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********************************************************

El Camino College Core Competencies: 

Students completing a course of study at El Camino College will achieve the following core competencies:

I. Content Knowledge:  Students possess and use the knowledge, skills and abilities specific to a chosen discipline, vocation or career. 

II. Critical, Creative and Analytical Thinking:  Students solve problems, make judgments and reach decisions using critical, creative and analytical skills.

III. Communication and Comprehension:  Students effectively communicate in written, verbal and artistic forms to diverse audiences.  Students comprehend and respectfully respond to the ideas of others.
IV. Professional and Personal Growth:  Students exhibit self-esteem, responsible behavior and personal integrity.  Students are reflective and intellectually curious; they continue to improve themselves throughout life.

V. Community and Collaboration:  Students appreciate local and global diversity and are respectful and empathetic during personal interactions and competitions.  Students effectively collaborate and resolve conflicts.  They are responsible, engaged members of society, who are willing and able to assume leadership roles.
El Camino College Assessment Principles

Ratified by the Academic Senate by the Assessment of Learning Committee on 2/26/2008

Purpose of a Guiding Principles Statement:  The purpose of these principles is to guide us as we build the assessment process at El Camino College.  Any policy established regarding the student learning outcomes assessment process should adhere to these principles.
El Camino College’s

Guiding Principles for Student Learning Outcomes Assessment Cycles 

The Mission of El Camino College is to offer quality, comprehensive educational programs and services to ensure the educational success of students from our diverse community.  Central to this mission is student learning, which is not restricted to interactions between students and instructors in a classroom.   Instead, the entire campus works together to support student learning in all of our courses, programs and services.  

Assessments of student learning offer the institution a vital measure of how effectively El Camino College is fulfilling its mission.  Assessment results provide evidence upon which to base curricular, planning and budget decisions, which lead to greater student success.  Administrators, faculty, and staff work together to support the periodic assessment of student learning outcomes in all of its courses, programs and services.

A student learning outcome assessment cycle is a four-stage process in which we:

A. Identify a student learning outcome

B. Design and implement an assessment plan

C. Reflect on the results of the assessment and draw conclusions

D. Share the results and conclusions with the college community, invite review and comment, and recommend changes that may improve student learning 

The following principles guide the implementation and use of student learning outcome assessment cycles:

1. For any course, program or service, the personnel directly involved in its delivery are finally responsible for all aspects of its assessment cycles:  While expected to consult with all stakeholders on campus, the responsible personnel are the best qualified to determine appropriate student learning outcomes, implement effective assessments, report results, and make recommendations for improvements.  For each outcome, they are also best equipped to decide when each stage of the cycle is complete. 

2. Broad participation in assessment cycles by administrators, faculty and staff is a shared responsibility:  The more personnel that participate in the production and analysis of assessment results, the greater the likelihood that proposed changes will be implemented and sustained.  

3. Student learning outcomes are defined in various ways. Student learning outcomes vary tremendously among courses, programs and services; they may be cognitive, affective, or psychomotor. They change over time and are informed by a multitude of factors, including community needs, discipline standards, and previous assessment cycles. 

4. Assessments use various methods and may build upon existing assessments: Assessment techniques range widely in style and rigor.  Whenever feasible, existing assessment instruments are modified to meet new assessment needs.  If possible, new assessment routines replace old ones.  Direct measures of student learning are preferred, although indirect measures are used, particularly in sectors that indirectly support student learning.   

5. Curricular, planning and budget decisions are informed by assessment results:  Assessment results provide evidence that allow administrators, faculty and staff to make wise planning and budget decisions.  All curricular and program reviews are stronger when they incorporate assessment results in their reports.  An individual considers assessment results as part of the self-evaluation process.

6. Assessments are used to evaluate and improve student learning:   Information gleaned from assessment cycles is used primarily to understand the factors affecting student learning and to improve instruction and services.  Assessments of student learning outcomes are not used to undermine academic freedom.

7. Resources are provided for assessment cycles:  For some assessment cycles, existing resources suffice; for others, additional resources are needed. Administrators, working together with faculty and staff, find the means of conducting meaningful assessment cycles without compromising the quality of instruction, delivery of services or overburdening specific personnel.

Brief and Conservative Summary of Current Progress

Conservative Summary of Progress, as of Flex Day, Spring 2009

	Semester
	Courses with at least one SLO Assessment Plan
	Courses with complete SLO Assessment Cycle
	Programs with stated SLOs
	Programs with assessed SLOs

	Fall 2006
	16
	2
	1
	0

	Spring 2007
	90
	10
	7
	0

	Fall 2007
	178
	26
	22
	5

	Spring 2008
	323
	31
	27
	5

	Fall 2008
	489
	112
	27
	5


Conservative Summary of Progress: Fall 2008

	Division 
	Number (and %) of Courses with at least one SLO Proposal
	Number (and %) of Courses with at least one SLO Report (a Complete Assessment Cycle)
	Ratio of SLO Proposals to Reports

	B&SS
	68 (49%)
	14 (10%)
	5.00 : 1

	Business
	55 (50%)
	6 (5%)
	9.25 : 1

	Fine Arts
	112 (47%)
	15 (6%)
	7.50 : 1

	HS&A
	101 (50%)
	30 (15%)
	3.50 : 1

	Humanities
	59 (38%)
	7 (5%)
	8.50 : 1

	I&T
	49 (14%)
	11 (3%)
	4.50 : 1

	Math Sci
	16 (40%)
	16 (40%)
	1.00 : 1

	Nat Sci
	29 (32%)
	13 (14%)
	4.75 : 1

	Inst. Div. Totals
	489 (36.5%)
	112 (8.5%)
	4.50 : 1


A total of 885 course-level student learning outcome assessment proposals have been submitted, for 489 courses.

A total of 139 course-level student learning outcome assessment reports (complete cycles) have been submitted, for 112 courses.
Question:  




Answer:

What is an


  

The larger context        Assessment Cycle?


for SLOs.

While our focus is writing Student Learning Outcomes (SLOs), it is important to see how these statements fit into the larger context of evaluating our courses, programs and student services through the direct assessment (wherever possible) of actual student learning.  Simply put, an assessment cycle has three stages:  to identify what we want students to learn and to plan a way of assessing that learning; have the students do something that will allow us to assess their learning; and, finally, to reflect on the results and use our conclusions to review and to revise our instruction, our use of resources, and even our goals.  

[image: image1]As you create SLO statements, don’t forget that they must fit into a complete assessment cycle.  Can they be assessed?  Will the results help improve teaching?
Question:  


Answer:

What is an SLO? 

It depends on whom you ask.
If you ask the ASCCC: Answer:  Student Learning Outcomes refer to overarching specific observable characteristics developed by local faculty that allow them to determine or demonstrate evidence that learning has occurred as a result of a specific course, program, activity, or process.
If you ask the ACCJC-WASC:  Answer:  A Student Learning Outcome (SLO) describes the knowledge, skills, abilities, attitudes, beliefs, opinions, and values that students have attained by the end of any set of college experiences – classes, occupational programs, degrees and certificates and even encounters with Student Services or the Library.  The emphasis is on what students can DO with what they have learned, resulting in some sort of product that can be evaluated.
If you ask the administration (for example, the ALO) at your college:

Answer:  In order to comply with accreditation standards, faculty and staff must articulate student learning outcomes for each course, each occupational program and each degree and certificate that the school offers, as well as for all student services.  Then, they must design assessments or evaluations that provide students with an opportunity to demonstrate what they have learned.  Evaluating those assessments gives information to both the student and to the faculty member about how successful the learning experience has been.  
Finally, if you ask an experienced, learner-centered instructor, you might get an answer like this one:

Answer:  Instructors have always defined what students should learn and have always assessed how well students are learning.   Instructors have always made changes in their courses and in their instruction based on evidence of student learning.  The words “student learning outcome” is an English phrase with an apparent meaning.  Defining SLOs and assessing them may become a more formal and transparent process, but is an evolution of best teaching practices, not a revolution.

Question:  


     Answer:

How do we distinguish

There are many ways of 
     
between course goals,

addressing this question. 

SLOs and Objectives? 

 “Outcomes demonstrate an understanding and application of a subject beyond the nuts and bolts which hold it together; objectives represent the nuts and bolts.”  (BC Chemistry Prof).

Examples of Course Goals – the target for the course, the descriptor in the catalogue

The goal of this general art course is to cultivate a sense of aesthetic significance through analysis of problems and interpretations as they apply to a variety of disciplines

The goal of this general education biology course is to help students acquire and retain relevant biologic knowledge/information, teach them to think/apply this knowledge, and stimulate them to continue learning in the field.

The goal of this nutrition course is to prioritize key nutrition behaviors, identify health and nutrition needs, and integrate these behaviors into health interventions, educational training, and policy.

Examples of a few Course Objectives for the Nutrition Class above – the specific teaching objectives usually detailing course content and activities. 

· Review nutritional recommendations and components.

· Define and describe vitamins, minerals and supplements.

· Discuss differences in nutritional requirements associated with sex, age, and activity.

· Describe causes and consequences of nutritional problems. 

