, from satute
(Cdlifornia Education Code 70902). The college
meets the minimum conditions for community
colleges st forth in Title 5, Chapter 2, Subchapter 1.

The Accrediting Commisson for Community and
Junior Colleges, of the Wegern Associaion of
Schools and Colleges, an ingitutiona accrediting
body recognized by the commission on Recognition
of Pogsecondary Accreditation and the U.S.
Depatment of Education, accredited EI Camino
College.

El Camino College opened the EI Camino College
Compton Community Educationa Center in August
2006. The educationa center is the result of a
partnership with the Compton Community College
Didrict to provide educationa programs and services
to the residents of the district. This is a unique
arrangement in the State of California and the
California  Community College system. All
educational programs and services are operated
under the direction and legal auspices of EI Camino
Community College Didgrict. ElI Camino College
understands and supports the long term effort to
obtain accreditation status of the newly formed El
Camino College Compton Center into a College in
the future.

2. Misson

The EI Camino College (ECC) misson statement
was re-written in 2007 and is designed to address the
needs of the community. The misson statement was
reviewed by dl college condituencies including
representatives  from the Compton Center and
approved by the Board of Trustees.

The major change to ECC’'s mission since the last
accreditation review is the esablishment of the
educational center in the Compton Community
College Digtrict services area on the grounds of the
former Compton College. Two significant changes
to the ECC misson were made firs, a new
geographical service area that is not contiguous to
the EI Camino Community College Didrict was
added to the ECC services area, and, second, a
comprehensive educationa center was opened in
August 2006.. The addition of a new geographica
sarvice aea encompassed by the Compton
Community College Didrict resulted in a higher
concentration of limited English speaking persons
needing educational services.

The misson gatement is found in severd campus
documents, including the Educationa Master Plan
and College Catalog. The college publishesit on the
web site, increasing its public availability. ECC has
a sepaae webdgte for the ECC Compton
Community Educational Center, more commonly
known at the ECC Compton Center.

3. Governing Board

The ECC governing board and its jurisdiction has not
changed. The establishment of an educational center
in anew service area will not affect the authority of
the El Camino Community College District Board of
Trugtees. EI Camino Community College Didtrict is
governed by afive-member board. Each member is
elected for a four-year term from one of five trustee
areas that make up the college digrict in digtrict wide
elections. The Board is stable and has strong
leadership and support from the community.

The Board members do not have any employment,
family, or persona financid interests related to either
the college or the digtrict. Two current Board
members were ECC employees, however, both
retired from the didtrict severd years prior to ther
election to the Board.

At each Board meeting, held once per month, thereis
a place on the agenda for both community and staff
comment. The students have a non-voting Board
member, and the Academic Senate President reports
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to the Board on aregular basis.

The ECC governing board is independent of the
Compton Specid Trugee.  Juridiction for the
Compton Community College Digtrict remains under
the auspices of the CCC Chancellor and her authority
to appoint a Specid Trustee. The Specid Trugtee is
given the authority to assume al of the powers of the
Compton Community College Digrict Board of
Trustees. The Compton Board is sugpended, though
lately the elected board members are adlowed to
participate in the the monthly board meetings by the
Specid Trustee.

4. Chief Executive Officer

The major role and respongbility of the EI Camino
College Superintendent/President (CEO) is to serve
as the chief executive officer of the ECC Board of
Trustees to administer Board policies and provide
oversight of the Didtrict.

The Board of Trustees agppointed the
Superintendent/President after a nationwide search.
A large, broad-based committee comprised of
representatives of the campus community, student
government, and the community at large, under the
guidance of a consultant selected by the Board,
screened  al  applicants, sdected those to be
interviewed, and after interviewing, forwarded the
finaligs to the Board of Trusees for their
congderation.

