Assessment: Course Four Column
Fall 2018

El Camino: Course SLOs (HUM) - English
ECC: ENGL 15A:Survey of British Literature
Course SLOs

Assessment Method
Description

Results

Actions

SLO #1 Identify Representative
Works - Upon completion of the
course, students will identify
representative works of major British
authors from the Medieval, Early
Modern, Restoration, and 18th
century periods.
Course SLO Status: Active
Course SLO Assessment Cycle: 201819 (Fall 2018), 2019-20 (Fall 2019),
2020-21 (Fall 2020)
Input Date: 10/26/2017

Exam/Test/Quiz - In-class exam in
which students identify key
elements from texts discussed in
class, analyze key passages of British
literature texts discussed in class,
and write a thesis-driven essay
about and drawing support and
evidence from assigned texts which
demonstrates awareness of relevant
historical and cultural context.
Standard and Target for Success:
70% of students should earn a
passing score on this assessment.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
93% of students (25 of 27 students evaluated) were
successful on this SLO.
This extremely high success rate was attributed to a high
number of English majors in each section who were
committed and interested in the material. One section was
very small, which led to more one-on-one time and in-depth
work between students and instructor, which helped
students succeed. (02/26/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Chelsea Henson, Ryan
Sandowicz

Action: Continue current teaching
practices. (02/26/2019)
Action Category: Teaching
Strategies

SLO #2 Literary Analysis - Upon
completion of the course, students
will perform literary analysis on
representative works from the
periods covered by the course,
interpreting relevant literary devices
(i.e. genre, linguistic and formal
features, conventions, poetic
elements).
Course SLO Status: Active
Course SLO Assessment Cycle: 2018-

Exam/Test/Quiz - In-class exam in
which students identify key
elements from texts discussed in
class, analyze key passages of British
literature texts discussed in class,
and write a thesis-driven essay
about and drawing support and
evidence from assigned texts which
demonstrates awareness of relevant
historical and cultural context.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
89% (24 out of 27 students evaluated) succeeded on this
SLO.
This extremely high success rate was attributed to a high
number of English majors in each section who were
committed and interested in the material. One section was
very small, which led to more one-on-one time and in-depth
work between students and instructor, which helped

Action: Continue current teaching
practices, emphasizing textual
analysis. (02/26/2019)
Action Category: Teaching
Strategies

01/23/2020
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Course SLOs

Assessment Method
Description

19 (Fall 2018), 2019-20 (Fall 2019),
2020-21 (Fall 2020)
Input Date: 10/26/2017

Standard and Target for Success:
70% of student should earn a
passing score on this exam.

students succeed. Although this percentage success is not
as high as SLO 1, note that the small number of students
from which data was collected means only 3 students were
unsuccessful with this SLO. This can be attributed to a lack
of skill with analysis, or possibly running out of time on the
exam. (02/26/2019)
% of Success for this SLO: 89
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Chelsea Henson, Ryan
Sandowicz

SLO #3 Demonstrate Awareness Upon completion of the course,
students will demonstrate awareness
of relevant historical context and
background (i.e. cultural, social,
political, economic) in representative
works of British literature from the
Anglo-Saxon period through the 18th
century.
Course SLO Status: Active
Course SLO Assessment Cycle: 201819 (Fall 2018), 2019-20 (Fall 2019),
2020-21 (Fall 2020)
Input Date: 10/26/2017

Exam/Test/Quiz - In-class exam in
which students identify key
elements from texts discussed in
class, analyze key passages of British
literature texts discussed in class,
and write a thesis-driven essay
about and drawing support and
evidence from assigned texts which
demonstrates awareness of relevant
historical and cultural context.
Standard and Target for Success:
70% of students should earn a
passing score on this exam.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
89% (24 out of 27 students evaluated) succeeded on this
SLO.
This extremely high success rate was attributed to a high
number of English majors in each section who were
committed and interested in the material. One section was
very small, which led to more one-on-one time and in-depth
work between students and instructor, which helped
students succeed. Although this percentage success is not
as high as SLO 1, note that the small number of students
from which data was collected means only 3 students were
unsuccessful with this SLO. A few students either did not
include discussion of historical/cultural context in their
responses, or made significant errors when referencing
background material. (02/26/2019)
% of Success for this SLO: 89
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Chelsea Henson, Ryan
Sandowicz

01/23/2020
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Actions

Action: Ensure exam/test/quiz
directions make clear that
discussion of historical/cultural
context is required. (02/26/2019)
Action Category: Teaching
Strategies
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ECC: ENGL 1A:Reading and Composition
Course SLOs
SLO #1: Thesis-Driven Research Essay
- Complete a research-based essay
that has been written out of class and
undergone revision. It should
demonstrate the student’s ability to
thoughtfully support a single thesis
using analysis and synthesis.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2019-20
(Fall 2019), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Assessment Method
Description
Essay/Written Assignment Compose an argumentative research
essay with a thesis that is specific,
manageable, provable, and
contestable. You should analyze and
prove your thesis using paraphrases
and quotations from at least five
sources. The sources should come
from ECC library databases, books,
and/or credible websites. You must
sustain your argument, use
transitions effectively, and use
correct grammar, spelling, and
punctuation. This essay will be
approximately 5-7 pages in length,
and you must use MLA format,
including in-text citations and a
Works Cited page.
Standard and Target for Success:
70% of students write essays that
meet the minimum standards of this
SLO.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
91% of students met the SLO (200 out of 247). This is in-line
with last year's assessment. Success can be attributed to
the amount of time spent on the research essay; many
instructors spent more time on the research essay than in
the past so students had ample opportunity to engage in
the writing process. Some instructors attributed success for
this SLO because they modified the essays leading up to the
research essay to better prepare students, such as assigning
analysis essays previous to the research essay. Essentially,
more scaffolding for students has led to sustained success
with this SLO. (02/22/2019)
% of Success for this SLO: 90
Faculty Assessment Leader: Stephanie Merz
Faculty Contributing to Assessment: Stephanie Merz and
Christina Nagao

Action: Continued Brown Bags for
faculty to share their best
practices for the research essay.
(02/22/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
90.93% of students (1454 out of 1599) met the SLO, only
145 were unacceptable.
Students who succeeded were helped by Brown Bags for
teachers, having clear standards and 1A consistency
meetings and grading groups, and the amount of attention
given to thesis and revision in English 1A and English A as
well.
Those students who scored low perhaps missed important
classes or lectures, may have misread or not understood the
prompt, or were unable to complete the full assignment.
(02/22/2018)
% of Success for this SLO: 90.93
Faculty Assessment Leader: Dana Crotwell and Jennifer
Annick
Faculty Contributing to Assessment: 1A teachers via
department meeting

Action: Continue sharing materials
and refining 1A consistency
project. We can have more Brown
Bags, teachers can listen to
podcasts, and share ideas in
meetings to further increase our
success.
(02/22/2018)
Action Category: Teaching
Strategies
Follow-Up: The newly formed
SITE teams are all asking
important questions that will help
instructors teach 1A. Continued
use of brown bags and well as the
Teacher's Lounge will help
disseminate this information to
faculty. (02/22/2019)
Follow-Up: English 1A committee
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Assessment Method
Description

Results

Actions
will continue to meet and
brainstorm strategies to further
increase success. (02/22/2018)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
89% of the students met this SLO while 11% did not. A total
of 1435 students were evaluated in this assessment. This is
in line with the previous assessment and greatly exceeds
our target of 70% success in this measure. Instructor
comments attached to this measure attribute the high
success rate to time spent on the research paper, a focus on
peer-review and teacher conferences, and connection
between students and support services, such as the writing
center and library orientation workshops. The most
common elements in the comments were “conferences,”
“workshop[s]” and “time in class.”
Instructor comments on the reasons behind students not
succeeding fell into three general categories; students not
completing all the steps of the writing process, students
being chronically absent, and not enough time being spent
on “critical thinking” in class. (03/03/2017)
Faculty Assessment Leader: Christopher Page and Debra
Breckheimer

Semester and Year Assessment Conducted: 2015-16 (Fall
01/23/2020
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Action: Plan a meeting between
SLO leads across the composition
sequence to coordinate suggested
actions. (03/03/2017)
Action Category: SLO/PLO
Assessment Process
Action: The newly formed English
1A committee can look at how to
increase the focus on critical
thinking that several instructors
indicated is necessary.
(03/03/2017)
Action Category: Curriculum
Changes
Action: Encourage instructors to
use some class time, perhaps one
meeting, to do one-on-one
conferences with students as part
of the writing process. Doing this
earlier in the semester would have
less of a direct effect (or
inflationary effect) on a student’s
success on the assessment tool,
thus avoiding any problems that
come with giving too much
guidance or feedback to
accurately assess the student’s
individual abilities. This could also
be added to the language of the
COR to encourage the practice
among full and part time
instructors. (03/03/2017)
Action Category: Teaching
Strategies
Action: As noted in the analysis, a
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Course SLOs

01/23/2020

Assessment Method
Description

Results

Actions

2015)
Standard Met? : Standard Met
89% of the students met this SLO while 12% did not. A total
of 1,864 students were evaluated in this assessment. This
far exceeds our 70% target for success. This is excellent and
can be attributed to the amount of time dedicated to
teaching the research paper. However, because a number
of our students who transfer to our second semester
composition courses, English 1B ad 1C, still tend to have
difficulty with logically supporting a thesis, a review of the
standard for "thoughtfully support[ing] a single thesis using
analysis' is recommended. (01/29/2016)
Faculty Assessment Leader: Debra Breckheimer

review of the standard for
acceptability is recommended
which ultimately would fall under
the category of teaching strategy
since evaluation is an integral
element of teaching. I further
recommend we review the
revision process to assure that
students are not getting so much
help that it skews our evaluation
of the students' skill set for this
particular SLO. This would require
a review of our teaching strategies
for revision. (08/29/2016)
Action Category: Teaching
Strategies
Follow-Up: The Fall 2015
suggestion of reviewing “the
standard for acceptability” for the
assessment tool was addressed to
a large degree by English 1A
Consistency Project meetings and
practice norming sessions in the
Fall 2015 Semester. Also noted in
the previous report was the
disconnect between student
success in SLO 1 in English 1A and
their subsequent success in SLO 1
for English 1C; the results from
Spring 2016 for English 1C show a
much stronger correlation in
success rates on these SLOs: 89%
for 1A and 86% for 1C. This
suggests that actions taken
between assessments have been
successful. (03/03/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met

Action: Anecdotally, we know that
a number of students remain
enrolled in 1A, but do not
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01/23/2020

Assessment Method
Description

Results

Actions

87% (563/643) of students scored acceptable on this SLO
while 13% (80/643) scored unacceptable. The especially
high rate of success can be attributed to the course's focus
on this as a core element of the curriculum, with most
classes spending multiple weeks building up to the research
essay with hosting workshops on research methods as well
as having students write shorter essays, prewriting and
informal writing. However, due to survey sampling, we are
unsure that the high rate of success is entirely accurate.
(02/09/2015)
Faculty Assessment Leader: Kevin Degnan, Chelsea Henson
Faculty Contributing to Assessment: Department-wide
assessment

complete the research essay and
that there may be a substantial
number of students who remain
enrolled, do complete the
research essay, but do not pass.
We'd like to capture a larger
sample of 1A research essays (at
least 50%, up from 25%) and
record how many students did not
attempt the essay and tally those
results. (12/09/2015)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2012-13
(Spring 2013)
Standard Met? : Standard Met
Of the 1307 English 1A students assessed, 83% received a
grade of C or better, while the other 17% received a score
of D or F. (08/26/2014)

Action: Make English A harder or
increase the requirements for
English 1A. (01/12/2015)
Action Category:
Program/College Support
Action: Consider norming
workshops for consistency.
(01/12/2015)
Action Category:
Program/College Support
Action: Consider adjusting the cutscore for placement into English
1A. (01/12/2015)
Action Category: Curriculum
Changes
Action: Weigh the research paper
more heavily. (01/12/2015)
Action Category: Curriculum
Changes
Action: Have stricter requirements
for English A students entering 1A.
(01/12/2015)
Action Category: Curriculum
Changes
Action: Require a research paper

Generated by Nuventive Improve

Page 6 of 96

Course SLOs

Assessment Method
Description

Results

Actions
to pass the class. (01/12/2015)
Action Category: Curriculum
Changes
Action: Prepare students more for
research. (01/12/2015)
Action Category: Teaching
Strategies
Action: Focus more on
MLA/Works Cited/Sources
(01/12/2015)
Action Category: Teaching
Strategies

SLO #2: Use of Research - Integrate
multiple sources, including a booklength work and a variety of academic
databases, peer-reviewed journals,
and scholarly websites. Citations must
be in MLA format and include a
Works Cited page.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2019-20
(Fall 2019), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Essay/Written Assignment Compose an argumentative research
essay with a thesis that is specific,
manageable, provable, and
contestable. You should analyze and
prove your thesis using paraphrases
and quotations from at least five
sources. The sources should come
from ECC library databases, books,
and/or credible websites. You must
sustain your argument, use
transitions effectively, and use
correct grammar, spelling, and
punctuation. This essay will be
approximately 5-7 pages in length,
and you must use MLA format,
including in-text citations and a
Works Cited page.
Standard and Target for Success:
70% of students write essays that
meet the minimum standards of this
SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
89% of students met this SLO (195 out of 247). This is a
higher passing rate than last year by 4%. Instructors
speculate that this increase can be attributed to the amount
of time spent on the research essay; many instructors spent
more time on the research essay than in the past so
students have ample opportunity to locate and evaluate
sources. Like the previous year's assessment, instructors are
utilizing resources from the library, such as embedded
librarians and library orientations. Several instructors also
noted the importance of the Annotated Bibliography, which
helped students locate effective sources before drafting the
essay. (02/22/2019)
% of Success for this SLO: 89
Faculty Assessment Leader: Stephanie Merz
Faculty Contributing to Assessment: Stephanie Merz and
Christina Nagao

Action: Perhaps the newly
developed Teacher's Lounge could
include a research unit to help
instructors learn new strategies
and techniques for teaching
research strategies. Instructors
could post their assignments and
lessons for other instructors to
see. (02/22/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
85.19% of students were acceptable (1363 out of 1600
students) so 237 students scored unacceptable.
Things that worked well were use of embedded librarians,
access and availability of resources and the library, and

Action: To increase access since
computer labs are limited, Pete is
doing Brown Bags on
Chromebooks and has purchased a
cart and printer for faculty to
share. More faculty are also being
trained in library resources.
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Assessment Method
Description

Results

Actions

students having to find and annotate sources before
drafting the paper have increased student chances of
success.
Reasons the 237 students may not have been successful is
lack of familiarity with resources and ECC databases, as well
as attendance difficulties. Sometimes if students fall behind
it is difficult to catch up and be successful. (02/22/2018)
% of Success for this SLO: 85.19
Faculty Assessment Leader: Jennifer Annick and Dana
Crotwell
Faculty Contributing to Assessment: 1A teachers via
department meeting

(02/22/2018)
Action Category: Teaching
Strategies
Follow-Up: The continued
Chromebook trainings have been
really helpful to instructors. Also,
more Chromebook carts have
been purchased, allowing more
instructors to use them
throughout the semester.
(02/22/2019)
Follow-Up: Pete is giving more
options to attend training and we
are thinking a 1A instructor
handout addressing campus
resources might be helpful.
(02/22/2018)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
84% of the students met this SLO while 16% did not. A total
of 1436 students were evaluated in this assessment. This is
slightly lower than the previous assessment, but within 2
percentage points. This greatly exceeds our target of 70%
success in this measure. Instructor comments attached to
this measure attribute the high success rate to focusing on
MLA format and quote integration from the first or second
writing assignments of the semester, having peer-review
and teacher conferences focused on these elements, and
taking advantage of library orientation and research
workshops. Many instructors also mentioned that
commenting on drafts and having conferences was
particularly helpful with formatting issues due to the recent
update to MLA rules. Of 37 original comments, 14 cited
“library orientations” or “workshops” as a reason their
students succeeded on this measure.

Action: Increase utilization of
campus resources: specifically,
library orientations and research
workshops. Encouraging faculty to
schedule class meetings in the
library for these purposes or
offering credit for assignments
based on the concepts therein
could achieve this goal.
Alternatively, a library orientation
could be built into the 1A COR as a
requirement. This also can be
considered by the new English 1A
committee. (03/03/2017)
Action Category: Curriculum
Changes
Action: Encourage adherence to
new COR requirements stating
that “A minimum of 4 essays must
be text-based.” This will ensure
that by the 2nd required essay, at
the latest, students are practicing

Instructor comments on the reasons behind students not
succeeding on this SLO were similar to those from SLO 1;
01/23/2020
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Course SLOs

Assessment Method
Description

Results

Actions

students missed class or did not complete each step in the
writing process. Other common comments focused on too
little time spent on using academic databases and time
management skills. (03/03/2017)
Faculty Assessment Leader: Christopher Page and Debra
Breckheimer

and being graded on integrating
sources and using proper MLA
citation. (03/03/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
86% of the students met this SLO while 16% did not. The
total number of students evaluated were1,864. This far
exceeds our target of 70% and can certainly be attributed to
the the number of classroom hours dedicated to MLA and
the use of multiple sources. However, it is important to
note that the data may not be entirely accurate due to an
error on the spread sheet faculty were given to record their
data. Furthermore, a significant number of students
continue to struggle with MLA documentation in the second
semester compositions courses. Hence, I will suggest that
faculty make certain that this skill is practiced multiple
times in order to bolster this skill. (01/29/2016)
Faculty Assessment Leader: Debra Breckheimer

Action: The new COR which will be
effective fall 2016 now requires
more assignments to integrate
sources which will provide
students more time to practice the
requisite skills of MLA.
(08/29/2016)
Action Category: Teaching
Strategies
Follow-Up: Both of the suggested
actions for this SLO, revising the
spreadsheet for instructors and
increasing the focus on textbased writing the new COR, have
been implemented. The evidence
gathered on the newest SLO
assessment is more reliable and
precise, making each of these
actions successful. (03/03/2017)
Action: The spread sheet for
instructors needs to be revised.
(08/29/2016)
Action Category: SLO/PLO
Assessment Process
Follow-Up: Both of the suggested
actions for this SLO, revising the
spreadsheet for instructors and
increasing the focus on textbased writing the new COR, have
been implemented. The evidence
gathered on the newest SLO
assessment is more reliable and
precise, making each of these

01/23/2020
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Assessment Method
Description

Results

Actions
actions successful. (03/03/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
82% (528/641) scored acceptable on this assessment while
18% (113/641) scored unacceptable. This success rate is
explained by 1A's relentless focus on the use of readings in
one's arguments and the incorporation of multiple book
length works in each section as required by the course
outline. Additionally, most 1A instructors make use of the
library's resources in offering research training workshops.
Works Cited pages are very often included, but there is no
current mention of the quality of those Works Cited pages
in the SLO as it exists. Further, due to survey sampling, we
are unsure that the high rate of success is entirely accurate.
(02/09/2015)
Faculty Assessment Leader: Kevin Degnan, Chelsea Henson
Faculty Contributing to Assessment: Department-wide
assessment

01/23/2020
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Action: Anecdotally, we know that
a number of students remain
enrolled in 1A, but do not
complete the research essay and
that there may be a substantial
number of students who remain
enrolled, do complete the
research essay, but do not pass.
We'd like to capture a larger
sample of 1A research essays (at
least 50%, up from 25%) and
record how many students did not
attempt the essay and tally those
results. We would also like to
discuss revising the wording of the
SLO statement to include a
mention of the level of quality of
the Works Cited page.
(12/09/2015)
Action Category: SLO/PLO
Assessment Process
Follow-Up: As noted above, the
spreadsheet for instructors
reporting on this SLO was revised,
which answers the first suggested
action form the Fall 2015 report.
The other suggested action,
splitting “logical paragraph
composition” and “correct
grammar, spelling, and word use”
into two separate SLOs to
increase the accuracy and
usefulness of the measure, was
voted down by faculty.
Additionally, SLO data was
collected for 92% of students
completing 1A courses for Fall
2016 (up from 25% in Fall 2015).
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Assessment Method
Description

Results

Actions
(03/03/2017)

Semester and Year Assessment Conducted: 2012-13
(Spring 2013)
Standard Met? : Standard Not Met
As of spring 2013, SLO #2 was not assessed independently
of SLO #1. (08/26/2014)
SLO #3: Organization & Grammar Demonstrate logical paragraph
composition and sentence structure.
The essay should have correct
grammar, spelling, and word use.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2019-20
(Fall 2019), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Essay/Written Assignment Compose an argumentative research
essay with a thesis that is specific,
manageable, provable, and
contestable. You should analyze and
prove your thesis using paraphrases
and quotations from at least five
sources. The sources should come
from ECC library databases, books,
and/or credible websites. You must
sustain your argument, use
transitions effectively, and use
correct grammar, spelling, and
punctuation. This essay will be
approximately 5-7 pages in length,
and you must use MLA format,
including in-text citations and a
Works Cited page.
Standard and Target for Success:
70% of students write essays that
meet the minimum standards of this
SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
90% of students met this SLO (198 out of 247 students). This
is a slight increase from last year's rate. Success can be
attributed to a sustained focus on teaching paragraph
structure and grammar to students. One professor noted
that she taught paragraph structure since the beginning of
the semester, which suggests the importance of teaching
concepts early and often. Instructors also used grammar
software through Canvas which also helped reinforce
grammar concepts. (02/22/2019)
% of Success for this SLO: 90
Faculty Assessment Leader: Stephanie Merz
Faculty Contributing to Assessment: Stephanie Merz and
Christina Nagao

