
1  

History 105 
American Women’s History 

1607 to 1877 
Course Syllabus 

 
 

El Camino College 
Professor Maria A. Brown 
E-mail: mbrown@elcamino.edu 
Website Domain : http://www.journeytohistory.com 

 

Labor Day College Closed September 1, 2014 

Veterans Day College Closed November 11, 2014 

Thanksgiving College Closed Nov. 27 - 30, 2014 
 

Last Day to Drop with a “W” Friday, November 14, 2014. It is the student’s 
responsibility to process an official withdrawal from class. Failure to do so may result in 
a letter grade of A through F. A student may drop a class or classes within the refund 
period and add another class or classes using the fees already paid. If a student drops 
after the refund deadline, payment of fees for the classes is forfeited. Any added class 
will require additional fees. A student may drop a class before the refund deadline and 
add a class with no additional fees. If a student drops a class after the refund deadline 
in order to add the same class at a different time, date instructor, the student must 
request a lateral transfer or level transfer from both instructors. All transfers are 
processed through the Admissions Office. (Review the Add and Drop policy in the ECC 
Schedule of Classes, Fall, 2014).  It is the student’s responsibility to process an official 
withdrawal from class. Failure to do so may result in a unsatisfactory grade. 

 
ADA Statement: El Camino College is committed to providing educational 
accommodations for students with disabilities upon the timely request by the student to 
the instructor. A student with a disability, who would like to request an academic 
accommodation, is responsible for identifying herself/himself to the instructor and to the 
Special Resources Center. To make arrangements for academic accommodations, 
contact the Special Resources Center. 

 
The semester ends Friday, December 14, 2012 

 
 

This course is a chronological survey of the history of the United States to 1877 with 
special emphasis on the contributions of women to colonial society and the nation. The 
impact of social, political, economic and cultural forces on women's lives will also be 
examined.  
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Course Objectives: 
 

1. Identify and employ historical methodology to examine the role of women in the United 
States since 1877.  

2. Evaluate women’s roles in African and Native American societies in the sixteenth and 
seventeenth centuries.  

3. Assess the role of gender in the interactions between African, Native American and 
European societies in North America during the colonial era.  

4. Compare and contrast the condition of women in the Spanish, French and English 
colonial societies of North America, paying particular attention to law, family and religion.  

5. Assess the differences in colonial family patterns in the English colonies.  

6. Critique the ways in which race and ethnicity impacted women’s private and public lives 
from the colonial era through 1877.  

7. Trace the role of women in the economy from the colonial era through 1877, paying 
particular attention to agriculture, the market revolution and early industrialization.  

8. Identify and assess women’s role in the American Revolution and examine how the 
ideals of the revolution impacted gender expectations and women’s roles in society, 
including the concept of republican motherhood.  

9. Determine how the notion of patriarchy shaped the public and private lives of diverse 
women living in the United States through 1877.  

10. Evaluate the condition of women in the western frontiers of Texas, New Mexico and 
California and compare it to the condition of women in the eastern United States.  

11. Discuss the condition of enslaved women in the South and trace the evolving 
condition of enslaved women in Louisiana as the territory passed from Spain to France to 
the United States.  

12. Discuss gender expectations for middle and upper class women during the nineteenth 
century, including the domestic ideal and separate spheres.  

13. Evaluate and explain the role of women including those of diverse backgrounds in 
movements for social and political reform in the nineteenth century, paying particular 
attention to the woman’s rights movement in the 1850s.  

14. Describe the ways in which women participated in the Civil War, and determine how it 
affected their lives.  

15. Compare and contrast the role of women in the western Mormon, Spanish-speaking, 
Native American, agricultural and mining communities in the second half of the late-
nineteenth century.  
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Student Learning Outcome statement: 
Upon completion of Women and American History from the Colonial Era to 1877, 
students will be able to develop and persuasively argue a historical thesis in a written 
assignment that identifies and explains major social, economic, political and/or cultural 
historical themes or patterns in American women’s history to 1877 and apply 
appropriate historical methods to analyze and use primary and/or secondary sources as 
evidence to support the thesis.. 

 

 
COURSE REQUIREMENTS: 

A. In order to maintain an accurate count of enrollment, each student must check into 

the dated ATTENDANCE and HISTORICAL TRIVIA forum twice (two separate days) a 
week. In those visits, post your username, date and an historical tidbit (from 1600 to 

1877). 

 

B. There will be two (3) written examinations based on readings, web sites, film, and 
lecture materials. All examinations will be posted in Assignments, Test and Survey 
section (link) on the Etudes home page. Be sure to carefully follow instructions. The 
examinations are also included in the printed syllabus. 

 
C. In this course, World Wide Web sites and films will be used as historical sources. 
Students are EXPECTED to complete a critique on each the Web sites and/or films 
assigned. Each critique is to be no less than two (2) typed written pages (use either a 
size 10 or 12 font). Be sure to follow critique guidelines and directions. Critiques are 
mandatory. Each week you will be required to complete 2 to 3 web site and/or film 
critiques each week during the term. Critique assignments can be found  in the 
Assignments, Test and Survey section (link) on the Etudes home page. Your 
responses are to forwarded as an attachment. The critiques, collectively, constitute an 
examination grade and will be scored each week. 

 
 
D. Extra Credit: Extra Credit: Credit can be earned by completing eight (8) to ten (10) 
extracurricular activities during the course of the semester. Such activities include: 
attending lectures, viewing of documentaries and feature films, Web sites, 
museum/library exhibits (please include brochure for library or museum) and articles 

pertaining to the subject matter of this course. All activities must be critiqued 
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according to the guidelines specified in the critique forms provided in the student 
syllabus / handbook. Film critiques for extra credit are restricted to the History 105 film 
list. (That list you will find in this in this syllabus.) Many of the films can be found at the 
local video stores. Your responses are to forwarded as an attachment. In the Extra 
Credit section of the Assignments, Test and Survey section of Etudes. A minimum of 
eight and a maximum of ten critiques may be submitted in order to receive extra credit. 
(6 submissions= extra credit 'B'; eight submissions = extra credit 'A') All extra credit 
must be submitted December 12, 2014. 

 

REQUIRED TEXTS:  
WOMEN’S RIGHT EMERGES WITHIN THE ANTI- 
SLAVERY... 

Bulter, KINDRED 
Kornfeld, MARGARET FULLER 
DuBois THROUGH WOMEN’S EYES, Vol 1 
Alcott LITTLE WOMEN 
Reading assignments also includes to those posted in the syllabus, and 
on the History Web site 

 
Week One - Week Six 

Topics: Introduction to the course 
Defining terms 
Mary Wollstonecraft: The mother of Femininism 
The Colonial Period: Toward American Woman Hood 
The gift of Africa 
The American Revolution 

 
Reading: Defining Women’s History: 

http://www.journeytohistory.com/History_105/Readingarch.html 
Exerts: Vindication of the Rights of Woman (found on class web site) 

Placing Women in History: Definitions and Challenges 
Definitions 

Through Women’s Eyes.  Chapters 1 and 2 
KINDRED 

 
Films:  Elizabeth*, The New World*, Pocohontas*, The Salem Witch Trials*, 

Three Sovereigns for Sarah* Scarlet Letter* (Critique films that are 
marked with asterisk) 

 
Timeline Women in the Colonial Period 

http://www.journeytohistory.com/History_105/TimeLine.html 

 
Web Site: Pocahontas 

http://www.apva.org/history/pocahont.html  (Critique) 

http://www.journeytohistory.com/History_105/Readingarch.html
http://www.journeytohistory.com/History_105/TimeLine.html
http://www.apva.org/history/pocahont.html
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Colonial Williamsburg 
http://www.history.org/history/  (Critique) 

 
Colonial Women (FrontPage) 
http://www.womenfolk.com/historyofquilts/  (Critique) 

 

 
FIRST EXAMINATION:  All examinations must be typed, double-spaced in either a size 
10 or 12 letter quality font and submitted as a 10 page essay (this does not include your 
end notes and bibliography) attachment via the Etudes Assignments, Test and 
Survey section by 11:59 p.m. on October 5 , 2014.  USE A HEADER on page one of 
your essay. Be sure that your name is on all your pages. You are allowed to use 
outside sources, but if you do, all quotations or ideas that are not your own must be 
cited. ( Do not use Wikipedia as a source!) Do not use parenthetical footnotes. 
Endnotes are acceptable and a bibliography must be included. Save all your work, for 
your records, in a History 105 directory on your hard drive. 