On matters related to the management of the
Compton Center, the Superintendent/President and
the Compton Didgtrict Specid Trustee mutualy agree
on the appointment of the Provost/CEO of the
Compton Center and Compton Community College
Digrict. =~ Other key management and faculty
postions for the Center (faculty, staff and managers
are Compton employees) are approved by the
Superintendent/President through his participation in
the fina interview with the Provost. The Compton
Provogt reports to the Superintendent/President on
educational policies, programs, and services, and to
the Specid Trustee on fiscd, operationa, and bond
programs. The Provos coordinates with the Vice
Presdent of Academic Affars on ingructional and
academic matters, the Vice Presdent of Student
Services on dudent support services matters, the
Vice Presdent of Adminigtrative Services on fiscal,
facilities, and bond programs; and with the Vice
President of Human Resources on personnel matters.
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5. Adminigtrative Capacity

The college has a reputation for educationa
excdlence supported by its accreditation history.
This would suggest that the adminigtration is capable
of providing the adminigrative oversght necessary
to ensure tha the inditution continues to offer
quality programs. ECC has sufficient adminigtrative,
faculty, and support staff to address the needs of our
dudents and the inditution. Since opening the
Compton Center the college added three additiona
adminidratorsto assst the vice presdents.

The college has sufficient span of control to
adequately manage the Center.  The Center
management saff work closdy with the man
campus administration through direct reporting,
participation in the Council of Dean/Directors,
committees, and other joint efforts. Management
development workshops are held monthly for all
adminigrators to develop their knowledge and skills
in avariety of areas including accreditation policies
and procedures.

ECC's adminidrative services dructure and
operations were superimposed on the Compton
Center to diminate duplication of services and to
lower operational costs ~ Where necessary the
management and supervisory saff were moved to
different locationsto enhance operationa efficiency.

6. Operational Status

Students at the main campus and Center enroll in a
variety of courses that can lead to either a two-year
degree, certificate of achievement/accomplishment
in one of seventy-seven programs. The mgority of
courses are transferable, and the college dtrives to
maintain a curriculum that is both comprehensive
and ba anced.

The mogt pressng chdlenge facing EI Camino
College is the need to rapidly grow enrollment on the
main campus and a the Compton Center.
Enroliment is monitored by the Vice President of
Academic Affars in coordination with the campus
deans and the center deans. Both sites are gradually
recovering from the 2005 - 2006 enrollment decline.

7. Degrees

There is not any mgjor changes in degrees since the
last Accreditation Sef Study Report — 2002. A
Trander Studies AA/AS Degree was adopted, but
snce the Board of Governors Title 5 revisons, this
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degree was revised into a certificate program. The
Genera Studies degree was revised to meset the new
conditions of Title 5 requiring students to mgor in a
subject areawith aminimum of 18 units.

8. Educational Programs

The mgjority of El Camino Colleg€e s offeringsarein
programs that either lead to an Associate in Arts or
Associate in Science degree, as described in the
college catalog. A significant number of sudents are
enrolled in these courses. The catadog clearly
indicates whether or not the courses are degree
applicable and transferabl e to the UC and CSU.

9. Academic Credit

Academic credit is based on Title 5, Section
55002.5. A unit is the value placed on three hours of
a sudent’s time per week in pursuit of educationa
goals. Students attending El Camino College find a
wide array of degree and certificate programs in
academic and vocationa fidds. These programs
have sufficient content and length and maintain
appropriate levels of qudity and rigor for the degrees
and certificates offered.

10. Student L earning and Achievement

The EI Camino College Office of Inditutiona
Research collects and reports information about
sudent success and retention for the college, its
programs and courses, by division, department and
section.  This information is made available on the
Ingtitutiona Research and Planning webpage of the
college webste. In addition, the college uses
Cognos Data Cube Information software to archive
information. The Information Technology Services
Office generates the required MIS <udent
information data reports to the state Chancelor’s
Office.

The college matriculation policies strongly
encourage students to complete the matriculation
process darting with application, assessment,
orientation to college, and educational planning. The
college offers courses in Academic Strategies and in
Educationa and Career Planning for dl sudents.