Action: The SITE team that is
focusing on how to teach grammar
will provide some much needed
tips and strategies to instructors. A
brown bag presentation is
recommended. Also, posting this
material to the Teacher's Lounge
will also help instructors who can't
attend the brown bag.
(02/22/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
88.79% (1418 of 1597) were acceptable, while only 179
students scored unacceptable.
Things that helped students be successful were Grammar
Flip, quizzes on Canvas, teachers coming up with new
strategies and increasing availability of six courses in
Academic Strategies.
Students who scored less than acceptable were perhaps not
prepared previously and that lack of preparation is
compounded when a higher level of writing is expected.
(02/22/2018)
% of Success for this SLO: 88.79
Faculty Assessment Leader: Jennifer Annick and Dana
Crotwell

Action: Maybe we could bring
back learning teams to have some
teachers develop lessons
accessible to all instructors. We
will continue to use the Writing
Center, Reading Success Center,
and individual writing conferences
and peer editing in class.
(02/22/2018)
Action Category: Teaching
Strategies
Follow-Up: This action has been
achieved in that we have a SITE
team that is investigating how to
teach grammar in a college
writing class. Faculty are eagerly
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Assessment Method
Description

Results
Faculty Contributing to Assessment: 1A teachers via
department meeting

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
86% of the students were successful while 14% were not. A
total of 1436 students were evaluated in this assessment.
This is in line with the previous assessment and greatly
exceeds our target of 70% success in this measure.
Instructor comments attached to this measure attribute the
high success rate to detailed feedback given on student
essays, emphasis on available resources like the writing
center and reading center, and peer-review and teacher
conferences. Some instructors mentioned that including
grammar instruction/review in their textbooks helped,
while others noted that doing student led workshops was
effective.
Generally, instructors were in agreement that their
students’ research papers had “logical paragraph
composition” but were weaker when it came to having
“correct grammar, spelling, and word use.” The
combination of these two related but distinct measures in a
single SLO makes it a less legible figure. Also, several
instructors noted that grammar instruction was not a
formal part of the course; however, grammar review does
account for several lecture hours in the updated COR.
(03/03/2017)
Faculty Assessment Leader: Christopher Page and Debra
Breckheimer
Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
01/23/2020
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Actions
awaiting the team's findings.
(02/22/2019)
Follow-Up: We can continue
discussing best practices and
sharing resources to continue to
increase student success. Maybe
also work on 1A handouts and/or
handbook for newcomers.
(02/22/2018)
Action: Encourage instructors to
host writing center classroom
visits early in the semester. Again,
this can be considered by the new
English 1A committee.
(03/03/2017)
Action Category: Teaching
Strategies
Action: Although it was voted
down by the faculty in the Fall
2016 Semester, splitting up
“logical paragraph composition”
and “correct grammar, spelling,
and word use” into two separate
SLOs, raising the total SLO count
from 3 to 4, would address the
issue of statistical noise in the
measure and increase the
accuracy of our assessments.
(03/03/2017)
Action Category: Curriculum
Changes

Action: The faculty spreadsheet
for recording SLO data must be
Page 12 of 96

Course SLOs

01/23/2020

Assessment Method
Description

Results

Actions

Standard Met? : Standard Met
87% of the students were successful while 14% were not.
There were a total of 1,864 students evaluated. These
numbers are excellent; however, again because of an error
in the spreadsheet faculty used to record their SLOs, the
data may be skewed. Furthermore, a significant number of
students who progress to the second semester
compositions courses, continue to have difficulty with
paragraph focus and organization. They also continue to
have grammar errors particularly with sentence fragments,
run on and comma splice sentences. (01/29/2016)
Faculty Assessment Leader: Debra Breckheimer

revised. I will also recommend
making a change to SLO #3
requesting that we separate
paragraph structure from the skill
of sentence level and grammar
issues. For example, paragraph
structure should have an SLO of its
own, and grammar should have an
SLO of its own. (08/29/2016)
Action Category: SLO/PLO
Assessment Process
Follow-Up: As noted above, the
spreadsheet for instructors
reporting on this SLO was revised,
which answers the first suggested
action form the Fall 2015 report.
The other suggested action,
splitting “logical paragraph
composition” and “correct
grammar, spelling, and word use”
into two separate SLOs to
increase the accuracy and
usefulness of the measure, was
voted down by faculty.
(03/03/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
84% (540/641) of students scored acceptable on this SLO,
while 16% (101/641) students scored unacceptable. This
result was higher than expected because, anecdotally, many
instructors believe the grammar skills of their students may
be sub par. We are then unsure if instructor impressions of
student abilities is correct, though survey sampling could be
an issue. (02/09/2015)
Faculty Assessment Leader: Kevin Degnan, Chelsea Henson
Faculty Contributing to Assessment: Department-wide
assessment

Action: Anecdotally, we know that
a number of students remain
enrolled in 1A, but do not
complete the research essay and
that there may be a substantial
number of students who remain
enrolled, do complete the
research essay, but do not pass.
We'd like to capture a larger
sample of 1A research essays (at
least 50%, up from 25%) and
record how many students did not
attempt the essay and tally those
results. (12/09/2015)
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Assessment Method
Description

Results

Actions
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2012-13
(Spring 2013)
Standard Met? : Standard Not Met
As of spring 2013, SLO #3 was not assessed independently
of SLO #1. (08/26/2014)

01/23/2020
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ECC: ENGL 1AH:Honors Reading and Composition
Course SLOs
SLO #1 - Complete a research-based
essay that has been written out of
class and undergone revision. It
should demonstrate the student's
ability to thoughtfully support a single
thesis using sophisticated analysis
and synthesis.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 12/03/2015

01/23/2020

Assessment Method
Description
Essay/Written Assignment Students will write an out-of class,
research-based essay of 6-8 pages
that incorporates at least 6
academically-appropriate sources.
Standard and Target for Success: It
is expected that at least 80% of
students will achieve "acceptable"
rating on this SLO.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Five sections of English 1AH were included in this
assessment. In those five sections, 109 students
successfully achieved this SLO, while 9 did not (and 8 did
not participate). This puts the success rate at 92%, which is
very high. This can be attributed to the fact that the vast
majority of instructors in English 1AH teach only text-based
essays, all which involve supporting a single thesis.
(03/03/2019)
% of Success for this SLO: 92
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Tom Cody, Jane
Sandor, Agnes Davies, Adrienne Sharp

Action: English 1AH instructors
should continue to emphasize
text-based essays and essays that
are geared towards supporting a
single thesis. (12/19/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
115 students, spread out over 5 sections, participated in
this assessment. Of those 115, 109 students successfully
achieved the SLO, while only 6 did not. This makes the
success rate 94.78%. This high success rate seems to be
attributable to two things: instructors carefully scaffold
their assignments leading up to this assignment, so that
student are practicing using analysis and synthesis to
support a thesis throughout the semester. At least 3 of the
instructors also assign a variety of smaller assignments
before the final draft of the research essay is due, including
topic proposals, outlines, drafts, etc. Finally, honors
students tend to be highly motivated to succeed, which
means that they follow through on completing all
assignments, etc. (03/02/2018)
% of Success for this SLO: 94.78
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Ketai, Briita
Halonen, Lyman Hong, and Agnes Davies.

Action: Honors instructors should
continue to support honors
students in writing research
papers as they have been, by
gearing all assignments in the class
towards supporting a single thesis
with analysis and synthesis.
(02/27/2019)
Action Category: Teaching
Strategies
Follow-Up: We have continued to
do this, and as a result have
almost identical results to the last
assessment. (03/03/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall

Action: Honors instructors should
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Assessment Method
Description

Results

Actions

2016)
Standard Met? : Standard Met
5 sections of English 1AH were offered in Fall, 2016, but
only 4 sections were assessed. For this SLO, 96 out of the
102 total students assessed earned an "acceptable," with 6
students earning an "unacceptable" rating. This means that
94% of the students' research papers were acceptable and
only 6% were unacceptable, so we have well exceeded our
target of at least 80% acceptable. These results are
understandable since these sections were comprised of
highly motivated honors students. The results also suggest
that honors instructors are working hard to provide
challenging assignments but also the instruction and
support needed for students to succeed. (02/18/2017)
Faculty Assessment Leader: Susan Bachmann
Faculty Contributing to Assessment: Briita Halonen, Susan
Bachmann, Barbara Jaffe, Adrienne Sharp

continue to provide challenging
research assignments and to teach
thesis development and support
as effectively and thoroughly as
they have been. (02/18/2017)
Action Category: Teaching
Strategies
Follow-Up: Based on the
comments and data from the Fall
2017 SLO assessment, it looks like
the English 1AH instructors have
indeed continued to do what
they've been doing, with nearly
identical results. (03/02/2018)

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
5 sections of English 1AH were offered in this semester, and
all students in all sections were assessed. For this SLO, 112
out of the 113 total students who were assessed earned an
"acceptable," with only 1 student earning an
"unacceptable" rating. This means that 99% of the students
were acceptable, and only 1% was unacceptable, which far
exceeds our target of at least 80% acceptable. This makes
sense in an honors course because of how highly motivated
honors students tend to be. This also suggests that the
honors instructors are doing a great job of teaching
students to formulate a focused thesis and support it. This
high success rate may also have to do with the fact that this
is a new course that is being labeled for the first time as
honors in the course title and course outline, which led to
high fill rates of honors students in the honors sections of
English 1AH. (02/08/2016)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Barbara Jaffe, Rachel
Ketai,Briita Halonen, Lyman Hong, and Sue Bachmann.

Action: Honors instructors should
continue to teach the writing
process and thesis development
and support as they have been, as
their techniques are clearly
successful. (02/08/2016)
Action Category: Teaching
Strategies

Essay/Written Assignment 01/23/2020
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
111 students successfully achieved this SLO, while 8 did
not. Again, this is a high success rate. This is probably
because we emphasize MLA citations and use of multiple
sources throughout the semester. (03/03/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Tom Cody, Jane
Sandor, Agnes Davies, Adrienne Sharp

Action: As I stated before , it
would be a good idea of 1AH
instructors to meet to discuss how
we teach citation. Even though
our students are doing well, this is
a broad SLO and some follow-up
and collaboration with instructors
woudl be good. (03/03/2019)
Action Category: Teaching
Strategies

Students will write an out-of-class,
research-based essay of 6-8 pages
that incorporates at least 6
academically-appropriate sources.
Standard and Target for Success: It
is expected that at least 80% of
students will achieve an
"acceptable" rating on this SLO.
Additional Information: 5 sections
of English 1AH were offered in Fall,
2016, but only 4 sections were
assessed. For this SLO, 96 out of the
102 total students assessed earned
an "acceptable," with 6 students
earning an "unacceptable" rating.
This means that 94% of the students'
research papers were acceptable
and only 6% were unacceptable, so
we have well exceeded our target of
at least 80% acceptable. These
results are understandable since
these sections were comprised of
highly motivated honors students.
The results also suggest that honors
instructors are working hard to
provide challenging assignments but
also the instruction and support
needed for students to succeed.
SLO #2 - Integrate multiple sources,
including a book-length work and a
variety of 2. academic databases,
peer-reviewed journals, and scholarly
websites. Citations must be in MLA
format and include a Works Cited
page.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
01/23/2020

Essay/Written Assignment Students will write an out-of class,
research-based essay of 6-8 pages
that incorporates at least 6
academically-appropriate sources.
Standard and Target for Success: It
is expected that at least 80% of
students will reach "acceptable"
status for this SLO.
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Course SLOs
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 12/03/2015

01/23/2020

Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Out of 115 students total, 106 students successfully
completed this assessment, while 9 students were not
successful. This makes the passing success rate 92.17%.
Once again, we had a high success rate. That said, the few
students who did not succeed tended to be students who
did not cite sources properly in-text and/or on their Works
Cited page--this was mentioned by two instructors out of
the five whose students participated in the assessment.
One instructor also mentioned that some students were not
attributing paraphrases correctly and also struggled to find
scholarly sources using internet search engines.
(03/02/2018)
% of Success for this SLO: 92.17
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Ketai, Briita
Halonen, Lyman Hong, and Agnes Davies.

Action: Engl 1AH instructors
should meet (in person or via
email) to discuss how they teach
Works Cited pages, in-text
citations, and finding scholarly
sources. (09/15/2018)
Action Category: Teaching
Strategies
Follow-Up: Still needs to be done.
I have made this an action for the
Fall 2018 assessment as well.
(03/03/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
For this SLO, 101 out of 102 students' research papers were
deemed "acceptable" and 1 was "unacceptable." This
means that 99% were "acceptable" and only 1%
"unacceptable." This far exceeds our target and suggests
that honors instructors are effectively teaching students
how to use scholarly sources and to document them in MLA
format. Instructors specifically reported spending extra time
teaching the new MLA format and requiring a Works Cited
page for assignments throughout the semester.
(02/18/2017)
Faculty Assessment Leader: Susan Bachmann
Faculty Contributing to Assessment: Briita Halonen, Susan
Bachmann, Barbara Jaffe, Adrienne Sharp

Action: Honors faculty should
continue to require Works Cited
for essay assignments throughout
the semester. This regular practice
seems to be ensuring success.
Although the previous year's
assessment report expressed
concern about a discrepancy in the
wording on the abbreviated data
collection form, we are no longer
using that abbreviated form
because we are submitting our
assessments online. Therefore, all
honors faculty evaluated the MLA
format as intended, and no
additional change is needed.
(02/18/2017)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2015-16 (Fall

Action: To ensure that the data we
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SLO #3 - Demonstrate logical
paragraph composition and sentence
structure. The essay should have
correct grammar, spelling, and word
use.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 12/03/2015

01/23/2020

Assessment Method
Description

Essay/Written Assignment Students will write an out-of class,
research-based essay of 6-8 pages
that incorporates at least 6
academically-appropriate sources.
Standard and Target for Success: It
is expected that at least 80% of
student will achieve "acceptable"
status for this SLO.

Results

Actions

2015)
Standard Met? : Standard Met
For this SLO, 105 out of the 113 total students who were
assessed were deemed "acceptable." 8 students were
deemed "unacceptable." This means that 93% of students
were "acceptable," and only 7% were "unacceptable." This
far exceeds our target, and suggests that honors instructors
are effectively teaching honors students how to use
scholarly and academic sources. One possible problem with
this data, however, is that the SLO is listed in two different
ways on our assessment form. The actual SLO mentions
MLA format and a Works Cited page, but the abbreviated
SLO that appears in the column where instructors are to
give their ratings only mentions "integrate sources, " and
has MLA formatting listed as part of SLO 3. Depending on
how instructors used this sheet, they data may not be
entirely reliable here. (02/08/2016)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Barbara Jaffe, Rachel
Ketai,Briita Halonen, Lyman Hong, and Sue Bachmann.

gather for this SLO is reliable, two
steps should be taken. First, SLO 2
should be split into two different
SLOs, since integrating source and
MLA format, citations, and Works
Cited page are two different
things. Then, each SLO should be
abbreviated more accurately on
the assessment sheets that
instructors use to gather data.
(10/01/2016)
Action Category: SLO/PLO
Assessment Process
Follow-Up: The part about this
action that has to do with
abbreviating SLOs on the
assessment sheet is no longer
relevant because of the new way
that we collect SLO data
electronically. However, this
second point, about splitting up
the SLO, should be discussed at a
department meeting.
(03/02/2018)

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
112 students successfully achieved this SLO, while 7 did not.
While this is a high success rate, I noticed that most of the
students who did not successfully achieve this SLO were
from one instructor's class. This could just be a coincidence,
but it seems worth meeting to discuss how we are assessing
this SLO. (03/03/2019)
% of Success for this SLO: 94
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Tom Cody, Jane
Sandor, Agnes Davies, Adrienne Sharp

Action: Meet with other English
1AH instructors to discuss how we
are assessing this SLO.
(03/03/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall

Action: We should discuss
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01/23/2020

Assessment Method
Description

Results

Actions

2017)
Standard Met? : Standard Met
Out of 115 students, 112 successfully achieved this SLO,
while only 3 did not. That means that our success rate was
97.39%. This is an extremely high pass rate. Several
instructors noted that this is partially because honors
students tend to come into English 1AH with more practice
writing effective paragraphs and clear, grammaticallycorrect sentences than many students who take Engl 1A.
Instructors also noted that they work on these writing skills
throughout the semester. (03/02/2018)
% of Success for this SLO: 97.39
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Ketai, Briita
Halonen, Lyman Hong, and Agnes Davies.

whether or not to break up this
SLO at a department meeting.
(06/08/2018)
Action Category: SLO/PLO
Assessment Process
Follow-Up: I believe that we did
discuss this at a department
meeting,and decided not to split
these up for now. (03/03/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
For this SLO, 101 students wrote "acceptable" essays and
only 1 student's essay was "unacceptable." This means that
99% of essays were "acceptable," far exceeding our target
of 80% "acceptable." Instructors specifically noted that
honors students typically have fewer problems with
grammar and punctuation, and therefore faculty are able to
focus more on logical organization and on "enhancing the
sophistication of their writing." (02/18/2017)
Faculty Assessment Leader: Susan Bachmann
Faculty Contributing to Assessment: Briita Halonen, Susan
Bachmann, Barbara Jaffe, Adrienne Sharp

Action: Although this SLO does
seem to cover 2 distinct areas-logical paragraph organization and
punctuation/grammar--they both
seem to be essential aspects of
effective editing so the honors
faculty did not seem to find this
blend problematic. Because most
honors students don't have
serious punctuation/grammar
problems, the honors instructors
seem to focus more on
organization and structure, and
their assessment reflected this.
Therefore, no change seems
needed for Eng 1AH courses, but
the regular Eng 1A classes may
want to separate these two areas.
In addition, we are no longer using
the abbreviated data collection
form, so a change in wording is
not needed. (02/18/2017)
Action Category: SLO/PLO
Assessment Process
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SLO #4 - Demonstrate sophisticated
critical thinking by showing
awareness of audience in anticipating
readers' questions, biases, and
potential lack of knowledge.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 12/03/2015
01/23/2020

Assessment Method
Description

Essay/Written Assignment Students will write an out-of class,
research-based essay of 6-8 pages
that incorporates at least 6
academically-appropriate sources.
Standard and Target for Success: It
is expected that at least 80% of
students will receive "acceptable"
status for this SLO.

Results

Actions

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
106 students earned an "acceptable" rating for this SLO,
with only 7 students earning an "unacceptable" rating. This
means that 94% of students achieved this SLO acceptably,
and 6% did not. Again, this far exceeds our target, and
suggests that honors instructors are doing a good job
teaching paragraph composition and sentence structure. It
is also the case that most honors students come into the
course with strong grammar, spelling, and word use
abilities--those who don't have these abilities often don't
qualify for the program because of GPA requirements or
because of the quality of the essay that is required as part
of the application. Thus, honors instructors have much less
to teach than non-honors instructors in terms of grammar,
etc. There is also an issue on the SLO form that needs to be
looked at here; the column that lists SLO 3 talks about
"MLA/mechanics," but this SLO isn't about MLA at all.
Again, this may have skewed the data. Also, since
paragraph composition and sentence structure are different
from grammar, spelling, and word use, we may want to
consider splitting this into two SLOs in the future.
(02/08/2016)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Barbara Jaffe, Rachel
Ketai,Briita Halonen, Lyman Hong, and Sue Bachmann.

Action: Again, I recommend two
changes here to make sure that
we are getting the best data
possible. First, we should split the
current SLO 3 in two two separate
statements, one about logical
paragraph composition and
sentence structure, and one about
grammar, spelling, and word use.
Then, the SLO assessment form
should be changed so that the
abbreviated version of each SLO is
more accurate to the whole
statement. (10/01/2016)
Action Category: SLO/PLO
Assessment Process
Follow-Up: The point about the
SLO assessment form is no longer
relevant, but the idea of splitting
up these SLOs should still be
discussed at a department
meeting. (03/02/2018)

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
We only had four sections contribute data for this SLO. Of
these, 84 students achieved this SLO, and 8 did not. This is
a high success rate, and speaks to the fact that we
emphasize audience awareness in English 1AH, especially in
terms of the research paper. (03/03/2019)
% of Success for this SLO: 91
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Tom Cody, Jane
Sandor, Agnes Davies, Adrienne Sharp

Action: A brief meeting with Engl
1AH instructors to discuss
techniques for teaching this would
be wise. (12/19/2019)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Out of 115 students, 109 successfully completed this SLO,
while 6 did not. This makes the success rate 94.78%. While
students did very well on this assessment, several
instructors mentioned feeling like they would like to do
more with counter-arguments, but also that there isn't
extra class time where more of that can be fit in.
(03/02/2018)
% of Success for this SLO: 94.78
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Ketai, Briita
Halonen, Lyman Hong, and Agnes Davies.

