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Part 1.  Overview of the Program 
 
1a) Description of the Program 
Mission Statement: The Philosophy Department provides general education courses that 
prepare students to make a successful transition to the upper division when they transfer 
or to meet requirements for obtaining an Associate of Arts degree. Emphasis in all 
courses is placed on critical analysis and argument, and on exposing the student to new 
perspectives and ways of thinking.  
 
The Philosophy department curriculum provides students with the opportunity to 
cultivate the critical thinking skills required for future success in their academic career, in 
their vocation, as a citizen, and in daily life.  Our department primarily attracts and serves 
three types of students: those seeking to take classes in partial fulfillment of General 
Education and major course requirements, those seeking to prepare themselves as 
Philosophy majors to transfer to four-year institutions through training in lower-division 
courses in Philosophy, and those seeking personal enrichment.  
 
A key strength of our department is the wide variety of courses it offers. The department 
currently offers twelve courses in Philosophy: PHIL 101: Introduction to Philosophy 
(formerly PHIL 2), PHIL 103: Ethics and Society (formerly PHIL 3), PHIL 105: Critical 
Thinking and Discourse (formerly PHIL 5), PHIL 106: Introduction to Symbolic Logic 
(formerly PHIL 8), PHIL 107: Philosophy of Religion (formerly PHIL 7), PHIL 111: 
History of Ancient and Medieval Philosophy (formerly PHIL 10), PHIL 112: History of 
Modern Philosophy, PHIL 113: Contemporary Philosophy, PHIL 114: Asian Philosophy 
(formerly PHIL 14), PHIL 115: Existentialism (formerly PHIL 12), PHIL 117: Political 
Philosophy (formerly PHIL 17), and PHIL 120: Ethics, Law, and Society (formerly PHIL 
23).  PHIL 112 and 113 are new courses, replacing PHIL 11: Modern and Contemporary 
Philosophy. 
 
The Philosophy Department currently has three full-time instructors: Randy Firestone, 
Felipe Leon, and Elizabeth Shadish. We also currently have seven part-time instructors: 
Michael Critelli, Darla Fjeld, Roberto Garcia, Joseph Georges, Shahrokh Haghighi, 
Marco Llaguno, and (former full-time instructor) Joan Thureson. 
 
The composition of the full-time faculty changed in 2013 with the retirement of Professor 
Joan Thureson and the hiring of Professor Felipe Leon.  Joan Thureson continues to serve 
as a member of the department in a part-time capacity, teaching PHIL 103 (Ethics and 
Society) and PHIL 120 (Ethics, Law, and Society). 
 
It’s difficult to obtain meaningful data about the number of Philosophy majors, as many 
refrain from officially declaring themselves as such. Rough estimates indicate that the 
department currently has about three-dozen majors. The Philosophy Club is currently 
very lively and active, with regular weekly meetings of approximately 20-35 students. 
The department and the club regularly host lively and well-attended events, including 
invited speakers, and a bi-annual movie night. The department also regularly represents 
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the college off campus in a number of ways, including publications, professional 
conferences, and speaking engagements on other campuses.  
 
1b) Degrees and/or Certificates Offered 
The program offers an Associate of Arts degree in Philosophy, which requires a 
minimum of 18 units for the major. The requirements are as follows: 
 

• Core (6 units): PHIL 106; PHIL 101, 103 
• 6 units from PHIL 111, 112, 113 
• 6 units from HIST 140, 141, PHIL 105, 107, 114, 115, 120; PHIL 117 or 

POLI 7 (the latter two are equivalent) 
 
1c) Alignment With/Fulfillment of College Mission and Strategic Initiatives 
The program provides students with a solid foundation in the methods, branches, and 
history of Philosophy. This is achieved through an impressively wide variety of course 
offerings. 
 
All of our courses meet the requirements of obtaining the A.A. degree, and all are 
approved for transfer to the University of California and California State Universities. All 
offered courses fulfill CSU and IGETC transfer requirements: PHIL 105 and PHIL 106 
satisfy Area A of CSU General Education requirements and Area 1 of IGETC Course 
Requirements, and PHIL 101, 103, 107, 111, 112, 113, 114, 115, 117, and 120 satisfy 
Area C of CSU General Education Requirements and Area 3 of IGETC Course 
Requirements. 
 
1d) Status of Recommendations from Previous Review 
The previous program review for the Philosophy Department included eight 
recommendations: 
 
Recommendation #1: Improve success and retention rates, especially in Ethics, Logic, 
and Religion: This recommendation has been met, as both success and retention rates 
have improved. (More on this in Section 2.) 
 
Recommendation #2: Hire one or more tutors/supplemental instruction coaches to 
improve success and retention rates in designated philosophy core areas: This 
recommendation has been partially met. We advertised for Philosophy tutors, but failed 
to find a successful candidate for the position. However, online tutoring in Philosophy 
and logic was recently made available through the campus Etudes online content delivery 
system. We propose continuing the hiring search for campus Philosophy tutors. 
 
Recommendation #3: Hire a full-time instructor to replace Joan Thureson: This 
recommendation has been met with the hiring of Prof. Felipe Leon in 2013.  
 
Recommendation #4: Finalize work on and approval of PHIL 117: Political Philosophy 
course:  
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This recommendation has been met. The course has since been developed and listed in 
the Course Schedule. 
 
Recommendation #5: Add three classes in each of the Fall and Spring Semesters: one 
PHIL 101: Intro. to Philosophy, one PHIL 105: Critical Thinking, and one PHIL 106: 
Intro. to Symbolic Logic class. This recommendation has been met. More on this below. 
 
Recommendation #6: Add a fourth full-time faculty member if recommendation 5 is met. 
Status: This recommendation has not been met. Given that the number of Intro. to 
Philosophy, Critical Thinking, and Logic sections have increased in accordance with 
Recommendation #5, we recommend adding a fourth full-time faculty member. 
 
Recommendation #7: Consider adding a course in Feminist Philosophy. This 
recommendation has not yet been met, although deliberation among faculty on the 
proposal has begun.  (More on this below.) 
 
Recommendation #8: Consider adding 1-2 hybrid Philosophy courses: This 
recommendation is unmet, but online Philosophy course offerings have recently 
increased in quantity and frequency to meet current student demand. 
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Part 2: Analysis of Research Data   
 
2a) Head Count of Students in the Program 
From F 2010 to S 2014, the Philosophy Department had a four year enrollment average 
of 2,016. Despite a brief 5% decline in enrollments from 2010-211 to 2011-2012 (which 
was likely due to campus budget cuts), the department enjoyed an enrollment increase of 
7.18% over the four-year period, from 2,006 students in 2010-2011 to 2,150 in 2013-
2014. We are cautiously optimistic that the general upward trend in enrollment will 
continue, and as we indicate in several places in the report, efforts are underway to 
facilitate even higher enrollment rates. 
 
Below is a brief analysis of our students in terms of gender, ethnicity, age, course load, 
and education level. 
 
Gender 
The average male to female ratio in the Philosophy program from 2010-2014 was 54.2% 
male to 45.7% female. This ratio is a rough inverse of the campus ratio (2013-2014 
average: 48.5% male; 52.3% female).  
 
Over the same four year period, there has been a slight trend of more male students and 
fewer female students (2.8% increase in male students, with a matching decrease in 
female students). It is recommended that we consider adding more content from female 
philosophers and more content that reflects feminist perspectives in our existing classes 
(e.g., in our Introduction to Philosophy, Ethics and Society, and Philosophy of Religion 
courses), and to consider developing classes with special focus on feminist perspectives 
(e.g., Feminist Philosophy, Philosophy of Gender, etc.). 
 
Ethnicity 
Averaging over the four-year period, 12.6% of our students were African-American, with 
no significant trend in either direction. This is about 5% below the college average. A 
number of factors are no doubt involved here (local population and aging trends, etc.), 
but we propose considering an increase in course content that reflects African-American 
perspectives in our existing core classes (e.g., in our Introduction to Philosophy, Ethics 
and Society, and Philosophy of Religion courses), and to consider developing classes that 
focus on such perspectives (e.g., Philosophy of Race, and African Philosophy courses). 
 
Over the last four years, the percentage of Caucasian students has declined from 21.1% to 
16.7%. The average is still above the college average as of Spring 2014 (15.9%), and 
might largely reflect district population and aging trends.  
 
From 2010 to 2014, the percentage of Latino students has surged from 36.8% (297 
students) to 47.7% (463 students), which is 2.6% more than the campus percentage as of 
Spring 2014. We recommend adding more content to our core classes that reflects our 
students’ backgrounds (e.g., in our Introduction to Philosophy, Ethics and Society, and 
Philosophy of Religion courses), and perhaps to develop a class that focuses on these 
perspectives (e.g., Latin American Philosophy). 
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The percentage of Asian students has decreased approximately 5% in the last several 
years, from 20% (161) in Fall 2010 to 14.9% (145 students) in Spring 2014. As in the 
other cases discussed above, this may be due to a number of factors (broader population 
trends, etc.). As noted earlier, we have recently added an Asian Philosophy course to 
reflect Asian perspectives, and such perspectives are frequently discussed in our core 
classes (e.g., Philosophy of Religion, and Ethics and Society).  
 
Age, Courseload, and Education Level 
About 94% of our students are 29 and younger, and about 66% are 21 and younger. Also, 
about 56% of students in our program are full-time, which is about 29% above the 
campus average. Finally, about 93% of students in our program have a high school 
diploma, which is about 10% above that of the college (ECC percentage: 83.8%). 
 
Educational Goals 
The vast majority of our students who have declared their academic intentions (36.7%) 
plan to transfer to a four-year institution, which is almost 6% above the college average. 
4.3% seek to develop basic skills (college average 5.6%). Another 3.5% seek personal 
enrichment (college average 4.2%). 1.3% of our students have returned to school for 
retraining or recertification, which is about half the college average. Finally, 13.4% of 
our students are undecided (college average 16.2%). We recommend major workshops to 
help students find their academic goals and increase degree completion rates for our 
department. 
 
2b) Course Grade Distribution and (2c) Success Rates  
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Department Success Rates: 
The success rate standard for the Philosophy Department is currently set at 62.9%. We 
were pleased to find that our overall four-year department success average for the F 
2010-S 2014 period surpassed that, at 63.1%. We are pleased to see that we exceeded the 
standard.  In addition, the S 2014 success rate was 62.7%, which is 4.9% above the 
department success rate of 2009 (57.8%). Indeed, as the chart above indicates, there 
appears to have been a general upward trend for success averages throughout the four-
year period. In fact, the most recent report shows that our success rates increased yet 
again by almost 3%, to 66% in S 2015. As we’ll see below, a similar trend has occurred 
with respect to retention rates. We see these as positive results.  
 