· Explain nutritional complications associated with underlying physiologic conditions (e.g.  Diabetes, malabsorption).
Identify key factors involved in correcting nutritional behaviors.

· Describe resources and strategies to treat nutritional disorders.

Example of a Nutrition Course SLO – At the end of this nutrition course, a student will be able to analyze a documented nutritional problem, determine a strategy to correct the problem, and write a draft nutritional policy addressing the broader scope of the problem.
Question:  


     Answer:

How do SLOs fit

     It depends on how you ask.

into the larger picture? 

If you ask what the theory is behind SLOs and Assessment Cycles:  

Answer:  Using SLOs and Assessment cycles is an approach to teaching with three cornerstone beliefs.  The first is that “covering” material during a course does not necessarily guarantee that students learn it.  Simple success and retention rates are no longer acceptable ways of measuring how successful our students are.  Success is determined by students emerging from our courses and programs with integrated, higher learning skills that they can demonstrate to others.  These demonstrations constitute evidence that they have truly learned.  Another keystone of the theory is the belief that students perform better when they know exactly what is expected of them, including what they will be required to do and how it will be evaluated.  What defines an A, B or C paper or project should be public knowledge.  Transparency is the key to using SLOs successfully in the classroom.  The final concept is practice.  Before being evaluated on an SLO, students should have the opportunity to practice the skill or tasks that compose it.


If you ask how SLOs differ from Goals and Objectives:  Answer: SLOs build upon, but are different from, course objectives and course goals because they represent a different perspective.  Student Learning Outcomes for the classroom describe the knowledge, skills, abilities or attitudes that a student can demonstrate by the end of your course.  

· Don’t think about content or coverage - consider what students should be able to DO with what they’ve learned by the end of the semester.

· How will students demonstrate this?

· What can they produce to show faculty that they have learned to apply their new knowledge?

When trying to define Student Learning Outcomes for a course, think of the big picture.  SLOs:

· Concretely describe the broadest goals for the class, ones that require higher-level thinking abilities.

· Require students to synthesize many discrete skills or areas of content.

· Ask them to then produce something - papers, projects, portfolios, demonstrations, performances, art works, exams etc. – that applies what they have learned.

· Require faculty to evaluate or assess the product to measure a student’s achievement or mastery of the outcomes.

Course objectives are on a smaller scale and describe small, discrete skills or “nuts and bolts” that require basic thinking skills.  They are subsets of outcomes.   Think of objectives as the building blocks used to produce whatever is used to demonstrate mastery of an outcome.  Objectives can be practiced and assessed individually, but are usually only a portion of an overall project or application. 

	
	Objectives
	Outcomes

	Scope
	Skills, tools, or content to engage and explain a particular subject
	Overarching results - subsequent learning

	Target
	Details of content coverage and activities which make up a course curriculum.
	Higher level thinking skills that integrate the content and activities.

	Major Influence
	Input – nuts and bolts
	Output – Observable evidence (behavior, skill, or discrete useable knowledge) of learning.

	Number
	Objectives can be numerous, specific, and detailed to direct the daily activities and material. 
	SLOs are limited in number (1-7) to facilitate modification and improvement of teaching and learning.


In contrast, goals express the ideal vision of how students will be transformed by a course or program.  Goals are often impossible to assess directly.  

	Goals
	Objectives
	Outcomes

	A goal is a statement of intent or vision that is not necessarily measurable. Goals are usually found in the catalog description of a course or program.
	Behaviorally measurable objectives are small steps (content knowledge, skills or attitudes) that lead toward a goal.  Taken alone, assessments of each objective do not serve evidence that stated goals have been achieved.  Objectives (or  competencies) are listed in course outlines of record.
	Student learning outcomes state the characteristics a student-created product should possess in order to demonstrate that learning has occurred.  Students are asked to utilize the content knowledge, skills and attitudes listed in the course objectives. Assessments of student learning outcomes may be used as evidence that the goals of a course or program have been met.


Are you still confused? Look in Appendices A and E for examples of the difference between objectives and outcomes in describing the knowledge, skills and abilities, and attitudes in a course.  Note that there is a flow, a line of progression from the most basic objectives to the most sophisticated outcomes.  The charts are adapted from the work of Janet Fulks and Kate Pluta from Bakersfield College.  To help you write a course outline, they have noted the words from Bloom’s Taxonomy that can be used to describe either an objective or outcome.

If you ask how SLOs fit into curriculum review and program review:

Answer:  In the classroom, the new Accreditation Standards require that SLOs become an integral part of every syllabus. SLOs should also act as a guide for classroom activities and direct classroom assessments or evaluations.  However, how SLOs are incorporated into curriculum review, curriculum documents and program review is a decision each college must make.

In the last 30 years, the design and documentation of curriculum and programs have changed tremendously.  For many years, a course or program was described in terms of the major subject matter topics covered.  During the late 70s and running through the late 90s, the focus shifted.  Faculty began describing a course or program in terms of the competencies or behaviorally measurable objectives a student should attain.  Student learning outcomes, which describe what a student should be able to do after participating in the course or program, is simply a next logical step in our evolving understanding of how courses and programs should be developed and reviewed.

About 50% of the CCC’s include SLOs in their Curriculum Document of Record (COR). This provides a place to house the course SLOs, but does not adequately address closing the loop within a course. Program review provides an opportunity to document the entire loop.

Many campuses are beginning to use program review as a means to discuss SLOs and assessment. The rigorous self study created during program review provides excellent opportunities to document evidence of program outcomes and an occasion to review the totality of the curriculum and resources that create a program. This also usually provides a pre-existing committee and process to document and house the data and the result of any modifications.

Question:  


 Answer:

How does one write
There is no standard way, 

an SLO statement?
but there are guidelines. The 





best advice is to get your hands 




dirty, make a first attempt, and 




revise as you go.

We know there are many ways of describing what a course-level SLO statement should contain, so we need a WORKING DEFINITION:

A student learning outcome statement describes what students CAN DO at the end of instruction with the knowledge and skills they have gained.

Student learning outcomes may involve knowledge (cognitive), skills (behavioral), or attitudes (affective behavior), which display evidence that learning has occurred, at a specified level of competency, as a result of a course or program.  Learning outcomes provide a focus and a standard for the classroom or the student services program.

Drafting an SLO statement:

· Focus on what the student will do. Don’t address what was taught or presented, but address the observable outcome you expect to see in the student.  If possible, place what students will be expected to do in an appropriate context, but be careful not to be too prescriptive.

· Include assessable expectations or primary traits. Describe clearly defined expectations you have for the student product.  Think of these as primary traits or characteristics that can be easily evaluated.

· Active verbs.  Active verbs suggest measurable assessments. For instance, you want students to understand how to use a microscope correctly – but the word understand is problematic. How can one directly measure understanding? Instead, try to imagine the outcome: Students will focus and display an image on the microscope.  One can easily imagine how to measure how focused and how well displayed an image is.
· Share the draft SLO statement with faculty from other disciplines and within your own discipline. This helps focus the meaning of the statements. For instance in the above criteria the faculty may ask for clarification of “appropriate magnification.” 

· Share the draft SLO statement with your students. Students need to clearly understand what is expected, they are unfamiliar with the discipline specific language. This helps focus the clarity of the statements. 

· Modify as you learn from experience. Leave the word “DRAFT” at the top of your SLO statement to remind yourself and communicate to others that you are actively improving them.

· Beginning is often the most difficult step.   Remember that you have been doing this all along.  Here are some suggestions for first steps:  
1) In one sentence, describe one major piece of knowledge, skill, ability or attitude that a student will have gained by the end of your class.  Describe what students will do -- not content, activities or hours.   If the course is part of a sequence of courses, ask yourself what students will be expected to be able to do in the subsequent course?  

2) Sometimes it is easier to work backwards by thinking about the major assessments you already use in your course.  These would be the products or demonstrations of your outcomes.   Make a list of your major assignments for this course.   Then try to describe in one sentence what the students are being asked to demonstrate in those assignments.  There is an Assessment Audit Form in the appendix on page 30 that may help you organize this work.

Some Dos and Don’ts:

1. Do make sure the outcome is actually assessable (this is especially true for affective outcomes) and don’t move forward with an SLO statement if you cannot think of an assessment.

2. Do describe the outcome in a way that suggests an assessment, but don’t allow the SLO statement to become too prescriptive.  

3. Do write the SLO statement in language that a student will understand by the time the course is finished, but don’t compromise the quality of the outcome for the sake of using simple language.

4. Do include the criteria by which the outcome will be assessed, but don’t become too detailed too soon.  (Once you are at the assessment stage, you will need to develop a detailed rubric.)

5. Do think about the course as a whole, but don’t try to produce a complete or exhaustive list of outcomes for any course in one sitting.  Focus on one outcome at a time.  [In general, keep the number of outcomes for a course short – no more than four or five at most (except if the outcomes of your courses are dictated by the requirements of outside accrediting bodies, like in nursing or dental hygiene).  Some courses may only need one SLO.  Use the outcomes to describe the major skills or knowledge students will take away from the course and what they will produce to show you that they have mastered those skills.]