Action: Several instructors felt
that they spent enough time on
counter-arguments and audience
awareness. Again, a brief meeting
(in person or via email) with 1AH
instructors so that the people who
feel that they do have adequate
time to cover this topic could
share what they do, would be
useful. (09/20/2018)
Action Category: Teaching
Strategies
Follow-Up: This meeting hasn't
taken place. It would still be
useful, so I am going to
recommend it again.
(03/03/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
For this SLO, there were 101 essays deemed "acceptable,"
and only one was "unacceptable." Therefore, 99% were
acceptable, again exceeding our 80% target. This particular
SLO was designed to assess the higher-level critical thinking
skills expected of honors students. Instructors who had
worked all semester on audience awareness and "on
anticipating readers' questions, lack of knowledge, and
possible misperceptions" felt that students did especially
well here, but one instructor felt more class time needed to
be spent on audience awareness and related skills.
(02/18/2017)
Faculty Assessment Leader: Susan Bachmann
Faculty Contributing to Assessment: Briita Halonen, Susan
Bachmann, Barbara Jaffe, Adrienne Sharp

Action: Most instructors felt that
students had been working on
these skills all semester, and
therefore their success reflected
these efforts. One honors
instructor felt that more of her
class time needed to be spent on
audience awareness and related
skills, so this is a recommended
change. The last assessment
report suggested that "audience
awareness" be added to the
abbreviated form for collecting
data, but this abbreviated form is
no longer being used, so all honors
faculty effectively assessed
audience awareness.
(02/18/2017)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2015-16 (Fall

Action: On the assessment form
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Assessment Method
Description

Results

Actions

2015)
Standard Met? : Standard Met
For this SLO, there were 104 students deemed "acceptable"
and 9 deemed "unacceptable." This means that we had a
92% acceptable rate, and an 8% unacceptable rate. This was
the lowest percentage on any of the SLOs, even though it is
still quite high and well above our target. This is also our
most challenging SLO, and was designed specifically to
assess the higher-level critical thinking skills expected of
honors students. Overall, it seems that our honors
instructors are doing well working with students to consider
this issue of audience. I would also note that, as one of our
five instructors commented "the [honors] students, in
general, utilized my office hours more than my other
English 1A classes (non-honors) and spent more time in
development of their papers." This is true across the board
in sections of Engl 1A-H, and probably helps explain the high
student success rates. (02/09/2016)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Barbara Jaffe, Susan
Bachmann, Rachel Ketai, Briita Halonen, Lyman Hong

on which instructors collect data, I
recommend a clearer abbreviation
for SLO 4, one that mentions
audience awareness, since that is
really the heart of this SLO. That
way, we can feel even more
confident that our data is
accurate. (02/09/2016)
Action Category: SLO/PLO
Assessment Process
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ECC: ENGL 21:Shakespeare's Plays - Comedies and Histories
Course SLOs
SLO #1: Literary Analysis - Analyze
representative Shakespearean
comedies and histories in terms of
the language, characters, and themes.

Assessment Method
Description

Exam/Test/Quiz - At the end of the
semester, students will write an inclass close analysis of passages from
the comedies and histories read
during the semester, paying special
Course SLO Status: Active
attention to language, character,
Course SLO Assessment Cycle: 2014- and themes.
15 (Fall 2014), 2016-17 (Fall 2016),
Standard and Target for Success:
2017-18 (Fall 2017), 2018-19 (Fall
70% of students in all sections
2018), 2020-21 (Fall 2020)
should pass each SLO.
Input Date: 11/12/2013

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Of the 15 students who participated in this assessment, 14
of the students successfully achieved this SLO, while 1 did
not. This is a 93% success rate and a 7% non-pass rate. This
high success rate has to do with the focus of the class--we
practice close analysis of passages throughout the
semester, starting at the beginning with analysis of sonnets.
By the time the students get the final and prepare to
analyze a passage in terms of the work's language,
characters, and themes, they have had a great deal of
practice. (03/02/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: Students should continue
to practice analysis of passages
from the plays in ways that tie
them to the plays' larger themes
and the characters and language.
(12/19/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
11 students participated in this SLO assessment, and all 11
of them completed it successfully, for a 100% success rate.
We spend a great deal of time in class preparing to do
strong analysis of plays, looking at character, language, and
theme. Students practice this skill on their own, in small
group discussions, and as a class. This helps them to
succeed. There was also a small group of students enrolled
in the class, and most of them were English majors who had
taken other English courses, so they had been wellprepared to do this kind of analysis in other courses, too.

Action: Meet with other literature
course instructors to see if they
have similar success rates on
similar SLOs. This could happen
when the literature PLO is
assessed. (03/01/2019)
Action Category:
Program/College Support
Follow-Up: This hasn't happened
yet. As far as I know, the PLO
assessment hasn't happened yet.
(03/02/2019)

(03/02/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Rachel Williams
Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
14 students were assessed for this SLO, and all 14 earned
01/23/2020

Generated by Nuventive Improve

Page 24 of 96

Course SLOs

Assessment Method
Description

Results

Actions

acceptable scores on the assessments, for a 100% success
rate. There were two students enrolled in the class who did
not participate in this assessment.This was a final paper of
the semester, written on Richard II. We had discussed the
play at length, and workshopped their papers one day, too.
They had plenty of support and very solid knowledge of the
play. The students are also all mainly English majors, which
helped. Overall, they did a great job and no further action is
required. (03/03/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams
Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
90% of students (18/20) successfully achieved this SLO.
10% of students (2/20) did not achieve this SLO. While the
90% success rate is high, I am not surprised. Close analysis
of passages in terms of language, character, and themes is
something we practice almost every day in class throughout
the semester, so most students are able to do it well by the
end of the class. (02/05/2015)
Faculty Assessment Leader: Rachel Williams

01/23/2020
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Action: A contributing factor to
the students’ success this
semester was their prior academic
preparation; many were English
majors, and I believe all but one
student had already completed
English 1A. I had a similar group
when I taught the class in Fall
2012, but when I taught this
course in Fall 2010, this was
definitely not the case; many
students came in quite
underprepared and did not
succeed in the class as a result.
Thus, it would be my strong
recommendation that successful
completion of English 1A be
established as a required
prerequisite. (09/30/2015)
Action Category: Curriculum
Changes
Follow-Up: We discussed the
possibility of adding this prereq
briefly in several department
meetings, and I also discussed it
with Sue Bachmann, who
frequently teaches the other
Shakespeare course. I also talked
about it with Dean Tom Lew. For
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Course SLOs

Assessment Method
Description

Results

Actions
the time being, we decided that
pursuing that hard prereq ,
though it would have benefits,
would hurt enrollment in the
class too much to make the
change practical. (03/03/2017)

Essay/Written Assignment - This
SLO will be assessed through a 3-5
page close reading paper on one of
the last two plays read by the class.
Standard and Target for Success: At
least 70% of the students should
earn a C or better on the paper.
SLO #2: Elizabethan History &
Culture - Demonstrate knowledge of
Elizabethan history and culture.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Exam/Test/Quiz - As part of an endof-semester final exam, students will
answer questions about Elizabethan
history and culture.
Standard and Target for Success:
70% of students in all sections
should pass each SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Of the 15 students who participated in this assessment, 14
successfully achieved this SLO, while 1 did not. This again
was a very high success rate. We weave our study of
Elizabethan history and culture throughout the semester,
and students have plenty of time to review and apply what
we learn as we move from one play to the next. I also
provide them with a study guide of potential terms and
concepts before the final exam (though there are far more
terms and concepts on the list than what I actually ask them
about on the exam.) All of this preparation pays off for
most students. (03/02/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Rachel Williams

Action: Continue to give minilectures on Elizabethan history
and culture throughout the
semester, and also to give
students plenty of opportunities to
apply what they have learned to
the play. Also, continue to provide
a study guide. (12/12/2019)

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
11 out of 11 students successfully completed this SLO, for a
100% success rate. We work on knowledge of Elizabethan
history and culture at each class meeting, and I give my
students a study guide of key terms and concepts before
the midterm and final. Again, this was a strong group of
students who clearly studied hard and paid attention in

Action: Continue to use a study
guide for students, and to make
Elizabethan culture/history part of
each class. (10/04/2018)
Action Category: Teaching
Strategies
Follow-Up: I did continue to do
this, and achieved similarly high
levels of success. (03/02/2019)
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Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

class. (03/02/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Rachel Williams
Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
13 students successfully achieved this SLO, 1 student did
not, and 2 students enrolled in the course did not
participate in this SLO assessment, which was the end-ofsemester final. That means that the the success rate for
this SLO was 93%, well above our target of 70%. This was
the final exam, and again I think students were wellprepared. They had a midterm structured in the same way,
so they knew what to expect. We had also spent a lot of
time discussing the terms and concepts in question, and
students had a study guide as well. Because of the student
success, no significant changes are needed at this time.
(03/03/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams
Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
95% of students (19/20) successfully achieved this SLO. 5%
of students (1/20) did not. Again, this SLO success rate was
very high. Part of this may have to do with the make up of
the class. This particular section happened to have many
very motivated English majors in it. I also made it very clear
that students had to know certain key elements of
Elizabethan history and culture from the first day of class,
and reviewed certain things (like the dates of Queen
Elizabeth's rule, the concept of the Great Chain of Being,
etc.) weekly throughout the semester. (02/05/2015)
Faculty Assessment Leader: Rachel Williams

01/23/2020
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Action: The level of success on this
SLO leads me to feel that no major
changes are needed. It would be
valuable, however, to meet with
other instructors who teach
English 20 and 21, to see if there is
consistency from instructor to
instructor in terms of the amount
of knowledge of Elizabethan
history and culture that we expect
students to have by the final
(09/30/2015)
Action Category: Teaching
Strategies
Follow-Up: I have had casual
conversations with other
instructors, leading me to believe
that consistency here is fine. I
also think that the requirements
Page 27 of 96

Course SLOs

Assessment Method
Description

Results

Actions
of the Course Outline of Record
maintains this consistency
effectively. (03/03/2017)

SLO #3: Classical Comedy
Identification - Identify, and illustrate
with examples, the elements of
classical comedy.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 11/12/2013

Exam/Test/Quiz - As part of an endof-semester final exam, students will
answer questions identifying, and
illustrating with examples, the
elements of classical comedy.
Standard and Target for Success:
70% of students in all sections
should pass the SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Of the 17 students who participated in this assessment, 14
successfully achieved the SLO, while 3 did not. The
assessment for this SLO had stronger results this time
around than it did the last time, and met the target for
success, all of which is good news. Still, this SLO had a lower
success rate than the previous two. I attribute the
improvement to spending a little more time in class going
over the elements of classical comedy, and also to giving
students a lecture outline for when we went over this
information, so that they would know what was important
to learn. Still, I don't feel like subject matter necessarily
deserves to have an SLO devoted to it. (03/02/2019)
% of Success for this SLO: 82
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: Consider taking this SLO
out (and maybe just making this
into a course objective) the next
time that English 21 is up for
curriculum review. (12/19/2019)
Action Category: Curriculum
Changes

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Not Met
7 students successfully achieved this SLO, while 5 did not.
This makes the pass rate 58.33%, which is a drop from the
previous assessment, and a greater drop from the
assessment before that. I only spend 1.5 classes on classical
comedy because it doesn't seem central to the course. As a
result, students don't do as well on this assessment, despite
me giving them a study guide. I think that this material
should be part of the course content, but not an SLO.
(03/02/2018)
% of Success for this SLO: 58
Faculty Assessment Leader: Rachel Williams
Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
01/23/2020
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Action: Since the success rate for
this SLO was satisfactory, it
doesn't seem necessary to change
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Assessment Method
Description

Results

90% (18/20) students successfully achieved this SLO. 10%
(2/20) did not. I was surprised by my students' success rate
here, since we focused on the comedies in the first part of
the semester. Still, they did a nice job of retaining the
information. This may have been helped by the fact that
they were writing on the comedies for their annotated
bibliography assignments in the last part of the semester,
which kept the comedies fresh in their minds. (02/05/2015)
Faculty Assessment Leader: Rachel Williams
Exam/Test/Quiz - Students will take Semester and Year Assessment Conducted: 2016-17 (Fall
a short test that will ask them to
2016)
identify and explain various aspects Standard Met? : Standard Not Met
10 students completed this SLO successfully, while 6 did
of classical comedy and the
not. That means that the success rate for this SLO was 63%,
connection between classical
comedy and Shakespearean comedy. a significant drop from the last time that I did this
Standard and Target for Success: At assessment. This was the SLO on which students performed
least 70% of students should earn a the weakest, and I take responsibility for that. I was sick the
C or better on this assessment.
day that this assessment was scheduled, and I forgot to
remind students that It would happen when I returned until
the day before, when I posted on the class website and
emailed them, which means that some students weren't
prepared. Obviously, they should know that an exam that
was going to be given one day would happen at the next
class meeting, but still, a reminder would have been good. I
also changed my assessment method on this because I think
that this should no longer be an SLO. I don't find knowledge
of classical comedy to be central to the course the way the
other SLOs are, and it is not something that I learned as an
undergrad or taught in Shakespeare classes as a grad
student at a UC. I think this material should be covered
along with other information about Renaissance drama, but
not emphasized separately in the SLOs. All of this to say,
this information is not a huge focus in my class. We spent
one day on it, and didn't have a need to refer back to it
more than a couple of times in the semester. (03/03/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

01/23/2020
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Actions
much regarding teaching
strategies or curriculum.
(02/06/2015)
Action Category: Curriculum
Changes

Action: Whenever English 21 is
next up for course review, I
recommend removing this from
the course SLO's, and also
changing the subject outline on
the COR if needed. I am not sure
when this will be. (03/03/2017)
Action Category: Curriculum
Changes
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ECC: ENGL 25A:Creative Writing: Introduction to the Craft of Fiction
Course SLOs

Assessment Method
Description

SLO #1 Short Fiction Identification Students will identify specific
strategies--principles of dramatic
structure, indirect and direct methods
of characterization, proper format for
purposeful dialogue, and setting as
thematic element--in short fiction and
utilize these strategies in a variety of
journal exercises.

Portfolio - The portfolio will be a
compilation of the original draft of
the short story, the revision of the
short story, and a one page
description of the changes made to
the story through revision.
Standard and Target for Success:
Seventy percent of students should
meet this goal.

Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2018-19 (Fall
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 11/12/2013

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
97% of students in the course met SLO#1. Students have
success in meeting SLO#1due to the emphasis of literary
elements throughout the duration of the course. Students
identify literary elements in authorial works of short fiction
through discussion and quizzes, practice integration of
dramatic structure, characterization, dialogue, and theme in
writing activities and assignments, and then finally through
the short story. (03/01/2019)
% of Success for this SLO: 97
Faculty Assessment Leader: Ashley J Gallagher
Faculty Contributing to Assessment: Ashley J Gallagher

Action: Continued teaching
strategies as they prove effective.
(03/01/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
One hundred percent of our combined classes with 47
students total met the SLO. The students who enroll in our
creative writing courses have already demonstrated an
interest in writing, which makes them enthusiastic
participants in the course. They read the materials,
participate in discussions and writing exercises, and
complete responses to each other's work. The excellent
design of the course, with its balance of lecture, discussion,
and workshop is one reason why the students are
succeeding at such a high level. Their own interest in the
subject matter and their desire to write and to finish a short
tory of their own is another reason why they succeed.
(02/28/2017)
Faculty Assessment Leader: Adrienne Sharp
Faculty Contributing to Assessment: Adrienne Sharp,
Ashley Gallagher

Action: Continue with current
practices. (03/02/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
97% of students or 38 of the 39 students who completed
01/23/2020
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Assessment Method
Description

Results

English 25A successfully completed SLO 1. Our success in
meeting the target for this SLO is made possible by the
almost sixteen week preparation for it--the lectures and
exercises, the review of story ideas, the workshop of story
drafts, and the individual conferences on revised stories.
Students who enroll in this class are highly motivated to
succeed and have often been writing for many years. They
use the course as an opportunity to refine their skills or
finish a story they have always wanted to write.
(03/01/2016)
Faculty Assessment Leader: Adrienne Sharp
Faculty Contributing to Assessment: Adrienne Sharp,
Ashley Gallagher
Essay/Written Assignment - The
Semester and Year Assessment Conducted: 2014-15 (Fall
portfolio will be a compilation of the 2014)
Standard Met? : Standard Met
original draft of the short story, the
revision of the short story, and a one 52 out of 54 students or 96% of students succeeded on the
SLO (01/27/2015)
page description of the changes
made to the story through revision. Faculty Assessment Leader: Adrienne Sharp
Faculty Contributing to Assessment: Adrienne Sharp,
Standard and Target for Success:
70% of students will succeed on the Jennifer Gallagher
SLO
Portfolio - The portfolio will be a
compilation of the original draft of
the short story, the revision of the
short story, and a one page
description of the changes made to
the story through revision. (Active)
Standard and Target for Success:
70%

01/23/2020

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
97.37% of students succeeded at meeting SLO#1. Students
have multiple opportunities throughout the semester to
identify and practice specific strategies related to the
integration of the literary elements. Students study and
identify indirect and direct methods of characterization
along with other elements in fictional works written by
significant authors. In addition students have take-home
writing assignments and in-class journal exercises that
isolate elements such as setting or point of view -- all of this
work is incorporated into original short fiction and revision
of their short fiction. (03/16/2018)
% of Success for this SLO: 97.37
Faculty Assessment Leader: J. Ashley Gallagher
Faculty Contributing to Assessment: J. Ashley Gallagher
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Actions

Action: Continue with current
practices. (12/18/2015)
Action Category: Teaching
Strategies

Action: No action required.
Update curriculum to stay current
and fresh. (03/16/2018)
Action Category: Curriculum
Changes
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SLO #2 Short Story Composition Compose an 8-20 page short story
demonstrating their competency with
those elements of fiction.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017), 2018-19 (Fall 2018),
2019-20 (Fall 2019), 2020-21 (Fall
2020)
Input Date: 09/12/2017

Assessment Method
Description
Essay/Written Assignment Students submit original short
stories that are assigned a grade and
undergo large group workshop.
Students receive feedback from their
instructor and peers based upon
instruction of short story techniques
such as plot structure,
characterization, fictional time, and
thematic tension.
Standard and Target for Success:
70% target success rate

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Students succeeded at meeting SLO#2 because they had
ample practice at studying, identifying, and incorporating
storytelling techniques into their original written works. In
addition, students participated in a Pitch Workshop, in
which they pitched their stories three weeks before the due
date to iron out issues with plot structure, characterization,
conflict, fictional time and thematic tension. Lack of success
was the result of not meeting the
expectations/requirements of the assignment.
(03/01/2019)
% of Success for this SLO: 97
Faculty Assessment Leader: Ashley J Gallagher
Faculty Contributing to Assessment: Ashley J Gallagher

Action: Continued teaching
strategies, including a Pitch
Workshop, to aid students during
drafting stages of crafting short
fiction. (03/01/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
94.74 success rate met for SLO#2. Students succeeded at
meeting SLO#2 because they had ample practice at
studying, identifying, and incorporating storytelling
techniques into their original written works. In addition
students participated in a Pitch Workshop, in which they
pitched their stories three weeks before the due date to
iron out issues with plot structure, characterization, conflict,
etc. Lack of success was the result of not meeting the
expectations / requirements of the assignment.
(03/16/2018)
% of Success for this SLO: 94.74
Faculty Assessment Leader: J. Ashley Gallagher
Faculty Contributing to Assessment: J. Ashley Gallagher
SLO #3 Short Story Revision Students will revise their short stories
based upon evaluations received
from their peers and the instructor.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017), 2018-19 (Fall 2018),
01/23/2020

Portfolio - Students submit a final
portfolio. The final portfolio includes
a substantial revision of their original
short story, and a detailed reflection
letter that speaks to the nature of
their revisions, in particular,
students analyze the use of multiple

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
89% success rate for SLO#3. The workshop practice allows
students to receive intensive feedback from both their
instructor and their peers. Original submissions receive
verbal and written feedback through the workshop practice,
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Action: Although 3 students out of
the combined 37 did not meet
SLO#3, instructor emphasis on
retention can help motivate
students to follow through with
the expectations and
requirements of the final portfolio.
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Assessment Method
Description

2019-20 (Fall 2019), 2020-21 (Fall
2020)
Input Date: 09/12/2017

literary elements or devices in their
polished fictional works.
Standard and Target for Success:
seventy percent target for success

Results

Actions

and the author has an opportunity to discuss his/her/their
work. The large group revision workshop aims to balance
local and global revisions before they submit their
substantial revision / final portfolio. Mini-workshops groups
provide students with peer feedback on their revisions.
Likewise, students write a reflective letter that
demonstrates their awareness/intentions within the
revision. Lack of success is usually due to not turning in the
final portfolio / submitting an incomplete portfolio.
(03/01/2019)
% of Success for this SLO: 89
Faculty Assessment Leader: Ashley J Gallagher
Faculty Contributing to Assessment: Ashley J Gallagher

(03/01/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
92.11% success rate for SLO#3. The workshop practice
allows students to receive intensive feedback from both
their instructor and their peers. Original submissions
receive verbal and written feedback through the workshop
practice, and the author has an opportunity to discuss
his/her/their work. Likewise, I run a large group revision
workshop that aims to balance local and global revisions
before they submit their substantial revision / final
portfolio. Students also write a reflective letter that
demonstrates their awareness / intentions through the
revision process -- both the substantial revision and their
revision letter allows the student to execute their command
over the elements of literary fiction. Lack of success is
usually due to not turning in the final portfolio / submitting
an incomplete portfolio. (03/16/2018)
% of Success for this SLO: 92.11
Faculty Assessment Leader: J. Ashley Gallagher
Faculty Contributing to Assessment: J. Ashley Gallagher

01/23/2020
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ECC: ENGL 30:English Bible As Literature
Course SLOs
SLO #1: Identification & Analysis Identify and analyze representative
works of the Hebrew Scriptures and
the New Testament in terms of
literary genres, tone, fundamental
themes, historical and cultural
ideologies, and biblical scholarship.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2019-20
(Fall 2019), 2020-21 (Fall 2020)
Input Date: 11/12/2013