Despite our improvement, however, the department aims to do better. The division 
success rate in Spring 2014 was 69%, which was 6.5% higher than that of the Philosophy 
department during the same semester. However, it should be noted that our success rate is 
comparable to the statewide average for Philosophy (65.18% in Spring 2014 1 ). 
Nevertheless, we aim to have success rates that more closely resemble those of the 
division as a whole. 
 
Class Success Rates: 
We now move to a more granular analysis of success rates. Course statistics are here 
broken down into three categories: courses with multiple sections per semester, courses 
with one section per semester, and distance education courses. Our multiple-section 
courses are Introduction to Philosophy (PHIL 22), Ethics & Society (PHIL 3), Critical 
Thinking (PHIL 5), Philosophy of Religion (PHIL 7), and Logic (PHIL 8). Our single-
section courses are Ancient & Medieval Philosophy (PHIL 10), History of Modern and 
Contemporary Philosophy (PHIL 11), Existentialism (PHIL 12), Asian Philosophy (PHIL 
14), and Ethics, Law, and Society (PHIL 23). Finally, we currently offer five distance 
education classes, which are online versions of a subset of our multiple-section classes 
(henceforth distinguished from the latter by adding ‘DE’ to course numbers): PHIL 2DE, 
PHIL 3DE, PHIL 5DE, PHIL 7DE, and PHIL 8DE. The three charts below provide a 
quick indication of success rate trends for each group of classes from F 2010 to S 2014: 
 
 
 
 
 
 
 
 
 
 
 
 

1 http://datamart.cccco.edu/Outcomes/Course_Ret_Success.aspx  
2 Note: Data for 14- and 16-week PHIL 2 are combined for success, retention, enrollment, and headcount 
analysis. 
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Group 1: Success Rates for Multiple-Section Philosophy Classes 

 
 

 
Group 2: Success Rates for Single-Section Classes 
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Group 3: Success Rates for Distance Education Classes 

 
 
The success rates of each group of classes are discussed below.  
 
Among our multiple-section classes, students in our Critical Thinking, Logic, and Intro to 
Philosophy sections reached or exceeded the success rate standard more than half of the 
time within the four-year period of eight semesters. Students in our 18 Critical thinking 
sections had the highest success rate average (72.4%), with a high of 88.2% (F 2010) and 
a low of 54.8% (S 2012), and exceeding the success rate seven out of eight semesters.  
Students in our 45 Introduction to Philosophy sections had the next highest average 
(66.5%), with a high of 75% (S 2012) and a low of 60.1 (S 2014), and exceeding the 
success rate standard six out of eight semesters. Students in our nine on-campus Logic 
classes had the second highest success average (66.3%), with a high of 86.4% (S 2011) 
and a low of 51.2% (F 2010), and exceeding the success rate standard 4 out of 8 
semesters.  
 
Students in our PHIL 7 and PHIL 3 sections had the lowest success rate averages among 
our multiple-section classes, trailing those in PHIL 2 by 7% to 10%, respectively.  They 
also met the success rate standard set for the department half the time or less. Students in 
our nine PHIL 7 sections had the fourth highest success rate average (59.1%), with a high 
of 72.7% (F 2013) and a low of 48.7% (S 2011), and meeting the success rate standard 
three out of eight semesters.  Finally, students in our 32 Ethics and Society sections had 
the lowest success rate average, with a high of 67.7% (S 2013) and a low of 48% (S 
2012), and meeting the success rate two out of eight semesters. 
 
Among our single-section classes, overall student success rate averages were highest in 
our PHIL 11 sections, which reached or exceeded the standard all four times it was 
offered within the four-year time frame, with a high of 81.3% (S 2013) and a low of 
66.7% (S 2012). Student success rate averages for the remaining four classes were 
considerably lower – with averages diverging from PHIL 11’s by approximately 20% to 
25%. PHIL 12 (eight sections) was the next highest (56.7%), with a high of 69.4% (S 
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2014) and a low of 40% (S 2013), and meeting the standard three out of eight semesters. 
The third highest was PHIL 23 (eight sections). Its average was 55.6%, with a high of 
78.8% (S 2011) and a low of 32% (S 2014), and meeting the standard two out of eight 
times offered within the four year time frame. Fourth highest was PHIL 14 (five 
sections). It had an average of 50.7%, with a high of 73.8% (F 2014), a low of 32.6% (F 
2010), and meeting the standard one out of the five times offered within the time frame. 
Finally, PHIL 10 (four sections) had the lowest success rate average (50.55%), with a 
high of 60% (F 2011) and a low of 28.1% (F 2010). The success rate standard wasn’t 
reached in this class in any of the four times it was offered within the time frame. 
 
Among our distance education classes, student success rate averages were highest in our 
PHIL 8 sections (71.5%). Although the data set is too small to give much weight (two 
classes over two semesters), PHIL 8 (online) reached or exceeded the standard both times 
it was offered within the four year time frame, with a high of 71.4% (F 2014) and a low 
of 65.6% (S 2012). Student success rate averages for the remaining four online classes 
were considerably lower, with averages diverging from PHIL 8’s by approximately 32-
37%. Furthermore, none of the remaining four classes met the standard in any of the 
semesters offered within the time frame. PHIL 7 (four sections) was the next highest 
(39.2%), with a high of 52.9% (S 2012) and a low of 19.4% (F 2012). Third highest was 
our online PHIL 2 class (four sections). It had an average success rate of 37.5%, with a 
high of 48.6% (S 2014) and a low of 23.7% (F 2012). Fourth highest was our online 
PHIL 3 class (three sections). Its success average was 36.3%, with a high of 37.5% (S 
2011), and a low of 35% (F 2011). PHIL 5 (two sections) had the lowest success rate 
average among our distance education classes (34.3%), with a high of 40% (F 2010), and 
a low of 28.6% (F 2011).  
 
Success Rates by Demographics: 
Over the four year period, success rate percentages ranged from 39.6% to 46.9% for our 
African-American students, 58.1% to 62.2% for our Latino students, 69.5% to 77.5% for 
our Caucasian students, and 72% to 78.8% for our Asian students. This is somewhat 
discouraging, as we would like to see more demographic homogeneity in success rates 
for our students. Our review of statistics for college level English students (see below) 
suggests one possible cause. However, it should be noted that the demographic variation 
with respect to success rates in Philosophy courses tends to follow campus trends. 
 
Male success rates declined 4.9% from 67.5% in F 2010 to 62.6% in S 2014, while 
female success rates increased 1.9% over the same period, from 61% in F 2010 to 62.9% 
in S 2014. 
 
2d) Retention Rates 
As indicated in the chart below, department retention rates enjoyed a significant general 
upward trend over the four year period: 
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As indicated in the chart, retention rate averages range from the mid-80s to the low-50s. 
The chart helps us to make rough and ready distinctions for pragmatic purposes: PHIL 
11, 5, 8, 2, and 12 (mid-to-low 80s); PHIL 8, 14 and 3, 7, and 5 (online) (high-to-low 
70s); PHIL 23, 10, 7 (online), and 2 (online) (high-to-low 60s); and PHIL 3 (online) (low 
50s). As with success averages, on-campus courses tended to have significantly higher 
retention rates than their online counterparts (again, with the exception of Logic).  With 
this overview in mind, we now move to a more granular analysis of retention rates.  
 
Five of our courses had retention rate averages in the 80s. Our PHIL 11 course had the 
highest retention rate average (84.6), with a high of 91.7 (S 2013), and a low of 80.6 (S 
2014). PHIL 5 was close behind (84.4), with a high of 97.1 (F 2010), and low of 63 (S 
2012). PHIL 8 (online) was third (82.6), with a high of 88.6 (S 2012), and a low of 75.9 
(S 2011)3. Fourth was PHIL 2 (81.9), with a high of 86.8 (F 2011), and a low of 75.9 (S 
2011). Finally, PHIL 12 (80.5), with a high of 85.4 (S 2012, F 2012), and a low of 64.4 
(S 2013). 
 
Five of our courses had retention rate averages in the 70s. Highest among these was PHIL 
8 (79.5), with a high of 97.7 (S 2011), and a low of 69.4 (F 2011). Next highest was 
PHIL 14 (74.4), with a high of 87.5 (F 2012) and a low of 62.9 (S 2011). Nearly as high 
was PHIL 3 (75.3), with a high of 86.4 (F 2013), and a low of 64.3 (S 2012). Fourth 
highest among these was PHIL 7 (73.8), with a high of 86.4 (S 2014), and a low of 64.3 
(S 2012). Lowest among these was PHIL 5 (online) (71.7), with a high of 72 (F 2010), 
and a low of 71.4 (F 2011). 
 
Four of our classes had retention rate averages in the 60s. Highest among these was PHIL 
23 (69.7), with a high of 92 (F 2013), and a low of 56 (S 2014). PHIL 10 was close 
behind (69.2), with a high of 81.8 (F 2013), and a low of 50 (F 2010). Third highest 
among these was PHIL 7 (online) (67.7), with a high of 52.8 (F 2011), and a low of 52.8 
(S 2012). Lowest among these was PHIL 2 (online) (60.3), with a high of 68.6 (S 2014), 
and a low of 47.4 (F 2010). 
 
Finally, the class with the lowest retention rate average was PHIL 3 (online) (50), which 
had a retention rate of 50% both of the two times it was offered during the four year 
period. (S 2011, F 2011).  
 
2e) Comparison of Success and Retention Rates in Face-to-Face Classes with 
Distance Education Classes 
Over the 2010-2014 period, the Philosophy Department offered five distance education 
courses: PHIL 3: Introduction to Philosophy, PHIL 3: Ethics and Society, PHIL 5: 
Critical Thinking, PHIL 7: Philosophy of Religion, and PHIL 8: Logic. As we saw above, 
success and retention rates have (for the most part) been consistently higher in our 
traditional on-campus classes. It should be noted that community college retention rates 

3 Somewhat interestingly, both the high and the low scores here occurred in the 14-week sections of PHIL 
2. 
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generally tend to be about 3-5% lower for online classes.4 However, the retention rates 
for our online Intro. to Philosophy and Ethics and Society sections aren’t quite fully 
accounted for in terms of  these general trends. We therefore propose working on raising 
retention rates for these two courses.  
 