6. Do eventually distinguish the difference between outcome levels in a repeatable course, but don’t worry about doing so in your initial attempt.  
7. Do use active verbs and don’t use the word “understand” or similarly inactive verbs – go for higher level thinking skills wherever appropriate.

Forms to assist you in the drafting process:

There are several forms that might assist you in drafting an SLO statement.  The complete forms are found in the appendix, but they are excerpted here in order to highlight how they are similar and how they are different:

In example 1, note that the table is quite simple.  Once you have filled in one row, you may want to combine the two into one statement (or not).  Then use the checklist on the next page to see if your SLO statement is robust:

Example 1:

Writing Student Learning Outcomes Worksheet

Course Name and Number _____________________________________

	Outcome

One sentence that describes a major piece of knowledge, skill, ability or attitude that students can demonstrate by the end of the course
	Assessment
Major assignment, project or test used to demonstrate or apply outcome

	
	


SLO Statement:

Is this SLO Statement robust?  Now that you’ve written your SLO statement, it’s best to show them to other faculty in both your discipline and outside it to see if what you’ve written is understandable and concise.   Use the following checklist:

1. Have you used action verbs in describing your SLOs?

2. Will it fit into the assessment cycle?

· Is it assessable with the resources available?

· Are the results likely to help improve instruction or student success?

3. Is it written as an outcome rather than objective?

· Language indicates the BIG PICTURE rather than nuts and bolts

· Describes what students can DO

· Asks students to apply what they’ve learned by producing something

· Addresses student competency rather than content coverage 

4. Is the SLO appropriate for the course?

· Represents a fundamental result of the course

· Aligns with other courses in a sequence, if applicable

· Represents collegiate level work  

Contrast Example 1 with Example 2 below, which breaks down the drafting process even more, but is still fairly straightforward.  After reviewing the example (welding), follow the same pattern for your course.
Example 2:

Activity: Writing Student Learning Outcomes

Review the first example. Then for the second course objective, complete the Performance Context, Measurable Objective, and Primary Traits. Finally, select an objective from a course in your discipline and construct the three-part SLO statement. (From: B. Scroggins, November 2004, “The Teaching-Learning Cycle: Using Student Learning Outcome Results to Improve Teaching and Learning”)

	Course Objective(s)
	Performance Context
	Measurable Objective
	Grading Criteria / 

Primary Traits

	EXAMPLE:

Match the various types of sheet metal welding methods to the appropriate application.
	Given specifications and materials requiring a weld,
	evaluate the performance needs, match the welding method to the required application, and perform the weld.


	Welds should have a quality edge joint, meet design specifications, have an evenly positioned weld bead with good penetration, and have the minimum heat-affected zone to maximize strength of the weld.

	Course Objective(s)
	Performance Context
	Measurable Objective
	Grading Criteria / 

Primary Traits

	YOUR COURSE:

	
	
	


After completing the row, you may need to do some editing in order to finish your SLO statement draft.

SLO Statement:

Question:  


 Answer:

How does one start 
 Each institution will be 

creating SLO and 

 different.  Below, we can 

Assessment Cycles
 offer the stories and advice 
campus-wide?


 from other campuses around the 




 state. 
Advice:

· Georgie Monahan, Academic Senate President Orange Coast College Because of accreditation (a big motivator on our campus) the VPI used the Instructional Planning Council (IPC) to create and vet Institutional Outcomes.  I moved to create course outcomes immediately following that and it included training representatives from all divisions so they could spearhead the process in their respective departments.  We also decided to include the SLOs on the CORs because it gave us an established system for faculty to fall into (dates and deadlines, more likely to include on syllabus, etc) and to take the process more seriously.  We finished about 25-30% and created an improved plan to complete all courses over the next 2 years.  Since the accreditation visit, college-wide planning and specifically program review (which will lead the creation of program outcomes during next year) and the other wings are more immersed in the process.  I created a new committee called Outcomes and Assessment Council (OAC) that has representation from all divisions and other wings.  This expands the responsibility for managing and wending our way through the entire process.  The district is purchasing eLumen to help facilitate the documentation of assessment and OAC is piloting a team using eLumen during this summer and fall to better plan getting everyone on board for the process. 
· Robert Turner SLO Coordinator Mira Costa College
I.  The goals of our process:

· Make significant progress toward ACCJC’s requirement to have SLOs and assessment at the course, program, and institutional level.

· Engage as many faculty and students as possible in the first attempts in the process.

· Give the faculty a picture of how things fit together to create a coherent end product.  

· Invest the faculty with as much control as possible.

· Keep the focus on education, not politics.

II. Process

We began the process focused on the GE/transfer program.  Doing so engaged the majority of the faculty and students in a coordinated approach.  

GE faculty wrote a GE mission statement and set of GE outcomes. 

Next, we wrote mission statements for each of the six GE areas (aligning to the GE mission statement).

These mission statements gave the disciplines some long-range vision to which they could align while drafting their course level SLOs and assessments.  They also provided a set of common goals and values which lent further cohesiveness to the process and products. 

Faculty then wrote discipline specific mission statements for each GE area in which it offered classes, aligning up through the area mission statement to the GE mission statement.

Additionally, the faculty completed a matrix that indicated which of the six GE outcomes were most central to each of their courses (on a 1-5 scale, 5=high).  We used the matrix to determine the emphasis of GE outcomes across the program.  We noted, for example, that although the faculty selected “responsible citizenship” as one of six outcomes, no discipline rated it a 5.  Information from the matrix such as this will help us identify topics to be addressed as we move forward.
Sample Matrix for English 100

	Six 

GE Outcomes
	Effective  Communication  
	Critical  Thinking, Reasoning, Problem  Solving
	Responsible  Citizenship
	Information  Competence
	Aesthetic   Literacy
	Productive  Work  Habits

	English 100
	5
	4
	2
	2
	3
	2


Next, discipline faculty selected one course they offer in the GE package.  They wrote 3-5 SLOs for that course. They selected one of the SLOs to incorporate into instruction in fall ’07 and developed an assessment tool for it. They will assess the outcome in the fall and evaluate the data during spring ‘08, thereby closing the feedback loop on one outcome. (English 100, for example, chose to assess in the GE outcome Effective Communication, its only 5).

At the beginning of fall ’07, we will plot on the matrix the outcomes being assessed.  This information will be used to determine what courses and outcomes should be incorporated into instruction in the second round, thus enhancing the breadth of coverage across the GE program.

The full set of mission statements and matrices can be found at 

http://www.miracosta.edu/Governance/Outcomes/GEProgramOutcomesAssessment_000.htm

· Marcy Alancraig SLO Coordinator Cabrillo College
Part I: Cabrillo College uses a course-embedded assessment method to assess each of its four core competencies (our GE SLOs); this assessment has become part of the Program Planning process.  At specific times during the five year program planning cycle, faculty choose one major assignment in one class that addresses a particular competency.  They create a rubric to assess the assignment.   After giving the assignment, faculty analyze student performance, particularly looking for any student needs and issues that emerge.  They then make individual plans to improve the teaching and learning of this competency.  The assignment, rubric, the needs and issues, and improvement plans are presented in a department meeting.  After each instructor in the department has shared their individual assessment results, the department analyzes the results across the department and makes a plan for addressing the student needs and issues that have emerged along with a time line for implementation.  This is recorded on a short form and is included as part of the department's Program Plan, justifying any requests for funds. 

 

Part II: The new campus-wide Assessment Review Committee looks at the forms from individual departments along with assessment results from Student Services, the Library and Administrative Services to get a big picture view of assessment across the entire campus.  The yearly report of its analysis goes to all campus decision-making bodies and the Master Planning Committee.  If any striking issues emerge from the assessment results, this committee initiates a proscribed campus-wide dialogue process to brainstorm solutions and create a plan of action to address them.  
Appendix A – Examples of SLOs 
Below is an example of a complete assessment cycle report.  This is still a preliminary reporting form which attempts to track the development of the cycle and provides opportunities for the faculty or staff in charge of the assessment cycle to reflect on the process, as well as the results.

STUDENT LEARNING OUTCOMES 

ASSESSMENT REPORT

	A. Title of Student Learning Outcome (SLO)
	Life Drawing

	B. SLO Type
	 FORMCHECKBOX 
  Course-Level                       FORMCHECKBOX 
    Program-Level


Section 1: SLO and Assessment Proposal

Directions: Complete this section to propose an SLO statement and accompanying assessment instrument and rubric.  

	1A. Date Section 1 Completed 
	February 3, 2007

	1B. Contact Personnel
	Names: 
	Extensions: 
	Email Addresses: 

	
	Harrison Storms 



	     
	hstorms@elamino.edu

	
	     
	     
	     

	
	     
	     
	     

	1C. Additional Personnel 
	     

	1D. Division and Department Information
	Division: 
	Program or Department:  
	Course(s): 

	
	Fine Arts
	Life Drawing
	Art 17/18 (Life Drawing)

	1E. Proposed SLO Statement 
	(Objective) The assignment is to execute in class a drawing of a standing figure from a model. 

(Context) The drawing should contain the elements based on the class lectures and demonstrations. The drawing should demonstrate competent drawing skills and the elements that are germane to life drawing. Drawing skills include the use of the media and composition. 