Week Six- Week Eleven 

Topics: The Birth of a New Nation 
Women: The Moral Guardians 
Reform 
Women in the South 
Women and Transcendentalism 

 
Reading: Through Women’s Eyes.  Chapters 3 and 4 

Other assigned essays and/or documents 
 
Films: * 

Dolley Madison*, (Critique) 
Other films to be arranged later 

 
Timeline Women in the American Revolution and the New Nation Period 

http://www.journeytohistory.com/History_105/TimeLine.html 
 
Web Site: John and Abigail Adams 

http://www.pbs.org/wgbh/amex/adams/index.html 
 

Dorothea Dix 
http://www.webster.edu/~woolflm/dorotheadix.html 

 
Maria Lydia Child 
http://www.uua.org/uuhs/duub/articles/lydiamariachild.html 

http://www.history.org/history/
http://www.womenfolk.com/historyofquilts/
http://www.journeytohistory.com/History_105/TimeLine.html
http://www.pbs.org/wgbh/amex/adams/index.html
http://www.webster.edu/~woolflm/dorotheadix.html
http://www.webster.edu/~woolflm/dorotheadix.html
http://www.uua.org/uuhs/duub/articles/lydiamariachild.html
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SECOND EXAMINATION: All examinations must be typed, double-spaced in either a size 
10 or 12 letter quality font and submitted as a 10 page essay (this does not include your 
end notes and bibliography) attachment via the Etudes Assignments, Test and 
Survey section by 11:59 p.m. November 17, 2013. Each section of examination is to be 

addressed in no less than and no more than ten (10) type written pages, double – spaced in 
either a size 10 or 12 font. Be sure that your name is on your pages. USE HEADERS FOR 
EACH ONE OF YOUR PAGES. You are allowed to use outside sources, but if you do, all 
quotations or ideas that are not your own must be cited. Do not use parenthetical footnotes. 
Use endnotes and include a bibliography Be sure to attach all assigned film and web critiques 
to insure proper credit. (Make sure that your attachments are Microsoft Word documents. 
Process 2 hard copies of all your work for your records and save files in a History 105 directory 
on your hard drive.) No late papers. 

Week Twelve - Week Sixteen 

Topics: The Opening of the West 

Sisters in the City 
The Abolitionist Movement 
The Call for the Rights of Women 

 
Reading: THROUGH WOMEN’S EYES, ch. 4 and 5 

WOMEN’S RIGHT EMERGES WITHIN THE ANTI-SLAVERY... 
Declaration of Sentiments (found on class web site) 

 
Films: Films to be arranged later  * 

Tenant at Wildfell Hall*,Not for Ourselves Alone,* The Abolitionists*, 
Jezebel* (Critique) 

 
 
Web Sites  Harriet Tubman 

http://www.lkwdpl.org/wihohio/tubm-har.htm     

(Critique) 

 

Topics: The coming of the Civil War 
The Birth of Victorianism 

 
Timeline Women in the Era of Reform and the Coming of the Civil War 

http://www.journeytohistory.com/History_105/TimeLine.html 
 
Reading: Little Women 

THROUGH WOMEN’S EYES, ch. 6 
 
Films: Gone With the Wind*, Jezebel*, Little Women, The Conspirator*; 

Assassination of Abraham Lincoln* 

http://www.lkwdpl.org/wihohio/tubm-har.htm
http://www.journeytohistory.com/History_105/TimeLine.html
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Web Site:  Abraham and Mary Todd Lincoln 
http://www.pbs.org/wgbh/amex/lincolns/ 

 
 
THIRD  EXAMINATION: All examinations must be typed, double-spaced in either a size 
10 or 12 letter quality font and submitted as a 10 page essay (this does not include 
your end notes and bibliography) attachment via the Etudes Assignments, Test 
and Survey section by 11:59 p.m. on December 14, 2014.  USE A HEADER on page 
one of your essay. Be sure that your name is on all your pages. You are allowed to use 
outside sources, but if you do, all quotations or ideas that are not your own must be 
cited. ( Do not use Wikipedia as a source!) Do not use parenthetical footnotes. 
Endnotes are acceptable and a bibliography must be included. Save all your work, for 

your records, in a History 105 directory on your hard drive. 

http://www.pbs.org/wgbh/amex/lincolns/
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El Camino College 
Women’s Studies 1/ 
History 105/6 Professor Maria A. Brown 
Information Sheet 

 
Typical and Desirable Characteristic Differences 

Between Men and Women 
 
 
Men Women 
Independent Emotional 
Aggressive* Grateful 
Not excitable in minor crises* Home-oriented 
Mechanical aptitude Kind* 
Acts as leader* Cries easily* 
Self-confident Creative 
Takes a stand Understanding* 
Ambitious Considerate* 
Not easily influenced Gentile* 
Active Needs approval 
Loud Aware of others’ feelings* 
Know ways of the world Excitable in a major crisis 
Interested in sex Expresses tender feelings* 
Makes decision easily Enjoys art and music 
Doesn’t give up easily Doesn’t hide emotions 
Not timid Feelings hurt easily 
Good at sports* Helpful others 
Likes math and science Neat* 
Competitive* Religious 
Adventurous Likes children 
See self running show Warm to others 
Outgoing Need for security 
Feels superior 
Forward 

 
 
 
*gender differences are considered desirable as well as typical 
Source: Adapted from T.L. Ruble, Sex Roles, 1983 
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El Camino College 
History 105 Professor Maria A. Brown 
Examination 1 

 
“Vindication of the Rights of Woman” 

 
 
All examinations must be typed, double-spaced in either a size 10 or 12 letter quality 
font and submitted as a 10 page essay (this does not include your end notes and 
bibliography) attachment via the Etudes Assignments, Test and Survey section by 
11:59 p.m. on October 6 2014.  USE A HEADER on page one of your essay. Be sure 
that your name is on all your pages. You are allowed to use outside sources, but if you 
do, all quotations or ideas that are not your own must be cited. ( Do not use W ikipedia 
as a source!) Do not use parenthetical footnotes. Endnotes are acceptable and a 
bibliography must be included. Save all your work, for your records, in a History 105 
directory on your hard drive. 

 

Drawing from your reading, film and lecture materials essay on the following: 
 
In investigating the peopling of the New World, we have learned that three distinct 
people met on the North American mainland. The first group, long settled, welcomed 
the new comers, with some reservation, with opportunities for trade and perhaps for 
domination. The second, recently arrived from Europe, found survival difficult and the 
transplantation of life-style and values even more problematic. The third, forcibly 
removed from the continent of Africa, like their European counter part, struggled to 
adjust to the new environment and to the intense labor demanded by whites masters. In 
addition to these distinctions, each group had their own Sex-gender system (Gender 
social construct) and different notions about what constituted the ideal woman along 
with notions that reinforced stereotypes about women’s place in society. 

 
As you consider the above statement, critically evaluate how women’s roles and rights 
differed in the 16th, 17th and 18th century American Indian, Spanish, English and 
African colonial communities. Explain why these cultures came up with different answer 
to the same question of what is the appropriate work and place of women. In addition 
consider the excerpt from Mary Wollstonecraft’s Vindication of the Rights of Woman. 
What was Wollstonecraft’s intent? Does she, in her work, accomplish what she sets out 
to do? How does Wollstonecraft address the issues concerning the roles of men and 
women in North American society during the 17th and 18th centuries? As you look at 
the role of women in colonial America does her analysis apply to those experiences? In 
view of your reading on the status of women in Colonial America was her analysis 
correct? What specifically do these films, tell you about the American gender social 
construct? How would you assess the historical position of women? What were the 
political, social and economic implications of Vindication and what possible effects 
could they have had on Colonial American women? What meaning did Wollstonecraft’s 
philosophy have for women in the age of the American Revolution? Why is she 
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regarded as the “Mother” of the notion of feminism? 
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El Camino College 
History 105 Professor Maria A. Brown 
Examination 2 

 
 

Birth of Republican Motherhood 
 
 

SECOND EXAMINATION: All examinations must be typed, double-spaced in either a 
size 10 or 12 letter quality font and submitted as a 10 page essay (this does not include 
your end notes and bibliography) attachment via the Etudes Assignments, Test and 
Survey section by 11:59 p.m.  November 16, 2014. Each section of examination is to 
be addressed in no less than and no more than ten (10) type written pages, double – 
spaced in either a size 10 or 12 font. Be sure that your name is on your pages. USE 
HEADERS FOR EACH ONE OF YOUR PAGES. You are allowed to use outside 
sources, but if you do, all quotations or ideas that are not your own must be cited. Do 
not use parenthetical footnotes. Use endnotes and include a bibliography Be sure to 
attach all assigned film and web critiques to insure proper credit. (Make sure that your 
attachments are Microsoft Word documents. Process 2 hard copies of all your work for 
your records and save files in a History 105 directory on your hard drive.) No late 
papers. 

 

Drawing from your reading, film and lecture materials essay on the following: 
 

In 1781, the colonies organized themselves under the Articles of Confederation. This 
new government reflected the fears of a centralized government that resulted from the 
colonial experience with the British Crown. However, those fears were not relieved as 
the Articles of Confederation proved to be ineffective and a failure. In 1787, delegates 
met in Philadelphia to revise the Articles. At that meeting the delegates to the 
convention were confronted with the facts that the colonies were differently founded, 
had different habits of life and because of poor means of transportation were distant 
from each other. Though the Articles provided the first form of government for the 
Americans, the delegates had little experience in selfgovernment. Their knowledge of 
the law was theoretical. As patriots they had insisted on their rights as Englishmen. 
They originally thought the Articles would solve their dilemma only to discover that such 
at hand was how to make practical application out of the political theory articulated prior 
to the War of 1776. Fifty-five days later, the men who became known as the “Founding 
Fathers,” left the Philadelphia meeting with a new form of government that has existed 
to this very day. 