The one exception to the generally low success rates was the distance education Logic 
course. Data for the course is scant, as it was only offered twice in the 2010-2014 period, 
but in those two cases, the success rates equaled and even surpassed their classroom 
counterparts. We are therefore cautiously optimistic that the high numbers will continue 
for this course. 
 
2f) Enrollment Statistics with Section and Seat Counts and Fill Rates 
The section fill rate average during the F 2010-S 2014 time frame was 98.35%. Fill rates 
showed a general upward trend, from 93.9% in 2010 to 97.2% in 2014. In fact, our 
department had a high point of 103.7% in 2013. These numbers and trends indicate a 
pressing need for more sections. 
 
The charts below provide a more granular picture of enrollment trends for the F 2010-S 
2014 time frame. Classes are grouped into the three categories we used in our discussion 
of success rates: multiple-section, single-section, and distance education courses, 
respectively. Capacity is set at 26 for PHIL 5, and 30 for PHIL 23, while capacity is set at 
45 for the rest. Classes in each category are discussed below. 
 
Enrollment trends for our multiple-section classes are depicted in the chart below.  
 

             Enrollment Trends: Multiple-Section Philosophy Classes 

 
 

4 Haynie, Devon. "Experts Debate Graduation Rates for Online Students.” U.S. News & World Report, 30 
Jan. 2015. Web. 29 Aug. 2015. <http%3A%2F%2Fwww.usnews.com%2Feducation%2Fonline-
education%2Farticles%2F2015%2F01%2F30%2Fexperts-debate-graduation-rates-for-online-students>. 
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The chart reveals several trends worth remarking on. First, and as mentioned above, all 
sections are consistently near or at capacity, and in some cases significantly over 
capacity.  Second, while enrollments for PHIL 3 have generally held steady, there is a 
clear upward trend in enrollments for all of the other multiple-section classes. The class 
that clearly stands out in terms of highest enrollment numbers is PHIL 2, which has 
increased from 258 to 366 over the four-year period.  
  
We now consider our Single-Section classes.  Enrollment trends for these classes are 
depicted in the chart below. 
 
                  Enrollment Trends: Single-Section Philosophy Classes 

 
 
Three things indicated by the chart bear mentioning. First, all three classes have 
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depicted in the chart below: 
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                       Enrollment Trends: Distance Education Philosophy Classes 

 
 
The chart reveals several things worthy of remark.  First, although the data is admittedly 
scant, enrollment was a bit low for our PHIL 5 distance education class, and only got 
lower.  This is not surprising, given that it is a writing-intensive course, which naturally 
requires a lot of feedback.  Unfortunately, achieving this in an online setting is very 
challenging given current technological constraints.  We propose removing the class from 
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Second, while PHIL 2, 7, and 8 enrollments have generally remained in the low-to-mid 
30s, there was a notable uptick in enrollments in PHIL 3.  Again, while the data for our 
online classes is admittedly paltry, there is at least some data indicating an upward 
demand for the class. 
 
2g) Scheduling of Courses (Day vs. Night, Days Offered, and Sequence) 
Below is a table of enrollments for the F 2010-S 2014 period, categorized by time of day 
offered:  (Scheduling data is further analyzed in Section 5 below.) 
Enrollment by Time of Day 

    Spring Term 2011 2012 2013 2014 
 Day 77.9% 81.5% 78.3% 83.8% 
 Night 14.1% 14.2% 17.9% 9.5% 
 Weekend/Unknown 8.0% 4.3% 3.8% 6.7% 
 

      2h) Related Recommendations 
 
We’ve seen that our department has made great strides in improving success rates.  Based 
on our discussion above, it’s natural to see the next step in improving success rates by 
achieving greater consistency in meeting success rate standards.  From our discussion, we 
saw that achieving consistency has been most challenging in the following classes: PHIL 
3 and 7 among our multiple-section on-campus classes, and PHIL 2, 3, 5, and 7 among 
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our online classes.  We therefore recommend focusing on improving consistency in 
success rates in these classes. Given the generally consistent trend of improvement in 
success and retention rates over the 2010-2014 period, we think it wise to stick to the 
previous set of recommendations for improving such rates:   
 

1. Have samples of prior examinations and papers accessible for student review. 
2. Strongly recommend that any student who has obtained a “D” or “F” on any test 

or paper meet with their instructor. 
3. For students having difficulty understanding the assigned readings, referral to the 

Reading Center. 
4. For students performing at an unsatisfactory level, referral to the Learning 

Resources Center. 
5. In classes that provide test study questions with the option to turn in answers to 

the professor for feedback before the test, students who have failed the preceding 
test will be required to complete and submit proposed answers prior to the next 
test.  

 
We also recommend regularly disseminating information about our success rate goals, as 
well as methods such as those listed above, to both full-time and part-time faculty 
(perhaps via email and/or flyer announcements via campus mail).  Finally, we 
recommend adding a 2nd 8-week session, as schools that offer this have high success 
rates. 
 
The following chart represents the percentage of Philosophy students at college level 
English: 
 

Philosophy Students at College Level English 

 
 
As indicated in the chart, the percentage of Philosophy students at college level English 
has fluctuated between 60% and 70% (approx.) over the last four years, and was at 65.6% 
at the end of our four-year period. Given that our overall success rate average roughly 
corresponds to English proficiency rates, it’s not implausible to surmise that the latter 
might be at least a contributing cause of the former.  We therefore propose considering a 
stronger admonition, and perhaps even a requirement, that students take English 1A prior 
to (or concurrent with) our reading and writing intensive Philosophy courses, viz., all 
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Philosophy courses besides Logic. The latter option may well not be feasible, however, as 
it may come at the cost of a significant drop in enrollments.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 18 



Part 3: Curriculum 
 
3a) Curriculum Course Review Timeline: All Philosophy courses are regularly 
reviewed every four years, well within the six-year time frame. Below is a suggested 
schedule for course review for the next four years: 
 
Spring 2016:  

1. Introduction to Logic 
2. Asian Philosophy 

 
Fall 2016: 

1. Philosophy of Religion 
2. Ancient and Medieval Philosophy 

 
Spring 2017: 

1. Introduction to Philosophy 
 
Fall 2017: 

1. Existentialism 
 
Spring 2018: 

1. Ethics, Law, and Society 
2. Ethics and Society 

 
Fall 2018: 

1. Critical Thinking and Discourse 
2. Philosophy Program SLO 

 
Spring 2019: 

1. Modern Philosophy 
2. Contemporary Philosophy 

 
Fall 2019: 

1. Program Review 
 
 
 
3b and 3c) Explanation of Course Additions and Deletions to Current Course 
Offerings   
As indicated earlier (in Section 1), the Philosophy Department recently revised our 
course numbering by adopting the three -digit system. A noteworthy revision to the 
department course offerings recently occurred, as it was deemed that there is too much 
content to cover adequately in PHIL 11: History of Modern and Contemporary 
Philosophy. A s a result, it was decided that the course be deactivated, and that its content 
be split into two new courses: PHIL 112: History of Modern Philosophy and PHIL 113: 
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Contemporary Philosophy. The modern/contemporary split begins in the Spring 2016 
semester. 
 
3d) Description of Courses and Number of Sections Offered in Distance Education.  
The department does not currently offer hybrid courses.  However, the department 
currently offers five online courses in Philosophy: PHIL 101: Introduction to Philosophy, 
PHIL 103: Ethics and Society, PHIL 105: Critical Thinking, PHIL 106: Introduction to 
Symbolic Logic, and PHIL 107: Philosophy of Religion.  
 
3e) Discussion of How Well the Courses, Degrees, or Certificates are Meeting 
Students’ Transfer or Career Training Needs 
All courses that are required for the Associate’s Degree in Philosophy are regularly 
offered every two years. There was a concern last year from CSU and UC campuses 
about the variety and quantity of topics covered in our PHIL 101 course.  However, these 
have since been resolved, and there are currently no concerns regarding program courses 
and their articulation.  

 
3f) Recommendations 
In light of our analysis in Sections 2 and 3, we recommend considering the following 
course additions and deletions: 
 

1. Consider adding a course in Latin American Philosophy. 
2. Reconsider adding a course in Feminist Philosophy/Philosophy of Gender. 
3. Consider adding course in Philosophy of Race. 
4. Remove Critical Thinking from our online offerings.  
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Part 4: Assessment and Student and Program Learning 
Outcomes (SLOs & PLOs) 

 
4a) Provide a Copy of Your Alignment Grid, which Shows How Course, Program, and 
Institutional Learning Outcomes are Aligned.  See Below. 
 

BEHAVIORAL AND SOCIAL SCIENCES 
Institutional (ILO), Program (PLO), and Course (SLO) Alignment 

Program:  Philosophy Number of Courses: 
10 

Date Updated: 
10.30.2014 

Submitted by: 
Eduardo Muñoz,  

ext.  3740 

 

ILOs 

1.  Critical Thinking 
Students apply critical, creative and analytical 
skills to identify and solve problems, analyze 

information, synthesize and evaluate ideas, and 
transform existing ideas into new forms. 

2.  Communication 
Students effectively 

communicate with and 
respond to varied 

audiences in written, 
spoken or signed, and 

artistic forms. 

3. Community and 
Personal 
Development 

Students are productive and engaged 
members of society, demonstrating 

personal responsibility, and 
community and social awareness 

through their engagement in campus 
programs and services. 

4.  Information Literacy 
Students determine an 

information need and use 
various media and formats to 
develop a research strategy 

and locate, evaluate, 
document, and use 

information to accomplish a 
specific purpose. 

Students demonstrate an 
understanding of the legal, social, 

and ethical aspects related to 
information use. 

SLO-PLO-ILO ALIGNMENT NOTES: 

Mark boxes with an ‘X’ if: SLO/PLO is a major focus or an important part  of the course/program; direct instruction or some direct instruction is 
provided; students are evaluated multiple times (and possibly in various ways) throughout the course or  are evaluated on the 
concepts once or twice within the course. 

DO NOT mark with an ‘X’ if:   SLO/PLO is a minor focus of the course/program and some instruction is given in the area but students are not formally 
evaluated on the concepts; or if the SLO/PLO is minimally or not at all part of the course/program. 