Assessment Method
Description
Essay/Written Assignment - As a
measure of success, students will
demonstrate their understanding of
literary genres, tone, fundamental
themes, historical and cultural
ideologies of various biblical works
by composing a college-level
analytical essay based on one or
more biblical literary works.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
A large portion of the course is dedicated to introducing
students to the various literary genres, tones, themes, and
ideological representations of the Bible. Consequently, it
comes as no surprise to find those fundamental concepts
analyzed in their essays. (03/08/2019)
% of Success for this SLO: 91
Faculty Assessment Leader: Bruce Peppard
Faculty Contributing to Assessment: Bruce Peppard

Action: Continue to implement
course material as has been done
in the past. (03/08/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
93% of students demonstrated college level proficiency for
this SLO. Since I've integrated an essay handout that
outlines my expectations for essays, I've seen increased
success with this SLO. The one student who did not do well
on this SLO plagiarized the entire essay. I am pleased with
the results and will continue to provide the essay handout
for students. I've also followed through with my actionable
plan from the last assessment, which was to go over essay
issues one on one with students in my office. This, more
than anything else, has helped a great deal with student
success for this SLO. (12/17/2017)
% of Success for this SLO: 93
Faculty Assessment Leader: Bruce Peppard

Action: Continue to meet with
students one on one in office to
ensure essays are progressing as
expected. In addition, continue to
provide essay writing handout
better ensure understanding of
my expectations. (12/17/2017)
Action Category: Teaching
Strategies
Follow-Up: I have continued
providing an essay writing
handout to students. In addition,
I've continued the practice of
working with students one-onone to ensure they have a solid
foundation of essay writing at the
college level. (03/08/2019)
Action: I will continue to
encourage students to drop into
my office during the drafting
stages of their writing. In addition,
during the first week of school, I
will be sure inform students that
they should have completed the
suggested prerequisites of the
course since doing so will enable

01/23/2020
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Assessment Method
Description

Results

Actions
them to more likely pass the class.
(03/04/2017)
Action Category: Teaching
Strategies

01/23/2020

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
82% of students adequately met the standard. 18% of
students did not adequately meet the standard. This last
number is not surprising given the exceptionally small class
size. Two students did not adequately meet the SLO
standards. It is not atypical for a few students to enter the
class lacking the writing skills necessary to succeed in a
literature class. The caveat to this particular SLO is that
students must write at the college-level and be analytical in
their writing. (12/11/2015)
Faculty Assessment Leader: Bruce Peppard

Action: To achieve a higher
success rate for this SLO, students
should be encouraged to utilize
the writing center as well as
faculty office hours. Constructive
feedback on essays tend to go a
long way. Perhaps students who
don't do well on the first essay
should be compelled to meet with
the instructor prior to subsequent
essays being turned in.
(02/05/2016)
Action Category: Teaching
Strategies
Follow-Up: I committed to this
action plan during the fall 2016
semester, and doing so seemed
to have positive results. Students
were encouraged to meet with
me to go over problems with
their essays. I saw marked
improvement from those
students who came in for help.
(03/04/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
82% of students acceptably met this SLO criteria. While
even more students were able to demonstrate their
understanding of literary genres, tone, etc., the caveat that
such knowledge be embedded in a college-level analytical
essay is what held some students back from the acceptable
category. The essay as part of a limited time final exam
could be one potential reason for a lack of college-level

Action: I recommend assessing the
essay separately from the final
exam. Allowing students more
time to formulate an essay will
likely result in less rushed work
and will likely lead to more
students achieving acceptable for
this SLO. (12/11/2015)
Action Category: SLO/PLO
Assessment Process
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Assessment Method
Description

Results

Actions

achievement for more students. (01/07/2015)
Faculty Assessment Leader: Bruce Peppard
SLO #2: Biblical Knowledge Demonstrate knowledge of the
principle divisions of the Bible and
will recall and identify major names
and characters found in the Bible.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2019-20
(Fall 2019), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Exam/Test/Quiz - As a measure of
success, students will demonstrate
their understanding of principle
divisions of the Bible and recall and
identify major names found
throughout the Bible by successfully
passing the final exam.
Standard and Target for Success:
70% of students will receive a
passing grade on the final exam.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
All students who took the final exam were able to
demonstrate their knowledge of major names and
characters of the Bible. Since the course is built upon the
readings and class discussions, quizzes, and group work
focus on reflection of the readings and their characters,
students are exposed to the characters frequently.
Throughout the semester, students are asked to
contrast/compare characters from to a currently assigned
reading with a reading from earlier in the semester. This
activity helps students remember characters from earlier in
the semester. (03/08/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Bruce Peppard

Action: Continue to use the
comparative component of the
class as a tool to enhance
students' retention of major
names and characters found
throughout the Bible.
(03/08/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
93% of students successfully completed this SLO. Recalling
major names and divisions of the Bible should be relatively
easy for students by the end of the semester since so much
time is spent on these subjects. Students tended to
perform quite well on the portion of the final exam that
assesses these subjects. (12/17/2017)
% of Success for this SLO: 93
Faculty Assessment Leader: Bruce Peppard
Faculty Contributing to Assessment: Bruce Peppard

Action: Continue to provide
handouts with relevant
information. In addition, continue
to lecture in a way that conveys
this necessary information. Lastly,
continue to have small group
discussions that require students
to assess and analyze these
subjects in a meaningful way.
(12/17/2017)
Action Category: Teaching
Strategies
Follow-Up: I have continued the
practices outlined above. These
practices seem to be quite
successful. I will continue to
modify these practices moving
forward. (03/08/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)

Action: Although during this
assessment cycle there was a dip
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Assessment Method
Description

Results

Actions

Standard Met? : Standard Met
81% of students successfully completed this SLO. The
information to successfully complete this SLO was clearly
conveyed to students throughout the semester.
The lower percentage from the previous semester is likely
the result of having so few students. Only three students
achieved unacceptable on this SLO. However, because the
class size was so small, those three students resulted in a
lower success percentage than the previous year. Two
students in the class were grossly under-prepared for the
class, but remained in the class, nonetheless. (03/04/2017)
Faculty Assessment Leader: Bruce Peppard

in the percentage of students who
successfully completed this SLO, I
believe that dip to be a bit of an
anomaly given the low number of
students enrolled in the class.
Consequently, I plan to present
the material in a similar fashion in
the future. However, in
subsequent semesters, I will
emphasize the importance of
meeting the suggested
prerequisite classes before
committing to a semester long
literature class. (03/04/2017)
Action Category: Teaching
Strategies
Follow-Up: I did emphasize the
desired perquisites for the class,
though because they are only
recommended, students may
choose to ignore the
recommendation as did happen
this semester. In addition, I did
continue to present the material
in a similar fashion as previous
semesters. (12/17/2017)

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
91% of students adequately met the standard for this SLO.
That means that 91% of the students received a 70% or
higher on those exam questions that demonstrate they
understand both the divisions of the text as well as the
biblical stories and the principle characters in those stories.

Action: Because there was such a
high percentage of students
meeting this SLO, the plan of
action should be to continue to
present the material in the same
fashion. Although the standards
for this course are high, students
are clearly grasping the concepts
and are able to prove such on
their exams. Continuing to hold
students accountable for their
readings (the action plan from the
last assessment) seems to be

This number is quite high. While this number is 4% lower
than last year, the decline is quite likely due to the lower
number of students taking the course. The remaining 9% of
the class accounts for only one student. Consequently, one
01/23/2020
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Assessment Method
Description

Results

Actions

student didn't adequately meet the minimum requirement
for this SLO.

working. (02/05/2016)
Action Category: Teaching
Strategies
Follow-Up: During the fall 2016
semester, I did maintain the
manner in which I convey
information to students.
(03/04/2017)

I suspect the percentage for successful completion of this
SLO is high because the content alluded to in this SLO is
greatly emphasized throughout the semester.
(12/11/2015)
Faculty Assessment Leader: Bruce Peppard

SLO #3: Biblical Symbolism Recognize and discuss symbolism and
figurative language used throughout
the Bible as well as describe and
explain background information
pertaining to the ancient Middle East.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2019-20
(Fall 2019), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Exam/Test/Quiz - As a measure of
success, students will demonstrate
their ability to recognize and discuss
symbolism and figurative language
used throughout the Bible and
describe and explain background
information pertaining to the
ancient Middle East by successfully
passing the short-answer portion of
the final exam.
Standard and Target for Success:
70% of students will pass the shortanswer portion of the final exam.

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
95% of students were able to demonstrate their
understanding of principle divisions of the Bible as well as
recall and identify major names found throughout the Bible.
Because students were continuously quizzed on their
readings throughout the semester, it is no surprise that the
results are a high percentage. (01/07/2015)
Faculty Assessment Leader: Bruce Peppard

Action: Continue to stress the
major divisions of the Bible as well
as how those divisions function
individually and with the text as a
whole. In addition, continue to
hold students accountable for
their readings and recalling major
characters and elements of their
readings. (12/11/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
The historical background information, that is to say the
social text, within which the Bible was written is fairly
straightforward and easy for students to understand and
demonstrate that understanding on the final exam.
Symbolism and figurative language, however, is a more
nuanced subject, especially when one considers that ideas
about symbols and language change over time and from
culture to culture. The concept of figurative language is
further complicated because ancient Hebrew lacked vowels
which leads to the potential of multiple interpretations of
earlier biblical books. Nevertheless, students were able to
demonstrate understanding of these concepts on the final
exam as well.
The class size was quite small this semester, so one student
doing poorly on a given section of the final exam had a
profound impact on the percentage of success for this SLO.

Action: Continue to introduce
students to symbolism and
figurative language in a way that
demonstrates there are often
multiple interpretations to such
symbolism and language.
(03/08/2019)
Action Category: Teaching
Strategies
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(03/08/2019)
% of Success for this SLO: 91
Faculty Assessment Leader: Bruce Peppard

01/23/2020

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
79% of students successfully completed this SLO if the final
exam is the only criteria. If the midterm is taken into
consideration, the percentage is 93%. The final exam is not
cumulative; consequently, students were able to
successfully complete the requirements of this SLO either
on the midterm or the final (and both in many cases). Most
students performed better on the midterm than on the
final. (12/17/2017)
% of Success for this SLO: 79
Faculty Assessment Leader: Bruce Peppard

Action: I need to create a handout
for the final exam. While I do
provide that for the midterm via a
"Things to Know" post on each
weekly module in ETUDES, I do not
do that for the final. My rationale
has always been that students
need more guidance at the
beginning of the semester, but
clearly my assessment is incorrect.
(12/17/2017)
Action Category: Teaching
Strategies
Follow-Up: Rather than have me
create a handout for the final
exam, I had students
collaboratively create one. We
went over this in class prior to the
final exam, and together we were
able to build into the handout,
missing content. Putting the
creation of the handout on
students allowed them to take
agency of their learning process.
(03/08/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Not Met
69% of students successfully completed this SLO. Almost a
third of the class did not perform adequately on this portion
of the exam. The material needed to do well on SLO #2
was presented in the first half of the semester. However,
much of the material needed to do well on SLO #3 was
presented during the second half of the semester. For
some reason, student attendance was inconsistent during
the second half of the semester. Students were often late

Action: I'd like to continue
teaching the course as is. Before
tampering with the content of the
course, I'd like to get a larger data
set to better assess my teaching
methods. After all, this same SLO
assessment has shown quite a bit
of success in the past.
(03/04/2017)
Action Category: Teaching
Strategies

Generated by Nuventive Improve

Page 39 of 96

Course SLOs
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Assessment Method
Description

Results

Actions

to class and, consequently, missed the material. Not
surprisingly, students tended to do better on the midterm,
which boosted their overall grade on exams (midterm and
final account for a combined 15% of their overall grade).
Consequently, students could get a D on the final and a B on
the midterm to average a C on the exam portion of their
grade. (03/04/2017)
Faculty Assessment Leader: Bruce Peppard

Follow-Up: I did get a larger data
set during the Fall 2017 semester.
Because the percentage increased
roughly ten percentage points, I
will try to create a handout that
will address some of the more
problematic areas of the final
exam. (12/17/2017)

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
100% of students adequately met the standard of success
for this SLO. Ample class time is spent discussing
symbolism, figurative language, literary genres, and
historical backdrops to the text. Consequently, it comes as
no surprise that students are so readily able to successfully
complete those portions of the final exam that demonstrate
their knowledge. (12/11/2015)
Faculty Assessment Leader: Bruce Peppard

Action: The action going forward
should be to continue to have
small group discussions that focus
on biblical symbolism. In addition,
class lecture should continue to
emphasize such symbolism as
well. (02/05/2016)
Action Category: Teaching
Strategies
Follow-Up: While I did follow up
with small group discussions, I'm
not convinced this technique was
terribly beneficial this time
around. Such a small class size
led to imbalanced groups in terms
of preparedness. I don't think,
however, that the action plan
failed. I am convinced the small
group concept will continue to
work well with a larger class
wherein there are more group
options available to students.
(03/04/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
91% of students achieved "acceptable" for this SLO.
Throughout the semester, class discussions and small group
work are often focused on identifying and understanding
various nuances in the language of the text. In addition,

Action: The action going forward
should be to continue to have
small group discussions that focus
on biblical symbolism. In addition,
class lecture should continue to
emphasize such symbolism as
well. (02/05/2016)
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lectures are often focused on background information of
the Middle East and the cultural contexts underlining the
time periods during which the text was written.
Consequently, given the amount of time spent on these
concepts, it's not surprising such a high number of students
were able to achieve "acceptable" for this SLO.
(01/07/2014)
Faculty Assessment Leader: Bruce Peppard

Action Category: Teaching
Strategies
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ECC: ENGL 35:World Literature, 3500 BCE to 1650 CE
Course SLOs
SLO #1: Understanding Literary
Elements - Demonstrate an
understanding of literary elements
such as plot, point of view, c haracter,
theme, symbolism, irony, and style in
representative works of African,
Asian/Pacific Islander, European,
Latin American, and Middle Eastern
cultures written before 1650 CE.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Assessment Method
Description
Essay/Written Assignment - Final inclass essay of three hours comparing
and/or contrasting different works
from different cultures and genres.
Standard and Target for Success:
70% of students will succeed on this
SLO.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Eleven of eleven studemts who took the assessment test
(an in-class essay final) achieved succcess on thiis SLO.
(03/26/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: The action due date is
based on the fact that ENGL 35
will not be offered again until
Spring 2020 (instead of Fall 2019).
By then I owuld like much if not all
of the course readings available
via Canvas as the publication of
approrpriate, quality, and
inexpensive World Literature
anthologies by the major
puclishing houses is in doubt. This
would help keep the course lowcost for students and provide the
instructor of this course greater
control, unaffected by the
capricious vagaries of the textbook
marketplace, which have been
adversely effecting this class the
last three years. A better selection
of readings should ensure
students stay conversant with the
disparate cultures of the 3,000+
years covered by this course and
those cultures' literary histories
that are necessary to achieve
success in meeting SLO #1.
(02/10/2020)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Twelve of thirteen students achieved success on this SLO.
(03/01/2018)
% of Success for this SLO: 92.31
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue with current
teaching strategy of weekly
essays. (12/20/2018)
Action Category: Teaching
Strategies
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SLO #2: Literary Elements - Analyze
representative texts of African,
Asian/Pacific Islander, European,
Latin American, and Middle Eastern
cultures written before 1650 CE in
terms of literary elements, cultural
contexts, genre, and/or authors.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Assessment Method
Description

Essay/Written Assignment - Final inclass essay of three hours comparing
and/or contrasting different works
from different cultures and genres.
Standard and Target for Success:
70% of students will succeed on this
SLO.

Results

Actions

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
82% of students (9 out of 11) succeeded on this SLO.
Weekly lectures and discussions which focused on analyzing
literary elements of assigned works coupled with students
writing weekly essays which gave them practice at
articulating their understanding of literary elements
contributed to the high success rate of this SLO.
(02/04/2016)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue with current
teaching practices. (02/04/2016)
Action Category: Teaching
Strategies
Follow-Up: Continuing with these
teaching practices led to a silialr
(92.31%) level of success.
(03/01/2018)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
90% of students (9 out of 10) succeeded on this SLO.
Weekly lectures and discussions which focused on analyzing
literary elements of assigned works coupled with students
writing weekly essays which gave them practice at
articulating their understanding of literary elements
contributed to the high success rate of this SLO.
(12/10/2014)
Faculty Assessment Leader: Brent Isaacs

Action: Continue with current
teaching practices. (12/10/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Eleven of eleven students achieved success on this SLO,
adjudicated by their performance on the assessment tool
(an in-class essay final). (03/26/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: The action due date is
based on the fact that ENGL 35
will not be offered again until
Spring 2020 (instead of Fall 2019).
By then I owuld like much if not all
of the course readings available
via Canvas as the publication of
approrpriate, quality, and
inexpensive World Literature
anthologies by the major
puclishing houses is in doubt. This
would help keep the course lowcost for students and provide the
instructor of this course greater
control, unaffected by the
capricious vagaries of the textbook
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Assessment Method
Description

Results

Actions
marketplace, which have been
adversely effecting this class the
last three years. A better selection
of readings should ensure
students stay conversant with the
many cultural elements and
genres that are expected of them
for the over 3,00 years of literary
history covered by this course.
(02/10/2020)
Action Category: Teaching
Strategies
Action: The action due date is
based on the fact that ENGL 35
will not be offered again until
Spring 2020 (instead of Fall 2019).
By then I owuld like much if not all
of the course readings available
via Canvas as the publication of
approrpriate, quality, and
inexpensive World Literature
anthologies by the major
puclishing houses is in doubt. This
would help keep the course lowcost for students and provide the
instructor of this course greater
control, unaffected by the
capricious vagaries of the textbook
marketplace, which have been
adversely effecting this class the
last three years. (03/26/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Twelve of thirteen students achieved success in this SLO.
(03/01/2018)
% of Success for this SLO: 92.31
01/23/2020
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Action: Continue current teaching
strategy of weekly essays.
(12/20/2018)
Action Category: Teaching
Strategies
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Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

SLO #3: Thesis-Driven Analysis Develop a thesis regarding
representative texts of African,
Asian/Pacific Islander, European,
Latin American, or Middle Eastern
cultures written since 1650 CE by
employing organized, unified,
coherent points that are supported
by appropriate quotations from and
references to the texts, using
vocabulary appropriate to the
subject, exhibiting correct sentence
structure, and following MLA format
for citations.
Course SLO Status: Active
01/23/2020

Essay/Written Assignment - Final inclass essay of three hours comparing
and/or contrasting different works
from different cultures and genres.
Standard and Target for Success:
70% of students will succeed on this
SLO.