 

After careful consideration of the above, briefly discuss the causes of the War of 1776. 
What was the underlying theme? Was the theme articulated in the Declaration of 
Independence and subsequently the Articles of Confederation and the United States 
Constitution? How, if at all, were those issues resolved at the Constitutional 
Convention? How did the new form of government differ from the “Articles?” On what 
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concepts, i.e., ideals and/or principles was this new system based? Were the “founding 
Fathers” successful in making practical application out of the political theory articulated 
prior to the War of 1776 without serious consideration of the Woman Question? Why is 
Abigail Adams warning to “Remember the Ladies” prophetic? What did the 
Enlightenment article of faith that “ all men are created equal, that they are endowed 
with certain unalienable rights, that among these are Life, Liberty, and the pursuit of 
Happiness . . .” mean to Women during this period. Did the perceptions and role of 
women change or did society’s traditional expectations of women become greater? 
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El Camino College 

History 105 Professor Maria A. Brown 

Examination 3 
 

 
All Would Be Free 

 

EXAMINATION 3: All examinations must be typed, double-spaced in either a size 10 or 
12 letter quality font and submitted as a 10 page essay (this does not include your end 
notes and bibliography) attachment via the Etudes Assignments, Test and Survey 
section by 11:59 p.m. on December 12, 2014.  USE A HEADER on page one of your 
essay. Be sure that your name is on all your pages. You are allowed to use outside 
sources, but if you do, all quotations or ideas that are not your own must be cited. ( Do 
not use Wikipedia as a source!) Do not use parenthetical footnotes. Endnotes are 
acceptable and a bibliography must be included. Save all your work, for your records, in 
a History 105 directory on your hard drive. 

 

Drawing from your reading, film web, and lecture materials essay on the following: 
 

In accessing 19 century reform, Reverend William Mitchell, in 1835, commented th 
“This is a soul-stirring and will be so recorded in the time.” Countless reformers agreed 
and were awash with efforts to bring about change. A sisterhood of reforms 
characterized the American character and mission and in all this, women played 
important role. In fact Reverend remarked in 1836, It is to female influence and exertion 
that many of our best schemes of charity are due.” Women worked tirelessly for each of 
the reforms, inparticular the anti-slavery crusade, in attempt to create a new moral and 
ethical order. However they did so within the confines of the limits set for them by men, 
whose liberalism and willingness to accept the works of women stopped short at the 
barriers of traditions and prejudice. Women, then bent on testing the principles of liberty 
and equality, directed their attention to acquiring for themselves some of the freedom of 
opportunity they sought others. And thus the American Women’s Suffrage Movement 
was born. 

 

Who were the women reformers? What was their intent? What lessons did they learn 
through their activism? How did women begin to see themselves in relationship to 
conventional institutions in society? What other influencing factors or ideas compelled 
them to work for change in the American society? Where did they believe that change 
should take place? What was their resolve? And how was that resolve articulated? Did 
that resolve include all women in America at the time? How did their call for changes in 
society for women differ from that of Margaret Fuller? How did the society respond to 
their call for civil and political rights for women? Were there any women victories? In 
looking at reform and the impending Civil War , did the women reformers accomplish 
what they intended? If so How? If not Why not? What legacy did the reformers leave for 
future generations of Americans? 
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El Camino College 
Women Studies 1/History 105/6 
Definitions 

 

Womanist 
 
 

1. From womanish. (Opp. Of ”girlish,” i.e., frivolous, irresponsible, not serious.) A 
blackfeminist or feminist of color. From the black folk expression of mother to female 
children, ”You acting. womanish,” i.e., like a woman. Usually referring to outrageous, 
audacious, courageous or ill behavior.  Wanting to know more and in greater depth than 
is considered ”good” for one. Interested grown up doings. Acting grown up. Being grown 
up. Interchangeable with another black folk expression: ”You trying to be grown.” 
Responsible. In charge. Serious. 

 

2. Also a woman who loves other women, sexually and/or non-sexually. Appreciates 
and prefers women’s culture, women’s emotional flexibility (values tears as natural 
counter-balance of laughter), and women’s strength. Sometimes loves individual men, 
sexually and/or non-sexually. Committed to survival and wholeness of entire people, 
male and female. Not a separatist, except periodically, for health  Traditionally 
universalist, as in: ”Mama, why are we brown, pink, and yellow, and our cousins are 
white, beige and black?” Ans.: ”Well, you know the colored race is just like a flower 
garden, with every color flower represented.” Traditionally capable, as in: ”Mama, I’m 
walking to Canada and I’m taking you and a bunch of other slaves with me.” Reply” ”It 
wouldn’t be the first time.” 

 

3. Loves music. Loves dance. Loves the moon. Loves the Spirit. Loves love and food 
and roundness. Loves struggle. Loves the Folk. Loves herself. Regardless. 

 

4. Womanist is the feminist as purple to lavender. 

Feminist Theory: 

Feminism means literally ”womanism.” ” As feminists we value women, not in the 
hypocritical fashion of centuries of male-dominated cultures in which women were 
valued for the work they could produced, the price they could bring, or the services they 
could render; nor do we value women provided they behave according to some 
externally imposed set of requirements. Rather we value women in and of themselves, 
as ends m themselves, and for themselves.  As feminists we value the fact of being of 
women as highly as we value the fact of being human  We do not accept the cultural 
images o f women as incompetent, petty, irresponsible, or weak. In contrast, we affirm 
our capacities to be strong, capable, intelligent, successful, and ethical human beings. 
Many of us believe that our history and special forms of experience have set the 
conditions of making us particularly ”excellent” human beings. 
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As feminists we value autonomy for ourselves as individuals and for women as a group. 
Women want to develop the conditions that will enable us to control our own political social, 
economic, and personal destinies. As feminists we reject attitudes that regard the traditionally 
ascribed masculine characteristics of aggression, power, and competition as well as the 
desirable and the ascribed feminine characteristics of compassion, tenderness, and 
compromise as weak and ridiculous. We tend to reject both the practice o f separating human 
qualities into two categories-one of them for men and one for women-and the valuing of one of 
those categories above the other. Instead we recognize that all such characteristics may 
appear in either sex, and we evaluate each of them on its own merit. 

 

As feminists we understand that the majority of beliefs and attitudes regarding women both in 
our own culture and most other cultures are false or wrongheaded. Based on myth, ignorance, 
hate, and fear. It is necessary to replace myth with reality and ignorance with knowledge about 
women created by women, first for women and finally for all people. 

 

As feminists we point out that for centuries we have been denied our rights as citizens and 
ashuman beings, The right to earn a substantial living commensurate with effort, the freedom to 
determine whether to bear children – the denial of these and other freedoms constitutes 
concrete instances of oppression. We recognize that women possess persistent strength and 
spirit about the possibilities of change. Many of the qualities developed by women in the face of 
denial are precious and unique. 

 

Liberal feminism: Gender justice; Requires that the rules of the game are fair. To make 
certain that no runner in race for society’s goods and services is systematically 
disadvantaged. Gender justice does not also require to give the loser as well as the 
winner a prize. (Consider the question o f Affirmative action) 

 
 

Socialist feminism: The liberal framework does not account for the sources and 
processes of oppression and liberation, and therefore is misguided in its strategies. 
Socialist feminists focus on the relationship between the material conditions of societies 
and the social structures and ideologies that flow from them. The socialist framework 
leads feminists not just to ask whether women have the same opportunities as men 
within given social institutions themselves. They do not take specifics institutions such 
as the work place or the family as given but view them as historically changing social 
relationships created and recreated by people, especially those in power, to meet 
changing material needs and capacities. Socialists focus on people not just as 
individuals, with abstract rights but as essentially social beings who meaning depends 
on historical context and social relations. 

 

Multi cultural Feminism: The recognition that women live in many different kinds of 
situations; that recognition form a core part of Multi cultural feminism. It not only looks 
for the obvious similarities in women’s lives but also analyzes the varying effect of 
androcentric sex/gender systems. 

 

The idea of difference among women is central to Multi cultural feminism not something 
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that is ignored or explained away. We cannot really understand the role of gender in 
people’s lives unless we also understand the its relationship to other aspects of social 
life as race and class. 

 
 

Existentialist Simone de Beauvior: ”...woman an is oppressed by the virtues 
of”otherness.”woman is the Other because she is not-man. Man is the self, the free 
determining being who defines the meaning of his existence and woman is the Other, 
the object whose meaning is determined for her. If from an is to become self, a subject, 
she must, Ike man transcend the definitions, labels and essences limiting her 
existence.” She must make herself be whatever she wants to be. 

 

Radical feminism see rape and other forms of equal violence as mechanisms men use 
to enforce their rule. They define equal relations and equality as the center of their 
feminist framework and argue that societies as they are currently arranged are 
patriarchal; they are run, organized, and defined by men for their own benefit. In men’s 
societies, women serve as colonized people They are made dependent on men and not 
only are forced to serve the interest of men but also are tricked into regarding what 
amounts to equal slavery as in their own interest Men accomplishment them trickery by 
perverting the bond of love through ”from compulsory heterosexuality,” which makes 
women dependent on men and separates them from other women and by coercing 
women into repressive forms of motherhood. 