(Primary Traits) The primary elements are the gesture, the relationship among the body shapes to the weight baring leg; proportion, the unity among and within the body shapes, and the transition of the skeletal shapes into 3 dimensional masses. The location of skeletal landmarks and the overlay of muscles and the application of tone complete the task.




	1F. Proposed Assessment Instrument or Mechanism
	The assessment is to make a drawing. The time spent on the drawing is 2 hours. The drawing should include certain elements as essential to the success of the drawing. These elements include:

• fill the page with the image

• gesture

• proportion

• scale

• anatomy

• bony landmarks

• construction lines

• direction of masses

• pelvis

• rib cage

• skull

• leg

• arms

• weight distribution

• foot and ankle location

• transition from 2D shape to 3D form

Remember to keep the drawing loose with a sense of exploration and discovery


	1G. Sections Targeted for Assessment
	Two sections will be included-Harrison Storms will be the instructor

	1H. Timeline for Assessment
	The 10th week of the Spring semester is a good time. 

	1I. Rubric and Primary Traits
	Primary Traits and Proposed Rubric

The primary traits:

A. Proportional frame for the drawing

B. Location of contact points on the frame and the relation among these

C. Gesture of pose, emphasis on movement between the pelvis and thorax

D. Location of feet, especially the weight bearing foot 

E. Find the center of the frame and the model 

F. Construction lines that relate the feet to body parts above the feet-pelvis, thorax, skull, or other bony landmarks.  Scale and location of pelvis, thorax, skull to themselves and each other.

G. Location of the insertion of the legs to the pelvis, care to the height differentiation between the weight bearing leg and relaxed leg.

H. The translation of the primary 2D(shapes) into a 3D(form)

In this round, I hope to refine the rubric for this assessment.  I plan to use a three level scale:  A for satisfactory, INC for good, but missing essential features, and NG (not good) if one or fewer essential features are present for each of the eight traits listed above.


	1J. Resources Needed for Assessment
	     

	1K. Additional Notes/Comments
	     


Section 2: Report of Assessment Results

Directions:  Complete this section to report results of the assessment described in Section 1.

	2A. Date Section 2 Completed 
	5/20/07

	 2B. Description of the Data
	Check all that apply:

1.  FORMCHECKBOX 
  Formative Evaluation
 FORMCHECKBOX 
  Summative Evaluation

2.  FORMCHECKBOX 
   One-Time


 FORMCHECKBOX 
   Multiple-Step

3.  FORMCHECKBOX 
  Direct Evidence                
 FORMCHECKBOX 
 Indirect Evidence

4.  FORMCHECKBOX 
   Qualitative                       
 FORMCHECKBOX 
   Quantitative

Narrative Description of Data:       

	2C. Report of Data
	Twelve Students in may a.m. class took part in this assessment.  Below, please find a table of the results.  Attached to this form are the results from both my a.m. and p.m. classes.

	2D. Projected Deadline for Submission of Data Analysis 
	     

	2E. Additional Notes/Comments
	     


	Course
	Student #
	A
	B
	C
	D
	E
	F
	G
	H

	17
	1
	A
	INC
	A
	A
	A
	A
	A
	A

	17
	2
	A
	A
	INC
	INC
	A
	INC
	NG
	NG

	17
	3
	A
	INC
	INC
	NG
	A
	NG
	NG
	NG

	17
	4
	A
	A
	A
	A
	A
	A
	INC
	INC

	17
	5
	A
	INC
	INC
	INC
	A
	A
	INC
	A

	18
	6
	A
	A
	INC
	INC
	A
	A
	A
	INC

	18
	7
	A
	A
	INC
	INC
	A
	INC
	INC
	INC

	18
	8
	A
	A
	INC
	INC
	A
	INC
	A
	INC

	18
	9
	A
	A
	INC
	A
	A
	INC
	INC
	A

	18
	10
	A
	INC
	INC
	INC
	A
	INC
	INC
	INC

	18
	11
	A
	A
	INC
	A
	A
	A
	A
	A

	18
	12
	A
	A
	INC
	A
	A
	INC
	INC
	A


Section 3: Reflection on Assessment Results

Directions: Complete this section to reflect on the results of the assessment of the SLO.

	3A. Date Section 3 Completed 
	6/7/2007


3B. 
What were the most important findings from the data?

	I need to be more specific on a number of elements that were reviewed(tested). I gave the students a list of elements to include in their drawings. I would like to rewrite them and include more specific instruction as to the content to be included in their drawings. For example the quality of drawings in terms of line quality and proportion.  I really need to reexamine how I have students develop the gesture.  While no student received an NG for criteria C, I now suspect that students are getting somehow "stuck" at this point, preventing them from succeeding better with some of the later stages.

 



3C. 
What changes can be made to address these implications (e.g. 


changes to the program, curriculum, teaching method, etc.)?

	More direction in terms of what are the elements of a "good" drawing. This could be delt with in my teaching and demonstrations.


3D. 
What resources are needed to make these changes?  

	None, perhaps more examples of student drawings that were successful.


3E. 
Next time this assessment is performed, what changes need to be made to the SLO statement, assessment, rubric, or method to get better results?

	The rubric is difficult part for me and I need to work on a more accurate method to apply it.


3F. 
How does this SLO tie a) to any program-level SLOs (for course-level SLOs) or b) to institutional core competencies (for course- or program-level SLOs) or c) general education outcomes (for course- or program-level SLOs)?

	This SLO tries to set a standard or level of competency.  We haven't created any program-level SLOs and I have not thought about how to relate this to the college core competencies.  Give me a chance to do this a few more times! 


3G. 
What is the projected semester for this assessment to be performed again?  

	I plan to another assessment this summer(2007) and hope to involve other colleagues in Fall 2007.


Appendix B – Student Services Assessment Report Form and Instructions and an Example

STUDENT LEARNING OUTCOMES ASSESSMENT REPORT
STUDENT SERVICES AND COMMUNITY ADVANCEMENT

	A. Title of Student Learning Outcome (SLO)
	


Section 1: SLO and Assessment Proposal

Directions: Complete this section to propose an SLO statement and accompanying assessment instrument and rubric.  
	1A. Date Section 1 Completed 
	

	1B. Contact Personnel
	Names: 
	Extensions: 
	Email Addresses: 

	
	
	
	

	
	
	
	

	
	
	
	

	1C. Additional Personnel 
	

	1D. Division and Department Information
	Division: 
	Program or Department:  

	
	
	

	1E. Proposed SLO Statement and
	

	How will you communicate this SLO to students?
	

	1F. Related Core Competency 
	

	1G. Proposed Assessment Process
	

	1H. Timeline for Assessment
	

	1I. Rubric and Standards for Success
	

	1J. Resources Needed for Assessment
	

	1K. Additional Notes/Comments
	


After filling out section 1, please save this document and submit it to your division, your SLO Coordinator and slo@elcamino.edu. Approval is not needed before proceeding to the assessment phase. After assessing the SLO, please continue to section 2 on the same form.  

Section 2: Report of Assessment Results
Directions:  Complete this section to report results of the assessment described in         Section 1.

	2A. Date Section 2 Completed 
	

	 2B. Description of the Data
	Put an “x” next to all that apply:

	
	
	Formative Evaluation
	
	Summative Evaluation

	
	
	One-Time 
	
	Multiple-Step

	
	
	Direct Evidence 
	
	Indirect Evidence

	
	
	Qualitative 
	
	Quantitative 

	2C. Narrative Report of Data
	

	2D. Report of Data: Does it Meet Standards for Success
	Put an “x” next to the one that applies: 

	
	
	Does Not Meet Standards

	
	
	Meets Some Standards                      

	
	
	Good Enough                 

	
	
	Meets Most Standards

	
	
	Exceptional

	2E. Projected Deadline for Submission of Data Analysis 
	

	2F. Additional Notes/Comments
	


After filling out section 2, please save this document and submit it to your division, your SLO Coordinator and slo@elcamino.edu. Approval is not needed before proceeding to the reflection phase. To analyze the assessment results, please continue to section 3 on the same form.  

Section 3: Reflection on Assessment Results

Directions: Complete this section to reflect on the results of the assessment of the SLO.
	3A. Date Section 3 Completed 
	


3B. 
What were the most important findings from the data?

	


3C. 
What percentage of students met the standards for success? Is this satisfactory?

	


3D. 
Are trends evident? Are there learning gaps?

	


3E. 
Will you change assessment methods or standards for success?

	


3F. 
What changes can be made to address these implications to improve 

          outcomes?

	


3G. 
What resources are needed to make these changes?  

	


3H. 
What information from this SLO Assessment Report should be added     

           to Plan Builder and/or Program Review for your program? 

	


3I. 
What is the projected semester for this assessment to be performed again?  

	


3J. 
Are there any additional comments?  

After filling out section 3, please save this document and submit it to your division, your SLO Coordinator and slo@elcamino.edu. Congratulations! You’ve now completed an entire student learning outcomes assessment cycle.  
STUDENT LEARNING OUTCOMES ASSESSMENT REPORT
STUDENT SERVICES AND COMMUNITY ADVANCEMENT

	A. Student Learning Outcome (SLO)
	Students will be able to utilize technology to accurately and successfully apply and register on-line.