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
91% of students (10 of 11 students) achieved this SLO.
Weekly lectures and discussions which focused on analyzing
cultural contexts of assigned works coupled with students
writing weekly essays which gave them practice at
articulating their understanding of cultural contexts
contributed to the high success rate of this SLO.
(02/04/2016)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue current teaching
practices. (02/04/2016)
Action Category: Teaching
Strategies
Follow-Up: Continuing with these
teaching practices led to a silialr
(92.31%) level of success.
(03/01/2018)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
90% of students (9 students) achieved this SLO. Weekly
lectures and discussions which focused on analyzing cultural
contexts of assigned works coupled with students writing
weekly essays which gave them practice at articulating their
understanding of cultural contexts contributed to the high
success rate of this SLO. (12/10/2014)
Faculty Assessment Leader: Brent Isaacs

Action: Continue current teaching
practices. (12/10/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Nine of eleven students achieved succes in meeting this SLO
on their assessment tool, an in-class essay final.
(03/26/2019)
% of Success for this SLO: 82
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: As during the previous
assment cycle, the lower
percentage of students who
achieved success in meeting this
SLO was due to a lack of
fundamental critical reading and
writing skills that students came
into the class with despite the prerequisite of having successfully
completed ENGL 1A. My intention,
before this class is taught again in
Spring 2020, is to have uploaded
to a Canvas shell extra grammar
assignments that might be
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Assessment Method
Description

Results

required of students who are
lacking in writing skills based on
their weekly essays or at least to
have resources available to those
students if making some
assignments compulsory for only
some studnets violates some
college or govermental policies.
(03/26/2019)
Action Category: Teaching
Strategies

Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 11/12/2013

01/23/2020

Actions

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Ten of thirteen students achieved success in this SLO.
(03/01/2018)
% of Success for this SLO: 76.92
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue current teaching
strategies as the lower percentage
of achieving this SLO this year was
due to students' lack of
preparedness (academic and
linguistic) and not a failure of the
pedagogical approach of the
instructor. (03/01/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
91% of students (10 of 11 students) succeeded on this SLO.
Weekly essays on assigned works in which students had to
develop and support their own theses on the assigned
works contributed to the success rate of this SLO.
(02/04/2016)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue current teaching
approach of weekly essays in
which students must develop and
support their own theses without
a guided prompt in preparation for
the in-class final essay exam.
(02/04/2016)
Action Category: Teaching
Strategies
Follow-Up: The students' having
to develop their own weekly
theses benefited those (10 of 13)
who didn't have a lack of
preparedness for college level
writing (all having completed at
least 1A in the core English
sequence) or second-language
interference which may have kept
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Actions
them from cogently expressing
their ideas. (03/01/2018)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
70% of students (7 students) succeeded on this SLO. Weekly
essays on assigned works in which students had to develop
and support their own theses on the assigned works
contributed to the success rate of this SLO. (12/10/2014)
Faculty Assessment Leader: Brent Isaacs

01/23/2020
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Action: Continue current teaching
practices. (12/10/2015)
Action Category: Teaching
Strategies
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ECC: ENGL 40A:American Literature
Course SLOs
SLO #1 - Students will be able to
identify representative works of
American literature from its
beginnings through the Civil War.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 11/12/2013

01/23/2020

Assessment Method
Description
Exam/Test/Quiz - As part of an
exam, students must identify the
author, text, and sense of quotations
from works they have read during
the semester.
Standard and Target for Success: I
expect a vast majority of students
(75%) to score better than a C
average (70%) on this assessment.
Additional Information: The
objective of this SLO is ensure that
students read the texts carefully.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
For SLO #1, 93% of students (27 out of 29) scored a C or
better. The majority of students achieved this SLO because
a series of written exercises throughout the semester
encourages them to prepare for class by identifying authors,
texts, and the sense of quotations; they are also assessed
through regular reading quizzes prior to taking the midterm
and final exams. I met with the students who were
struggling to discuss strategies to improve their reading and
comprehension of the literary texts. The two students who
did not succeed in this SLO did not complete several
exercises and missed several quizzes because they were
absent or late (much more often than those who did
succeed). (02/24/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Mary Ann Leiby

Action: I plan to continue
assigning written exercises and
reading quizzes throughout the
semester to encourage students to
read literary texts carefully, as well
as to identify those who are
struggling and meet with them to
discuss strategies for improved
reading comprehension.
Incorporation of meta-cognitive
Reading Apprenticeship strategies
in the classroom may also be
helpful in increasing students'
success with SLO #1. (02/24/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Seventy-one percent of the students achieved this SLO this
past semester. We use a series of quizzes to assess the
students' preparation for class and their understanding of
material. The students' success attests to their level of
dedication and discipline. (02/20/2018)
% of Success for this SLO: 71
Faculty Assessment Leader: Tom Cody

Action: Maintain regular reading
quizzes. (02/20/2018)
Action Category: SLO/PLO
Assessment Process
Follow-Up: Regular reading
quizzes were maintained, which
helped to encourage students'
preparation for class and close
reading of the literary texts.
(02/25/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
For this SLO, 18 of 21 students, or 86% of the students,
scored a C or better. The majority of students met SLO#1
because they learned to identify authors and their texts, as
well as quoted material, from having to prepare for quizzes
throughout the semester, as well as working on in-class

Action: Because the standard for
SLO #1 was met, frequent quizzes,
exercises, and multiple exams
prior to the final exam are
practices that should be
continued. One change I will
implement, however, is to require
students who are failing the
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Description

Results

Actions

exercises that required identifying authors and their texts
and explaining the sense of passages they read. On all four
exams students had to identify authors and quoted
passages from their literary texts, as well as their meaning,
so they had ample practice doing so prior to the last exam.
The few students who did not succeed on this SLO (3 of the
18, or 14% of the students) were absent and late more
often than those who succeeded, and they also did poorly
on most quizzes and the identification sections of prior
exams, indicating that they failed to do a significant portion
of the required reading assignments. (02/19/2017)
Faculty Assessment Leader: Mary Ann Leiby

quizzes and the identification
section of exams in the first half of
the semester to have a conference
with me to discuss strategies to
improve their reading and
comprehension of the literary
texts. (04/20/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
For this SLO 23 out of 29 students scored a C or better. That
is, 79 percent of the responses were rated acceptable while
6 percent were rated unacceptable. (12/08/2015)
Faculty Assessment Leader: Tom Cody
SLO #2 - Students will be able to
analyze representative works of
American literature from its
beginnings through the Civil War.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 11/12/2013

01/23/2020

Essay/Written Assignment - As a
measure of success, students will
compose an essay that analyzes or
evaluates one or more
representative works of American
literature, demonstrating a
reasonable understanding of
authors, literary elements, or
cultural contexts. (Active)
Standard and Target for Success:
More than 70% of students should
compose a passing essay analyzing
one or more representative works of
American literature.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
100 percent of students (29 out of 29) succeeded in this SLO
because they received clear and detailed instruction in
writing acceptable literary analysis papers; they were also
provided ample practice via numerous writing assignments
(including low-stakes written exercises) throughout the
semester that required them to analyze literary elements in
authors' works and discuss the cultural contexts of those
works.
(02/25/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Mary Ann Leiby

Action: Because the standard for
SLO #2 was met by all students,
the instructor should continue to
provide detailed instruction in
writing interpretive arguments as
well as provide students with
practice throughout the semester
via low-stakes assignments such as
literary analysis exercises.
(02/25/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
All of the students enrolled wrote papers earning a C or
better this semester. The course does include detailed
instructions for writing acceptable papers, and most of the

Action: The instructor should
provide careful instruction to help
students continue to write
thorough interpretive arguments.
(02/20/2018)
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Description

Results

Actions

students enrolled in this literature course are well-prepared
to do so. (02/20/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Tom Cody

Action Category: Teaching
Strategies
Follow-Up: Careful instruction
was provided to help students
write thorough interpretive
arguments. (02/25/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
For this SLO, 21 of 21 students, or 100% of the students,
scored a C or better. The students were successful in
meeting this SLO because of the numerous writing
assignments throughout the semester that required them
to analyze literary elements in authors' works and discuss
the cultural contexts of those works. Prior to the last exam,
for which students had to write two short essays, they
wrote in-class and out-of-class essays for three exams, as
well as many exercises in which they analyzed literary
elements and on which they received detailed feedback.
(02/23/2017)
Faculty Assessment Leader: Mary Ann Leiby

Action: Because the standard for
SLO #2 was met by all students,
practices to be continued include
having students do frequent
analysis exercises and multiple
exams requiring analysis of the
literary texts and their cultural
contexts prior to writing the final
exam essays. (06/08/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Of the 29 students who completed the class, all 29 scored a
C or better on the formal essay that analyzes a
representative work of American literature. (100%)
(12/08/2015)
Faculty Assessment Leader: Tom Cody
SLO #3 - Students will be able to
recognize social, historical, and ethnic
influences in representative works of
American literature from its
beginnings through the Civil War.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
01/23/2020

Essay/Written Assignment - As a
measure of success, students will
compose an essay that analyzes or
evaluates one or more
representative works of American
literature, demonstrating a
reasonable understanding of social,
historical, and ethnic influences.
(Active)

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
One-hundred percent of students (29 out of 29) succeeded
in this SLO, as all of them wrote solid analytical papers that
addressed the social, historical and ethnic influences found
in the literary texts. Throughout the semester discussion of
social, historical, and ethnic influences was emphasized
with all literary texts covered in the course, and students
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Action: Because the standard for
SLO #3 was met by all students,
practices to be continued include
discussing social, historical, and
ethnic influences with all literary
texts covered and assigning and
providing detailed feedback on
multiple exercises and essays in
which students must identify and
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Course SLOs
2018), 2019-20 (Fall 2019), 2020-21
(Fall 2020)
Input Date: 11/12/2013

01/23/2020

Assessment Method
Description

Results

Actions

Standard and Target for Success:
More than 70 percent of students
should be able to compose an essay
recognizing social, historical, and
ethnic influences on a
representative work of American
literature.

completed low-stakes written exercises that helped them to
identify and analyze these influences, as well as draw
comparisons among them. This practice aided them in
writing fairly sophisticated papers for both the midterm and
final exams. (02/25/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Mary Ann Leiby

analyze these influences, as well
as draw comparisons among
them. (02/25/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Ninety-two percent of students succeeded in providing
fairly sophisticated arguments that addressed both cultural
and historical influences found in the texts. The
assessments include written essays. (02/20/2018)
% of Success for this SLO: 92
Faculty Assessment Leader: Tom Cody

Action: Tracing cultural and
historical influences in one text
may require students to compare
the work to others, so that
students find similarities and
differences among various works.
The instructor must help students
draw these comparisons during
the semester. (02/20/2018)
Action Category: Teaching
Strategies
Follow-Up: The instructor helped
students draw comparisons
between literary texts via tracing
similarities and differences in the
cultural and historical influences
in the texts. (02/25/2019)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
For this SLO, 21 of 21 students, or 100% of the students,
scored a C or better. Students succeeded in meeting SLO 3
because throughout the semester discussion of social,
historical, and ethnic influences was emphasized with all
literary texts covered in the course. Students were required
to do exercises that helped them to identify and analyze
these influences, and writing prompts on all four exams,
which included out-of-class and in-class essays, emphasized
examination of these as well, so they had ample practice
writing about them prior to the last exam. (02/27/2017)
Faculty Assessment Leader: Mary Ann Leiby

Action: Because the standard for
SLO #3 was met by all students,
practices to be continued include
discussing social, historical, and
ethnic influences with all literary
texts covered and assigning and
providing detailed feedback on
multiple exercises and essays in
which students must identify and
analyze these influences.
(06/08/2017)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Of the 29 students who completed the course only all but
one student achieved SLO three. Ninety-seven percent
achieved the SLO while three percent did not. (01/26/2016)
Faculty Assessment Leader: Tom Cody

01/23/2020
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ECC: ENGL 63 (Formerly AS 23) :Spelling Techniques
Course SLOs
SLO #1 - Students will proofread
college-level texts and identify most
spelling errors.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 12/10/2013

01/23/2020

Assessment Method
Description
Exam/Test/Quiz - Given a collegelevel text, students proofread to
identify and correct spelling errors.
Standard and Target for Success:
75% of students will succeed on this
SLO

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Out of 27 total students, 20 met SLO 1; 5 did not meet SLO
1; 2 students did not participate in the assessment.
(03/01/2019)
% of Success for this SLO: 80
Faculty Assessment Leader: Mora Mattern
Faculty Contributing to Assessment: Jocelyn Shaw

Action: Continue best teaching
practices for surpassing the
standard and target for success.
(03/01/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Not Met
Out of 26 students tested, 16 passed this part of the final
exam (61.5%) and 10 students did not. My students
struggled with this, partially I think because we did not
practice proofreading explicitly as much as we did simply
adding suffixes to words.
(03/03/2018)
% of Success for this SLO: 61.5
Faculty Assessment Leader: Briita Halonen

Action: The next time I teach this
class, I plan to include a
proofreading portion on to every
quiz so that it becomes more
habitual for the students.
(08/15/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Out of 25 students tested, 22 passed this part of the final
exam (88%) and 3 students did not (12%). Thus, most of
my students did quite well with "proofread[ing]." The
reason for this success was probably due to both high
student motivation and extensive classroom practice.
(03/07/2017)
Faculty Assessment Leader: Briita Halonen

Action: As this was my first
semester teaching AS 23, in the
future, I would like to better align
my final exam with the SLOs to
make the SLO assessment data
even more useful. (03/07/2017)
Action Category: Teaching
Strategies
Action: The class time spent on
clearly distinguishing some of the
most common rules of spelling
(e.g., i before e, y to i, and
dropping the silent e when adding
a suffix) helped them know what
to look for, so instructors of this
class should continue providing
lots of opportunities for students
to practice proofreading these
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Course SLOs

Assessment Method
Description

Results

Actions
of errors in class. (03/07/2017)
Action Category: Teaching
Strategies

SLO #2 - Students will correct
common spelling errors identified
within a text.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 12/10/2013

01/23/2020

Exam/Test/Quiz - Given a quiz sheet
of sentences, students will correct
spelling errors using the spelling
rules previously discussed in class.
Standard and Target for Success:
75% of students will succeed on this
SLO.

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Out of 30 students tested, 29 Students passed this part of
the final exam (97%), and one student (3%) did not pass.
The target for success was exceeded. The reason for this
success was probably due to the extensive classroom
practice with this skill. (02/05/2016)
Faculty Assessment Leader: Mimi Ansite
Faculty Contributing to Assessment: N/A

Action: Continue classroom
practice of proofreading to
identify and correct spelling errors
in texts. (02/05/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
Out of 14 students, 12 students (86%)) had acceptable
results, and 2 students (14%) did not. Target for success
exceeded. (12/11/2014)
Faculty Assessment Leader: Martha Ansite

Action: Continue with current
teaching practices. (12/10/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Out of 27 total students, 20 met SLO 2; 5 did not meet SLO
2; 2 students did not participate in the assessment.
(03/01/2019)
% of Success for this SLO: 80
Faculty Assessment Leader: Mora Mattern
Faculty Contributing to Assessment: Jocelyn Shaw

Action: Continue best teaching
practices that help students
surpass the standard and target
for success. (03/01/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Not Met
Only 13 out of my 26 students (50%) met the standard for
this SLO. I think this was due to a combination of factors: 1)
My students this semester were predominantly English B &
80/82 students, so though they had tremendous
motivation, they did not have as much experience with the
written word and literacy as some previous students. 2)

Action: My current final exam
focused mostly on SLOs #1 & #3,
so this was difficult to measure.
The next time I teach this class, I
plan to include more preidentified errors for them to fix so
that I can more accurately
measure this SLO.
(08/15/2018)
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Course SLOs

Assessment Method
Description

Results

Actions

My current final exam focused mostly on SLOs #1 & #3, so
this was difficult to measure. (03/03/2018)
% of Success for this SLO: 50
Faculty Assessment Leader: Briita Halonen

Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Out of 25 students taking the test, 21 (84%) passed and 4
(16%) did not. The reason for the high pass rate is probably
because of the thorough teaching of the most common
spelling rules and the extensive classroom practice. Though
the success target was exceeded, I do think there is room
for improvement as this was the class's lowest success rate.
I think this skill was a bit more challenging for my students
because they began to second-guess themselves. This was
particularly apparent when we were correcting for
apostrophes; some grew quite confused with the plural
possessive, i.e., when to put a possessive apostrophe before
hte "s" and when to put it after the "s." (03/07/2017)

Action: As this was my first
semester teaching AS 23, in the
future, I would like to better align
my final exam with the SLOs to
make the SLO assessment data
even more useful. (03/07/2017)
(03/07/2017)
Action Category: Teaching
Strategies
Action: Continue using the
worksheets and handouts as
classroom practice for the spelling
rules. However, it would be
beneficial to spend a bit more
time on the nuances of
apostrophe usage (especially
plural possessives). (03/07/2017)
Action Category: Teaching
Strategies

Faculty Assessment Leader: Briita Halonen

01/23/2020

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Out of 30 students taking the test, 29 (97%) passed this
portion of the test, and 1 student (3%) did not pass. The
reason for the high pass rate probably is because of
extensive classroom practice of the of the most common
spelling rules by using various worksheets. (02/05/2016)
Faculty Assessment Leader: Mimi Ansite
Faculty Contributing to Assessment: N/A

Action: Continue using the
worksheets and handouts as
classroom practice for the spelling
rules. Spelling games and Spelling
Bees are also effective teaching
strategies. (02/05/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
Out of 14 students, 12 students (86%) were successful on
the SLO, and 2 students (14%) were not. Target for success
was exceeded. (12/11/2014)

Action: Continue current teaching
strategies with an emphasis on
reinforcing the addition suffixes to
unfamiliar words. (02/05/2016)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results
Faculty Assessment Leader: Martha Ansite

SLO #3 - Students will understand and
correctly apply common spelling and
usage rules to previously unfamiliar
words.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 12/10/2013

01/23/2020

Exam/Test/Quiz - List of unfamiliar
words with missing suffixes will be
given to students to complete
according to spelling rules previously
discussed in class.
Standard and Target for Success:
75% of students will succeed on this
SLO.

Actions
Action: Continue current teaching
strategies. (12/10/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Out of 27 total students, 21 met SLO 3; 4 did not meet SLO
3; 2 students did not participate in the assessment.
(03/01/2019)
% of Success for this SLO: 84
Faculty Assessment Leader: Mora Mattern
Faculty Contributing to Assessment: Jocelyn Shaw

Action: Continue best teaching
practices that help students
surpass the standard and target
for success. (03/01/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Not Met
Out of the 26 students who took the exam, 19 (73%) passed
and 7 did not. Though not meeting the standard, this is
much closer to doing so than the previous two SLOs.
My students did alright with this, but I think we could do
better. (03/03/2018)
% of Success for this SLO: 73
Faculty Assessment Leader: Briita Halonen

Action: Two plans of action: 1)
more emphasis on memorizing the
rules throughout the semester, &
2) modify the final exam to include
fewer rebel/exception words so
that the exam more accurately
measures their ability to apply the
rules.

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Out of the 25 students who took the exam, 23 (92%) passed
and 2 (8%) did not. This is, happily, a fantastic rate of
success. The small group of students who did not pass this
section would often create new errors (unrelated to the
spelling rule) simply by miscopying parts of the original
word. This might stem from a lack of careful proofreading
or perhaps learning disabilities like dyslexia. (03/07/2017)
Faculty Assessment Leader: Briita Halonen

Action: As this was my first
semester teaching AS 23, I found
that my final exam/assessment did
not fully capture all of the SLOs as
well as I would have liked. I plan
to revise the final exam to more
closely align with these SLOs.
(03/07/2017)
Action Category: Teaching
Strategies
Action: The next time that I teach
this class, I plan to incorporate
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(08/15/2018)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions
more handwritten answers (as
opposed to multiple choice)
earlier in the semester so that I
can identify and address this issue
earlier. (03/07/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Out of the 30 students taking the exam, 24 students (80%)
passed this part of the exam, and 6 students (20%) did not
pass. This was the most difficult part of the exam, but the
high rate of success is probably due to classroom exercises
and individual student memorization of the spelling usage
rules. (02/05/2016)
Faculty Assessment Leader: Mimi Ansite
Faculty Contributing to Assessment: N/A
Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
Out of 14 students, 11 (79%) were successful on this SLO,
and 3 students (21%) were not. Target for success was met.
(12/11/2014)
Faculty Assessment Leader: Martha Ansite

01/23/2020
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Action: Continue current teaching
strategies of practice with
worksheets and with practice
adding suffixes to unfamiliar
words. (02/05/2016)
Action Category: Teaching
Strategies
Action: Continue current teaching
practices. (01/27/2015)
Action Category: Teaching
Strategies
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ECC: ENGL 82:Introduction to Reading Skills
Course SLOs

Assessment Method
Description

SLO #1 - Demonstrate the ability to
actively engage in the reading process
in order to comprehend and analyze
multi-paragraph non-fiction texts at
the high school level.
Course SLO Status: Active
Course SLO Assessment Cycle: 201617 (Fall 2016), 2017-18 (Fall 2017),
2018-19 (Fall 2018), 2020-21 (Fall
2020), 2021-22 (Fall 2021), 2022-23
(Fall 2022)

Exam/Test/Quiz - A passage written
at the appropriate Lexile level is
given; the students were asked to
write the implied main idea (1/1 is
passing), identify the supporting
details (3/4 is passing), define
vocabulary words (5/7 is passing),
and determine the author's purpose
(1/1 is passing).
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
For SLO1, 521 students were assessed. 370 of the 521
students (71%) received a passing score on their annotation
exercise. While 71% is a passing score for SLO1, it is low.

Action: It would be worth
revisiting the vocabulary section of
the exercise to make it easier for
students to show their ability at
defining vocabulary in context;
however, instructors should be
encouraged to continue practicing
This semester, the department changed the common
vocabulary in context with their
reading in order to make the main idea and supporting
students. Additionally, it might be
details clearer for students to identify. It was mentioned
suggested to count the annotation
that during last year's assessment, students struggled to
as a portion of the students' grade
identify the main idea in the middle of a paragraph probably to see if that improves their
because students were relying too much on method rather success rate. Finally, the
than content. Unfortunately, our revision of the exercise
department should continue to
does encourage method over content, as the main ideas are request that instructors provide
at the beginning of each paragraph (except for one).
feedback on their data collection
However, teaching students to identify the main idea at the sheets to help with the analysis of
beginning of the paragraph may still be appropriate for
the data. (02/18/2019)
ENGL 82 whereas students in ENGL 84 could be challenged
Action Category: Teaching
and given main ideas that occur beyond the first sentence.
Strategies
Along with the main ideas, the exercise was improved so
that students were given direct questions to answer based
on their annotations rather than their simply being assessed
based on their abilities to underline/highlight/etc., which
can become very subjective. Finally, in addition to revising
the exercise, the data collection sheet was improved to
yield more precise results from instructors. As a result,
these improvements of the annotation exercise most likely
contributed to bringing the success rate from a 68% (Fall
2016) to a 71% (Fall 2017).
This semester, instructors were also encouraged to provide
comments on their data collection sheet, something that
was not required last year. Their feedback was extremely
helpful in better understanding why students succeed (or
not) on this part of the assessment.

01/23/2020
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Assessment Method
Description

Results

Actions

Many instructors who taught this course commented that
students who were successful on the annotation exercise
were students who showed success from the beginning of
the semester; in other words, these students were going to
succeed regardless of the instructor's emphasis on
annotation skills.
Several instructors noted that they practiced annotating
and identifying the main idea and supporting details with
their students consistently throughout the semester, which
led to their students' success in these categories. Instructors
who did not emphasize vocabulary in context throughout
the semester (probably because after Chapter 1 in the
Langan series, it is infrequently mentioned) noticed a lower
success rate in this category. However, it was mentioned
that students might have gotten the gist of the vocabulary
word during the annotation exercise, but they struggled to
come up with a synonym to define it. This might be
something worth looking into when revising the annotation
exercise: we can present an easier way to assess their
vocabulary definition skills. In fact, developing this part of
the assessment was tricky, since synonyms can be tough to
conjure depending on the original word's part of speech.
However, salient synonyms/antonyms for the required
vocabulary terms were provided in the surrounding
sentences.