 

PLOs 

PLO to ILO 
Alignment 

(Mark with an X) 

1 2 3 4 

PLO #1  Ethical Theories 
Students who have completed the Philosophy program will be able to identify, explain, and 
evaluate the major ethical theories, and to apply them to both contemporary and practical moral 
issues. 

 
X 

   

PLO #2  Epistemological Theories 
Students who have completed the Philosophy program will be able to identify, 
explain, and evaluate the major epistemological theories, and be able to describe 
and assess how those theories impact the areas of science, ethics and 
metaphysics. 

 

X 
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SLOs 

SLO to PLO 
Alignment 

(Mark with an X) 

COURSE to 
ILO 

Alignment 
    P1 P2 P3 1 2 3 4 

PHIL 10 History of Ancient and Medieval Philosophy: SLO #1 Pre-Socratic 
Philosophers 
Students will be able to demonstrate an understanding of the various beliefs of and 
disagreements between the pre-Socratic philosophers. 

X X 
  

 
 
 
X 

   

PHIL 10 History of Ancient and Medieval Philosophy: SLO #2 Influence on Modern 
Day Philosophy 
Students will be able to demonstrate an understanding of the various beliefs and 
views of Socrates, Plato, and Aristotle, and how those beliefs influenced modern 
day philosophy. 

X X 
 

PHIL 10 History of Ancient and Medieval Philosophy: SLO #3 Major Threads of 
Medieval Philosophy 
Students will be able to show a command of the major threads of medieval philosophy, 
such as contained in the writings of Saint Thomas Aquinas, and how medieval 
philosophy was influenced by ancient Western philosophy and impacted the later 
Western philosophical traditions. 

 

X 

 

X 

 

PHIL 11 History of Modern and Contemporary Philosophy: SLO #1 Modern and 
Contemporary Philosophers 
Students will be able to demonstrate knowledge of the major Modern and Contemporary 
philosophers, and how each philosopher builds on the ideas of the philosophers who came 
before them. 

X X 
  

 
 
 
 
X 

 
 
 
 
 
X 

  

PHIL 11 History of Modern and Contemporary Philosophy: SLO #2 Departure for 
Earlier Medieval Philosophy Students will be able to demonstrate an understanding 
about how modern philosophy departs from earlier Medieval philosophy, with particular 
attention to the willingness to question past religious and other beliefs which were 
largely unquestioned in Medieval times. 

 
X 

 
X 

 

PHIL 11 History of Modern and Contemporary Philosophy: SLO # New Issues 
Students will be able to describe how modern and contemporary philosophers such as 
Hume, Nietzsche, and Sartre, present new issues that philosophy had not faced before, such 
as if there is no God then what is the meaning of life and what can be the basis of morality. 

 

X 

 

X 

 

PHIL 12 Existentialism:  SLO #1 Differentiating Humans from Other Beings 
Students will be able to demonstrate a basic knowledge of what separates the 
existentialist movement in philosophy from other philosophies, with particular attention 
to existentialist ideas as to what constitutes and differentiates a human being from other 
beings. 

   
X 

 
 
 
 
X 

   

PHIL 12 Existentialism:  SLO #2 Existentialist Perspective 
Students will be able to analyze from the existentialist perspective various philosophical 
issues, such as authenticity, the importance of the individual, a person’s relationship 
with society, the role of religion, and the meaning of life. 

  
X 

PHIL 12 Existentialism: SLO #3 Freedom and Responsibility 
Students will be able to explain the existentialist ideas of freedom and responsibility, and 
be able to assess how those ideas can impact their lives. 

   
X 

PLO #3  Meaning of Life 
Students who have completed the Philosophy program will be able to identify, explain, and 
evaluate the various arguments regarding core metaphysical issues such as free will v. 
determinism, the mind-body problem, materialism v. spiritualism and idealism, personal identity, 
the meaning of life, and whether God, souls, heaven and hell, and karma exist. 

   

X 
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SLOs 

SLO to PLO 
Alignment 
(Mark with an X) 

COURSE to 
ILO 

Alignment 
    P1 P2 P3 1 2 3 4 

PHIL 14 Asian Philosophy: SLO #1 Competing Philosophies 
Students will be able to explain the different approaches of the two major competing 
philosophies of China-Taoism and Confucianism. 

X X X 
 
 
 
 
X 

 
 
 
 
X 

  

PHIL 14 Asian Philosophy: SLO #2 Ethical and Metaphysical Ideas 
Students will be able to explain the major ethical and metaphysical ideas of the two major 
religions of India, Hinduism and Buddhism, and the ways that Buddhism departed from 
Hinduism. 

X X X 

PHIL 14 Asian Philosophy: SLO #3 Contrasting Two Asian Philosophies 
Students will be able to compare and contrast two of the philosophies/religions of Asia, with 
particular attention to how these differences will result in different lifestyles. 

   
X 

PHIL 17 IS THE SAME COURSE AS POLI 7. 
PHIL 17 Political Philosophy: SLO #1 Greek Philosophers 
In a written essay students will analyze how philosophers, from ancient Greece through 
the modern era, have considered and conceptualized a variety of ideas critical to the 
discourse of political theory. 

       

PHIL 17 Political Philosophy: SLO #2 The State 
In a written essay students will describe and assess the value of a state based on 
privilege versus one based on equality, and the apparent conflict between liberty and 
equality in a democratic state. 

   

PHIL 17 Political Philosophy: SLO #3 Social Justice 
In a written essay students will describe and analyze the different theories of the “just 
state”, and compare and contrast their ideas on political power and social justice. 

   

PHIL 2 Introduction to Philosophy: SLO #1 Epistemological Terminology 
Students will be able to demonstrate knowledge of the basic epistemological terminology 
and issues, such as the source and basis of our beliefs, empiricism v. rationalism, and the 
problem of induction. 

 
X 

  
 
 
 
X 

   

PHIL 2 Introduction to Philosophy: SLO #2 Metaphysical Concepts and Arguments 
Students will be able to demonstrate knowledge of the metaphysical concepts and arguments 
regarding such issues as free will v. determinism, the mind-body problem, and whether God 
exists. 

  
X 

PHIL 2 Introduction to Philosophy: SLO #3 Morality 
Students will be able to demonstrate knowledge of some of the basic issues and topics 
related to morality, such as justice, minority perspectives, moral objectivism vs. moral 
relativism, various ethical theories, and/or a basic understanding of how those theories can 
be applied to contemporary moral issues. 

 

X 
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SLOs 

SLO to PLO 
Alignment 

(Mark with an X) 

COURSE to 
ILO 

Alignment 
    P1 P2 P3 1 2 3 4 

PHIL 23 Ethics, Law and Society: SLO #1 Primary Moral Theories 
Students will be able to identify the primary moral theories, be able to distinguish the major 
differences between the theories, and be able to evaluate the general strengths and 
weaknesses of each theory. 

X 
   

 
 
 
 
X 

   

PHIL 23 Ethics, Law and Society: SLO #2 Major Legal Issues 
Students will be able to identify some of the major legal issues that have confronted our 
society, with particular attention to contemporary issues, and they will be able to explain the 
various competing legal theories that have been used to resolve those issues. 

 
X 

  

PHIL 23 Ethics, Law and Society: SLO #3 Analyzing Contemporary Issues 
Students will be able to critically analyze contemporary moral and legal issues by applying 
both moral and legal theories, and they will be able to recognize and critically evaluate the 
major arguments of each side, demonstrating proficiency in the construction of their own 
arguments for a position. 

 

X 

  

PHIL 3 Ethics and Society: SLO #1 Primary Moral Theories 
Students will be able to identify the primary moral theories, including Kantian duty ethics, 
Utilitarianism, and Virtue Ethics, distinguish the primary difference between the theories, 
and evaluate the strengths and weakness of each theory. 

 
X 

   
 
 
 
X 

   

PHIL 3 Ethics and Society: SLO #2 Moral Theories 
Students will be able to apply moral theories, including those of Utilitarianism, Kantian duty 
ethics, and Virtue Ethics to contemporary moral issues. 

X 
  

PHIL 3 Ethics and Society: SLO #3 Arguing Contemporary Moral Issues 
Students will be able to critically evaluate facts and arguments of both sides of contemporary 
moral issues. 

X 
  

PHIL 5 Critical Thinking and Discourse:  SLO #1 Errors in Reasoning 
Students will be able to recognize and evaluate both errors in reasoning, including the primary 
fallacies, and linguistic techniques used in statements and arguments. 

 
X 

  
 
 
 
X 

 
 
 
 
X 

  
 
 
 
X 

PHIL 5 Critical Thinking and Discourse:  SLO #2 Problems in Positions 
Students will be able to recognize and articulate problems in the positions and arguments of 
themselves and others. 

 X  

PHIL 5 Critical Thinking and Discourse:  SLO #3 Composing Arguments 
Students will be able to compose coherent and well-reasoned arguments demonstrating 
research skills, and the ability to evaluate essays, studies, and statistical data. They will be able 
to analyze various arguments, including analogical and scientific ones as well as addressing 
counterarguments to their position. 

  

X 
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SLOs 

SLO to PLO 
Alignment 

(Mark with an X) 

COURSE to 
ILO 

Alignment 
    P1 P2 P3 1 2 3 4 

PHIL 7 Philosophy of Religion: SLO #1 Distinguishing Foundations 
Students will be able to distinguish the foundations of belief in physical objects vs. 
metaphysical concepts, such as a God, souls, and heaven and hell, and how this 
understanding fosters both tolerance toward the religious beliefs of others and a deeper 
understanding of their own religious beliefs. 

 
X 

  
X 

 
 
 
 
X 

   

PHIL 7 Philosophy of Religion: SLO #2 Belief in Immortal Souls 
Students will be able to articulate the arguments for and problems regarding the beliefs in 
immortal souls, heaven and hell. 

  
X 

PHIL 7 Philosophy of Religion: SLO #3 Existence of God 
Students will be able to describe and explain the major arguments for the existence of God, 
and the primary criticisms of each argument. 

   
X 

PHIL 8 Ancient Introduction to Logic: SLO #1 Logical Structure of Arguments 
Students will recognize the logical structures of arguments, and be able to put 
arguments into forms suitable for symbolization and subsequent assessment. 

 
X 

  
 
 
 
X 

 
 
 
 
X 

  

PHIL 8 Ancient Introduction to Logic: SLO #2 Logical Strength of Arguments 
Students will be able to explain the difference between truth and the logical strength of 
argument forms, and demonstrate this knowledge through the assessment of formal 
and/or popular examples of reasoning processes. 