	B. Program
	On-Line Admissions (CCCApply)


Section 1: SLO and Assessment Proposal

Directions: Complete this section to propose an SLO statement and accompanying assessment instrument and rubric.  
	1A. Date Section 1 Completed 
	October 19, 2007

	1B. Contact Personnel
	Names: 
	Extensions: 
	Email Addresses: 

	
	William Mulrooney
	3418
	bmulrooney@elcamino.edu

	
	Espe Nieto
	6960
	enieto@elcamino.edu

	
	Cheryl Imatomi
	3419
	cimatomi@elcamino.edu

	1C. Additional Personnel 
	Marie Tate, ext. 6163, email: mtate@elcamino.edu

	1D. Division and Department Information
	Division: 
	Program or Department:  

	
	Admissions & Records
	Admissions

	1E. Proposed SLO Statement 
	Students will be able to utilize technology to accurately and successfully apply on-line.

	1F. Related Core Competency 
	Communication and Comprehension:  Students effectively communicate their ideas, knowledge and creativity in written, verbal and artistic forms to diverse audiences at the college, in the workplace, in performances and sports events, and during personal interactions.  Students comprehend and respectfully respond to the spoken, written and artistic expressions of others.

	1G. Proposed Assessment Process
	A survey composed of two questions has been established at the end of the CCCApply application.  Answering the questions is optional. 

The first question is: Rate your experience with this application.  There are five levels of satisfaction provided to responding students: Very Satisfied, Satisfied, Neutral, Dissatisfied, and Very Dissatisfied.  Students who do not answer the question are included in the No Response category.

The second question is: Would you recommend this application?  Here students are provided with two simple choices: yes or no.  Again, all students who do not answer the question are included in the No Response category.

	1H. Timeline for Assessment
	The assessment will occur biannually:  once at the conclusion of the on-line admissions cycle for summer/fall and again at the conclusion of the on-line admissions cycle for winter/spring.

	1I. Rubric and Standards for Success
	The minimum standard established by El Camino College’s Admissions and Records Division and by the CCCApply Steering Committee is a combined “satisfied” and “very satisfied” rating of 85%.

	1J. Resources Needed for Assessment
	Access to the CCCApply Control Center and Report Writer.

	1K. Additional Notes/Comments
	     


After filling out section 1, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division. Approval is not needed before proceeding to the assessment phase. After assessing the SLO, please continue to section 2 on the same form.  
Section 2: Report of Assessment Results
Directions:  Complete this section to report results of the assessment described in         Section 1.

	2A. Date Section 2 Completed 
	October 19, 2007

	 2B. Description of the Data
	Check all that apply:

1.  FORMCHECKBOX 
  Formative Evaluation           FORMCHECKBOX 
  Summative Evaluation
2.  FORMCHECKBOX 
   One-Time                             FORMCHECKBOX 
   Multiple-Step
3.  FORMCHECKBOX 
  Direct Evidence                   FORMCHECKBOX 
 Indirect Evidence
4.  FORMCHECKBOX 
   Qualitative                          FORMCHECKBOX 
   Quantitative
Narrative Description of Data:  see Additional Notes/Comments

	2 C. Report of Data
	

	2D. Do Data Meet Standards for Success
	1.  FORMCHECKBOX 
  Does Not Meet Standards        
2.  FORMCHECKBOX 
   Meets Some Standards                      
3.  FORMCHECKBOX 
  Good Enough                 
4.  FORMCHECKBOX 
   Meets Most Standards

5.  FORMCHECKBOX 
   Exceptional              


	2D. Projected Deadline for Submission of Data Analysis 
	October 19, 2007

	2E. Additional Notes/Comments
	There are two examinations here.  First, a look at the student satisfactory response rate including the “neutrals” and second, a look at the student satisfactory response excluding the “neutrals.”

Neutrals: Out of the 641 students who completed the survey, 13 (2%) were dissatisfied, 568 (88.6%) were satisfied, and 60 (9.4%) were neutral.

Without Neutrals: Out of the students responding with a satisfactory or unsatisfactory rating – a total of 581 – we have a satisfaction rate of 97.8% and a dissatisfaction rate of 2.2%.
See addendum for analysis of comments.


After filling out section 2, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division. Approval is not needed before proceeding to the reflection phase. To analyze the assessment results, please continue to section 3 on the same form.  

Section 3: Reflection on Assessment Results

Directions: Complete this section to reflect on the results of the assessment of the SLO.
	3A. Date Section 3 Completed 
	October 19, 2007


3B. 
What were the most important findings from the data?

	The data support the accolades CCCApply has received as a highly successful technological tool for students, colleges, and the CCC system as a whole.


3C. 
What percentage of students met the standards for success? Is this satisfactory?

	A total of 88.6%, including neutrals, were satisfied.  However, a total of 97.8% were satisfied excluding the neutrals.  Either way, these percentages are satisfactory.  In the second question.  617 stated they would recommend this application compared to 21 who stated they would not.  That is a 96.7% affirmation compared to 3.3% who would not recommend the application.


3D. 
Are trends evident? Are there learning gaps?

	The high ratings and the overwhelmingly positive remarks support the continued promotion of the on-line application and the eventual adoption of the on-line application as the sole means of applying to the college.  At this point in time, no “learning gaps” are detected.


3E. 
Will you change assessment methods or standards for success?

	Not at this time.  The two questions in CCCApply will remain.  However, they are optional.  If the Steering Committee at CCCApply decides to make this survey mandatory, we will then get a 100% response rate.


3F. 
What changes can be made to address these implications to improve 

          outcomes?

	Any change to the optional/mandatory status of these questions must be voted on by the ten community college districts on the CCCApply Steering Committee.  That is not anticipated in the immediate future or in the next program update.  


3G. 
What resources are needed to make these changes?  

	Any changes to the CCCApply SLO require a majority vote of the CCCApply Steering Committee.


3H. 
What is the projected semester for this assessment to be performed again?  

	This assessment will be performed again at the conclusion of the winter/spring 2008 on-line application cycle.


3I. 
Are there any additional comments?  

Please see comments and analysis below.
After filling out section 3, please save this document and submit it to slo@elcamino.edu as well as to your division office.  Congratulations! You’ve now completed an entire student learning outcomes assessment cycle.  
ANALYSIS OF THE COMMENTS

TO THE EL CAMINO COLLEGE ON-LINE APPLICATION

The comments were overwhelmingly favorable.  Among some of the positive statements:

“A lot faster and easier than waiting in line.”

“Applied with ease.  Stress free.  Wonderful.  Thank you for such a simple process.”

“Easy and quick.”

“I enjoyed the simplicity of the process.”

“One of the easiest and best online applications I’ve ever used.”

“This is sooooooo much better than waiting in line at the student services center.”

“Applied with ease.  Stress free. Wonderful.  Thank you for such a simple process.”

Analysis for all of the above:  I agree with the above opinions.

Some of the comments that expressed concern or criticism were as follows:

“More options are needed in answering questions about career goals and college goals.  The ones currently available did not apply to my goals, but the form would not allow me to move forward unless I answered to the ones made available.”


Analysis:  These options are MIS mandated from the CCC Systems office and cannot be changed.

“Suggest additional completed education options.  I have a Masters Degree and am returning to El Camino (Distance Learning) to pick up psychology courses that will allow me to apply for an MFT program.  There must be other students like me.”


Analysis:  This issue has been brought up before.  The application asks educational completion up to an associate’s degree as set forth in MIS.  It was recommended by Orange Coast College that we allow bachelors and post-graduate degrees to be included in the question.  This would require a mapping to meet MIS specs.  The CCCApply Steering Committee rejected this request.

“Difficult to convey foreign schooling information on the form.”


Analysis:  Agreed!  The CCCApply Steering Committee is exploring a solution for this issue.

COMPARATIVE LOOK AT THE EL CAMINO COLLEGE 0N-LINE APPLICATION SURVEY TO THE ENTIRE CCCAPPLY SURVEY

The table below shows the survey responses for the entire CCCApply Subscriber base.  As of October 1, 2007, there are 92 California Community Colleges that subscribe to CCCApply.

	7/1/2007 to 11/1/2007

	Surveys submitted: 32,042

	Level of satisfaction

	Very Satisfied

	16,997


	Satisfied

	11,431


	Neutral

	2,673


	Dissatisfied

	588


	Very Dissatisfied

	295


	No Response

	58


	Would recommend

	Yes

	30,750


	No

	1,199


	No Response

	93



	


In the above table a total of 28,428 students responded that they were either satisfied or very satisfied.  This represents 88.7% of the 32,042 students who participated in the survey.   In comparison, El Camino College’s satisfaction rate is 88.6%.  