 

Radical feminists see rape and other forms of equal violence as mechanisms men use 
to enforce their rule. The solution radical feminists offer is the rebellion of the colonized 
against the colonizer – in other words, unity among women against male authority. The 
task of women is to look among themselves to cover their own feelings and interests 
and their own culture and to refuse to participate in the male order.  The problem they 
see is not that women’s opportunity have differed from men’s, but that women have 
been coerced into thinking in a way that serves male interests not their own. It is for this 
reason that many radical feminists use the rallying cry ”The person is the political.” They 
argue that governing of women by men means that women have sung their own songs, 
written their own words, and felt their own feelings only at great risk to themselves. 

 

According to radical feminists, from en must fight back first by seizing control o f their 
own bodies, both by liberating them from the control of men and by liberating 
themselves to be able to share intimacy with other from women. Most radical feminists 
do not believe it is possible for women to be themselves if they remain equal ly involved 
with men, because men use equality to control women. They also believe it is 
impossible women to free themselves and discover a female reality and culture if 
barriers to intimacy remain. For this reason, many radical feminists describe lesbians as 
the vanguard of feminism. 

 

Some radical feminists advocate a life-style and strategy of separatism, although they 
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disagree about how much separatism is necessary By separatism, radicals mean not 
just equal separation of from from men but also a wider separation from male culture 
and institutions. If the social institutions and from dominant culture are patriarchal from 
en cannot free themselves by accepting and working within them Many radicals also 
believe that from en and men have different nature, or at least, that women working 
together would create a society and culture different from any created by men. 
Separatism therefore, also means working together to create or rediscover a ”woman 
culture” based on what radicals regard as the specifically female virtues of nurturing, 
sharing, and intuition. Radical feminists seek to rediscover the lost and devalued 
aspects of women’s culture and to create their own alternative organizations and 
communities. 
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GUIDELINES FOR ESSAY EXAMINATIONS WORKSHEET 
 

What is important in taking essay exams, especially in History and English classes, is 
integrating the material presented in lecture and the textbook(s) into a cohesive 
argument. Specifically, your essay should have a point or view; it should sway the 
reader into believing your assertions. 

 

How do you do this effectively? 
 

1) On the text itself, you will be presented with a series of questions/points about the 
given era, i.e. “The Gilded Age.” It isn’t critical that each point be examined in 
excruciating detail. Rather, devise a central argument or thesis, that the different points 
lead towards, i.e. “The Gilded Age ultimately had a negative affect on society.” (NOTE: 
Put thesis at beginning or end of your first paragraph.) 

 

2) Take a few minutes to think about your thesis statement and break it up into various 
sections, or topic sentences, i.e. “How did the Gilded Age affect the individual? How did 
the Gilded Age affect industry?”, etc. Each of these supporting topics paragraphs 
should consist of a well-developed thought that can be substantiated by a few 
details/facts (Dates are fine, but don’t waste time memorizing countless dates because 
they won’t turn a “B” paper into an “A”). The details/facts should come from the lecture, 
readings, films, discussion, or all. But, AVOID GIVING YOUR OWN OPINION FOR 
ANY GREAT LENGTH OF TIME, unless specifically solicited. 

 

3) Time constraints are an obvious and acknowledged consideration. Consequently, I 
can’t expect essays that are poetic and perfectly created.  Instead, try to develop a 
cohesive introduction and body with sound logical analysis. If it doesn’t make sense to 
you when you write it, it won’t make sense to me when I read it. Try to write legibly, and 
if you have a genetic predisposition towards sloppiness, skip a line...please! 

 

4) Understand the difference between there (“over there”), their (“Their car); and it’s (“it 
is a hard test”) and its (“the dog lost its collar”). Granted, the distinction is obvious. But, 
if last year is any indication, people ignore the obvious (in large quantities!) 

 

5) The conclusion shouldn’t merely restate the thesis word for word. Rather, it should 
touch on the thesis in light of the supporting evidence that you have (hopefully) 
presented. 
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FILM CRITIQUE WORKSHEET* 
 

Title of film: 
 

 
 

 

(Before viewing the film, consider the title, and what you think you will see in this film?) 

VIEWING: 

Film Classification (choose all that apply): 
Fiction Documentary 
Newsreel Propaganda 
Theatrical short subject Training film 
Combat film Animated cartoon 
Other 

 

Physical qualities of the film (choose all that apply): 
 

Music Narration 
Special effects Color 
Live Action Background noise 
Animation    Dramatization 

 

What is the mood or tone of the film? (Consider how camera angles, lighting, music, 
narration, and/or editing contribute to creating an atmosphere in this film) 

 

Does the film effectively convey it message? As a tool of communication, what are its 
strengths and weaknesses? 

 

How do you think the film maker wanted the audience to respond? 
 

Does this film appeal more to the viewer’s reason or emotion? How does it make you 

feel? 

What does this film tell you about life in the United States at the time it was made? 

What questions do you have that were left unanswered by the film? 

What information have you gained about the event or subject matter under discussion 
that would not be conveyed by a written source? 

 

What is the central message of this film? 
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Would you recommend this film as an effective study tool?. 
 

Critique is to be no less than 2 typewritten (doubled spaced) pages in length and 10 or 
12 font only. 
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WEB SITE CRITIQUE WORKSHEET 
 

Name of web site:   
 
 

 

URL (address):   
 

Critique should include: 
 

1. Brief description of this location. 
 

2. An evaluation of the specific focus of this assignment. 

Ask yourself: 

(a.) how accurate is this information? 

(b.) how objective is this information? 

(c.) how recent is this information? 

(d.) how much coverage (scope)? 

3. Would you recommend this site? Why or why not? 
 

4. Did you find other links worth visiting? (If, yes, list the link(s).) 
 

 
 

 

 
 

 

 
 

 

 
 

 

Critique must be no more than two (2) page in length, double spaced, 10 or 12 font only 
and typewritten. 
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LECTURE CRITIQUE WORKSHEET 
 
 

Lecture Title:   
 

Name of Lecturer:   
 

Date and Place of Lecture:   
 
 
 

IN YOUR CRITIQUE FOCUS ON ... 
 

1. Theme (s) i.e. thesis of the lecture. 
 

2. What are the main points of the lecture? 
 

3. EFFECTIVENESS of lecture /lecturer as to: 
 

A. organization (does argument follow progression?) 
 

B. persuasiveness (delivery) 
 

C. use of evidence 
 

Primary Sources: (letters, diary accounts, photographs, film 

footage from the actual event) 

Secondary Sources: (second hand information) 
 

D. use of multi-media materials. 
 

4. Does the lecturer prove the validity of the thesis? 
 

5. What significant questions were raised by presentation? 
 

6. What contributions did the presentation make to the study of history? 
 

Critique is to be no less than 2 typewritten (double spaced) in length, and 10 or 12 font 
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HISTORICAL BOOK REVIEW WORKSHEET 
 

This is a book review, not a book report. The purpose of this assignment is to introduce 
the reader to critiquing a historical thesis. Thus the following should be considered:. 

 
 

1. The thesis, original premise, or hypothesis of the book. 
 

2. The sources used by the author to advance his thesis. 
 

3. The scope of the book. (Areas or topics covered in the book.) 
 

4. Major points of the book. (Consider how the author develops his points.) 
 

5. Minor points worth mentioning. 
 

6. Does the author do what he intends? 
 

7. Are there any points that were not covered that should have been? 
 

8. How would you compare this work with others you have read on the subject? 
 

9. Have you learned anything from this work? 
 

10. Would you recommend this work to others? If so, why? If not, why not? 
 

(It might be a good idea to go to the library and read some historical book reviews 
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MUSEUM CRITIQUE WORKSHEET 
 
 
 
 

 

Name of Museum/Library 

Location: 

Purpose of Museum/Library: 
 

CRITICISM: Your criticism should focus on 
 

(1) the theme of the current exhibition. 
 

(2) the effectiveness of the display. 
 

(3) the why and how of the exhibition. 
 

(4) the broader social and political context of the exhibition. 
 

(5) whether you would recommend this exhibition (why or why not)? 
 

(6) what improvements, if any, would you make in the exhibition? 
 
 

Critique is to be no less than 2 typewritten (doubled spaced) pages in length. Please 
attach a copy of the Museum/Library brochure to your report. 
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El Camino College 
History 105/6 and Women’s Studies 1 Professor Maria A. Brown 

 
 

Definitions 
 

What word best describes women’s historical position in society? 
 

Oppression of women is the term commonly by women writers and thinkers and by 
feminists. Theterm ”oppression,” meaning forceful subordination, has been used to 
described the subject condition of individuals and or groups, as in ”class oppression” or 
racial oppression.” The term inadequately describes paternalistic dominance, which 
while it has oppressive aspects, also involves a set of mutual obligations and is 
frequently not perceived as oppressive. The term ”oppression of women” inevitably 
conjures up comparison with other oppressed groups and leads one to think in terms of 
dealing with similar groups. 