11. General Education

The genera education curriculum promotes critical
thinking and andytica <kills, clear and precise
expression, culturd and artistic sensitivity, persona
growth, hedth, and sdf-understanding (Title 5,
Section 55806). The courses approved for genera

education have the required breadth to promote
intellectual inquiry. The quality and rigor of these
courses are congstent with the academic standards
appropriate to higher education.

12. Academic Freedom

El Camino College Board of Trustees approved
Board Policy 4030 Academic Freedom at their
August 21, 2006 meeting. The policy isavailable on
the college website.

13. Faculty

El Camino College has 333 full-time ingructors and
572 part-time faculty members. The names, degrees,
and year of hire of full-time faculty are listed in the
college catalog. While information regarding part-
time faculty is kept in the division offices, the names,
degrees, and year of hire of the part-time faculty who
have taught ten consecutive semesters are aso
published in the college catalog. The college lists
faculty responghilities in faculty handbooks and the
Agreement between the EI Camino College
Federation of Teachers and the didtrict.

The Compton Center employs 83 full-time faculty
members and very few part-time faculty members.
The EI Camino College Catalog aso lists Compton
faculty member names, degrees, and year of hire.
The Compton Federation of Teachers represents
Compton faculty members.

14. Student Services

El Camino College acknowledges the importance of
providing appropriate student support services and
sudent development programs to facilitate student
success for its diverse population on campus, at the
Center, and as much as possible to online students.

Located in the center of campus, the Student
Services Center houses a large array of services
desgned to assig dudents in achieving their
academic and vocationd gods including, but not
limited to, Admissons and Records, Counsding,
Career Center, Trandfer Center, Project Success,
Puente, Outreach and School Relations, International
Students  Program, EOP&S/CARE, Career
Placement Services, CaWORKS, Financid Aid,
Firss Year Experience, Student Development,
Veterans, and the Special Resources Center
(DSP&S). The Specid Resource Center is a modd
center, with date-of-the art facilities, to asist
students with both physica and learning disabilities.
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These programs are for the most part replicated at the
Compton Center.

Specid programs have been funded by the college
and through generd funds and grants to assst
gsudents who traditiondly have had difficulty
succeeding in college. For example, Project Success
and Puente focus on preparing underrepresented
sudents for degree completion and transfer. The
college dso provides a counsding outreach program
for local high schools students. The genera fund
supports a Firs Year Experience Program with an
emphas s on Hispanic sudents.

15. Admissons

Student information for EI Camino and Compton
sudentsis collected and stored separately. Compton
dudents are matriculated as El Camino students.
The college s admissions policies are cons stent with
its misson and conform to guidelines outlined in
gate law and digtrict policy.

16. Information and L ear ning Resour ces

To support its misson EI Camino College provides
dudents and staff with access to information and
learning resources. The Schauerman library is open
67.5 hours per week, including Saturday, with many
of the resources available off-campus through the
internet. The Library Media Technology Center,
located in the basement of the Schauerman Library,
provides sudent access to computer resources,
including peripherals such as scanners and adaptive
access tools, standard office software, and full
Internet access.  There are approximately 42
computer labs throughout the campus support the
instructional program.

The Schauerman Library aso serves as a home for
the Learning Resources Center (LRC). Emphasizing
individua learning, the LRC provides access to a
wide range of academic materids and services,
including tutorial  programs, computer-aided
instruction, and media materids. Additiona
computer-aided ingtruction labs support English,
foreign languages, fashion, and art programs, with
one lab devoted to meet the needs of vocationa
students.

The college developed a comprehensive technol ogy

plan to evauate technology needs and a process to
addressthem. The campus-networking system uses
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fiber optics to connect al magor buildings (all
classsooms, laboratories, and offices) on campus
with high-speed connections to the wide area
network.

The Center students have access to the Library and
Learning Resources Services at the main campus and
vice versa for main campus students wishing to use
smilar services a the Center. Library catalogs are
not commingled.