When being asked if they would recommend this application, 30,750 students or 96% said they would, while 1,199 students or 3.7% said they would not.  Compare this to El Camino’s recommendation rate and El Camino is just slightly ahead of the state as whole with a 96.7% positive recommendation and only a 3.3% negative.
Appendix C – SLO Creation Forms 

Writing Student Learning Outcomes Worksheet

Course Name and Number _____________________________________

	Outcome

One sentence that describes a major piece of knowledge, skill, ability or attitude that students can demonstrate by the end of the course
	Assessment
Major assignment, project or test used to demonstrate or apply outcome

	
	

	
	

	
	


Checklist for Writing Student Learning Outcomes 

Is this SLO Statement robust?  Now that you’ve written your SLO statement, it’s best to show them to other faculty in both your discipline and outside it to see if what you’ve written is understandable and concise.   Use the following checklist:

1. Have you used action verbs in describing your SLOs?

2. Will it fit into the assessment cycle?

· Is it assessable with the resources available?

· Are the results likely to help improve instruction or student success?

3. Is it written as an outcome rather than objective?

· Language indicates the BIG PICTURE rather than nuts and bolts

· Describes what students can DO

· Asks students to apply what they’ve learned by producing something

· Addresses student competency rather than content coverage 

4. Is the SLO appropriate for the course?

· Represents a fundamental result of the course

· Aligns with other courses in a sequence, if applicable

· Represents collegiate level work  



Activity: Writing Student Learning Outcomes

Review the first example. Then for the second course objective, complete the Performance Context, Measurable Objective, and Primary Traits. Finally, select an objective from a course in your discipline and construct the three-part SLO statement. (From: B. Scroggins, November 2004, “The Teaching-Learning Cycle: Using Student Learning Outcome Results to Improve Teaching and Learning”)
	Course Objective
	Performance Context
	Measurable Objective
	Grading Criteria/ Primary Traits

	Match the various types of sheet metal welding methods to the appropriate application.
	Given specifications and materials requiring a weld,
	evaluate the performance needs, match the welding method to the required application, and perform the weld.
	Welds should have a quality edge joint, meet design specifications, have an evenly positioned weld bead with good penetration, and have the minimum heat-affected zone to maximize strength of the weld.

	
	
	
	


Appendix D – SLO Assessment Reporting Form 

STUDENT LEARNING OUTCOMES ASSESSMENT REPORT

	A. Title of Student Learning Outcome (SLO)
	

	B. SLO Type (put an “x” next to the SLO type that applies)
	
	Course-Level 
	
	Program-Level 

	C. Program-Level SLOs: 
	(List the program-level SLOs which with this course-level SLO aligns)

	D. Core-Competencies
	(List the core competencies which with this course- or program-level SLO aligns)


Section 1: SLO and Assessment Proposal

Directions: Complete this section to propose an SLO statement and accompanying assessment instrument and rubric.  

	1A. Date Section 1 Completed 
	

	1B. Contact Personnel
	Names: 
	Extensions: 
	Email Addresses: 

	
	
	
	

	
	
	
	

	
	
	
	

	1C. Additional Personnel 
	

	1D. Division and Department Information
	Division: 
	Program or Department:  
	Course(s): 

	
	
	
	

	1E. Proposed SLO Statement 
	

	1F. Proposed Assessment Instrument or Mechanism
	

	1G. Sections Targeted for Assessment
	

	1H. Timeline for Assessment
	

	1I. Rubric or Standards for Success
	

	1J. Resources Needed for Assessment
	

	1K. Additional Notes/Comments
	


After filling out section 1, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division. Approval is not needed before proceeding to the assessment phase. After assessing the SLO, please continue to section 2 on the same form.  

Section 2: Report of Assessment Results
Directions:  Complete this section to report results of the assessment described in         Section 1.

	2A. Date Section 2 Completed 
	

	 2B. Description of the Data
	Put an “x” next to all that apply:

	
	
	Formative Evaluation
	
	Summative Evaluation

	
	
	One-Time 
	
	Multiple-Step

	
	
	Direct Evidence 
	
	Indirect Evidence

	
	
	Qualitative 
	
	Quantitative 

	
	OR provide a narrative description of the data: 

	2C. Report of Data
	

	2D. Projected Deadline for Submission of Data Analysis 
	

	2E. Additional Notes/Comments
	


After filling out section 2, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division. Approval is not needed before proceeding to the reflection phase. To analyze the assessment results, please continue to section 3 on the same form.  

Section 3: Reflection on Assessment Results

Directions: Complete this section to reflect on the results of the assessment of the SLO.

	3A. Date Section 3 Completed 
	


3B. 
What were the most important findings from the data?

	


3C. 
What changes can be made to address these implications (e.g. 


changes to the program, curriculum, teaching method, etc.)?

	


3D. 
What resources are needed to make these changes?  

	


3E. 
Next time this assessment is performed, what changes need to be made to the SLO statement, assessment, rubric, or method to get better results?

	


3F. 
What is the projected semester for this assessment to be performed again?  

	


3G. 
Are there any additional comments?  

After filling out section 3, please save this document and submit it to slo@elcamino.edu. as well as to your division office.  Congratulations! You’ve now completed an entire student learning outcomes assessment cycle.  
STUDENT LEARNING OUTCOMES ASSESSMENT REPORT INSTRUCTIONS

	A. Title of Student Learning Outcome (SLO)
	Create a title for this SLO for easy reference.  If no appropriate or catchy title comes to mind, list some key words describing the SLO.

	B. SLO Type
	Put an “x” in one of the spaces provided to indicate if the SLO is a course-level or program-level SLO.

	C. Program-Level SLOs: 
	(List the program-level SLOs which with this course-level SLO aligns).  If the SLO is a program-level SLO, then leave this space blank.

	D. Core-Competencies
	(List the core competencies which with this course- or program-level SLO aligns). 

Here are the institutional core competencies for easy reference.

El Camino College Core Competencies: 

Students completing a course of study at El Camino College will achieve the following core competencies:

VI. Content Knowledge:  Students possess and use the knowledge, skills and abilities specific to a chosen discipline, vocation or career. 

VII. Critical, Creative and Analytical Thinking:  Students solve problems, make judgments and reach decisions using critical, creative and analytical skills.

VIII. Communication and Comprehension:  Students effectively communicate in written, verbal and artistic forms to diverse audiences.  Students comprehend and respectfully respond to the ideas of others.

IX. Professional and Personal Growth:  Students exhibit self-esteem, responsible behavior and personal integrity.  Students are reflective and intellectually curious; they continue to improve themselves throughout life.

X. Community and Collaboration:  Students appreciate local and global diversity and are respectful and empathetic during personal interactions and competitions.  Students effectively collaborate and resolve conflicts.  They are responsible, engaged members of society, who are willing and able to assume leadership roles.




Section 1:
	1A. Date Section 1 Completed 
	Write the date that section 1 of the form was completed.

	1B. Contact Personnel
	Write the names, ECC telephone extensions, and email addresses for the personnel that may be contacted regarding this SLO report form.  

	1C. Additional Personnel
	Write the names of the additional personnel that were involved in the SLO process, but do not need to be contacted.

	1D. Division and Department Information
	Write the division, department or program, and course for which this SLO is proposed.  If it is a course-level SLO being proposed, list only one course. If the SLO being proposed is a program-level SLO, you may list multiple courses for which the SLO is relevant.

	1E. Proposed SLO Statement
	Write the proposed SLO statement you wish to assess.  Remember, robust SLO statements indicate not only the desired objective, but also the context in which assessment will take place, and the primary traits a successful outcome will possess.  The following format is recommended: 

Example: Given an in-class writing task based on an assigned reading (context), demonstrate appropriate and competent writing (objective) which states a thesis, supports assertions, maintains unity of thought and purpose, is organized, and is technically correct in paragraph composition, sentence structure, grammar, spelling and word use (traits).

	1F. Proposed Assessment Instrument or Mechanism
	Describe, giving as much detail as possible, the assessment you wish to run.  You may also attach a copy of the assessment, if it is available.

	1G. Sections Targeted for Assessment 
	List the specific sections targeted for assessment.  You may list by section numbers or by faculty teaching the course. 

	1H. Timeline for Assessment 
	Write the semester in which this SLO will be assessed; also indicate approximately when in the semester the assessment will take place (e.g. 12th week of Fall 2007; 8th week of Spring 2008).

	1I. Rubric or Standards for Success
	Copy and paste the rubric you plan to use here, or if you need more space, send it as a separate file.  If you’re not going to use a rubric, please describe the standards you will use to judge a successful outcome.  

	IJ. Resources Needed for Assessment
	List any resources required to run the assessment effectively.

	1K. Additional Notes/Comments
	Write any additional notes or comments.


After filling out section 1, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division. Approval is not needed before proceeding to the assessment phase. After assessing the SLO, please continue to section 2 on the same form.  

Section 2: 

	2A. Date Section 2 Completed
	Write the date that section 2 of the form was completed.

	2B. Description of the Data
	Mark the boxes provided to indicate how the data being reported may be described.  Alternatively, instead of marking the boxes, provide a narrative description of the data and the assessment from which the data was drawn.  

1. Could the assessment from which the data is drawn be described as a formative evaluation or a summative evaluation?

· Mark Formative Evaluation if the assessment has taken place while the course is still in progress. 

· Mark Summative Evaluation if the assessment has taken place at the end of a course to show learner achievement.

2. Could the assessment from which the data is drawn be described as a one-time or multi-step assessment? 

· Mark One-Time if the assessment took place only one time during the course, or the only assessment being evaluated is the final result of a project (e.g. test, essay, demonstration for which only the final result is evaluated).  