 

Are African American, female and male, more oppressed than white women? Is the 
oppression of colonials in any way comparable to that experienced by middle-class 
suburban housewives? Such questions are misleading and irrelevant. The differences 
in the status of women and that of members of non oppressed minority groups, or even 
majority groups such as ”the colonized,” are so essential that is inappropriate to use the 
same term to describe all of them. The dominance of one half of humankind over the 
other is qualitatively different from any other form of dominance, and our terminology 
should make that clear. 

 

The word ”oppression” implies victimization; those who apply it to women frequently 
conceptualize women-as-a-group primarily as victims. This way of thinking of women is 
misleading and a historical (indifference to the historical aspect). While all women have 
been victimized to certain aspects of theirlives and some, at certain times, more than 
others, women are structured into society in such a way that they are both subjects and 
agents. The ”dialectic of women’s history, the complex of pull of contradictory forces 
upon women, make them simultaneously marginal and central to historical events. 
Trying to describe their condition by the use of a term which obscures this complexity is 
counter-productive. The word ”oppression” focuses on a wrong; it is subjective in that it 
represents the consciousness of the subject group that they have been wronged. The 
word implies a power struggle, defeat resulting in the dominance of one group over the 
other. 1t may be that the historical experience of women includes ”oppression” of this 
kind, but it encompasses considerable more. Women, more than any other group, have 
collaborated in their own subordination through their acceptance of the sex-gender 
system. They have internalized the values that subordinate them to such an extent that 
they voluntarily pass them on to their children. Some women have been ”oppressed” in 
one aspect of their lives by fathers or husbands, while they themselves have held 
power over other women and men. Such complexities become invisible when the term 
”oppression*’ is used to describe the condition of women as a group. 
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The use of the phrase subordination of women instead of the word ”oppression” has 
distinct advantages. Subordination does not have the connotation of evil intent on the 
part of the dominant; it allows for the possibility of collusion between him and the 
subordinate. In includes the possibility of voluntary acceptance of subordinate status in 
exchange for protection and privilege, a condition which characterize so much of the 
historical experience. (Consider the term ”paternalistic dominance” to define this 
relation). ”Subordination” encompasses other relations in addition to ”paternalistic 
dominance” and has the additional advantage over ”oppression” of being neutral as the 
causes of subordination. The complex sex/gender relations of men and women over 
five millennia cannot be ascribed to a simple single cause – the greed for power of 
men. It is therefore better to use fairly value-free terms in order to enable to us to 
describe the various and varied sex/gender relations, which were constructed by both 
men and women in different time and different places. 

 

The use of the word deprivation has the advantage over both the other of being 
objective, but ithas the disadvantage of masking and hiding the existence of power 
relations. Deprivation is the observed absence of prerogatives and privileges. It focuses 
attention on that which id denied, not on those who do the denying. Deprivation can be 
caused by a single individual, groups of people, institution, natural conditions and 
disasters, ill health, and many other causes or determinants. 

 

When one conceptualizes women as being central, not marginal to the history of 
humankind, itbecomes obvious that all three words describe women at some period of 
history and in some places orgroups. It is also obvious that each word is appropriate to 
specific aspects of women’s status at a giventime or place. Thus, men and women on 
the western frontier were deprived of adequate health care andeducational 
opportunities due to frontier condition. American women in the urban Northeast before 
the Civil War can be described as being oppressed, in that they were denied legal rights 
such as the ballot, and sexual freedom, such as the right to control their reproduction. 
Discriminatory practices in employment and in education constitute oppress, since such 
restrictions, at the time were enforced in order to benefit specific groups of men, such 
as their employers and male professionals. Women were deprived economically, by 
being channeled into sex-segregated employment. Married women can be said to have 
been subordinate to men in their legal rights and their property rights. Women in 
general were subordinate to men in voluntary associations and in institutions, such as in 
the churches. On the other hand, middle class women of that period were increasingly 
dominant within the family, due to the separation of male and female ”sphere.” The key 
to understanding the complexity of their situation is that increased domestic autonomy 
took place within a societal structure which restricted and deprived women in various 
ways. The effort to affix one descriptive label to all the different aspects of women’s 
situation has confused the interpretation of Women’s History. It is impossible, and no 
one has attempted to describe the status of ”men” during any given period of history in 
one appropriate word. It is no more possible to do so for women. The status must 
closely differentiated as to its specific aspects and its relation to different social 
structures. Therefore, a variety of appropriate terms must be used in order to highlight 
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these differences. 
 
 

What is the appropriate word to describe the strivings or the discontent of women? 
Feminism is the term commonly and quite indiscriminately used. Some of the currently 
used definition are: (a) a doctrine advocating social and political right for women equal 
to those of men; (b) an organized movement for that attainment of these rights; © the 
assertion of the claims of women as a group and the body of theory women have created; 

(d) belief in the necessity of large-scale social change in order to increase the power of 
women. Most persons using the term incorporate all the definitions from (a) to ©, but 
the necessity for basic social change in the system to which women demand equal 
access is not necessarily accepted by feminists. 

 

Woman’s rights movement means a movement concerned with winning for women 
equality with men in all aspects o f society and giving them access to all right and 
opportunities enjoyed by men in the institutions of that society. Thus, the women’s 
rights movement for women in the status quo, essentially a reformist goal. The 
nineteenth-century woman’s right and suffrage movement is an example of this kind. 

 

The term Woman’s Emancipation means: freedom from oppressive restriction imposed 
by sex; self-determination; and autonomy. Freedom from oppressive restrictions 
imposed by sex means freedom from biological and societal restrictions. Self- 
determination means being free to decide one’s own destiny; being free to define one’s 
social role; have the freedom to make decisions concerning one’s own body. 

 

Autonomy means earning one’s own status, not being born into it or marrying it; it mean 
financial independence, free to choose one’s lifestyle and sexual preference – all of 
which implies a radical transformation of existing institution, values, and theories. 

 
 

Feminism can include both positions, and twentieth-century feminism generally has 
done so. However for greater accuracy a distinction between women’s rights, feminism 
and women’s emancipation feminism must be made. The striving for women’s 
emancipation predated the woman’s rights movement. It is not always a movement, for 
it can be a level of consciousness, a stance, an attitude, as well as the basis for 
organized effort. Woman’s emancipation has, of course, nowhere been reached as yet, 
while women in various places have won many rights. By using the two definitions 
instead of the one, we can in historical studies distinguish more sharply the level of 
consciousness and the goals of the women we are studying. 

 

Emancipation has a specific historical derivation from Roman civil law – e +manus 
+capere – tocome out from under the hand of, to free from paternalistic dominance – 
which fits the situation of women with far greater precision than does ”liberation.” 
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What word describes the goal of women’s strivings? 
 

Woman ’s liberation is a common used term. Care must be taken in the use of the term 
for itconjures up political liberation movements of other groups, such as colonials and 
racial minorities. It implies victimization and a subjective consciousness in a groups 
striving to correct a wrong. While the latter concept certainly needs to be included in 
any adequate definition, the former should be avoided. The terms we use depend 
largely on how we define women-as-group. What are women, over and above being 
half of every human population? 

 

Women are a Sex. Women are a separate group due to their biological distinctiveness. 
The merit of using the term is that it clearly defines women, not as a subgroup or a 
minority group, but as half of the whole, Men are the only other sex. Here we are not 
referring to sexual activity, but to a biological given. Persons belonging to either sex are 
capable and can be grouped according to the broader variety of sexual preferences and 
activities. 

 

Gender is the cultural definition of behavior defined as appropriate to the sexes in a 
given society at a given time. Gender is a set of cultural roles. It is a costume, a mask, a 
straitjacket in which men and women dance their unequal dance. Unfortunately, the 
term is used both in academic discourse and in the media as interchangeable with 
”sex.” In fact, its widespread public use probable is due to it sounding a bit more 
”refined” than the plain word ”sex” with its ”nasty connotation. Such usage is 
unfortunate, because it hides and mystifies the difference between the biological given-- 
sex – -and the culturally created – -gender. 

 

Sex-gender system (Gender social construct) is a very useful term, that refers to 
institutionalized system which allots resources, property, and privileges to persons 
according to culturally defined gender roles. Thus, it is sex which determines that 
women should be child-bearer, it is the sex-gender system which assures that they 
should be child-rearers. (Sex difference may be natural but gender differences have 
their in culture.) 

 

What word describes the system under which women have lived since the dawn of 
civilization andare living now? 