 
X 

 

PHIL 8 Ancient Introduction to Logic: SLO #3 Testing Symbolized Arguments 
Students will be able to test symbolized arguments for validity by using standard 
methods for propositional, categorical, and/or predicate logic evaluations. 

  
X 
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4b) Provide a Timeline for Course and Program Level SLO Assessments.  
See Below. 
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4c) State the Percent of Course and Program SLO Statements That Have 
Been Assessed.  
100% of our courses have had at least one SLO assessment over the past four-year 
period. 
 
4d) Summarize the SLO and PLO Assessment Results Over the Past Four Years 
and Describe How Those Results Led to Improved Student Learning.  Analyze and 
Describe Those Changes.  Provide Specific Examples.   
As indicated in the SLO assessment schedule above, we’re on track to both complete all 
three SLOs for each class, and to have meaningful data for tracking such improvements 
for the next program review. H owever, our department moved from one to three SLOs 
per course in Spring 2014, and most of these differ significantly from those of the 
previous single-SLO rubrics.  Furthermore, we haven’t yet completed all three SLO 
assessments for each course.  These factors prevent using the current assessment data to 
track improvement from one cycle to the next with respect to a given new SLO. 
Nevertheless, we’ve completed a significant number of assessments for the new SLOs 
since Spring 2014, and these provide data regarding improved learning within a given 
semester for a wide variety of our classes.  A summary of the data from these 
assessments follows below. 
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PHIL 102: Introduction to Philosophy (formerly Philosophy 2) 
SLO #1 Epistemological Terminology - Students will be able to demonstrate 
knowledge of the basic epistemological terminology and issues, such as the source and 
basis of our beliefs, empiricism vs. rationalism, and the problem of induction.  
 
Assessment Method: - On the first day of class, students will be given five multiple 
choice questions dealing with the area of epistemology, and those same questions will 
appear on their second test.  The results of the answers will be compared. 
 
Standard and Target for Success: The target was to get 65% correct answers on each 
question, and when considering all five questions together to also have 65% correct 
answers.  The target is not too high since the area of epistemology is the most difficult of 
the three primary areas of philosophy, and students historically perform the worst on 
these questions. 
 
Standard met? No.  The students achieved the target for success as to all six questions 
combined as they answered those correctly 68% of the time.  As to each individual 
question, three of the five met the 65% target, as they were correctly answered 71%, 74% 
and 83%.  However the students failed to meet the target for questions 1 and 4, with 
success rates of only 50% and 62%. The standard was far from met with respect to 
question 1. 
 
Action: For the first quiz, the instructor put a diagram on the board to explain the 
difference between rationalism and empiricism, but did not put on the board a chart, 
which lists the differences between the two--which they had done in the past. Next 
semester the instructor included both the diagram and the chart to see if that helps the 
students. 
 
PHIL 103: Ethics and Society (formerly Philosophy 3) 
SLO #1 Primary Moral Theories - Students will be able to identify the primary moral 
theories, including Kantian duty ethics, Utilitarianism, and Virtue Ethics, distinguish the 
primary difference between the theories, and evaluate the strengths and weaknesses of 
each theory. 
 
Exam/Test/Quiz - Six questions were posed to the students on the first day, and those 
questions later appeared on tests #1 and #2. Questions 1 and 2 pertain to SLO #1 
regarding moral theories, questions 3-5 pertain to SLO #2 regarding applying moral 
theories to specific situations, and question 6 pertains to SLO #3 regarding utilizing facts 
and assessing their relevance on moral issues. 
 
Standard and Target for Success: Overall, the target for all of the questions combined 
was for 75% correct answers on the actual test.  This is especially true for the questions 1 
and 2 on theory, and question 4, which is a very basic theory question applied to a 
situation.  It is expected that the students will demonstrate a significant improvement on 
all questions from their first day answers to their actual test answers. 
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Standard met? Yes.  On the first day the percentage of correct answers was only 35%, 
or about one-third correct, while on the actual test the questions were answered correctly 
at an 80% rate, which is four in every five.  This is an excellent improvement and shows 
that the great majority of the students are learning the material, and also meets the goal of 
75% correctly answered questions.  We might note that we would expect only 25% 
correct answers on the first day of class if none of the students were familiar with the 
material, but several of the instructor’s past Intro students were in the class and would 
have learned about Utilitarianism and Kant's Duty Ethics on a more limited basis.  The 
only question that more that one-third of the students were able to answer correctly on the 
first day was the question 1, a very basic question on Utilitarianism, where 64% correctly 
answered the question.  More students have been exposed to this moral theory than the 
other moral theories.  However, even on this question, there was significant improvement 
as a whopping 94% of students were able to answer the question correctly on the actual 
exam.  On the two pure theory questions relating to Utilitarianism and Kant's Duty 
Ethics, the students were able to get 94% and 77% correct on the actual tests, which were 
substantial increases from their pretest percentages of 64% and 33% respectively.  On the 
questions dealing with Utilitarian theory and the application of the theory (Questions 1 
and 4), the students did great on the actual tests, answering correctly 94% and 80% of the 
time. Questions 3 and 5 were the most difficult ones.  Question 5 gives a particular type 
of analysis on the issue of poverty and charity, and asks the student which theory matches 
that type of analysis.  They had to choose from four different moral theories, and 77% of 
the students answered correctly, which was excellent. The only question which less than 
77% of the students answered correctly on the actual test was question 3, which required 
a sophisticated analysis of Aristotle's ethics.  Although only 65% of the students correctly 
answered this question, the result was actually fairly good, especially when it is 
considered that on the first day only 18% of the students were able to answer this 
question correctly, which was the lowest percentage of any question, and since it was less 
than 25% is an indication that the answer is counter-intuitive.  In fact, the students 
actually showed the most improvement on this question as they went from 18% to 65%, 
or less than one in five students answering correctly to two out of three answering the 
question correctly.  On the first day, only question 1 was answered correctly over 33% of 
the time, while on the actual test only question 3 was answered correctly less than 77% of 
the time.  Overall, it indicates that the students are learning the basic theories, are able to 
apply those theories to actual situations and moral issues, and also can assess the relevant 
facts surrounding a moral issue, as demonstrated by 93% of the students correctly 
answering question 6.  On every question there was significant improvement from the 
first day. 
 
Action: The students performed quite well on the actual tests. The assessment had three 
questions on Utilitarianism, and only one on Kant's ethics and one on Aristotle's ethics.  It 
was recommended that the next assessment have more questions on Kant's Duty Ethics, 
and also possibly Aristotle's Virtue Ethics and Rawls’s Social Contract Theory.  This 
ensures that all the theories are being adequately taught. 
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SLO #2    Moral Theories - Students will be able to apply moral theories, including 
those of Utilitarianism, Kantian Duty Ethics, and Virtue Ethics to contemporary moral 
issues. 
 
Exam/Test/Quiz - At the beginning and the end of the semester, students were given a 
quiz consisting in ten true/false and multiple-choice questions.  The questions covered 
core concepts required for practical application of the major ethical theories, such as 
Utilitarianism, Kant’s Ethics, Social Contract Theory, and Virtue Ethics. 
 
Standard and Target for Success: It was expected that 80% of students will score 75% 
or above on this SLO.  
 
Standard met? Yes.  Students met the antecedent expectations. The average score on the 
first assessment was 39.6%, which, given the mixture of multiple choice and true/false 
questions, is slightly better than chance.  Score averages increased to 79.4% on the final 
assessments.  Final student averages were generally very high across virtually all 
questions, and topics. The one question were student scores significantly poor, viz., 
question 5.  Nine students answered correctly on the first test, and only 12 students 
answered it correctly on the final test.  The question focused on the similarities between 
Hobbes’ notion of The State of Nature and the modern notion of a prisoner’s dilemma.  
Changes will be made accordingly in teaching and group work to emphasize this topic. 
 
Action: Revise the question on Hobbes’ conception of the state of nature so as to 
emphasize its similarities with prisoner’s dilemmas. 
 
PHIL 107: Philosophy of Religion (formerly Philosophy 7) 
SLO #1 Distinguishing Foundations - Students will be able to distinguish the 
foundations of belief in physical objects vs. metaphysical concepts, such as a God, souls, 
and heaven and hell, and how this understanding fosters both tolerance toward the 
religious beliefs of others and a deeper understanding of their own religious beliefs. 
 
Exam/Test/Quiz - Six Multiple choice questions taken from three separate tests. 
Standard and Target for Success: It was expected that considering the six questions as 
a whole, 70% of the student answers will be correct.  As to each individual question, the  
following is the rubric: 80% or more of the students answered the questions correctly: 
Excellent. 70-80% of the students answered the question correctly: Good.  60-70% of the 
students answered the questions correctly: Fair. 50-60% of the students answered the 
question correctly: Minimally acceptable. Under 50% of the students answered the 
question correctly: Unacceptable. 
 
Standard met? Yes. The students answered correctly 68% of the time, slightly falling 
short of the goal of 70%.  As to questions 1 on Hinduism and Metaphysics, 5 on Ayer’s 
views on metaphysics, and Kierkegaard's view of what it is to be a true Christian, the 
students performed excellently, answering correctly 96%, 85%, and 83% of the time, 
respectively.  Moreover, they showed great improvement from their answers to these 
questions that were provided on the first day.  On questions 1 they improved from 59% to 