Exam/Test/Quiz - A short text
written at the appropriate Lexile
level is given; the students were
asked to identify the main idea of
each paragraph (Q1) and define
01/23/2020

One instructor mentioned that perhaps the students did not
do as well as they could have because the annotation did
not count towards their final grade. Perhaps this is
something to encourage instructors to do in order to
motivate the students to take the annotation exercise more
seriously. (02/18/2018)
% of Success for this SLO: 71
Faculty Assessment Leader: Rhea Lewitzki
Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Not Met
8 sections of English 82 were selected at random; 200
students participated in the assessment. 113 passed with
Generated by Nuventive Improve

Action: It is worth revisiting the
vocabulary section, if not the
directions; perhaps one example is
needed, as it seems that students
might not have understood what
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Course SLOs

SLO #2 - Students will demonstrate
their ability to employ
comprehension strategies necessary
to comprehend multi-paragraph nonfiction texts written at the high school
level.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 01/13/2015

Assessment Method
Description

Results

Actions

vocabulary words based on context
clues (Q2). A 7/10 is passing.
Standard and Target for Success:
70%

7/10 or higher.

they were being asked to do in this
section. Additionally, reading
assessments should continue to be
revised to be more authentic (i.e.
short answer and application of
skills into real-life settings) rather
than traditional (multiple choice
scantron format). (01/06/2020)
Action Category: SLO/PLO
Assessment Process

Exam/Test/Quiz - At the end of the
semester, all English 82 students
take the Townsend Press Final Exam
(Form A), a 40-question multiplechoice test, with each question
assigned to either SLO2 or SLO3. The
question/SLO breakdown is as
follows:

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
20 sections of English 82 were assessed this semester. The
data reveals the following:

SLO 2:
Main Ideas (9 questions): 1, 11, 12,
13, 21, 22, 31, 32, 33
Vocabulary in Context (4): 2, 14, 23,
34
Supporting Details (8): 3, 4, 5, 15, 24,
25, 35, 36
Relationships (6): 6, 7, 16, 17, 18, 37
SLO 3:
Inferences (7): 8, 19, 26, 27, 28, 38,

01/23/2020

This semester the department used the same reading as the
previous semester (“Benefits of Chocolate”) but changed
the assessment from traditional to authentic by replacing
several multiple-choice questions with short answer. SLO #1
assesses the students’ ability to find the main idea of each
paragraph and define vocabulary in their own words based
on context clues. Similar to last semester, students
struggled to identify the main idea of each body paragraph
but not as much as they struggled to define the vocabulary
words. As a result, we saw a dip in success rates from 71%
(Fall 2017) to 56% (Fall 2018). It is possible that the shift
from multiple choice to short answer yields more accurate
success rates and better reflects our students’ acquisition of
these skills.
(01/06/2019)
% of Success for this SLO: 56
Faculty Assessment Leader: Rhea Lewitzki

Main Ideas: 73% success rate
Vocabulary in Context: 70% success rate
Supporting Details: 74% success rate
Relationships: 76% success rate
Total: 73%

The success rate compared to last year's assessment is up
from 71% to 73%. We continued to use the Townsend Press
Exam Form A as the assessment method; however, we used
the standard one, not the one that was modified during Fall
2016. While a 73% is passing, it is still on the low end of
passing. Surprisingly, vocabulary in context is lowest, but
the results are similar to those of SLO1, where the students
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Action: Instructors should be
encouraged to practice vocabulary
in context throughout the
semester alongside the other six
reading comprehension skills.
Asking instructors to share "best
practices" for vocabulary in
context during the reading
department meetings will be
implemented. We will continue to
use hard copy format of the
exams, as moving to online format
is not feasible if lab hour is only 55
minutes and the time allotted for
this test is 70 minutes.
(02/18/2019)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

39
Fact and Opinion (3): 9, 29, 40
Purpose and Tone (3): 10, 20, 30
Standard and Target for Success:
70%

Exam/Test/Quiz - A short text
written at the appropriate Lexile
level is given; the students were
asked to compose the implied main
idea of the text (Q3), determine
supporting details (Q4), and identify
relationships between sentences
(Q5&6). A ¾ is passing.
Standard and Target for Success:
70%

01/23/2020

had to correctly define 5/7 vocabulary words, and they
struggled to do so successfully. As mentioned by instructors
in their comments for SLO1, this most likely has to do with
where emphasis is placed in the curriculum. Since
vocabulary is the first chapter of the Langan series
textbooks, many instructors "finish" this chapter to move
on to the more important chapters that teach reading
comprehension skills, such as identifying the main idea,
relationships, and supporting details. While these three
tasks are recursive in the reading process, defining
vocabulary based on context more often stands alone. It is
not surprise that the results for the other three categories
are higher, as the instructors and students probably spend
more time developing these skills throughout the entire
semester and leave behind vocabulary in context.
(02/18/2018)
% of Success for this SLO: 73
Faculty Assessment Leader: Rhea Lewitzki
Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Not Met
8 sections of English 82 were selected at random; 200
students participated in the assessment. 134 passed with
3/4 or higher.
To simplify the SLO assessment process for all of the
reading courses this year (2018-2019), the reading
department eliminated the Townsend Press Final Exam (40
questions multiple choice) as an assessment method, which
has been used during previous cycles. Now, SLOs 1-3 are all
measured one short reading. Students did not pass SLO 2,
which assesses their ability to formulate the implied main
idea, determine supporting details, and identify
relationships between sentences. These questions were a
mix between short answer and multiple choice; students
showed less success when asked to formulate their own
answers compared to when they had options to choose
from. Therefore, we saw a dip in success rates from 73%
(Fall 2017) to 67% (Fall 2018). (01/06/2019)
% of Success for this SLO: 67
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Actions

Action: The department should
discuss and create more authentic
ways to assess students’
acquisition of reading skills. The
new assessment method for this
cycle proves that there is a huge
disparity between authentic and
traditional assessment results.
(01/06/2020)
Action Category: SLO/PLO
Assessment Process
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Assessment Method
Description

Results

Actions

Faculty Assessment Leader: Rhea Lewitzki
SLO #3 - Students will demonstrate
their ability to analyze multiparagraph non-fiction texts written at
the high school level.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 01/13/2015

Exam/Test/Quiz - At the end of the
semester, all English 82 students
take the Townsend Press Final Exam
(Form A), a 40-question multiplechoice test, with each question
assigned to either SLO2 or SLO3. The
question/SLO breakdown is as
follows:

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
20 sections of English 82 were assessed this semester. The
data reveals the following:

Action: Faculty must work
together find better ways to teach
analysis and critical thinking.
Reading faculty have discussed
shifting the direction of the
reading department meetings,
Inferences: 66% success rate
allocating a specific amount of
Fact and Opinion: 78% success rate
time to discuss "best practices."
Purpose and Tone: 78% success rate
Faculty should be encouraged to
Total: 74%
SLO 2:
share their "best practices" for
Main Ideas (9 questions): 1, 11, 12,
teaching critical thinking/making
The overall standard was met at 74%; however, making
13, 21, 22, 31, 32, 33
inferences during these meetings.
Vocabulary in Context (4): 2, 14, 23, inferences still ranks the lowest at 66%. This is up from 54% We will continue to use hard copy
during Fall 2016, which is a huge improvement, though it is format of the exams, as moving to
34
Supporting Details (8): 3, 4, 5, 15, 24, still not passing. Teaching students to make inferences
online format is not feasible if lab
continues to be a disconcerting issue. Faculty are continuing hour is only 55 minutes and the
25, 35, 36
Relationships (6): 6, 7, 16, 17, 18, 37 to investigate better ways to teach critical thinking, but as
time allotted for this test is 70
mentioned in last year's report, it "requires a higher level of minutes. (02/18/2019)
thinking and understanding." (02/18/2018)
SLO 3:
Action Category: Teaching
% of Success for this SLO: 74
Inferences (7): 8, 19, 26, 27, 28, 38,
Strategies
Faculty Assessment Leader: Rhea Lewitzki
39
Fact and Opinion (3): 9, 29, 40
Purpose and Tone (3): 10, 20, 30
Standard and Target for Success:
70%
Exam/Test/Quiz - A short text
written at the appropriate Lexile
level is given; the students were
asked to distinguish fact from
opinion (Q7), identify the author’s
purpose (Q8), and make inferences
(Q9&10). A ¾ is passing.
Standard and Target for Success:
70%

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
8 sections of English 82 were selected at random; 200
students participated in the assessment. What has
historically scored the lowest in previous cycles scored the
highest this cycle: SLO 3 yielded success rates of 83% (Fall
2018) compared to 74% (Fall 2017).

Action: A revision of this section is
needed, moving away from
multiple choice to application of
skills. (01/06/2019)
Action Category: SLO/PLO
Assessment Process

During the revision process of the assessment method,
questions 7-10 were all written as multiple choice.
Therefore, section 3 of the assessment was the easiest for
01/23/2020
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students, since it did not require them to compose their
own answers. It is not surprising, then, that students scored
the highest on this section. (01/06/2019)
% of Success for this SLO: 83
Faculty Assessment Leader: Rhea Lewitzki

01/23/2020
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ECC: ENGL B:Introduction to College Writing
Course SLOs
SLO #1 - Apply appropriate strategies
in the writing process, including
prewriting, composing, revising, and
editing techniques to write a
paragraph that responds to a text
discussed in class.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 05/04/2015
Comments:: Per 5.04.2016 e-mail
from Elise Geraghty.

Assessment Method
Description
Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
70% of students shall meet this SLO.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
192 of 207 students (93%) received a passing score on their
written assignment.

Action: Because the English
department is implementing AB705 in Fall 2019, this is the final
SLO assessment for English B for
the foreseeable future. The
majority of English B instructors
shared that since English B will no
longer be part of El Camino’s
writing program, recommended
training for all faculty who will
now find English B-level students
in transfer level courses is
necessary. One instructor
suggested that continuing to have
two tutors assigned to each class
where English B-level students
reside is necessary unless the
student cap for composition
courses can be lowered to the
national average (~20 students), in
which case, one tutor would
suffice. Finally, another instructor
shared that many English B
students were eager to press on
and write long essays early on in
the semester, even without being
required to. She feels that the
minority of students who
struggled to do this the entire
semester need to work in very
small classes with teachers
specifically trained to help
struggling writers. (03/02/2019)
Action Category:
Program/College Support

The 70% standard was not only met but exceeded. This
percentage is not only an increase from 2017’s rate of
85.6%, but also matched our high of 93% in 2015.
English B instructors cited the following reasons for high
success rates:
Many instructors mentioned that English B lab time and
tutoring conferences were imperative to student success.
The majority of instructors felt that utilizing tutors in the
classroom ensured students revise and edit their work
before turning in the final draft. The conferences allowed
for ample revision and editing.
Further, interactive and impactful lectures contributed to
student success. Students were given guidelines for writing
that related specifically to each assignment. Guidelines
adhering to the writing process were built into each writing
assignment throughout the semester. Each component of
the writing process (prewriting, composing, revising, and
editing) was required for each assignment. One instructor
specifically mentioned that students brought two rough
drafts in during two consecutive weeks before submitting a
final draft. Another explained that pre-writing activities
assisted them in the development of the drafts.
Instructors shared the following reasons for the low success
rates:
At times students were not as thorough as they should be
when revising and editing their work. Getting students to go

01/23/2020
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beyond the tutors’ recommendations was difficult. Further,
peer reviews that were too detailed seemed to overwhelm
students. One instructor noted that she created peer review
sheets that were simple and easy for students to follow
since students at the English B level are still learning the
basics of grammar and composition. Finally, another
instructor made mention of students struggling with staying
on task during class, often conversing with neighbors. This
instructor reassigned these students to different desks to
eliminate unnecessary distractions.
Finally, most instructors noted that the reason for N/As was
because students stopped attending class. One instructor
mentioned that some students who really tried to pass and
were present most days struggled to complete assignments
despite working with her or the tutors. This instructor feels
that those students specifically would benefit most from
one-on-one instruction.
(03/01/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Elayne Rodriguez Kelley
Faculty Contributing to Assessment: Jessica Heffner, Mora
Mattern, Bruce Peppard, , Claire Phillips,
Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
333 of the 389 students (85.6%) received a passing score on
their written assignment.
The 70% standard was met and exceeded as 85.6% of our
Fall 2017 English B students met this SLO. This percentage
is an increase from 2016’s rate of 82%, but still below our
high of 90% in 2015.
Because English B is the lowest level writing course we
offer, most instructors place great emphasis on practicing
the steps of the writing process. Prewriting, composing,
revising, peer editing, conferencing, and further revision
and editing are a part of most assignments. This weekly
repetition allows students to gain familiarity with the steps
01/23/2020
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Action: More accountability and
lowering the stakes may help
students who are afraid of the
writing process. Many students
express deep anxiety about
writing and feel inadequately
prepared for the task. Some of
them have had distinctly negative
experiences in past English classes
and may have been shamed or
made to feel that they would
never be able to write well.
In discussion with other
developmental writing teachers,
we agreed that teaching the
growth mindset vs. fixed mindset
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could help these students
tremendously. Carol Dweck’s
groundbreaking work can be
presented and modeled to the
class to help students develop
confidence in their own ability to
learn and grow as students and as
writers by focusing on effort and
staying with the process even
though it’s challenging so students
Several instructors attributed their students’ success with
can envision themselves being
the writing process to providing ample time in class to
model and practice the steps with students. Offering explicit successful in their writing classes.
One book that is being used
instruction for prewriting, drafting, editing, peer editing,
conferencing, and rewriting with specific strategies for each successfully in Academic Strategies
classes for this purpose is The
step in the process was universally seen as critically
Straight A Conspiracy.
important.
Also using self-management
Students’ attitude and work ethic was also noted as being a techniques taught in On Course or
The 7 Habits of Highly Effective
critical factor. Successful students were “willing to be
Teens may help our English B
helped” and worked hard on all of the prewriting
students develop the ability to
assignments, taking the writing and revision process
prioritize and complete each step
seriously. They brought drafts to labs for peer reviews and
in the writing process on each
conferences. They applied the comments they received.
assignment.
The unsuccessful students tended to skip class, not
Last, it is of critical importance
complete the prewriting assignments, avoid conferences,
that instructors simplify
and did not take advantage of revision opportunities.
instructions and pick texts that are
(03/22/2018)
relatable and understandable to
% of Success for this SLO: 85.6
Faculty Assessment Leader: Stephanie Schwartz
English B students, something on
Faculty Contributing to Assessment: Department-wide
their level of experience and
assessment
comprehension. The first few
assignments especially need to be
accessible so students can gain
confidence and feel competent to
reinforce their burgeoning growth
mindset. (09/21/2018)
Action Category: Teaching
Strategies
in the writing process. Having two tutors in the classroom
with the instructor on conference days adds tremendous
support for our English B students to get individualized
feedback on their sentence and paragraph structure so they
can identify their writing errors and improve quickly.
Instructors provided comments on their data collection
sheet to help explain the possible causes of success or
failure on this SLO.

01/23/2020
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Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
The 70% standard was exceeded as 82% of our fall 2016 B
students met this SLO. However, this percentage is a
decrease from our 90% rate from fall of 2015.
The majority of our English B instructors have built the
writing process into the course: they require prewriting,
outlining, and multiple drafts that have been revised with a
tutor as part of the final paper’s grade. Making the core
SLO such an integral part of the course obviously helps our
students’ success rate here. Many instructors noted that
those students who did not meet this SLO were either
absent for the revision process or simply did not turn in
their assigned homework. These lapses could be due to a
number of factors: poor study habits developed in high
school, feeling intimidated by or not seeing the value in
assignments, and/or outside concerns distracting the
student (e.g., familial, financial, or work issues). Since
English B has no “floor” or minimum cut-off score, those
students at the lowest end of Accuplacer’s Sentence Skills
range might feel particularly intimidated by the class
assignments. (03/03/2017)
Faculty Assessment Leader: Briita Halonen
Faculty Contributing to Assessment: Jen Annick, Bruce
Peppard, Kevin Degnan, Tiffany Huynh, Erica Brenes, Brent
Isaacs, Stephanie Schwartz, Sarah Leinen

Action: In order to improve our
students’ ability to engage in the
writing process, the English B
faculty recommended a few things
which could be changed:
iv.
Counselor placement
recommendations might also be
reexamined here. It might benefit
students who place into 80 (our
lowest level reading class) and B to
first take 80 in order to brush up
on their comprehension skills—
especially if they have an ESL
background—so that they can
understand the texts and prompts
to which they’ll be responding in B
during the next semester.
(03/03/2017)
Action Category:
Program/College Support
Action: In order to improve our
students’ ability to engage in the
writing process, the English B
faculty recommended a few things
which could be changed:
iii.
promoting AS 20
(Prewriting) as a recommended
corequisite for those students who
place lower within the Sentence
Skills range. This could be done by
counselors, the division, and AS
instructors.
(03/03/2017)
Action Category: Curriculum
Changes
Action: In order to improve our
students’ ability to engage in the
writing process, the English B
faculty recommended a few things
which could be changed:
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ii.
inviting financial aid
counselors to visit the class to help
alleviate concerns which might
distract students from their
writing.
(03/03/2017)
Action Category:
Program/College Support
Action: In order to improve our
students’ ability to engage in the
writing process, the English B
faculty recommended a few things
which could be changed:
i.
listing On Course and/or
The 7 Habits of Highly Effective
Students as possible course texts
in the outline of record to
emphasize the need for better
student skills.
(03/03/2017)
Action Category: Curriculum
Changes
Action: In order to maintain this
high level of success, funds should
continue to be allocated for two
tutors on lab days. (If the tutor
numbers are reduced to one, then
the class size should be
commensurately reduced to give
our student writers who are most
in need of help the individual
attention that they deserve.) In
fact, Principle 11 of the CCCC
Position Paper "Principles for the
Postsecondary Teaching of
Writing" reads, in part:
"Institutions can provide
reasonable and equitable working
conditions by establishing teaching
loads and class sizes that

01/23/2020
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are consistent with disciplinary
norms. No more than 20 students
should be permitted in any writing
class. Ideally, classes should be
limited to 15. Remedial or
developmental sections should be
limited to a maximum of 15
students. No English faculty
members should teach more than
60 writing students a term."
(03/03/2017)
Action Category:
Program/College Support
Action: In order to maintain this
high level of success, instructors of
English B should continue
requiring multiple phases of the
writing process.
(03/03/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Out of 311 students enrolled in our many sections of English
B, 90% of them were found to be successful at applying
appropriate writing strategies and at understanding the
writing process. Notably, this SLO also includes the qualifier:
“to a text discussed in class;” it is a complicated and high
cognitive level learning objective, and the 90% success is an
impressive number. That being said, since we’ve been able
to maintain this number for two semesters in a row, it
would be nice to see if it can increase. (02/05/2016)
Faculty Assessment Leader: Erica Brenes
Faculty Contributing to Assessment: All English B Faculty

01/23/2020
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Action: From personal experience
and from interacting with my
colleagues and asking them about
their knowledge of the English B
classroom, I know how critical the
embedded writing tutors are to
instruction. They are particularly
helpful when it comes to the
writing process; therefore, I argue
that it will be interesting to see
how this success rate may be
damaged by the cutting of
resources in future semesters. Our
department was recently alerted
that in the future, sections of
English B will downsize from two
tutors to one, and I would imagine
that the great success we have
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been seeing may also decrease.
Accordingly, my suggestion would
be to return the research and
recognize the value of our tutors.
A 90% success at a remedial
course is beyond impressive, and
it deserves it be maintained. The
only way to continue meeting such
success would be to continue
doing what instructors have been
doing; teaching the writing
process requires tireless repetition
because one must lead a student
to both internalizing the practice
and to believing in it.
Moreover, there are a number of
strategies within each level of the
process and without small ratio
modeling, it's very difficult to
teach it. For example,
brainstorming can be shown on
the board every day, but without
the man power to go from desk to
desk to encourage and examine,
this critical step can be fumbled.
Notably, with 35+ students and 1
instructor, this standard can
quickly feel impossible without
extra hands on deck.
(02/05/2016)
Action Category:
Program/College Support

Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
01/23/2020
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70% of students shall meet this SLO.
SLO #2 - Compose paragraphs, both
in and out of class, that include a
clear topic sentence that is supported
by pertinent supporting details.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 05/04/2015
Comments:: Per 5.04.2016 e-mail
from Elise Geraghty.

01/23/2020

Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
70% of students shall meet this SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
181 of 202 students (90%) received a passing score on their
written assignment.