· Mark Multi-Step if the assessment is a project that took place throughout a course or program and more than just the final result is being evaluated (e.g. multi-step culminating project, portfolio).  

3. Could the data be described as direct or indirect evidence of student learning? 

· Mark Direct Evidence if the evidence shows directly that a student has learned (e.g. results from essays, tests, demonstrations).

· Mark Indirect Evidence for evidence that shows indirectly that a student has learned or through which student learning has to be inferred (e.g. data on persistence, transfer, job placement). 

4. Could the data being reported here be described as qualitative or quantitative in nature?

· Mark Qualitative if the data involves narration or description.
· Mark Quantitative if the data involves numbers and/or percentages.

	2C. Report of Data
	Report your data in this space.  Copy and paste the main content of your data, or attach a separate sheet containing your data.

	2D. Projected Deadline for Submission of Data Analysis
	Write the expected date that the next step will be completed.  This next step includes discussing and reflecting on implications of this data with colleagues and reporting these implications by filling out section 3 of this form.  

	2E. Additional Notes/Comments
	Write any additional notes or comments.


After filling out section 2, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division. Approval is not needed before proceeding to the reflection phase. To analyze the assessment results, please continue to section 3 on the same form.  

Section 3: 

	3A. Date Section 3 Completed
	Write the date that section 3 of the form was completed.

	3B. What were the most important findings from the data?


	Describe, giving as much detail as possible, the main findings from the data.

	3C. What changes can be made to address these implications (e.g. changes to the program, curriculum, teaching method, etc.)


	Given the implications, describe, giving as much detail as possible, what changes the data suggests.  Does the data suggest changes to the program structure (e.g. addition of a course), curriculum (e.g. addition to the objectives of a course), teaching method (e.g. material that needs to be emphasized earlier or in a different way), or some other change?  

	3D. What resources are needed to make these changes?
	List the financial resources, technologies, pedagogical materials needed to make these changes. 

	3E. Next time this assessment is performed, what changes need to be made to the SLO statement, assessment, rubric, or method to get better results?


	This is a question about the SLO and means of assessment themselves.  List the changes that might need to be made to the SLO statement, assessment instrument, rubric, or overall method to get better results the next time.  

	3F. What is the projected semester for this assessment to be performed again?  
	Write the semester when the assessment is planned to be run again.  

	3G. Are there any additional comments?
	Write any additional comments.


After filling out section 3, please save this document and submit it to slo@elcamino.edu as well as to your division office.  Congratulations! You’ve now completed an entire student learning outcomes assessment cycle.  
Appendix E – Program-Level SLO Statement Worksheet and Instructions

	Program, Degree, or Certificate Name:


	Division or Unit: 

	Leadership Team (first name should be the contact person)

(wherever possible, a Compton Faculty member should be a member of the leadership team)
	Names: 
	Extensions: 
	Email Addresses: 

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Use this worksheet to draft and submit a complete set of program-level SLOs and assessment plans. Use the Program-Level SLO Information and Direction Sheet as a reference.  When you’re ready to assess a program-level SLO, please fill out the full Student Learning Outcomes Assessment Report form for each program-level SLO.
Program SLO #1:

	Proposed SLO Statement 
	

	Associated Core Competencies
	

	Proposed Assessment Instrument or Mechanism
	

	Relevant Courses to target for assessment (leave blank if assessment will not take place in courses)
	

	Target assessment date or semester
	


Program SLO #2:

	Proposed SLO Statement 
	

	Associated Core Competencies
	

	Proposed Assessment Instrument or Mechanism
	

	Relevant Courses to target for assessment (leave blank if assessment will not take place in courses)
	

	Target assessment date or semester
	


Program SLO #3:

	Proposed SLO Statement 
	

	Associated Core Competencies
	

	Proposed Assessment Instrument or Mechanism
	

	Relevant Courses to target for assessment (leave blank if assessment will not take place in courses)
	

	Target assessment date or semester
	


Program SLO #4:

	Proposed SLO Statement 
	

	Associated Core Competencies
	

	Proposed Assessment Instrument or Mechanism
	

	Relevant Courses to target for assessment (leave blank if assessment will not take place in courses)
	

	Target assessment date or semester
	


Do you need more space?  If you have more than four program-level SLOs, copy and paste additional program SLO grids as needed and number accordingly.

After filling out this worksheet, please save this document and submit it to slo@elcamino.edu (for our records) as well as to your division and any relevant faculty in your program. When you’re ready to assess one of these program-level SLOs, please start by filling out section 1 of the Student Learning Outcomes Assessment Report.  
Program-Level SLO Information and Direction Sheet

Directions for Filling Out the Program-Level SLO Worksheet

	Program, Degree or Certificate Name: 

Write the names of the program, degree or certificate.
	Division or Unit: 

Write the name of the division or unit

	Leadership Team 
	Names: 
	Extensions: 
	Email Addresses: 

	
	Write the names, ECC telephone extensions, and email addresses for the personnel that may be contacted regarding this SLO worksheet. (The first name should be the contact person.) (Wherever possible, a Compton Faculty member should be a member of the leadership team.)


Program SLO #___:
	Proposed SLO Statement 
	Write the proposed program-level SLO statement.  

	Associated Core Competencies
	Indicate which core competencies this SLO supports.  An SLO may support many core competencies, but, as a general rule, list no more than two primary core competencies.

	Proposed Assessment Instrument or Mechanism
	Describe, giving as much detail as possible, the assessment you might run for this SLO.  

	Relevant Courses to target for assessment (leave blank if assessment will not take place in courses)
	List the specific courses targeted for assessment.  If assessment will not take place in courses (e.g. licensing exam, employment after program), then you can leave this blank. 

	Target assessment date or semester
	Write the semester or date when you plan for this program-level SLO to be assessed.  It may be several semesters from now if you are planning on several course-level SLO assessments in the interim.  


What is a Program-Level SLO?

A program-level SLO is an overarching outcome for a program.  Here are some questions to consider when drafting a list of program-level SLOs:

1. What outcomes do your courses have in common?  If there is one outcome that many of your courses have in common, then that may be your program-level SLO.
2. Do the courses in your program occur in a series in which one course is the prerequisite for the next course?  If your courses are leveled, then the SLO for the highest level course may be a program-level SLO.
3. How does your program help prepare students in the College’s Core Competencies (see below)?  Answering this question may produce program-level SLOs.
4. Is there a capstone exam, capstone course, or licensing exam at the end of your program?  If so, this can serve as your program-level SLO.
5. Is there an outcome for your program that cannot be assessed in your courses (e.g. employment after completion of program)?  Then that could also be a program-level SLO.
What is a complete list of Program-Level SLOs?

There is no magic number of program-level SLOs that determine a complete list.  As the expert for your program, degree, or certificate, it is up to your leadership team to determine this.  However, we make two recommendations:

1. Keep your list brief and simple.  Most programs should have no problem limiting their program-level SLOs to three or four.

2. Your list should contain program-level SLOs that support student development in one or more of the core competencies beyond content knowledge (I).

3. A reasonably well-educated reader of your program-level SLOs should get a fairly complete (although necessarily general) picture of what a student should know and be able to do as a result of your program.

El Camino College Core Competencies: 

Students completing a course of study at El Camino College will achieve the following core competencies:

XI. Content Knowledge:  Students possess and use the knowledge, skills and abilities specific to a chosen discipline, vocation or career. 

XII. Critical, Creative and Analytical Thinking:  Students solve problems, make judgments and reach decisions using critical, creative and analytical skills.

XIII. Communication and Comprehension:  Students effectively communicate in written, verbal and artistic forms to diverse audiences.  Students comprehend and respectfully respond to the ideas of others.
XIV. Professional and Personal Growth:  Students exhibit self-esteem, responsible behavior and personal integrity.  Students are reflective and intellectually curious; they continue to improve themselves throughout life.

XV. Community and Collaboration:  Students appreciate local and global diversity and are respectful and empathetic during personal interactions and competitions.  Students effectively collaborate and resolve conflicts.  They are responsible, engaged members of society, who are willing and able to assume leadership roles.
How do you assess program-level SLOs?

Below is a short and incomplete list of ways you might assess a program-level SLO: 

1. Run several related course-level assessments.  After you have performed several assessments, bring the results together and summarize and reflect on them as a whole.  That is your program-level SLO assessment.
2. Report the results of your capstone exam, capstone course, or licensing exam.  Then reflect on how your courses helped or hindered students.  If there is a problem, running an assessment such as (1) above may be helpful in determining weaknesses in your program.
3. Report any non-course data you have on your program-level outcome (e.g. employment after completion of program).  Then reflect on how your courses helped or hindered students.  
Appendix F – Rubric for Evaluating Assessment Proposals

	
	Getting Started
	Getting Better
	You’re on your way!

	Clarity
	The statement and assessment plan do not seem complete enough to evaluate the clarity.
	The statement and assessment plan are somewhat clear, but more needs to be done to develop the clarity (e.g. get rid of jargon or unclear phrasing)..
	The statement and assessment plan are such that a reasonably educated reader (e.g a student) could understand what the expected student outcome is and how it will be evaluated.