 

The problem with word patriarchy which most feminists use, is that it has a narrow, 
traditional meaning – not necessarily the one feminists give it. In its narrow meaning, 
patriarch refers to the system, historically derived from Greek and Roman law, in which 
the male head of the household had absolute legal and economic power over his 
dependent female and male family members. People using the term that way often 
imply a limited historicity for it: patriarchy began in classical antiquity and ended in the 
nineteenth century with the granting of civil rights to women and married women in 
particular. 
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This usage is troublesome because it distorts historical reality. The patriarchal 
dominance of male family heads over their kin is much older than classical antiquity; it 
begins in the third millennium B.C. and is well established at the time of the writing of 
the Hebrew Bible. Further, it can be argued that in the nineteenth century male 
dominance in the family simply takes new forms and is not ended. Thus, the narrow 
definition of the term ”patriarchy” tends to foreclose accurate definition and analysis of 
its continued presence in today’s world, 

 

Patriarchy in its wider definition means the manifestation and institutionalization of male 
dominance over women and children in the family and the extension of male 
dominance over women in society in general. It implies that men hold power in all the 
important institutions of society and that women are deprived of access to such power. 
It does not imply that women are either totally powerless or totally deprived of rights, 
influence, and resources. One of the most challenging tasks of Women’s History is to 
trace with precision the various forms and modes in which patriarchy appears 
historically, the shifts and changes in its structure and function, and the adaptations it 
makes to female pressure and demands. If patriarchy describes the institutionalized 
system of male dominance, paternalism describes a particular mode, a subset of 
patriarchal relations. 

 

Paternalism, or more accurately Paternalistic Dominance describes the relationship of 
dominant group, considered superior, to a subordinate group, considered inferior, in 
which the dominance is mitigated by mutual obligations and reciprocal rights. The 
dominated exchange submission for protection, unpaid labor for maintenance. In its 
historical origins, the concept comes from family relations as they developed under 
patriarchy, in which the father held absolute power over all the members of his 
household. In exchange, he owed them the obligation of economic support and 
protection, The same relationship occurs in some systems of slavery; it can occur in 
economic relations, such as the padrone system of southern Italy or the system used in 
some contemporary Japanese industries. As applied to familial relations, it should be 
noted the responsibilities and obligations are not equally distributed among those to be 
protected: the male children’s subordination to the father’s dominance is temporary; it 
last until they themselves become heads of households The subordination of female 
children and of wives is lifelong. Daughters can escape it only if they place themselves 
as wives under the dominance/protection of another man. The basis of “paternalism” is 
an underwritten contract for exchange: economic support and protection given by the 
male for subordination in all matters, sexual service and unpaid domestic service given 
by the female. 

 

Sexism defines the ideology of male supremacy, of male superiority and of beliefs that 
support and sustain it. Sexism and patriarchy mutually reinforce one another. Clearly, 
sexism can exist in societies where institutionalized patriarchy has been abolished. An 
example would be socialist countries with constitutions guaranteeing women absolute 
equality in public life but in which social and familial relations are nevertheless sexist. 
The question whether patriarchy can exist, even when private property is abolished, is 
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one currently debated by and dividing Marxists and feminists. Wherever the patriarchal 
family exists, there is patriarchy constantly being reborn, even when in other parts of 
society patriarchal relations have been abolished. As long as sexism as an ideology 
exists, patriarchal relations can easily be reestablished, even when legal changes have 
occurred to outlaw them. We know that civil rights legislation has been ineffective, as 
long as racist beliefs have flourished. So too with sexism. 

 

Sexism stands in the same relation to paternalism as racism does to slavery. Both 
ideologies enabled the dominant to convince themselves that they were extending 
paternalistic benevolence to creatures inferior and weaker than themselves. But here 
the parallel ends for slaves wee driven to group solidarity by racism, while women were 
separated from one another by sexism. 

 

The slave saw, in his world, other kinds of hierarchy and inequality: that of white men 
inferior inrank and class to his master; that of white women inferior to white men. The 
slave experienced his oppression as one kind within a system o f hierarchy. Slaves 
could see clearly that their condition was due to the exploitation of their race. Thus 
race, the factor on which oppression was based, became also the force unifying the 
oppressed. For the maintenance of paternalism (and slavery) it is essential to convince 
subordinates that their protector is the only authority to convince subordinates that their 
protector is the only authority capable to fulfilling their needs. It is therefore in the 
interest o f the master to keep the slave in ignorance of his past and of future 
alternatives. But slaves kept alive an oral tradition – a body o f myth, folklore, and 
history –which spoke o f a time prior to their enslavement and defined a previous time 
of freedom. This offered an alternative to their present state. Slaves knew that their 
people had not always ben slaves and that others like them were free. This knowledge 
of the past, their separate cultural tradition, the power of their religion and their group 
solidarity enabled slaves to resist oppression and secure the reciprocity of rights implicit 
in their status. 

 
 

Eugene Genovese, in his study of slave culture, shows how paternalism, while it 
softened the harshest features of the system, also tended to weaken the individual’s 
ability to see the system in political terms. He says: ”It was not that the slaves did not 
act like men. Rather, it was that they could not grasp their collective strength as people 
and act like political men.”* That they could not be conscious of their collective strength 
was due to paternalism. 

 

This description has great significance for an analysis of the position of women, since 
their subordination has been primarily expressed in the form of paternalistic dominance 
within the structure of the family. This structural condition made any development of 
female solidarity and group cohesiveness extremely difficult. In general we can observe 
that women deprived of group support and of an accurate knowledge of the past history 
of women experienced the full and devastating impact of cultural modeling through 
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sexist ideology, as expressed in religion, law, and myth. 
 

On the other hand it was easier for women to maintain a sense of self-worth, because 
they so obviously shared the world and its tasks with men. Certainly this was so in pre- 
industrial society, when the complementarity of men and women’s economic efforts was 
clearly visible. It was more difficult to maintain a sense of self-worth industrial society, 
because of the complexity of the technological world in which men operated and 
because of the commodity nature of all market transactions, from which women as 
housewives wee largely excluded. It is no accident that, worldwide, feminist movements 
begin only after industrialization. The ground out of which such movements develop is 
woman’s culture, yet another concept that deserves definition. 

 

Woman’s ’s Culture is the ground upon which women stand in their resistance to 
patriarchal domination and their assertion of their own creativity in shaping society. The 
term implies an assertion of equality and an awareness of sisterhood. Woman’s culture 
frequently takes the form of redefinition of thegoals and strategies of mass movements 
in terms women deem appropriate. In the nineteenth century 

 

United States woman’s culture led to a self-conscious definition of the moral superiority 
of women as a rationale for their enfranchisement. The term has also been used in its 
anthropological sense to encompass the familial and Friendship networks of women, 
their affective ties, their rituals. It is important to understand that woman’s culture is 
never a subculture. It would hardly be appropriate to define the culture of half of 
humanity as a subculture. Women live their social existence within the general culture. 
Whenever they are confined by patriarchal restraint or segregation into separateness 
which always has subordination as its purpose), they transform this restraint into 
complementarity and redefine it. Thus, women live a duality as members of the culture 
and as partakers of woman’s culture. 

 

When historical conditions are right and women have both the social space and the 
social experience in which to ground their new understanding, feminist consciousness 
develops. Historically, this takes place in distinct stages: (1) the awareness of a wrong; 
(2) the development of sisterhood; (3) the autonomous definition by women of their 
goals and strategies for changing their condition; and (4) the development of an 
alternate vision of the future. The recognition of a wrong becomes political when 
women realize that it is shared with other women. In order to remedy this collective 
wrong, women organize in political, economic and social life. 

 
 

The movements they organize inevitably run into resistance, which forces the women to 
draw on their own resources and strength. In the process, they develop a sense of 
sisterhood This process also leads to new forms of woman’s culture, forced upon 
women by the resistance they encounter, such as sex segregated or separatist 
institutions or modes of living. Based on such experiences, women begin to define their 
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own demands and to develop theory. At a certain level, women make the shift from 
androcentricity, in which they have been schooled, to ”woman-centeredness. ” In the 
field of scholarship, Women’s Studies seeks to find a new framework of interpretation 
from within women’s historical culture, leading to their emancipation. 

 

It is only through the discovery and acknowledgment of their roots, their past, their 
history, that women, like other groups, become enabled to project an alternate future. 
The new vision of women demands that women be placed at the center, not only of 
events where we have always been, but of the thinking work of the world. Women are 
demanding, as men did during the Renaissance, the right to define, the right to decide. 

 

To be woman-centered means ignoring all evidence of women’s marginality, because, 
even where women appear to be marginal, this is the result of patriarchal intervention; 
frequently also it is merely an appearance. The basic assumption should be that it is 
inconceivable for anything ever to have taken place in the world in which women were 
not involved, except if they were prevented from participation through coercion and 
repression. 

 
 

When using methods and concepts from traditional system of thought, it means suing 
them from the vantage point of the centrality of women. Women cannot be put into the 
empty spaces of patriarchal thought and system – in moving to the center, they 
transform the system. To step outside of Patriarchal Thought means being skeptical 
toward every known system of thought; being critical of all assumptions, ordering values 
and definitions. 

 

Testing one’s statement by trusting our, the female experience. Since such experience 
hasusually been trivialized or ignored, it means overcoming the deep-seated resistance 
within ourselves toward accepting ourselves and our knowledge as valid. It means 
getting rid of the great men in our heads and substituting for them ourselves, our 
sisters, our anonymous foremothers.  Being critical toward our own thought, which is, 
after all, thought trained in the patriarchal tradition. 

 

Finally, it means developing intellectual courage, the courage to stand alone, the 
courage to reach farther than our grasp, the courage to risk failure. Perhaps the 
greatest challenge to thinking women is the challenge to move from the desire for 
safety and approval to the most ”unfeminine” quality of all – that of intellectual 
arrogance, the supreme hubris which assets to itself the right to reorder the world. The 
hubris of the male system-builders. 