 30 



96%, on question 5 they improved from 37% to 85%, and on question 6 they improved 
from only 15% of the students answering correctly to 83% doing so.  It should be noted 
that questions 5 and 6 were taken from tests #2 and #3, while the first four questions were 
taken from the first test.  
 Questions 2, 3, and 4 were not so favorable.  The students showed must more modest 
improvement from their answers on the first day.  Question 2 showed only a 5% 
improvement from 37% to 42%, questions 3 on Buddhism's Middle Path showed 
improvement from 40% to 58%, and Question 4 on Taoism's metaphor of the uncarved 
block went from 33% of the students answering correctly on the first day to 50% 
answering correctly.  Question 2's 42% is unacceptable, while question 3 and 4's 58% and 
50% rate of correct answers was only minimally acceptable.  Students should have 
understood the concepts tested in those questions at a higher rate.  
     Overall on the first day, students answered the questions correctly 37% of the time. 
Since there were four choices for the first five questions, and five choices for the 6th 
question, if the students knew nothing then we would expect them to get the answers 
correctly only about 25% of the time.  The higher percentage can be understood by 
considering the following considerations.  First, some students in the class had the 
instructor previously and would have been taught some of these subjects in their other 
classes.  Second, some of the students may have taken other philosophy classes from 
other professors and covered these subjects.  Third, some of the students may already 
have been familiar with some of the material.  Fourth, some of the multiple choice 
options may have been easy to rule out, so as to make the ultimate choice more likely to 
be correct.  In fact, question 1 had an unusually high rate of correct answers on the first 
day of class before the subject was taught, the three wrong answers may not have been 
viewed as viable choices.  As such, the instructor will attempt to come up with more 
plausible wrong alternatives so that the students' improvement can accurately be 
measured. 
 Questions 3 and 5 were previously assessed in 2012.  In 2012, the students answered 
question 3 about Buddhism's Middle Path at a 26% rate on the first day, and at a 59% rate 
at the time of the exam.  This was identified as a question that required additional 
emphasis, and the instructor tried to do so, but the current class in 2014 ended up almost 
identically--going from 40% to 58%.  This will need to be addressed further. 
     As to question 5, in 2012 the students went from 16% correctly answering the 
question to 77%.  The 2014 class actually performed better in that 85% answered the 
question correctly.  
 The instructor has taught the class once per year for over ten years, and it was the 
instructor’s impression based on both class participation and test results, which included 
essay answers, that this class was the weakest they have ever had for this subject.  In 
order to test that theory, they went back and reviewed the answers their Intro to 
Philosophy students gave to questions 2, 3, and 4, which were on the Intro test, too.  It 
should be noted that Hinduism is covered in one day in the Intro class, and Buddhism is 
also covered in one day in the Intro class. In their Religion class they spend at least one-
and-a-half sessions on each subject, so they are covered somewhat more thoroughly.  As 
such, the instructor’s Philosophy of Religion students invariably perform better than the 
Intro students on these questions. Such was not the case this semester.  On question 4 on 
Taoism, 64% of their Intro students answered the question correctly, while only 50% of 
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the Philosophy of Religion students answered it correctly.  As to questions 2 and 3, the 
instructor’s Intro students answered correctly at 41% and 61% rates, very close to their 
Religion class rates of 42% and 58%.  However, as it is expected they would do better, 
appears that this was in fact an exceptionally weak class--as the instructor’s basic notes 
are the same for each class.  The religion class had the opportunity to explore Hinduism 
and Buddhism in greater depth, so would be expected to perform at a higher level.    
 
PHIL 106: Introduction to Symbolic Logic (formerly Philosophy 8) 
SLO #1    Logical Structure of Arguments - Students will recognize the logical 
structures of arguments, and be able to put arguments into forms suitable for 
symbolization and subsequent assessment. 
 
Exam/Test/Quiz - At the beginning of the semester and then at the end, students are 
given five problems.  In each, the student is to translate arguments in ordinary English 
into the formal language of the sentential calculus, and then to carry out a formal 
derivation of the conclusion using the inference and replacement rules of the sentential 
calculus. 
 
Standard and Target for Success:  It was expected that 80% of students would average 
75% or above on this SLO. 
 
Standard met? Yes. Students slightly exceeded original expectations.  The average score 
on the first SLO was 37.1%, but the average score increased to 76.9%.  Students found 
the third problem most difficult, especially the first step of translating the argument into 
the formal language of the sentential calculus (avg. 13.7 out of 20 pts).  The instructor 
suspected this was due to its involving multiple embedded conditionals.  The instructor 
thinks it’s important for students to have a solid enough grasp of translation techniques to 
handle such problems, and thus does not plan to change the question.  Rather, they plan 
to spend more time teaching techniques geared toward handling embedded logical 
operators, such as those illustrated in the problem at issue. 
 
Action:  Spend more time discussing translation techniques for sentences with multiple 
embedded logical operators. 
 
PHIL 11: History of Modern and Contemporary Philosophy (now Philosophy 112: 
History of Modern Philosophy and Philosophy 113: Contemporary Philosophy) 
SLO #1 Modern and Contemporary Philosophers - Students will be able to 
demonstrate knowledge of the major Modern and Contemporary philosophers, and how 
each philosopher builds on the ideas of the philosophers who came before them. 
 
Exam/Test/Quiz - Six written multiple choice questions were asked on the first day, and 
these same questions will be asked on either test #1 or test #3. The three multiple choice 
questions which appeared on test #1 which cover the period known as Modern 
Philosophy (roughly 1600-1800 A.D.), and the three multiple choice questions which 
appeared on test #3 will covered Contemporary Philosophy (roughly 1800-present). Each 
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question addressed the philosophy of a different philosopher, so there were questions 
dealing with six different philosophers. 
 
Standard and Target for Success: As to each question, students should answer 
correctly at a 65% rate, and all six questions considered together should be answered 
correctly at a 75% rate. 
 
Standard met? Yes.  As to all six questions considered together, they were answered 
correctly at a 76% rate, which meets the target. Of the six questions, five of them met or 
exceeded the goal of 65% correct answers; only question 2 fell short, but it was very 
close to meeting the target as that question was answered correctly 63% of the time, a 
mere 2% below the target.  Overall, the target standard was substantially met.   
 
Action:  This course has been discontinued in its present form, as it is being broken into 
two separate courses--Modern Philosophy and Contemporary Philosophy.  The instructor 
will take over teaching Contemporary Philosophy.  The students did not demonstrate any 
problems in this area.  Professor Felipe Leon will be teaching Modern Philosophy, and 
the instructor will let him know the difficulty students have had about Kant's idea of 
"things in themselves" and additionally encourage him to emphasize that Hume's 
epistemological view of metaphysical claims is to be clearly differentiated from his view 
about other types of claims. 
 
PHIL 114: Asian Philosophy (formerly Philosophy 14) 
SLO #1 Competing Philosophies - Students will be able to explain the different 
approaches of the two major competing philosophies of China-Taoism and 
Confucianism. 
 
Essay/Written Assignment - Students will be given a pre- and post-test.  They will write 
an essay covering the following:  
 
1. What are the main (general) characteristics of Asian Philosophy? 
2. How do the different schools of Buddhism - Theravada, Mahayana and Yogacara – 
differ?  Describe two points that would make these differences clear and specific. 
3. Explain two ways that Confucian and Taoistic Chinese philosophies differ – and say 
why the two might co-exist despite these differences. 
 
Standard and Target for Success: The Rubric is based on the following standards 
5 = Good understanding of the concepts addressed by the questions 
3 = adequate understanding of the concepts addressed by the questions 
1 = little understanding of the concepts addressed by the questions 
It is expected that  70% of students will score a 3 or above on the rubric for each of the 
questions. 
 
Standard met? Yes.  Students were generally successful in their progress through the 
course. In particular, students absorbed the concepts addressed in questions 2 and 3 
particularly well, as none were at the level of “little understanding” of the concepts 
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involved.  However, for question 1, about the general characteristics of Asian philosophy, 
more students did not demonstrate an understanding of what the diverse philosophies of 
India, China and Japan still shared in common.  The instructor conjectures they assumed 
too much in terms of students' ability to integrate and synthesize such periodic comments 
into a systemic understanding of Asian philosophy in general.  Although this standard 
was technically met, the instructor sees this as an area of focus for future classes. 
 
Action:  Create a handout and spend a week presenting general Asian philosophy to the 
class.  This was done in the beginning of the semester and the instructor referred back to 
it throughout the semester.    
 
PHIL 115: Existentialism (formerly Philosophy 12) 
SLO #1 Differentiating Humans from Other Beings - Students will be able to 
demonstrate a basic knowledge of what separates the existentialist movement in 
philosophy from other philosophies, with particular attention to existentialist ideas as to 
what constitutes and differentiates a human being from other beings. 
 
Exam/Test/Quiz - Two questions, specific to this SLO, were embedded in the quiz: 
question 4 asked students to identify the nature of human reality.  
Question 15 asked students to identify Sartre’s basic understanding of existentialism as a 
philosophy. 
 
Standard met? No.  In relation to question 4, the student's scores improved from 60% to 
90% from the pretest to the post-test.  This can be attributed to class time spent clarifying 
the concepts.  In relation to question 15, student scores improved only from 10% to 60% 
from the pretest to the post-test.  Although this was an improvement, the percentage was 
still below the standard.  The answers for question 15 were all over the map, 
demonstrating that students did not understand Sartre's basic understanding of 
existentialism as a philosophy. 
 
Action:  Develop a small group activity during which students explain what in Sartre's 
philosophy is associated with pessimism, atheism, or resignation in order to weed out the 
concepts that are not part of the philosophy.  Review the answers in class and discuss.   
 
PHIL 120: Ethics, Law, and Society (formerly Philosophy 23) 
SLO #1 Primary Moral Theories - Students will be able to identify the primary moral 
theories, be able to distinguish the major differences between the theories, and be able to 
evaluate the general strengths and weaknesses of each theory. 
 
Case Study - Moral Theories presented: Hobbes, Cicero, Aquinas, Mill, and Kant 
 
At the beginning of each semester every student is given a dilemma they are to analyze in 
relation to moral values, political ideologies and theories as to how this position instructs. 
Their essays are returned to them at the end of the semester and they are asked to include 
what they had written on the first day.  The rewrite should include an extensive 
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presentation of the theories they alluded to in the initial essay and their strengths and 
weaknesses. 
 
Standard and Target for Success:  The rewrite of the students original paper should 
exhibit extensive improvement in comprehension of the philosophical theories they 
initially referred to in an oblique fashion.  They should be comfortable reorganizing the 
differences and similarities among the moral theories they have studied throughout the 
semester. For example they should be able to identify and analyze the differences and 
similarities between consequentialist moral theories and deontological moral theories and 
their relationship to political ideologies.  Their essay must also include an evaluation of 
the strengths and weakness of the theories under consideration.  It is expected that 70% of 
students will score 75% or above on the SLO. 
 
Standard met? No. The success rate on presentation of the moral theories were close to 
the expectation of 70% of the students scoring above average and average on the ability 
to present the theories. However, their comprehension and ability to evaluate the 
respective strengths and weaknesses of the moral theories was only 55%. The students 
who were not enrolled in the Honors program consistently performed below those 
students in the Honor Transfer Program. This particular semester there was a large 
population of the non-honors student enrolled in the class. Generally they do not have the 
required critical thinking skills as well as the writing ability to present the theories and 
critically evaluate their strengths and weaknesses. As a result the score on the SLO was 
compromised. 
 