It isunclear at thistime if the fiber optics project was
ever completed at the Compton Center. Based on
preliminary information, there is a generd sense that
the Compton bond projects are significantly behind
schedule and, comparable to many other colleges,
will experience higher building costs than originally
projected.

17. Financial Resources

El Camino College receives funding from the State
of Cdifornia (through apportionment based on the
number of full time equivaent students), local taxes,
tuition, and income producing loca programs. The
college has successfully competed for additiona
funds and grants to support its misson and
educational programs. The college carefully tracks
and documents dl income and expenditures. ECC
maintains a minimum of five percent of the genera
fund budget as areservefor contingencies.

Funding for the Compton Community College
Didrict is separate, guaranteed for three academic
years, and will be adjused according to FTES
enrollment. The enabling legidation authorized a
gate loan for $30 million for Compton’s budget to
be stabilized over a five year period. There is a
gructural deficit in the adopted budget that is
dabilized by the state loan. El Camino College
estimates that it may take up to five years to restore
full enrollment at the Center.

18. Financial Accountability

An independent firm audits the EI Camino
Community College Digtrict on an annual bass. The
firm conducts the audit in accordance with generally
excepted auditing standards and the sandards
gpplicable to financia audits contained in the
Government Auditing Standards, issued by the
Comptroller Genera of the United States. The firm
prepares the audit for the Board of Trustees that
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notes findings, exceptions, and recommendations.
Key pesonnd implement the findings and
recommendations, as hecessary.

Compton Community College Didtrict funding is
separate from ElI Camino Community College
Didrict even though both utilize enterprise resource
planning system (Datatel — Colleague). The integrity
of each budget is kept separate by assigning different
accounting codes to each site. The Vice President of
Adminigrative Services works closdy with the
Specid Trustee and the Provost to ensure the
budgeting and accounting systems are working
correctly. The enabling legidation requires the
Compton Community College District to be
reviewed every six months by Fiscd Crises
Management Ass stance Team (FCMAT) to evaluate

progress in the five operational areas of
management: financial management; academic
achievement; personnd management; facilities

management; and governance/community relations.
The FCMAT team has digned these five areas with
ACCJXC' sfour standards.

19. Ingitutional Planning and Evaluation

El Camino College has made considerable progress
in this area since the 2002 accreditation team vist.
The Planning and Budgeting Committee (PBC), a
ganding committeg, is advisory to the President and
meets every two weeks two review and endorse
plans and the annua budget. The committee recently
created an agpplication process that requires all
gpplicants to that requires pre and post evaluation of
any plan that is funded. The PBC is chaired by the
Dean of Enrollment Services.

Planning and budgeting for the educational center
coexigs with EI Camino where appropriate. In
coordination with the Provost and the Specid
Trustee, the Vice Presdent of Adminidrative
Services enaures the Compton Community College
Digrict isadhering to the FCMAT standards.

20. Public Information

El Camino College reviews and publishes a printed
and online catadog every academic year. The college
catdog is accurate, current, and provides dl of the
information necessary for students and the public to
learn about the college. The Director of Community
Relations chairs a web oversght committee that
includes dl of the condituent groups to advise
necessary changes on the website.

21. Reationswith the Accrediting Commission

El Camino College is in compliance with al of the
Standards for Accreditation and maintains an active
and positive relationship with the Commission and
its officers. Throughout this process of evauation to
enter into the partnership, EI Camino maintained
close communication with the Presdent of the
Commisson and daff members to ensure we
proceeded correctly to understand the nature of
Compton’ s deficiencies, deadlines, agreements made
with the Commission and to seek guidance. This
relationship continues through this process of writing
the Substantive Change Report and it is expected El
Camino will continue to seek guidance as the
partnership proceeds. El Camino’slong term god is
the re-accreditation of Compton College. The
Commission will play a crucia role to asss El
Camino to reach thisgodl.
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