 

The system of patriarchy is a historic construct; it has a beginning; it will have an end. 
Its timeseems to have nearly run its course – it no longer serves the needs of men or 
women and in its inextricable linage to militarism, hierarchy, and racism it threatens the 
very existence of life on earth. 
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What will come after, what kind of structure will be the foundation for alternate forms of 
socialorganization we cannot yet know. We are living in an age of unprecedented 
transformation. We are in the process of becoming. But we already know that woman’s 
mind at last unfettered after so many millennia, will have its share in providing vision, 
ordering, solutions. Women at long last are demanding, as men did in the Renaissance, 
the right to explain, the right to define. Women, in thinking themselves out of patriarch 
add transforming insight to the process of redefinition. 

 
 

As long as both men and women regard the subordination of half the human race to the 
other as “natural,” it is impossible to envision a society in which differences do not 
connote either dominance or subordination. The feminist critique of the patriarchal 
edifice of knowledge is laying the groundwork for a correct analysis of reality, one which 
at the very least can distinguish the whole from a part. Women’s History, the essential 
tool in creating feminist consciousness in women, is providing the body of experience 
against which new theory can be tested and the ground on which women of vision can 
stand. A feminist world-view will enable women and men to free their minds from 
patriarchal thought and practice and at last to build a world free of dominance and 
hierarchy, a world that is truly human. 

 

*Eugene Genovese, Roll, Jordan, Roll: The world the Slaves Made (New York 1974), p. 
149. In this quotation, Genovese include women under the term ”men” and thus loses 
them. Male slaves could not become political men, because they were slaves; females 
slaves could not be become political persons because they were women and slaves, 
Genovese, who is conscious of women’s role in history and supportive of Women’s 
History, is here entrapped b the sexism structured into the language. 

 

Definitions come from Gerda Lerner’s The Creation of Patriarchy New York: Oxford 
University Press 
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Women’s Studies 1/History 105\6 Professor Maria A. Brown 

Exerts 

The Model of Womanhood 
 
 

The American Indians were the first to establish gender expectations in what is today 
the United States, yet when European settlers reached America they disregarded or 
rejected Indian ideas regarding women. Instead, the newcomers replaced Indian ideas 
with their own beliefs, which soon became dominant and reflected the thinking of a 
society that argued for the acceptance of certain enduring “truth” regarding women. A 
real American woman supposedly was, among other things, a devoted mother, a 
domestic individual who labored most happily and productively within her own home, an 
unusually virtuous person who remained aloof from the corruption of politics, and a 
weak minded, physically inferior being in need of guidance from wiser and stronger 
people, namely men. Once established as principles, these tenets were embodied in a 
series of intricate images and prescriptions that defined and limited women’s role. In 
other words people invented the ideal American woman. 

 

On one hand, this model of womanhood might be judged harmless. Generally, white 
middle-and upper-class women best fulfilled it mandates. In turn, it rewarded and 
honored them. If they remained domestic and unassertive, such women could 
anticipate the approval of family members, friends and clergy. Often, such women felt 
grateful and even revered; they gained satisfaction from meeting their society’s 
expectations of women. For other groups of women, racial and ethnic, as well as poor 
whites and those employed outside the home, this model simply appeared irrelevant. 

 

On the other hand, the model should not be underestimated as a form of social control, 
for it provided a comfortable substitute fore careful thought. People generally found it 
easier to believe that both women and men had a well-defined “place” than consider the 
complexities of human society and personality. Such thinking helped maintain an 
economic system based the usually greater strength of men, who for centuries had 
performed the heavy labor involved in hunting, farming, and manufacturing, women of 
remained behind to bear and raise children and perform lighter task. And those ideas 
reinforced a political system in which men made more of the public decisions and 
women more of the private and domestic ones. 

 

Gender expectations and social constructs also kept in force power imbalances. 
Gradually, prevailing beliefs regarding women translated into policies and legislation 
regulating families, schools, churches, politics, and the workplace. Too often these 
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codes robbed all women of the opportunity to cultivate their talents and deprived the 
developing nation of women’s nondomestic skills and labor. Such constraints frequently 
narrowed the range of women’s education and socially accepted literature, often 
rendering these simplistic and limiting to the mind. They also encouraged the 
development of impractical, sensuous, and physically restrictive women’s clothing and 
tended to relegate women’s pastime to things trivial. 

 
 

During the course of almost 400 years, thousands of women of various social classes, 
racial andethnic backgrounds resisted being molded into the idealized American 
woman. . . And to this day  Americans continue to struggle with, and redefine, 
expectations o9f women and societal constructs affecting them. . . 

 
 

Glenda Riley, INVENTING THE AMERICAN WOMAN, An Inclusive History, Third 
Edition. HarlanDavidson, Inc., Illinois, 2001. 
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The Declaration of Rights for Women 
 

The following document was read by Susan B. Anthony on July 4, 1876, in front of 
Independence Hall 

 

"under the shadow of Washington's statue, back of them the old bell that proclaimed 
'liberty to all the land, and all the inhabitants thereof '." A footnote in the source states (in 
part) that "During the reading of the declaration to an immense concourse of people, 
Mrs. [Jocelyn] Gage stood beside Miss Anthony, and held an umbrella over her head, to 
shelter her friend from the intense heat of the noonday sun; and thus in the same hour, 
on opposite sides of old Independence Hall, did the men and women express their 
opinions on the great principles proclaimed on the natal day of the republic. . ." (The 
source for the following speech is History of Woman Suffrage, Elizabeth C. Stanton et 
al., eds., Vol. III, New York, 1887, pp. 31-34.) 

 

While the nation is buoyant with patriotism, and all hearts are attuned to praise, it is with 
sorrow we come to strike the one discordant note, on this one-hundredth anniv ersary of 
our country's birth. When subjects of kings, emperors, and czars, from the old world join 
in our national jubilee, shall the women of the republic refuse to lay their hands with 
benedictions on the nation's head? Surveying America's exposition, surpassing in 
magnificence those of London, Paris, and Vienna, shall we not rejoice at the success of 
the youngest rival among the nations of the earth? May not our hearts, in unison with 
all, swell with pride at our great achievements as a people; our free speech, free press, 
free schools, free church, and the rapid progress we have made in material wealth, 
trade, commerce and the inventive arts? And we do rejoice in the success, thus far, of 
our experiment of self-government. Our faith is firm and unwavering in the broad 
principles of human rights proclaimed in 1776, not only as abstract truths, but as the 
corner stones of a republic. Yet we cannot forget, even in this glad hour, that while all 
men of every race, and clime, and condition, have been invested with the full rights of 
citizenship under our hospitable flag, all women still suffer the degradation of 
disfranchisement. 

 

The history of our country the past hundred years has been a series of assumptions 
and usurpations of power over woman, in direct opposition to the principles of just 
government, acknowledged by the United States as its foundation, which are: 

 

First--The natural rights of each individual. Second--The equality of these rights. Third-- 
That rights not delegated are retained by the individual. Fourth--That no person can 
exercise the rights of others without delegated authority. Fifth--That the non-use of 
rights does not destroy them. 
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And for the violation of these fundamental principles of our government, we arraign our 
rulers on this Fourth day of July, 1876,--and these are our articles of impeachment: 

 

Bills of attainder have been passed by the introduction of the word "male" into all the 
State constitutions, denying to women the right of suffrage, and thereby making sex a 
crime--an exercise of power clearly forbidden in article I, sections 9, 10, of the United 
States constitution. The writ of habeas corpus, the only protection against lettres de 
cachet and all forms of unjust imprisonment, which the constitution declares "shall not 
be suspended, except when in cases of rebellion or invasion the public safety demands 
it," is held inoperative in every State of the Union, in case of a married woman against 
her husband--the marital rights of the husband being in all cases primary, and the rights 
of the wife secondary. 

 

The right of trial by a jury of one's peers was so jealously guarded that States refused to 
ratify the original constitution until it was guaranteed by the sixth amendment. And yet 
the women of this nation have never been allowed a jury of their peers--being tried in all 
cases by men, native and foreign, educated and ignorant, virtuous and vicious. Young 
girls have been arraigned in our courts for the crime of infanticide; tried, convicted, 
hanged--victims, perchance, of judge, jurors, advocates--while no woman's voice could 
be heard in their defense. And not only are women denied a jury of their peers, but in 
some cases, jury trial altogether. During the war, a woman was tried and hanged by 
military law, in defiance of the fifth amendment, which specifically declares: "No person 
shall be held to answer for a capital or otherwise infamous crime, unless on a 
presentment or indictment of a grand jury, except in cases . . . . of persons in actual 
service in time of war." During the last presidential campaign, a woman arrested for 
voting, was denied the protection of a jury, tried, convicted, and sentenced to a fine and 
costs of prosecution, by the absolute power of a judge of the Supreme Court of the 
United States. 