Action: The instructor created small reviewing units combining Honor Transfer Program 
students with non-HTP students. These units are structured to provide non-HTP with the 
opportunity to acquire the academic skills that the HTP students possess in basically a 
small teaching unit. The instructor’s action was to structure these units more carefully to 
include writing assignments that will improve their critical thinking skills. They will also 
provide more take-home writing assignments that can brought into these units for 
comment and analysis.   
 
4e) Describe How you have Improved your SLO Process and Engaged in Dialogue 
about Assessment Results.  
As mentioned earlier, we moved from a one-SLO to a three-SLO assessment method in 
the Spring 2015, which afforded us the opportunity to glean more granular data about 
student learning for each class.  This was a major improvement to the SLO process. 
Furthermore, the department is currently discussing our results under the new method, 
and how we are modifying our assignments, teaching methods, and emphases to increase 
student learning.  Perhaps most importantly, we’re seeking to increase normalization of 
methods and topics across sections among full-timers, and to find ways to have our part-
time faculty to do the same in their sections.  Finally, although it is problematic to have a 
uniform set of textbooks among all faculty, we are discussing ways to increase a core set 
of readings and topics across all sections of a given class, so as to make assessment 
cycles for a given SLO to provide more meaningful, measurable data to use for 
improving learning outcomes. 
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4f) List Any Related Recommendations. 
 

1. To maximize usefulness of the SLO cycle, seek ways to increase normalization of 
test methods and topics for SLO assessment across sections among full-timers. 

2. Find ways to have our part-time faculty to do the same in their sections. 
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Part 5: Analysis of Student Feedback 
 

5a) A Copy of Any Feedback Reports Generated by Institutional Research and 
Planning.  (See Appendix) 
 
5b) Description of the Results of the Student Survey, and (5e) Implications of the 
Survey Results for the Program 
Philosophy Student Surveys for Spring 2015 were distributed for our classroom and 
online classes. 474 students from our on-campus classes participated. Online participation 
was much lower: 29.  The feedback reports from the student survey generated by 
Institutional Research and Planning are attached in the appendix. 
 
65.75% of our on-campus students reported either having completed English 1A or are 
eligible for it, thus conforming to IRP data from 2010-2014 (discussed above).  It was 
heartening (and perhaps surprising) to find the percentage to considerably higher for 
students in our online classes (96.55%), which provides at least some evidence that our 
online students are, if anything, better prepared than our on-campus students with respect 
to writing college-level essays in Philosophy.  
 
The survey indicates that the vast majority of our students have ECC as their only 
college.  Very few (4.23% on-campus; 10.34% online) reported concurrent enrollment at 
another college.  Of those that did, the colleges reported were: ECC Compton (1.27% on-
campus; 0% online), CSU Dominguez Hills (.63% on-campus; 3.45% online), LA Harbor 
(.63% on-campus; 0% online), CSU Long Beach (.63% on-campus; 0% online), Santa 
Monica (.63% on-campus; 0% online), UC Irvine (.21% on-campus; 0% online), and LA 
Southwest (0% on-campus; 3.45% online).  (1.27% of on-campus students and 3.45% of 
online students marked “other”.)  On-campus and online students were in agreement on 
two main reasons for seeking part of their college experience at another institution: (i) the 
ECC schedule conflicts with classes they need, and (ii) a class they need was not being 
offered at ECC.  
 
Perhaps not surprisingly, the vast majority of our students indicated competent and 
regular use of the core elements of modern computer technology, including the Internet 
(94.29% on-campus; 96.55% online), word processing programs (92.18% on-campus; 
96.55% online), and email (95.35% on-campus; 100% online). 100% of our online 
students reported using computers at home, while only 59.62% of on-campus students 
reported home computer use.  Notably, 27.48% (i.e., 130) of the on-campus students and 
24.14% (i.e., 7) of the online students reported using the computer labs on campus on a 
regular basis.  We are interested in further pursuing the latter point to determine whether 
our labs have adequate resources at our computer labs for doing satisfactory work in our 
classes. 
 
Feedback about student experience in our classes was overwhelmingly positive. 46.72% 
of students rated the Philosophy classes they’ve taken at ECC as excellent, and another 
29.81% ranked them as good. 8.46 rated them as average. Only .42% rated them as poor 
(14.59% didn’t respond). Furthermore, On a 5-point scale for rating how much they value 
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their class (5= very satisfied; 1= very unsatisfied), students most frequently ranked them 
at 5 in all areas asked: as part of their college learning experience (47.36%; 32.77% 
blank); as a part of increasing their current abilities at work (21.56%; 55.18% blank); as a 
part of preparing them for future work (25.37%; 55.39% blank); and as a part of their 
lives (35.94%; 50.32% blank). Finally, 44.61% said they plan on taking another 
Philosophy class (11.84% of respondents didn’t respond). We see these as positive 
results. 
 
The three most common reasons students gave for taking classes in Philosophy were to 
meet requirements for General Education (50.10%; 55.17% online), for personal 
enrichment (21.56%; 31.03% online), and to meet requirements for their major (21.35%; 
24.14% online).  These results largely conform to the expectations of the department. 
 
The four areas in which our students most frequently majored were Behavioral and Social 
Sciences (25.79%; 31.03% online), Business (14.38%; 24.14% online), Health Sciences 
(10.78%; 10.34% online), and Math/Computer Science (9.73%; 3.45% online).  The 
areas least represented by students in our classes were Fine Arts (6.55%; 6.9% online), 
Natural Sciences (5.07%; 6.9% online), and Humanities (4.65%; 13.79% online).  A 
remaining 15.43% (3.45% online) were undeclared.  
 
The high percentage of students who are undeclared suggests further opportunity for our 
department to promote and advertise our major.  It should be recalled that our department 
is already making strong efforts on this front, with a vibrant Philosophy Club that meets 
weekly during the regular academic year.  The club also represents the department in 
campus events and activities, including speaker invitations, club sign-up events, etc.  
 
The survey also included data on student satisfaction with respect to class scheduling.  
The survey used a 5-point scale, where 5=strong agreement, 4=agreement, 3=neutrality, 
2=disagreement, and 1=strong disagreement with respect to student satisfaction with 
current scheduling. Scores of 1 and 2 therefore suggest a demand for more offerings in 
the time slot in question.  The charts below therefore use these latter scores to represent 
student demand.  
 
We start with on-campus classes. The chart below indicates demand with respect to time 
of day at which classes are offered in terms of the percentage of students who answered 
with a 2 (disagree) or 1 (strongly disagree): 
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As indicated in the chart, students were most satisfied with our late morning class 
offerings.  By contrast, demand was highest for evening classes (25.16%; 119 students), 
although there was a notable demand for classes in the early morning (14%; 66 students) 
and afternoon (15%; 71 students) slots.  There thus looks to be a demand for at least two 
more sections in the evening slot, and at least one more section in each of the early 
morning and afternoon slots.  
 
Students also reported on their satisfaction of class scheduling with respect to the days of 
the week they were offered.  As above, the chart below indicates demand in terms of the 
percentage of students who answered with a 4 (disagree) or 5 (strongly disagree): 
 

 
 
As indicated in the chart, students were most satisfied with the classes that meet twice per 
week.  However, there was a significant and roughly equal demand for more classes in 
the two other categories: once per week (31.08%; 147 students), and weekends (31.5%; 
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149 students).  There thus looks to be a demand for at least two more sections each for 
classes offered in the latter two categories. 
 
Finally, students reported on their satisfaction with summer and online class offerings 
from the department: 
 

 
 
 
As indicated in the chart, on-campus students indicated strongest demand for more online 
classes (22.62%; 107 students).  However, there was a notable demand for more summer 
offerings (12.48%; 59 students).  There thus looks to be a demand for at least two more 
online sections, and at least one summer section. 
 
We now turn to course scheduling data from our surveys from our online courses.  Recall 
that our data here is scant (29 participants), and so it’s not clear how much weight it 
should be given.  Despite this, it’s interesting to note both similarities and differences 
between on-campus and online data.  
 
As before, we start with percentage data on student demand for classes in terms of time 
of day in which they are offered: 
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As indicated in the chart, students reported no disagreement with respect to our late 
morning, afternoon, or evening course offerings.  This is perhaps unsurprising (given that 
these are online students).  However, as with our on-campus students, there was a slight 
demand for more early morning course offerings (6.9%).  There is thus at least some 
corroborating evidence for an increase in course offerings in this slot. 
 
We next consider percentage data on demand for course offerings with respect to days of 
the week in which they are offered: 
 

 
 
Highest demand was for more classes that meet on weekends (10.34%) and once per 
week (6.9%), which corroborates with our data from on-campus classes on this score. 
 
Finally, we turn to percentage data on demand for online and summer course offerings: 
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As indicated in the chart above, online students indicated slight corroborating demand for 
more online course offerings, but no demand for more summer course offerings.  
 
5e) List of Related Recommendations 
Based on our analysis of the data above, we make the following recommendations: 
 
1. Add at least one section to the early morning slot. 
2. Add at least one section to the afternoon slot.  
3. Add at least two sections to the evening slot.  
4. Add at least two sections that meet one day per week.  
5. Add at least two weekend sections.  
6. Add at least two online sections. 
7. Add at least one summer section. 
8. Investigate further into the adequacy of campus computer labs for completing work in 
department classes. 
9. Add a 2nd 8-week session, as schools that offer this have high success rates. 
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Part 6: Facilities and Equipment 
 

6a) Description and Assessment of the Existing Program Facilities and Equipment:  
The Philosophy Department faculty currently utilizes classrooms in the Social Science 
Building.  The main classrooms used for instruction are in the Social Science Building: 
SOCS 117, 205, 206, 208, 209, 210, and 211. While we anticipate adding more sections, 
we currently foresee no need for classrooms beyond those currently utilized. However, in 
light of our analysis of success and retention rates, we request adding a critical thinking 
lab. Such a lab has proven successful at other institutions, such as the Logic Lab at CSU 
San Bernardino.5 The lab would also benefit Communication Studies, English, and other 
programs that fulfill Area 3.  
 