	Simplicity
	The assessment is too complex to be performed with the resources available and / or requires the faculty to completely change the way they teach or practice their discipline.
	The assessment somewhat builds on current practice, but may also require an unreasonable amount of resources.
	The assessment will not involve a complete “reinvention of the wheel.”  It is a reasonable assessment of a student outcome that builds on current practice.  It may require additional resources but within reason.

	Culmination
	The outcome being measured is a single item from a list of content items to be learned in a course / program and the assessment may not involve critical thinking skills or application of knowledge or skills in the discipline. 
	The outcome being measured might be considered a culmination of knowledge or skills in the course or program, but there seems to be room for developing a more holistic assessment.
	The outcome being measured is a culmination of knowledge or skills that a student attains in a course or program. The assessment is holistic and involves critical thinking skills or application of knowledge or skills in the area or discipline.

	Instrument
	It is not clear yet whether the assessment instrument measures whether a student has achieved a Student Learning Outcome. 
	The assessment instrument only partially measures whether a student has achieved a Student Learning Outcome.
	The assessment instrument directly and completely measures whether a student has achieved a Student Learning Outcome.

	Data
	The resulting data from the assessment will be of limited use to faculty in improving student learning.
	The resulting data might be somewhat useful, but there seems to be room for developing the assessment so that more useful data can be gleaned.
	The resulting data from the assessment will be useful to faculty, and it can be used to improve student learning.

	Dialogue
	The assessment includes little basis for dialogue with other faculty/staff (e.g. if multiple sections are taught, only one contact person is listed or only one section targeted for assessment).
	The assessment may include a basis for dialogue (e.g. more than one contact person is listed or more than one section is targeted for assessment), but it is unclear how or whether the data will be aggregated. 
	The assessment includes a basis for dialogue (e.g. more than one contact person is listed or more than one section is targeted for assessment) and a way to aggregate the data is described.


Appendix G – Deadlines 

Updated List of Upcoming Deadlines
	Due Date
	Task

	June 2009


	Write a first draft of program-level SLO statements



	December 2009


	Create at least one SLO and assessment proposal (plan) for all courses.



	December 2009
	Create an assessment proposal (plan) for each program-level SLO.



	December 2009 (December 2010, December 2011, and every December after that)
	Continue to assess existing course-level SLOs. 

Course outcome assessments take place throughout the year; assessment reports due annually on December 1.

How many?

· For small programs (5 or fewer full-time faculty): two complete assessment cycles per year

· For medium programs (6 to 12 full-time faculty): three complete assessment cycles per year

· For large programs (13 or more full-time faculty): four complete assessment cycles per year



	June 2010

(June 2011, 

June 2012, and every June after that)
	Submit report for a program-level SLO assessment.

Program outcome assessments take place throughout the year; assessment reports due annually on June 1.




 
Appendix H - Bloom’s Taxonomy, Objectives and Outcomes

[image: image3.wmf]Expanding the Definition of SLOs

Cognitive, Psychomotor, Affective Domains

· Bloom (1948) developed classifications of intellectual behavior and learning in order to identify and measure progressively sophisticated learning.

· Three domains of learning are recognized: 

· the cognitive domain (Bloom’s Taxonomy, 1956) defining knowledge classification 

· the psychomotor domain (Gronlund, 1970; Harrow, 1972; Simpson, 1972) defining physical skills or tasks classification

· the affective domain (Krathwhol, Bloom, and Masia, 1964) defining behaviors that correspond to attitudes and values

· Student learning outcomes should address relevant outcomes for each of these domains but must be appropriate to the course. 

· Affective outcomes tend to be the hardest to articulate initially but often represent the outcomes most closely related to deeper thinking and life-long learning. 
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Knowledge – Cognitive Domain  

[image: image5.wmf]

	Knowledge
	Comprehension
	Application
	Analysis
	Synthesis
	Evaluation

	Student remembers or
recognizes information or specifics as communicated with little personal assimilation.
	Student grasps the meaning behind the information and interprets, translates,
or comprehends the
information.
	Student uses information to relate and apply it to a new situation with minimal instructor input.
	Student discriminates,
organizes, and scrutinizes
assumptions in an attempt to identify evidence for a conclusion.
	Student creatively applies knowledge and analysis to integrate concepts or construct an overall theory.  
	Student judges or evaluates information based upon standards and criteria, values and opinions.

	Cite

Label
List

Enumerate

Identify

Imitate

Match 

Name

Quote

Recall

Reproduce 

State

Write
	Convert

Define 

Describe

Discuss

Estimate

Explain

Generalize

Identify

Illustrate

Locate
Paraphrase

Restate
Summarize
	Apply

Chart
Compute 
Demonstrate

Determine

Dramatize

Establish

Make

Manipulate

Prepare

Project
Solve 
Use
	Analyze
Compare
Contrast
Correlate

Diagram

Dissect

Differentiate

Distinguish

Infer

Investigate

Limit

Outline
Separate
	Assemble

Create

Construct
Design 

Develop

Formulate

Generate
Hypothesize

Initiate
Invent

Modify 

Reframe
Synthesize
	Access

Appraise

Conclude

Critique

Decide 

Defend

Diagnose

Evaluate

Judge 

Justify
Rank
Recommend
Support 


Skills and Abilities – Psychomotor Domain

      [image: image2.emf] 


	Observe
	Model
	Recognize Standards
	Correct 
	Apply 
	Coach

	Students translate sensory input into physical tasks or activities.  
	Students are able to replicate a fundamental skill or task.
	Students recognize standards or criteria important to perform a skill or task correctly.


	Students use standards to evaluate their own performances and make corrections.
	Students apply this skill to real life situations.
	Students are able to instruct or train others to perform this skill in other situations.

	Hear

Identify

Observe

See

Smell

Taste

Touch

Watch

*Usually no outcomes or objectives written at this level.


	Attempt

Copy

Follow

Imitate

Mimic

Model

Reenact

Repeat

Reproduce

Show

Try


	Check

Detect

Discriminate

Differentiate

Distinguish

Notice

Perceive

Recognize

Select


	Adapt

Adjust

Alter 

Change

Correct

Customize 

Develop

Improve

Manipulate

Modify

Practice

Revise
	Build

Compose

Construct

Create

Design

Originate

Produce


	Demonstrate

Exhibit

Illustrate

Instruct

Teach

Train





         Attitudes – Affective Domain



	Receiving
	Responding
	Valuing
	Organizing
	Characterizing

	Students become aware of an attitude, behavior, or value.  
	Students exhibit a reaction or change as a result of exposure to an attitude, behavior, or value.
	Students recognize value and display this through involvement or commitment.


	Students determine a new value or behavior as important or a priority.
	Students integrate consistent behavior as a naturalized value in spite of discomfort or cost.  The value is recognized as a part of the person’s character.

	Accept

Attend

Describe

Explain

Locate

Observe

Realize

Receive

Recognize


	Behave

Comply

Cooperate

Discuss

Examine

Follow

Model

Present

Respond

Show

Studies
	Accept

Adapt

Balance

Choose

Differentiate

Defend

Influence

Prefer

Recognize

Seek

Value


	Adapt

Adjust

Alter 

Change

Customize 

Develop

Improve

Manipulate

Modify 

Practice

Revise
	Authenticate

Characterize

Defend

Display

Embody

Habituate

Internalize

Produce

Represent

Validate

Verify





Do / Assess:


3. Develop means of assessment and criteria for success for evaluating SLOs (a rubric)





4. Incorporate SLOs and assessment tasks into instruction





Review / Reflect / Revise:


5. Evaluate assessment results





6. Use results to refine instruction (close the feedback loop) and modify course and program goals and outcomes.








Plan / Identify:


1. Establish goals for


courses and programs





2. Write intended Student Learning Outcomes (SLOs)








The Assessment Cycle


Plan / Identify – Do / Assess – Reflect / Review / Revise


 (Repeat)








Knowledge


The ability to recall what has been learnt





Comprehension


The ability to show a basic understanding





Application


The ability to apply learning to a new or novel task





Analysis


The ability to break up information logically





Synthesis


The ability to create something new





Evaluation


The ability evaluate usefulness for a purpose





Hall, C. & Johnson, A. (1994) Module A5: Planning a Test or Examination.  In B. Imrie & C. Hall, Assessment of Student Performance.  Wellington, New Zealand: University Teaching Development Centre, Victoria University of Wellington.





Interrelationships between Bloom’s cognitive levels





Objectives									Outcomes


Basic										More Sophisticated


Knowledge								          Higher Level Thinking





Level	


Objectives									    Critical Thinking





Objectives							Outcomes


Basic	Knowledge						More Sophisticated Skills


Basic Skills					     		Higher Level Abilities


Level							  	Critical Understanding of 												Performance











objectives





Objectives						Outcomes


Elementary Values and Behaviors	           More Highly Developed Attitudes Inherited Value System		           Well Thought-out Value System 


Egocentric View		   			 Higher Level Abilities to Identify and


							            Articulate Others’ Values


		     








� Technically, there are 91 subscriber colleges and one center (Compton).
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