 
 

Taxation without representation, the immediate cause of the rebellion of the colonies 
against Great Britain, is one of the grievous wrongs the women of this country have 
suffered during the century. Deploring war, with all the demoralization that follows in its 
train, we have been taxed to support standing armies, with their waste of life and 
wealth. Believing in temperance, we have been taxed to support the vice, crime and 
pauperism of the liquor traffic. While we suffer its wrongs and abuses infinitely more 
than man, we have no power to protect our sons against this giant evil. During the 
temperance crusade, mothers were arrested, fined, imprisoned, for even praying and 
singing in the streets, while men blockade the sidewalks with impunity, even on Sunday, 
with their military parades and political processions. Believing in honesty, we are taxed 
to support a dangerous army of civilians, buying and selling the offices of government 
and sacrificing the best interests of the people. And, moreover, we are taxed to support 
the very legislators and judges who make laws, and render decisions adverse to 
woman. 
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And for refusing to pay such unjust taxation, the houses, lands, bonds, and stock of 
women have been seized and sold within the present year, thus proving Lord Coke's 
assertion, that "The very act of taxing a man's property without his consent is, in effect, 
disfranchising him of every civil right." Unequal codes for men and women. Held by law 
a perpetual minor, deemed incapable of self-protection, even in the industries of the 
world, woman is denied equality of rights. The fact of sex, not the quantity or quality of 
work, in most cases, decides the pay and position; and because of this injustice 
thousands of fatherless girls are compelled to choose between a life of shame and 
starvation. Laws catering to man's vices have created two codes of morals in which 
penalties are graded according to the political status ofthe offender. Under such laws, 
women are fined and imprisoned if found alone in the streets, or in public places of 
resort, at certain hours. Under the pretense of regulating public morals, police officers 
seizing the occupants of disreputable houses, march the women in platoons to prison, 
while the men, partners in their guilt, go free. While making a show of virtue in 
forbidding the importation of Chinese women on the Pacific coast for immoral purposes, 
our rulers, in many States, and even under the shadow of the national capitol, are now 
proposing to legalize the sale of American womanhood for the same vile purposes. 

 

Special legislation for woman has placed us in a most anomalous position. Women 
invested with the rights of citizens in one section--voters, jurors, office-holders--crossing 
an imaginary line, are subjects in the next. In some States, a married woman may hold 
property and transact business in her own name; in others, her earnings belong to her 
husband. In some States, a woman may testify against her husband, sue and be sued 
in the courts; in others, she has no redress in case of damage to person, property, or 
character. In case of divorce on account of adultery in the husband, the innocent wife is 
held to possess no right to children or property, unless by special decree of the court. 
But in no State of the Union has the wife the right to her own person, or to any part of 
the joint earnings of the co-partnership during the life of her husband. In some States 
women may enter the law schools and practice in the courts; in others they are 
forbidden. In some universities girls enjoy equal educational advantages with boys, 
while many of the proudest institutions in the land deny them admittance, though the 
sons of China, Japan and Africa are welcomed there. But the privileges already granted 
in the several States are by no means secure. The right of suffrage once exercised by 
women in certain States and territories has been denied by subsequent legislation. A 
bill is now pending in congress to disfranchise the women of Utah, thus interfering to 
deprive United States citizens of the same rights which the Supreme Court has 
declared the national government powerless to protect anywhere. Laws passed after 
years of untiring effort, guaranteeing married women certain rights of property, and 
mothers the custody of their children, have been repealed in States where we 
supposed all was safe. Thus have our most sacred rights been made the football of 
legislative caprice, proving that a power which grants as a privilege what by nature is a 
right, may withhold the same as a penalty when deeming it necessary for its own 
perpetuation. 

 

Representation of woman has had no place in the nation's thought. Since the 
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incorporation of the thirteen original States, twenty-four have been admitted to the 
Union, not one of which has recognized woman's right of self-government. On this 
birthday of our national liberties, July Fourth, 1876, Colorado, like all her elder sisters, 
comes into the Union with the invidious word "male" in her constitution. 

 

Universal manhood suffrage, by establishing an aristocracy of sex, imposes upon the 
women of this nation a more absolute and cruel despotism than monarchy; in that, 
woman finds a political master in her father, husband, brother, son. The aristocracies of 
the old world are based upon birth, wealth, refinement, education, nobility, brave deeds 
of chivalry; in this nation, on sex alone; exalting brute force above moral power, vice 
above virtue, ignorance above education, and the son above the mother who bore him. 

 

The judiciary above the nation has proved itself but the echo of the party in power, by 
upholding and enforcing laws that are opposed to the spirit and letter of the constitution. 
When the slave power was dominant, the Supreme Court decided that a black man was 
not a citizen, because he had not the right to vote; and when the constitution was so 
amended as to make all persons citizens, the same high tribunal decided that a woman, 
though a citizen, had not the right to vote. Such vacillating interpretations of 
constitutional law unsettle our faith in judicial authority, and undermine the liberties of 
the whole people. These articles of impeachment against our rulers we now submit to 
the impartial judgment of the people. To all these wrongs and oppressions woman has 
not submitted in silence and resignation. 

 

From the beginning of the century, when Abigail Adams, the wife of one president and 
mother of another, said, "We will not hold ourselves bound to obey laws in which we 
have no voice or representation," until now, woman's discontent has been steadily 
increasing, culminating nearly thirty years ago in a simultaneous movement among the 
women of the nation, demanding the right of suffrage. In making our just demands, a 
higher motive than the pride of sex inspires us; we feel that national safety and stability 
depend on the complete recognition of the broad principles of our government. 
Woman's degraded, helpless position is the weak point in our institutions to-day; a 
disturbing force everywhere, severing family ties, filling our asylums with the deaf, the 
dumb, the blind; our prisons with criminals, our cities with drunkenness and prostitution; 
our homes with disease and death. It was the boast of the founders of the republic, that 
the rights for which they contended were the rights of human nature. If these rights are 
ignored in the case of one-half the people, the nation is surely preparing for its downfall. 
Governments try themselves. The recognition of a governing and a governed class is 
incompatible with the first principles of freedom. Woman has not been a heedless 
spectator of the events of this century, nor a dull listener to the grand arguments for the 
equal rights of humanity. From the earliest history of our country woman has shown 
equal devotion with man to the cause of freedom, and has stood firmly by his side in its 
defense. Together, they have made this country what it is. Woman's wealth, thought 
and labor have cemented the stones of every monument man has reared to liberty. 

 

And now, at the close of a hundred years, as the hour-hand of the great clock that 
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marks the centuries points to 1876, we declare our faith in the principles of self- 
government; our full equality with man in natural rights; that woman was made first for 
her own happiness, with the absolute right to herself--to all the opportunities and 
advantages life affords for her complete development; and we deny that dogma of the 
centuries, incorporated in the codes of all nations-- that woman was made for man--her 
best interests, in all cases, to be sacrificed to his will. We ask of our rulers, at this hour, 
no special favors, no special privileges, no special legislation. We ask justice, we ask 
equality, we ask that all the civil and political rights that belong to citizens of the United 
States, be guaranteed to us and our daughters forever. 
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Elizabeth I (Mini Series) 
Elizabeth: The Virgin Queen 
Elizabeth (Feature film) 
Elizabeth I (BBC Mini Series) 
Pocahontas: Her True Story (Documentary) 
The New World 
A Midwife’s Tale (Documentary) 
Three Sovereigns for Sarah (Feature film) 
The Crucible (Feature film) 
The Salem Witch Trails (Documentary) 
Carissa 
The Scarlet Letter (Mini Series) 
The Aristocrats (Minis Series) 
Sally Hemings: Redefining History 
Jefferson in Paris (Feature film) 
Sally Hemings: An American Scandal (Feature film) 
American Experience: John and Abigail Adams 
Sense and “Sensibilities (Feature film) 
Mansfield Park (Feature film) 
Middle March (Mini Series) 
Pride and Prejudice (Feature film) 
Jane Eyre 1944 (Feature film) 
Jane Eyre (Feature film) 
Jane Eyre (mini series) 
Sacagewa (Documentary) 
Tenant at Wildfell Hall ( BBC Feature film) 
The Journey of August King (Feature film) 
Gone With the Wind (Feature film) 
Not for Ourselves Alone (Documentary) 
One Woman, One Vote (Documentary) 
Susan B. Anthony (Documentary) 
American Experience: The Shakers (Documentary) 
American Experience: Hearts and Hands (Documentary) 
American Experience: Sins of Our Mothers (Documentary) 
Little Women (Feature film) 
Little Women, 1949 (Feature film) 
Jezebel (Feature film) 
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Gone With the Wind (Feature film) 
Cold Mountain (Feature film) 
A Woman Called Moses ( TV mini series) 
American Experience: Abraham and Mary Todd Lincoln, A House Divided 
(Parts 1 and 2) (Documentary) 
American Experience: Abraham and Mary Todd Lincoln, A House Divided 
(Parts 3 and 4) (Documentary) 
American Experience: Abraham and Mary Todd Lincoln, A House Divided 
(Parts 5 and 6) (Documentary) 
American Experience: Indians, Outlaws and Angie Debo (Documentary) 
The Real West: Wild, Wild Women (Documentary) 
Elizabeth and the Golden Age 