Action: Because the English
department is implementing AB705 in Fall 2019, this is the final
SLO assessment for English B for
the foreseeable future. The
majority of English B instructors
The 70% standard was not only met but exceeded. While
shared that since English B will no
this percentage is an increase from 2017’s rate of 85.6%, it
longer be part of El Camino’s
still does not match 2015’s rate of 93%. As noted last year,
writing program, recommended
the variance over the years could be because of the
training for all faculty who will
subjective nature of this SLO.
now find English B-level students
in transfer level courses is
English B instructors cited the following reasons for high
necessary. One instructor
success rates:
suggested that continuing to have
two tutors assigned to each class
Most instructors shared that the study of example singlewhere English B-level students
paragraph essays aided students’ understanding of effective reside is necessary unless the
topic sentences and pertinent supporting details. Further,
student cap for composition
wherever students fell short in their writing, they were able courses can be lowered to the
to strengthen their work after receiving feedback during
national average (~20 students), in
conferences and peer reviews. One instructor noted that
which case, one tutor would
writing topic sentences and providing support for them is
suffice. Finally, another instructor
what worked well. On tutoring days, they were given more
shared that many English B
feedback related to improving their topic sentences and the students were eager to press on
strength of the details used to support/prove their topic
and write long essays early on in
sentences. For example, at times students would work in
the semester, even without being
small groups and work collaboratively to improve each topic required to. She feels that the
sentence. They would then offer suggestions to one another minority of students who
regarding what other further evidence could be included in struggled to do this the entire
each paragraph. Ample practice appears to be the key to
semester need to work in very
success.
small classes with teachers
specifically trained to help
English B instructors cited the following reasons for the low struggling writers. (03/01/2019)
success rates reported:
Action Category:
Program/College Support
While the topic sentences were generally quite strong,
occasionally the support was not. Too often students
included information that was not supporting the topic
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sentences. In addition, they had trouble integrating outside
sources smoothly. This latter part should not be surprising
considering many students seemed unfamiliar with
integrating outside sources.
One instructor noted that teaching students about
supporting details without enough emphasis on supporting
sentences seems to result in essays that lack focus and
organization. Therefore, each semester, she spent more and
more time illustrating the difference between supporting
details and supporting sentences, and having students
revise their work accordingly.
Finally, another instructor felt that some students were
bored with paragraph length assignments early on because
they were eager to write multi-paragraph essays.
Reasons cited for N/As were either that students stopped
attending or students did not submit the final paper.
(03/01/2019)
% of Success for this SLO: 90
Faculty Assessment Leader: Elayne Rodriguez Kelley
Faculty Contributing to Assessment: Jessica Heffner, Mora
Mattern, Bruce Peppard, Claire Phillips
Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
326 of the 389 students (83.8%) received a passing score on
their written assignment.
The 70% standard was met and exceeded as 83.8% of our
Fall 2017 English B students met this SLO. This percentage is
an increase from 2016’s rate of 79%, but still well below our
rate of 93% from fall of 2015. The variance over the years
could be in part due to the more subjective nature of this
SLO and the fact that some instructors were teaching this
beginning writing course for the first time and may have
different standards for what constitutes “pertinent
supporting details.” There are several ways we can
coordinate to create more consistency in instruction and
01/23/2020
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Action: Instructors can repeatedly
explain paragraph structure with
model essays that feature
particularly strong supporting
details to help students master the
skills of writing clear topic
sentences and pertinent
supporting details.
It would be helpful to make better
use of tutors by clearly
communicating with them at the
beginning of each lab session
about the assignment, the text,
the key points students need to
make, and any conceptual or
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assessment.

grammatical points that should be
emphasized with students during
conferences.

Instructors provided comments to help explain their
thoughts on the likely causes of student success or failure
on this SLO.
Success came from the repeated use of model essays to
show topic sentences and the development of pertinent
supporting details. Instructors stressed that repetition and
teaching paragraph structure explicitly again and again
helped students begin to grasp the importance of the
support being closely connected to the topic sentence.
Students who were able to keep up with the deadlines for
each stage in the writing process were better at mastering
the skill of generating relevant supporting details because
they had time to get feedback and weed out weaker
evidence and learn the difference between inadequate
support and pertinent, connected major supporting details.
Students also reported that mastering the ability to write
better supporting details helped them conquer their fear of
writing. The fear seems to be rooted in feeling unable to
generate ideas and organize them effectively rather than a
fear of grammatically flawed writing.
Some teachers also mentioned that clear communication
with tutors was key to successful outcomes for students.
Explicitly discussing and providing examples to tutors for
what would constitute a strong supporting detail for each
writing assignment helps them be even more effective. I
surveyed some of our tutors and asked how much direction
they get in lab and if they would like more. They universally
said they would like more direction and information on the
assignment at the beginning of the lab session. Sometimes
teachers say nothing at all to them. Sometimes they are not
given the text that students are writing about. Sometimes
they are not given guidance on what points students are
supposed to be making.

01/23/2020

Generated by Nuventive Improve

We can also stress the importance
of attendance to students for
succeeding in English B. Emphasize
the need to create a work
schedule that does not conflict
with class. Give examples of
students who wanted to succeed
but sabotaged their own success
with absences. Follow up with
quickly with students who miss
class and help them brainstorm
ways to prioritize attendance and
find solutions to time
management challenges.
Overall, instructors and tutors can
give students direct and explicit
feedback on the quality of their
topic sentences and supporting
details to help them spot
irrelevant, vague, or non-existent
support and evidence and learn to
shape it into pertinent, specific,
and adequate support for their
points.
Previous actions to continue:
Establish an open source digital
file with sample syllabi, prompts,
and handouts to share our best
practices for English B.
Add five model/sample paper
prompts along with the English B
rubric to the packet distributed to
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Our tutors can better help us help our students reach their
SLOs if we take the time to prepare a tutor packet for each
of our assignments and explicit instructions for them. This
may include highlighted quotes in the text that students are
responding to, worksheets that students used in prewriting, certain sentence structure or transition words the
instructor wants students to include, a copy of an ideal
response to the prompt, and grammatical or conceptual
points the instructor feels are most important to
emphasize. These can be discussed at the beginning of class
for a few minutes, and then the tutoring sessions will be so
much more effective and meaningful for students.

all English B instructors at the
beginning of each semester.

Unsuccessful students tended to have frequent tardies and
absences. Having sporadic attendance led to them feeling
confused in class, missing instruction for critical parts of the
writing process, and not having enough time to develop
their ideas and skills. Sometimes their reasons for missing
class related to their work schedule or other
responsibilities. Instructors also attributed their spotty
attendance and work habits to a lack of college readiness.
(03/22/2018)
% of Success for this SLO: 83.8
Faculty Assessment Leader: Stephanie Schwartz
Faculty Contributing to Assessment: Department-wide
assessment
Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
The 70% standard was exceeded as 79% of our fall 2016 B
students met this SLO. However, this percentage is a stark
decrease from our 93% rate from fall of 2015.
Many instructors commented that their students’ topic
sentences were predominantly meeting this SLO’s standard;
it was the supporting details that were weak, either due to
irrelevance or lack of specificity.
The extremely subjective nature of this SLO should also be
noted. Whereas #1 could be measured simply by checking
whether or not a student turned in an outline and #3 could
be measured by counting the number of major grammatical
01/23/2020
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Continue Brown Bag Series lunch
meetings to encourage
collaboration and cross pollination
between full-time and adjunct
instructors.
Create an English B Consistency
Team to share ideas on best
practices like tutor usage, lab time
management, contextual
grammar, and assignments. This
team could also consider creating
a common English B final or
grading and norming final papers
together. (09/21/2018)
Action Category: Teaching
Strategies

Action: Establish an open source
(but read-only) digital file with
sample syllabi, prompts, and
handouts. This would be a
fantastic place for us to compile a
document version of our “best
practices” and should be
monitored by a BSI leader (e.g.,
Scott Kushigemachi). (03/03/2017)
Action Category:
Program/College Support
Follow-Up: Establish an open
source digital file with sample
syllabi, prompts, and handouts to
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errors, #2 here asks for the subjective judgment of each
instructor. The instructors who teach English B vary from
semester to semester and year to year, and often those
who are teaching it are either new to the course or new to
ECC. Of the thirteen sections offered, six were taught by
adjuncts, and two of the full-timers teaching it were doing
so for the first time. We frequently noted the need for
more collaboration and consistency.
(03/03/2017)
Faculty Assessment Leader: Briita Halonen
Faculty Contributing to Assessment: Jen Annick, Bruce
Peppard, Kevin Degnan, Tiffany Huynh, Erica Brenes, Brent
Isaacs, Stephanie Schwartz, Sarah Leinen

share our best practices for
English B. (03/22/2018)

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met

Action: Immediately, after looking
over our numbers, I'm
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Action: Add 4-5 model/sample
paper prompts along with the
English B rubric (developed by
Sara Blake et al in roughly 2014) to
the packet distributed to
instructors of the course at the
start of each semester.
(03/03/2017)
Action Category:
Program/College Support
Action: Continue full-time and
adjunct collaboration within the
Adjunct Basic Skills Success Project
and through the “Teaching Basic
Skills English Brown Bag Series”
spearheaded by Scott
Kushigemachi. (03/03/2017)
Action Category:
Program/College Support
Action: Create an English B
Consistency Team modeled after
the English A project to share
ideas on best practices like tutor
usage, lab time management, and
contextual grammar. (03/03/2017)
Action Category:
Program/College Support
Action: Consider instituting a
common final or at least small
cohorts to grade final papers
together for norming purposes.
(03/03/2017)
Action Category: Teaching
Strategies
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Actions

Although the pass rate of English B falls short of what most
of our instructors have in mind, this SLO, which involves
quite challenging learning objectives (“clear topic sentences
and pertinent support”), was overwhelmingly our most
successful area of assessment. With 93% of our students
performing at an acceptable level, I wonder why more of
them did not pass their course. After all, English B is
centered on mastering the paragraph, and this SLO is the
cornerstone of such mastery. It is also interesting to note
that teachers at the 1A and 1C level continuously complain
that their students still have not mastered this skill, so the
almost perfect scores in our B seem inconsistent with other
factors. All that being said, when students were asked to
show this skill in and outside of class, most of them
conquered it. (02/05/2016)
Faculty Assessment Leader: Erica Brenes
Faculty Contributing to Assessment: All English B Section
Teachers

overwhelmed with the following
questions: Are we creating
assignments based on the most
meaningful student learning
outcomes? If so, since SLO #2 is
one of the most complex, why are
so many students handling the
isolated activity well and yet
failing the term? If we are
appropriately centering our
pedagogy around agreed
outcomes (as we are asked to),
what's keeping our students from
moving on to English A? What
standards are we using to keep
them out of that level? These are
important questions because
many of our students are
marooned in the land of basic
skills with progression nowhere in
sight, and we must solve that
predicament. The inconsistency
between the class's pass rate and
the seeming success of this SLO
(especially in accordance with the
over 90% success rate on SLO 1) is
troubling, to say the least, and we
must act.
In the future, we should aim to
develop and clarify this SLO, as
well as others, in a way that will
allow us to better identify our
biggest obstacles in English B. If
students are successful in this
arena but not ultimately
successful in the course, a
disconnect is happening, our SLO
collection is not helping name that
problem.
The easiest and most immediate
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Actions
solution I can think of is to host an
English B meeting on consistency,
grading, and SLO alignment, much
as we did as a department in the
Fall for English 1A.
A meeting, perhaps a consistency
board who could be consulted, an
assignment alignment workshop,
even perhaps an early semester
norming session, or a syllabus
building brown bag for all B
teachers would be a wise choice.
These are common at other
colleges that are worried about
the gate keeper element of their
basic skills courses, and since I
know we share these concerns,
they may be actions we’d be
willing to look into.
Last but not least, I worry that the
matching 93% score from
semester to semester without a
meaningful increase in pass rate
means that professors also may
disagree on what "acceptable"
means. I would suggest adding a
rubric to the SLOs for this course
that would help parallel our
expectations and perhaps yield
more meaningful numbers, even if
that means taking a deep look into
that vague and ubiquitous term,
"success." In defense of this
suggestion, it should be noted
how large the difference is
between each faculty member's
collected data. If the overall
proportion of our students was

01/23/2020
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93% successful and our professors
were well aligned in their
expectations, each professor's
section should have neared that
number, but, unfortunately, that
didn't occur-- some sections had
an acceptable rate as low as 63%,
another only 83% while some
reported 100%. While this range
may seem shocking, it isn't
surprising considering how
subjective the term "acceptable"
is. At the end of the day, the result
is a misleading number and it
prevents us from seeing a deeper
trend or issue that may be
harming pass rate, and a meeting
would be a wise way to solve it.
(02/05/2016)
Action Category:
Program/College Support

Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
70% of students shall meet this SLO.
SLO #3 - Use basic rules of grammar,
spelling, usage, and punctuation, and
avoid errors that interfere with
clarity.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
Input Date: 05/04/2015
01/23/2020

Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
70% of students should meet this
SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
182 or 202 students (90%) received a passing score on their
written assignment.

Action: Because the English
department is implementing AB705 in Fall 2019, this is the final
SLO assessment for English B for
the foreseeable future. The
majority of English B instructors
The 70% standard was not only met but exceeded. This
shared that since English B will no
percentage is markedly higher than 2017, 2016, and 2015. It longer be part of El Camino’s
is prudent to note that this year only seven English B
writing program, recommended
courses were assessed, while in previous years, the
training for all faculty who will
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Assessment Method
Description

Results

Actions

assessment has been department-wide.

now find English B-level students
in transfer level courses is
necessary. One instructor
suggested that continuing to have
two tutors assigned to each class
where English B-level students
reside is necessary unless the
student cap for composition
courses can be lowered to the
national average (~20 students), in
which case, one tutor would
suffice. Finally, another instructor
shared that many English B
students were eager to press on
and write long essays early on in
the semester, even without being
required to. She feels that the
minority of students who
struggled to do this the entire
semester need to work in very
small classes with teachers
specifically trained to help
struggling writers. (03/01/2019)
Action Category:
Program/College Support

English B instructors cited the following reasons for high
success rates:
One instructor created a reverse comma rule handout. The
handout had correct sentences on it. Students had to
create a comma rule for each set of sentences. Having
students come to the rules organically seemed to have a
more lasting positive result than if they had been told the
rules from the beginning.
Further, the conferences during lab time allowed students
to meet this SLO. In addition, repeated grammar lessons on
the most common errors (fragments and run-ons) helped
students gain the ability to find and fix errors in their own
writing before submitting their work for a grade. Several
students shared with their instructor that they also visited
the Writing Center for additional support with grammarrelated issues.
Another instructor committed to one grammar lesson per
week after which she reread student writing aloud to catch
all mistakes.
English B instructors cited the following reasons for the low
success rates reported:
One instructor conceded that making grammar stick is
difficult. Despite his successes, he still had some failures.
Tackling grammatical issues was a never-ending activity in
English B. Using traditional drills did not seem to teach
students grammar, which is why he came up other
methods. Another instructor remarked that giving students
too many worksheets was less effective than having them
revise their own sentences to correct grammatical errors.
Instructors mentioned that N/As for this SLO were due to
students not attending class or not submitting the final
paper/assignment.

01/23/2020
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(03/01/2019)
% of Success for this SLO: 90
Faculty Assessment Leader: Elayne Rodriguez Kelley
Faculty Contributing to Assessment: Jessica Heffner, Mora
Mattern, Bruce Peppard, Claire Phillips
Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
313 of the 389 students (80.4%) received a passing score on
their written assignment.
Our students successfully met and exceeded the 70%
standard, but this year’s score of 80.4% was slightly lower
than last year’s which was 83%. Interestingly, this SLO has
had the least variance over the years with 2015 also being
83%. That stability indicates that we are measuring it well
and that this is a skill that doesn’t improve as quickly over
the course of a semester as our other SLOs because
grammar is so complex. But almost all of our students are
getting better at it enough to meet the standard.
Instructor comments highlighted the following
considerations regarding student success with this SLO:
Successful students read carefully, took notes, paid
attention in class, listened to instructions, and practiced
their fledgling grammar and sentence construction skills
diligently.
Successful students were given clear expectations of the
standards they had to meet.
Spelling is one of the important elements of SLO #3, and
Google Docs has a notoriously poor spell check function.
One teacher suggested having students cut and paste
documents into Microsoft Word to take advantage of the
superior spell checking. Or students can install the free
version of Grammarly onto their phones and school
computers to help them identify spelling and sentence
construction errors.
01/23/2020
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Action: Focus on sentence
construction skills and offer
students plenty of practice
identifying and fixing fragments
and run-ons throughout the
semester.
Create and share a link to a video
library of English B instructors
teaching our best English B lessons
on sentence construction, fixing
run-ons, fixing fragments,
generating strong support and
evidence for points, adding
relevant details to strengthen
evidence.
Look for useful grammar videos
that already exist to share with
classes and especially with
students who are missing class or
struggling to master grammar and
sentence construction.
Tell students to use a higher
quality spell check with MS Word
or Grammarly for free to help
identify grammatical or spelling
errors that may be missed in
Google Docs.
Refer students who need more
support to all forms of support on
campus - tutoring in the library or
in the writing center, the SRC, free
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Some teachers emphasized that they assume students
know nothing about grammar and start at the very
beginning, slowly scaffolding skills and continuously
reinforcing grammar lessons throughout the semester.
A focus on sentence structure was central for students to be
successful. Repeated instruction and modeling of how to
find and fix fragments and run-ons was pivotal for students
to master SLO#3.

bus vouchers, our on campus food
bank, our Health Center
psychologist, EOPS, or FYE to assist
them with anything that they need
to stabilize their lives and help
them pay attention and function
better in class. (09/21/2018)
Action Category: Teaching
Strategies

Unsuccessful students did not revise their work or apply
themselves to grammar lessons. They seemed to have an
easier time understanding paragraph structure over
sentence structure, so instructors may want to increase
time spent on sentence structure instruction and varied
learning experiences to help students learn to identify,
repair, and avoid writing fragments and run-ons.
Students who struggled with grammar and spelling also
tended to be English learners or lacked standard English
role models.
(03/22/2018)
% of Success for this SLO: 80.4
Faculty Assessment Leader: Stephanie Schwartz
Faculty Contributing to Assessment: Department-wide
assessment
Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
The 70% standard was exceeded as 83% of our fall 2016 B
students met this SLO. This percentage remains exactly the
same as our fall 2015 results. However, this particular
result should not be viewed as entirely reliable—there was
an administrative typo which listed the method rather than
the SLO on instructor forms, so some instructors may not
have tracked grammar here.
Though this data is flawed, many of the instructor’s
evaluative comments reiterated that grammar remains a
problem for English B students and thus should remain a
priority in our instructional attention and improvement. It
01/23/2020
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Action: Institute Best Practices
workshops focusing on grammar
(03/03/2017)
Action Category:
Program/College Support
Action: The counselors, the
division, and the Academic
Strategies instructors should
promote AS 36 (Sentence Errors &
Punctuation) as a recommended
corequisite for those students who
place lower within the Sentence
Skills range. (03/03/2017)
Action Category: Curriculum
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Results

Actions

should also be noted that an increasing number of students
are using GoogleDocs which has a dramatically inferior
SpellCheck function compared to MicroSoft Word.
(03/03/2017)
Faculty Assessment Leader: Briita Halonen
Faculty Contributing to Assessment: Jen Annick, Bruce
Peppard, Kevin Degnan, Tiffany Huynh, Erica Brenes, Brent
Isaacs, Stephanie Schwartz, Sarah Leinen

Changes
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Action: Coordinate with the
Writing Center to refer students
more effectively to grammar
conferences (03/03/2017)
Action Category:
Program/College Support
Action: Increase student
awareness of free MicroSoft Office
for students and of online
SpellCheck functions, like
Grammarly, for use with Google
Docs (03/03/2017)
Action Category: Teaching
Strategies
Action: Attain funds for additional
adaptive online grammar
programs, like GrammarFlip
(03/03/2017)
Action Category:
Program/College Support
Action: Facilitate better usage of
the computer software we already
have:
1.
Ask Lisa George in the
LRC to train B instructors in Plato
2.
Increase instructor
awareness of & training in A
Writer’s Handbook (which is
apparently already on the
Humanities computer labs)
(03/03/2017)
Action Category:
Program/College Support
Action: Obviously, the main action
should be to assure accurate
forms for our next SLO
assessment. (03/03/2017)
Action Category: SLO/PLO
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Assessment Process

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
After two extremely successful SLO assessments, our rates
take their first dip with SLO #3, which is both somehow
unsurprising and surprising. Of course this deep is still quite
mellow; our students, on the whole, were still 83%
successful. But a change of 10% asks for a deeper look.
Ask anyone experienced at this level of composition, and
they'll tell you our students struggle the most with
mechanics—this is even true in higher level courses.
Without a proper foundation and a lifetime of a repetition
and reinforcement, it takes a long time and a ridiculous
amount of commitment and effort to master the finer
properties of English. That part of the assessment is
unsurprising. However, if you look at the deeper and more
subtle similarities between SLO 1 and SLO 3, our numbers
are shocking. If 90% of our students are successfully using
writing process skills that pertain to revising and editing,
then we shouldn't be seeing this dip. Editing, at its core, is a
step of the process ENTIRELY DEDICATED to eradicating
errors in grammar, spelling, usage, and punctuation. Which
is all to say, that I don’t how understand how a student
could be considered successful at using the process but
unsuccessful at punctuation. (02/05/2016)
Faculty Assessment Leader: Erica Brenes
Faculty Contributing to Assessment: All English B Faculty

Action: Since we seem to be
stagnating at 83/84% for two
consecutive semesters, we should
try something new. Perhaps our
writing center could host basic
skills workshops on grammar the
way our reading success center
does on reading. I oversaw such a
project as BSI Coordinator of
English at Golden West College,
and although I know Barbara
Budrovich would be successful on
her own, I would be willing to
volunteer my experience in this
realm. I saw it be massively
successfully, and I saw it have a
direct link to the SLO success in
courses equivalent to English B.
And although I fear sounding like a
broken record, I reinforce my
earlier sentiments: we should NOT
remove a tutor from English B.
Grammar needs all hands on deck,
and best practices dictate that
grammar be taught entirely in
context, which means handouts
won’t work—workshopping will,
going desk to desk will, engaging
in editing with them will. One
professor cannot do this in a room
of 35+.
It should also be said that the
study of teaching grammar has
changed drastically in the last ten
years, and it possible that some of
our faculty may not be practicing
in line with best standards;

01/23/2020
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Actions
pedagogy is an evolving field,
particularly in the world of
rhetoric and composition. So I
suggest we arrange an event
where we swap materials or we
trade secrets and tips on how to
teach this untalked about element
of English. I know I improved
greatly after talking to Professor
Peppard about how to teach
syntax in B in a way that was less
stressful for me and more
integrated for them. I have had
similar discussions with professor
Chris Page, which were
illuminating both in spite and
because of our differences in
expertise-- Page’s being an expert
in A and my strengths lying in B.
(02/05/2016)
Action Category: Teaching
Strategies

Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
70% of students shall meet this SLO.
SLO #4 - Follow MLA guidelines to
format a document (heading,
margins, indentation, spacing, font,
pagination, title).
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2016-17 (Fall 2016),
2017-18 (Fall 2017), 2018-19 (Fall
2018), 2020-21 (Fall 2020)
01/23/2020

Essay/Written Assignment - Typed
paragraph of 250-300 words based
on personal experience and
observations that has undergone
multiple revisions and responds to a
text discussed in class.
Standard and Target for Success:
70% of students should meet this
SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
197 of 206 students (96%) received a passing score on their
written assignment. The 70% standard was not only met but
exceeded. This percentage is markedly higher than 2017,
2016, and 2015. It is prudent to note that this year only
seven English B courses were assessed, while in previous
years, the assessment has been department-wide.
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Action: Because the English
department is implementing AB705 in Fall 2019, this is the final
SLO assessment for English B for
the foreseeable future. The
majority of English B instructors
shared that since English B will no
longer be part of El Camino’s
writing program, recommended
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from Elise Geraghty.