6b) List of Related Recommendations 
1. Consider adding a critical thinking lab. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5 More information on the CSUSB Logic Lab can be found at https://philosophy.csusb.edu/logicLab.html. 
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Part 7: Technology and Software 

 
The classrooms are currently furnished with whiteboards, desktop computers (with wired 
access to the internet), computer projectors and screens, audio, and DVD video 
equipment.  All computers are equipped with a standard suite of Microsoft software, 
including Word, Excel, and PowerPoint. All equipment and software is currently in 
working order.  In addition, our classrooms have access to the Etudes online course 
content delivery platform.  Finally, the campus has facilities available for developing 
online content (e.g., lecture recordings, etc.).  Aside from standard software updates (e.g., 
Microsoft PowerPoint, etc.), we have no foreseeable immediate or long-range needs 
related to technology and software.  
 
However, as noted in previous sections, we recommend and request a critical thinking 
lab, equipped with desktop computers, and software aimed at developing core 
competences in logic and critical thinking skills. 
 
List of Related Recommendations 
1. Consider adding a critical thinking lab. 
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Part 8: Staffing 
 
8a) Current Staffing 
The Philosophy Department currently has three full-time instructors: Randy Firestone, 
Felipe Leon, and Elizabeth Shadish. We also currently have seven part-time instructors: 
Michael Critelli, Darla Fjeld, Roberto Garcia, Joseph Georges, Shahrokh Haghighi, 
Marco Llaguno, and (former full-time instructor) Joan Thureson.  
 
The composition of the full-time faculty recently changed with the retirement of 
Professor Joan Thureson and the hiring of Professor Felipe Leon.  Joan Thureson 
continues to serve as a member of the department in a part-time capacity, teaching PHIL 
103 (Ethics and Society) and PHIL 120 (Ethics, Law, and Society). 
 
Our Division Dean, Dr. Gloria Miranda, plays a crucial part in our program by assisting 
in class scheduling. She ensures that the classes can meet at the times recommended by 
our program; schedules faculty to teach the classes, schedules the classes in rooms 
designated for this program.  Classified staff Beverly Knapp works with the dean in 
creating the schedule.  
 
8b) Immediate and Long-Term Staffing Needs 
As indicated in Part 1 and 2, our department has experienced an increase in our PHIL 
101, PHIL 103, PHIL 105, and PHIL 107 sections.  In addition, as seen above, the current 
ratio of full-time to part-time faculty is thus 3:10, or 30% full-time to 70% part-time.  In 
light of this, we have an immediate need of a fourth full-time faculty member. Estimated 
cost: $100,000. Furthermore, in connection with the recommendation for a critical 
thinking lab noted in Section 6, we recommend hiring tutors for the lab. Estimated cost: 
$10,000. Finally, we recommend hiring previous students who are now upper-division 
majors at universities as SI coaches. Estimated cost: $10,000. 
 
8c) List of Related Recommendations 
 

1. Hire a fourth full-time faculty member. 
2. Hire critical thinking lab tutors. 
3. Hire SI coaches. 
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Part 9: Future Direction and Vision 
 
9a) Relevant Changes Within the Academic Field 
Many major developments are afoot in just about every branch of Philosophy. Examples 
include:  
 
-Methodology: the experimental philosophy movement; recent work in the epistemology 
of modality and the nature and utility of thought experiments; the epistemology of 
rational intuitions. 
-Epistemology: The epistemology of testimony; research on pragmatic encroachment and 
the standards for knowledge and justified belief; epistemic peer disagreement. 
-Metaphysics: Recent work in metametaphysics and the nature of ontological claims and 
ontological disputes; recent work on hyperintensional analyses of essence; recent work 
on ontological grounding. 
-Ethics: interdisciplinary work on moral psychology, evolutionary psychology, and moral 
intuitions; important developments in practical reason and contractarianism. 
 
However, these developments are regularly reflected in the new editions of the relevant 
textbooks for our courses.  
 
9b) Direction, Vision, and Plan for the Future of the Program 
The ECC Philosophy Department aims to establish a reputation as the premier 
community college Philosophy program in the greater Los Angeles area.  Our aim is to 
provide courses that inspire academic rigor and excellence, are uniformly engaging, and 
which embody content that is constantly attuned to both our changing student population 
and the philosophical cutting edge.  Our department will also continue to increase its 
reputation among our transfer institutions as having the strongest student candidates to 
accept into their programs.  We will also continue to magnify our visibility and reputation 
on campus and our community through excellence in teaching, campus and community 
events, and scholarship.  In all things, we will strive to demonstrate the relevance of 
Philosophy and critical thinking to life to achieve excellence as an employer or employee, 
as a citizen, and as a person.  
 
9c) Related Recommendations 

1. Add Critical thinking lab. 
2. Hire critical thinking lab tutors. 
3. Hire SI Coaches. 
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Part 10: Prioritized Recommendations 
 
 

Recommendations Cost 
Estimate 

Strategic  
Initiatives 

1. Hire a fourth full-time faculty member. 100,000  
2. Continue the hiring search for on-campus S.I. 
coaches. 

9,200  

3. Consider adding a Critical Thinking Lab 20,000  
4. Consider hiring critical thinking lab tutors 20,000  
5. Add more content to our core classes that 
reflects our students’ backgrounds (e.g., in our 
PHIL 101, PHIL 103, and PHIL 107 courses). 

N/A  

6. Consider developing a class that focuses Latin 
American Philosophy. 

N/A  

7. Reconsider adding a course in Feminist 
Philosophy/Philosophy of Gender. 

N/A  

8. Consider adding course in Philosophy of Race. N/A  
9. Consider adding more content from female 
philosophers and more content that reflects 
feminist perspectives in our existing classes (e.g., 
in our Introduction to Philosophy, Ethics and 
Society, and Philosophy of Religion courses). 

N/A  

10. Remove Critical Thinking from our online 
offerings. 

N/A  

11. Focus on improving success rates in Ethics and 
Society and Philosophy of Religion for our 
multiple-section on-campus classes, as well as in 
our online courses (with the exception of Logic). 
Regularly disseminate information about our 
success rate goals, as well as methods such as 
those listed above, to both full-time and part-time 
faculty (perhaps via email and/or flyer 
announcements via campus mail). 

N/A  

12. Encourage, and perhaps require, that students 
take English 1A prior to (or concurrent with) our 
reading and writing intensive Philosophy courses, 
viz., all Philosophy courses besides Logic. The 
latter option may well not be feasible, however, as 
it may come at a significant drop in enrollments. 
Alternatively, require students to pass an English 
proficiency test as a prerequisite. 

N/A  

13. Encourage our Philosophy students to declare 
their major. Aim to increase number of students 
earning Associates degrees in our program, and set 
an attainable, measurable goal for future degrees. 

N/A  
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14. Add at least: one section to the early morning 
slot; one section to the afternoon slot; two sections 
to the evening slot; two sections that meet one day 
per week; two weekend sections; two online 
sections; and one summer section. 

N/A  

15. Investigate further into the adequacy of 
campus computer labs for completing work in 
department classes. 

N/A  

16. Work on raising retention rates for our online 
Intro. to Philosophy and Ethics and Society 
courses.  

N/A  
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Appendix A: Institutional Research & Planning Data Files 
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Demographic Success Characteristics         

Philosophy                 

Spring: 2011 to 2014               

         
         
 

Spring 2011 Spring 2012 Spring 2013 Spring 2014 
Ethnicity Success  N  Success  N  Success  N  Success  N  
African-American 43.0%  93  40.5%  74  39.6%  91  46.9%  130  
Amer. Ind. or Alask. Native 0.0%  X  100.0%  X  0.0%  X  100.0%  X  

Asian 72.0% 
 

161  74.6% 
 

126  78.8%  179  74.0%  150  

Latino 62.2% 
 

288  58.1% 
 

322  58.4%  399  59.9%  484  
Pacific Islander 55.6%  X  75.0%  X  42.9%  X  25.0%  X  
Two or More 58.5%  41  66.7%  45  58.3%  48  62.1%  66  
Unknown or Decline 75.6%  45  63.6%  22  69.2%  13  50.0%  X  

White 73.0% 
 

178  69.5% 
 

141  77.5%  160  75.3%  170  
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         Gender                 

M 67.5% 
 

443  63.9% 
 

427  64.5%  485  62.6%  561  

F 61.0% 
 

374  60.1% 
 

313  63.3%  409  62.9%  456  
X 100.0%  X  0.0%  X  66.7%  X  0.0%  X  

         Age Groups               
 

19 or less 65.4% 
 

301  61.2% 
 

278  65.9%  302  63.3%  368  

20 to 24 63.4% 
 

372  62.1% 
 

351  61.9%  464  61.3%  496  

25 to 49 65.2% 
 

141  66.1% 
 

109  66.4%  122  66.9%  142  
Over 49 75.0%  X  50.0%  X  77.8%  X  54.5%  X  

         X: Counts are suppressed for groups with less than 10 students.  

Shaded regions indicate groups achieving at a rate less than 80% of the reference group, respectively.  
Reference groups are White, male, and 20 to 24 years old. 
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Appendix B: Special IRP Data: English Level of Philosophy Students 
 

 

El Camino College 
Philosophy Students 
English Level 

Students at College Level English (English 1A) 

Term 
 Number of 
Philosophy 

Students 

Number of 
Philosophy Students 

in English 1A 

Percent of Philsophy 
Students at College 

Level English 
Fall 2010 806 486 60.3% 
Fall 2011 866 537 62.0% 
Fall 2012 851 553 64.9% 
Fall 2013 897 531 59.2% 

 
 
 

Term 
 Number of 
Philosophy 

Students 

Number of 
Philosophy Students 

in English 1A 

Percent of Philsophy 
Students at College 

Level English 
Spring 2011 823 561 68.2% 
Spring 2012 747 537 71.9% 
Spring 2013 851 553 64.9% 
Spring 2014 971 637 65.6% 
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Appendix C: Student Survey Data, Spring 2015 
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Appendix D: Sample Two-Year Pathways for the Philosophy Major 
 

Example 1: Associate’s Degree: Non-Transfer 
 

 
Example 2: Associate’s Degree: UCLA Transfer 

 
 
 
 
 
 
 
 

Semester One Semester Two 
Course Units Course Units 
PHIL 101 3 PHIL 106 3 
PHIL 103 3 PHIL 111 3 
General Education 9 General Education 9 
Semester Total 15 Semester Total 15 

Semester Three Semester Four 
Course Units Course Units 
PHIL 112 3 PHIL 105 3 
PHIL 107 3  
General Education 9 General Education 12 

Semester Total 15 Semester Total 15 
General Education: 39 units Major: 21 units Total: 60 
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Appendix E: Trends: Sections Taught Per Class by Semester, F 2010-S 2014 
 

 

 68 


	Students at College Level English (English 1A)