Assessment Method
Description

Results

Actions

training for all faculty who will
now find English B-level students
in transfer level courses is
necessary. One instructor
Overall, instructors felt successful with their best practice of suggested that continuing to have
two tutors assigned to each class
MLA instruction. One instructor, on the first day of
instruction, began modeling how he wanted every paper set where English B-level students
reside is necessary unless the
up. Students also practiced MLA formatting in the first lab
student cap for composition
meeting, and continued to format their papers in like
courses can be lowered to the
manner throughout the semester. He also had students
national average (~20 students), in
bookmark the MLA portion of their English B book, so they
could reference it every time they had a writing assignment. which case, one tutor would
suffice. Finally, another instructor
Another instructor similarly remarked that she required all
shared that many English B
students to adhere to MLA format for three essays prior to
the SLO assessment, so most seemed to have no difficulty in students were eager to press on
and write long essays early on in
meeting this SLO. Finally, another instructor shared that
the semester, even without being
students were introduced to multiple online sources for
required to. She feels that the
MLA guidelines, including sample papers. As always,
minority of students who
continuous reinforcement through multiple lectures and
struggled to do this the entire
individual feedback was given.
semester need to work in very
English B instructors cited the following reasons for the low small classes with teachers
specifically trained to help
success rates reported:
struggling writers. (03/01/2019)
Action Category:
Instructors overall felt that their best practices were
Program/College Support
effective in helping students meet this SLO. One instructor
noted that some students may have benefited from more
peer revision when it came to MLA guidelines.
English B instructors cited the following reasons for high
success rates:

N/As were reported for students who stopped attending
class or did not submit a final paper.
(03/01/2019)
% of Success for this SLO: 96
Faculty Assessment Leader: Elayne Rodriguez Kelley
Faculty Contributing to Assessment: Jessica Heffner, Mora
Mattern, Bruce Peppard, Claire Phillips
Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Due to a clerical error, SLO 4 was not formally assessed.
01/23/2020
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Division SLO administrative
support staff to correct the clerical
error so data can be collected on
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With the rest of the results for this round of assessment
being in the 80-90% range, we could infer that the results
for this SLO would be similar. (03/22/2018)
% of Success for this SLO: 85
Faculty Assessment Leader: Kevin Degnan
Faculty Contributing to Assessment: Department-wide
assessment

all 4 SLOs for English B.
(03/22/2018)
Action Category:
Program/College Support
Follow-Up: Kevin Degnan spoke
with Erica Soohoo, the Division
SLO administrative support staff,
to alert her to the problem in the
SLO data collection sheets for
English B were missing room to
include data on SLO 4. She
immediately corrected the issue
on the templates so this issue will
not be a problem in future rounds
of assessment. (03/22/2018)

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
The 70% standard was exceeded as 86% of our fall 2016 B
students met this SLO. This percentage is a strong
improvement over our fall 2015 results of 76%. English B
instructors attributed their students’ success here to good
handouts, thorough explanations, time in the computer
labs, and making it a standard expectation.
(03/03/2017)
Faculty Assessment Leader: Briita Halonen
Faculty Contributing to Assessment: Jen Annick, Bruce
Peppard, Kevin Degnan, Tiffany Huynh, Erica Brenes, Brent
Isaacs, Stephanie Schwartz, Sarah Leinen

Action: Given the high number of
English B students who might not
be comfortable with computers (B
has many nontraditional and
disabled students) as well as the
nuances of MLA formatting (e.g.,
the repeating page number &
removing the “After” space for
proper double-spacing), it is
imperative that B sections retain
the one-day-a-week in computer
labs so students can get this
much-needed computer practice.
(03/03/2017)
Action Category:
Program/College Support
Action: We also recommend
having a student worker (e.g.,
from the Writing Center or PASS)
assist during the computer labs for
the first 1-2 weeks of class in order
to give some one-on-one attention
to those who are less computersavvy as they log into the
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computers to access MicroSoft
Word for the first time.
(03/03/2017)
Action Category:
Program/College Support

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Teaching MLA guidelines seems to be our weakest area. We
only barely surpassed the standard with a 76% success rate.
At least we improved since last year's 72%. (02/05/2016)
Faculty Assessment Leader: Erica Brenes
Faculty Contributing to Assessment: All B Faculty

Action: Some could argue that this
is the least critical of the SLOs.
MLA is important, but it doesn’t
necessarily demand high level
thinking, so the teaching of it may
be getting less attention or
perhaps time allotment doesn’t
end in its favor when there are so
many greater issues to tackle in
the English B classroom.
That being said, I wonder if these
numbers point to a larger issue in
the classroom. Are we providing
enough resources? MLA can be as
simple as following instructions
that have been made
appropriately available. Or is there
a problem with our students
following instructions? How can
we best confront this? Should we
all take our student to the library
so they can hear the standards
from the authority of a librarian?
These issues could be confronted
at the meeting I suggested in SLO
2's actions. If it’s an attention
problem, should our embedding
counselors help?
(02/05/2016)
Action Category: Teaching
Strategies

01/23/2020
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ECC: ENGL RWE:Integrated Reading and Writing Enhanced
Course SLOs
SLO #1: Comprehension Demonstrate literal and inferential
comprehension of non-fiction, multiparagraph, college-level texts.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017), 2018-19 (Fall 2018)
Input Date: 10/18/2017

Assessment Method
Description
Exam/Test/Quiz - Students took a 40
question multiple choice exam OR
Curriculum Embedded Reading
Assessment (CERA). Students take
this assessment at the beginning,
middle, and end of the semester. A
rubric is used to measure
metacognition, reading
comprehension, and strategy use.
The results are used as formative
assessment and are discussed with
the student during one-on-one
conferencing in the 4th week of the
semester. Learning goals are set at
the conference, and students receive
a “reading” grade based on their
growth as readers, as measured by
the CERA, at the end of the
semester.

Results

Actions

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
In two of the five sections, students were tested using the
Townsend Press pre-test, a standardized test; these
students did not perform as well as the students in the
other three sections, who took the CERA. This seems to
indicate that a standardized test is not the best tool for
assessing whether a student can demonstrate literal and
inferential comprehension of non-fiction, multi-paragraph,
college-level texts. (02/20/2019)
% of Success for this SLO: 79
Faculty Assessment Leader: Nagao/Glover
Faculty Contributing to Assessment: All Fall '18 RWE faculty
(Nagao, Glover, Phear)

Action: Either all faculty teaching
this class should use the CERA, or
those faculty using the Townsend
Press pre-test should have some
flexibility in determining what
constitutes a "passing score."
(02/20/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
The vast majority of essay assignments in these classes
were specifically designed to meet this SLO as thesis-driven,
expository essays. Students simply cannot pass this class
without mastering this skill. (02/20/2019)
% of Success for this SLO: 88
Faculty Assessment Leader: Nagao/Glover
Faculty Contributing to Assessment: All Fall '18 RWE faculty
(Nagao, Glover, Phear)

Action: Faculty should continue
assigning thesis-driven, expository
essays that require integration of
sources, and make this type of
writing assignment the primary
type assigned in the class.
(02/20/2019)
Action Category: Teaching
Strategies

Standard and Target for Success:
80% of the students should score
70% correctly.
SLO #2: Essay - Write a multiparagraph thesis-driven expository
essay that has undergone revision
and demonstrates readiness for
college-level writing.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017), 2018-19 (Fall 2018)
Input Date: 10/18/2017

01/23/2020

Essay/Written Assignment - Write a
3-4 page (750-1000 words) multiparagraph expository essay that has
undergone revision and relates to a
text discussed in class. The essay
should include an introductory
paragraph with a thesis, body
paragraphs with topic sentences and
supporting details, and a concluding
paragraph. Supporting details should
include direct quotations from at
least two sources. The essay should
use basic rules of grammar, spelling,
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Actions

usage, and punctuation so that the
writer’s ideas are clear. Essays
should be typed and follow the rules
of MLA style for heading, title,
running header, indentation, in-text
citation, and Works Cited page.
Standard and Target for Success:
70% of students will pass/succeed
on each SLO.
SLO #3: MLA - Demonstrate
familiarity with MLA formatting, MLA
source-documentation, and basic
research techniques.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017), 2018-19 (Fall 2018)
Input Date: 10/18/2017

Essay/Written Assignment - Write a
3-4 page (750-1000 words) multiparagraph expository essay that has
undergone revision and relates to a
text discussed in class. The essay
should include an introductory
paragraph with a thesis, body
paragraphs with topic sentences and
supporting details, and a concluding
paragraph. Supporting details should
include direct quotations from at
least two sources. The essay should
use basic rules of grammar, spelling,
usage, and punctuation so that the
writer’s ideas are clear. Essays
should be typed and follow the rules
of MLA style for heading, title,
running header, indentation, in-text
citation, and Works Cited page.
Standard and Target for Success:
70% of students will pass/succeed
on each SLO.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
Throughout the drafting process, students are given
multiple chances to master MLA across several essay
assignments. Little wonder they did so well meeting this
SLO. (02/20/2019)
% of Success for this SLO: 89
Faculty Assessment Leader: Nagao/Glover
Faculty Contributing to Assessment: All Fall '18 RWE faculty
(Nagao, Glover, Phear)

Action: The lab portion of this
course makes use of embedded
tutoring, and the tutors have
ample opportunity to work
individually with students on
formatting. Faculty should
continue to stress the importance
of MLA style. (02/20/2019)
Action Category: Teaching
Strategies

SLO #4: Basic Rules - Use basic rules
of grammar, spelling, usage, and
punctuation so that ideas are clear.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017), 2018-19 (Fall 2018)
Input Date: 10/18/2017

Essay/Written Assignment - Write a
3-4 page (750-1000 words) multiparagraph expository essay that has
undergone revision and relates to a
text discussed in class. The essay
should include an introductory
paragraph with a thesis, body

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
While the success rate for this SLO was quite high, it is
possible that relatively low level of student motivation in
this basic-skills, pass/no-pass, non-transferrable class was a
contributing factor to it not being higher. (02/20/2019)

Action: Faculty are advised to
stress the importance of clarity of
ideas and seamlessness of
wording over precise mastery of
grammatical skills when
appropriate. (02/20/2019)
Action Category: Teaching

01/23/2020
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Assessment Method
Description

Results

paragraphs with topic sentences and
supporting details, and a concluding
paragraph. Supporting details should
include direct quotations from at
least two sources. The essay should
use basic rules of grammar, spelling,
usage, and punctuation so that the
writer’s ideas are clear. Essays
should be typed and follow the rules
of MLA style for heading, title,
running header, indentation, in-text
citation, and Works Cited page.
Standard and Target for Success:
70% of students will pass/succeed
on each SLO.

01/23/2020

% of Success for this SLO: 86
Faculty Assessment Leader: Nagao/Glover
Faculty Contributing to Assessment: All Fall '18 RWE faculty
(Nagao, Glover, Phear)
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Actions
Strategies
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ECC: TUTR 200:Theory and Practice of Tutoring
Course SLOs
SLO #1 - Students/prospective tutors
will understand how to assess the
tutee’s learning needs.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 04/03/2014

Assessment Method
Description

Results

Exam/Test/Quiz Students/prospective tutors will
answer the following questions on a
quiz or final exam. They may also
demonstrate competency by
participating in a mock tutoring
session.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
23 out of 23 students answered this prompt satisfactorily.
Students had an opportunity to observe tutors assess
students' learning needs as one of the requirements for the
Observation reports. In addition, nany students in the class
are also tutors, so they have experience assessing the
1)
Explain what you would do learning needs of others. (02/19/2019)
at the beginning of a tutoring session Faculty Assessment Leader: Sheryl Kunisaki
to assess a student’s learning needs. Faculty Contributing to Assessment: Sheryl Kunisaki

Action: Instructors for this course
should continue to give students
an opportunity to reflect and
share how they have assessed the
learning needs of others. This can
be done through discussion board
posts, class discussions, and
observation reports.
(02/19/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
Eighteen students took the final exam that was used to
assess SLO #1. One-hundred percent of the students
3)
Explain what you would do successfully answered the prompt. This success rate is
probably due to the fact that 14 out of 18 (78%) have paid
during your tutoring sessions to
jobs as tutors while they are enroled in this class.
effectively communicate with a
Students learn strategies for making assessments and apply
diverse student population.
the strategies during their own tutoring sessions. This reallife application of tutoring concepts makes the concepts
Standard and Target for Success:
meaningful and useful for the students.
70%
(02/21/2018)
Related Documents:
% of Success for this SLO: 100
TUTR 200 SLO - Sept 19 2013.docx
Faculty Assessment Leader: Sheryl KUnisaki
Faculty Contributing to Assessment: n/a

Action: The instructor now uses
discussion board posts to model
responses that successfully
address the prompts. This strategy
seems to be effective, so the
instructor will continue doing this
as a way to maintain the SLO
success rate. (02/22/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Seventy-six percent of the students succeeded with meeting
SLO 1 because most have real-life experiences as tutors
who need to assess a student's learning needs. Therefore,
they clearly understand how to make an assessment during
a tutoring session. Two of the four students who did not
succeed with meeting SLO 1 did not provide enough
examples of how they would assess a student's learning

Action: The instructor will provide
a model to illustrate a response
that includes detailed examples to
support the prompt. (02/22/2017)
Action Category: Teaching
Strategies

2)
Explain what tutoring
methods, tutoring strategies and
learning theories you would use
during a tutoring session.

01/23/2020

Actions
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Assessment Method
Description

Results

Actions

needs. One student who did not succeed with this SLO does
not have the necessary writing skills to answer the prompt
adequately. One unsuccessful student should have taken
the ESL writing courses before enrolling in tutor training.
(02/22/2017)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki
Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Twenty-two (88) out of 25 students answered this question
correctly. Favorable outcomes for this course are the norm
because students in the class are often workings as tutors,
or they hope to become a tutor in the near future.
(02/05/2016)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki
Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
Twenty-two out of 24 (91%) of the students provided an
acceptable answer to this SLO on their final exam.
Favorable outcomes are the norm for this course because
students take this course to be a tutor for the Learning
Resources Center, or students are tutors at off-campus
venues.
(10/28/2014)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl KUnisaki

Action: The instructor should
provide models to demonstrate
how to write an acceptable
response to the prompt.
(10/28/2014)
Action Category: Teaching
Strategies

Exam/Test/Quiz Students/prospective tutors will
answer the following questions on a
quiz or final exam. They may also
demonstrate competency by
participating in a mock tutoring
session.
1)
Explain what you would do
at the beginning of a tutoring session
to assess a student’s learning needs?
01/23/2020
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Course SLOs

Assessment Method
Description

Results

Actions

2)
Explain what tutoring
methods, tutoring strategies and
learning theories you would use
during a tutoring session?
3)
Explain what you would do
during your tutoring sessions to
effectively communicate with a
diverse student population?
Standard and Target for Success:
70%
SLO #2 - Students/prospective tutors
will understand how to apply tutoring
methods, strategies and learning
theories to a tutoring session.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 04/03/2014

01/23/2020

Exam/Test/Quiz Students/prospective tutors will
answer the following questions on a
quiz or final exam. They may also
demonstrate competency by
participating in a mock tutoring
session.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
23 out of 23 students answered this prompt appropriately.
Since most students in the class are also tutors, they have
real-life experience applying tutoring methods, tutoring
strategies, and learning theories to their own tutoring
sessions. For the few students who have no experience
1)
Explain what you would do tutoring, they are able to reflect on their own learning
at the beginning of a tutoring session experiences or their observations of tutors to understand
to assess a student’s learning needs? how the tutoring methods and strategies are applied to
tutoring sessions. (02/19/2019)
% of Success for this SLO: 100
2)
Explain what tutoring
Faculty Assessment Leader: Sheryl Kunisaki
methods, tutoring strategies and
Faculty Contributing to Assessment: Sheryl Kunisaki
learning theories you would use
during a tutoring session?
Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
3)
Explain what you would do Standard Met? : Standard Met
during your tutoring sessions to
One-hundred percent of the students successfully answered
effectively communicate with a
the prompt for SLO #2 because 14 out of 18 (78%) have paid
diverse student population?
jobs as tutors. Students learn tutoring methods, tutoring
strategies, and learning theories in class. Soon after class,
Standard and Target for Success:
students have their own tutoring sessions where they have
70%
an immediate opportunity to utilize the methods,
strategies, and theories. (02/22/2018)
Related Documents:
% of Success for this SLO: 100
TUTR 200 June 1, 2013.doc
Faculty Assessment Leader: Sheryl Kunisaki
Generated by Nuventive Improve

Action: Students are introduced to
the tutoring methods, tutoring
strategies and learning theories
through their textbook. Then they
reflect on their experiences as
tutors and/or students. This selfreflection connects the tutoring
topics to real-life experiences.
These activities should be
continued. (02/19/2019)
Action Category: Teaching
Strategies

Action: The instructor uses
discussion board posts as
examples of responses that
successfully answer the prompt.
This exercise seems to effectively
help students understand how to
respond to SLO #2; therefore, the
instructor will continue this
teaching strategy in future
sections of this course.
(02/23/2018)
Action Category: Teaching
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Assessment Method
Description

Results
Faculty Contributing to Assessment: Sheryl Kunisaki
Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Eighty-two percent of the students succeeded with meeting
SLO 2 because they have real-life experiences as tutors who
apply tutoring strategies and methods during their sessions.
One student did not succeed with this prompt because the
answer was too general. For the other two students who
did not succeed with meeting SLO 2, one does not have the
writing skills to answer the prompt adequately, and the
other should have taken the ESL courses before enrolling in
tutor training.

Actions
Strategies
Action: The instructor will provide
a model to illustrate a response
that includes detailed examples to
support the prompt. (02/22/2017)
Action Category: Teaching
Strategies

(02/22/2017)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: n/a

01/23/2020

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Twenty-two (88%) out of 25 students answered this
question correctly. The three students who did not get full
credit for this question, wrote responses that are very
unclear. (02/05/2016)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki

Action: In the future, I will provide
examples of well-written
responses to this prompt,
(02/05/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
Twenty-two out of 24 (91%) provided acceptable responses.
Since 21 of the students come to class with experiences as
tutors, they have real-life situations where they have
applied the concepts for assessment that were covered in

Action: Learning theory is not
covered in the textbook, so
materials on this topic will be
collected and distributed next
time the course is taught.
(10/28/2014)
Action Category: Teaching
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SLO #3 - Students/prospective tutors
will understand how to effectively
communicate with a diverse student
population.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014), 2015-16 (Fall 2015),
2016-17 (Fall 2016), 2017-18 (Fall
2017), 2018-19 (Fall 2018), 2020-21
(Fall 2020)
Input Date: 04/03/2014

Assessment Method
Description

Results

Actions

class. (10/28/2014)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki

Strategies

Exam/Test/Quiz Students/prospective tutors will
answer the following questions on a
quiz or final exam. They may also
demonstrate competency by
participating in a mock tutoring
session.

Semester and Year Assessment Conducted: 2018-19 (Fall
2018)
Standard Met? : Standard Met
23 out of 23 students answered this prompt satisfactorily.
Most students in this class have been raised in California, so
diversity in their academic environments are the norm.
(02/19/2019)
% of Success for this SLO: 100
1)
Explain what you would do Faculty Assessment Leader: Sheryl Kunisaki
at the beginning of a tutoring session Faculty Contributing to Assessment: Sheryl Kunisaki
to assess a student’s learning needs?
2)
Explain what tutoring
methods, tutoring strategies and
learning theories you would use
during a tutoring session?

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
3)
Explain what you would do Standard Met? : Standard Met
Seventeen out of 18 students answered this SLO correctly.
during your tutoring sessions to
Students who are interested in tutoring are generally
effectively communicate with a
empathetic, respectful, and kind. With these traits and a
diverse student population?
passion for the discipline they tutor, communicating with a
diverse population is seen as a positive, natural experience.
Standard and Target for Success:
The one student who did not answer this prompt
70%
satisfactorily is a non-native speaker of English and did not
Related Documents:
understand the prompt. (02/22/2018)
TUTR 200 June 1, 2013.doc
% of Success for this SLO: 94
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki
Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Eighty-two percent of the students successfully responded
to this prompt. Students at El Camino College study, live,
and work in diverse communities, so they have real-life
experiences to help answer this prompt successfully.One
01/23/2020
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Action: In class, students discuss
written scenarios where the
students and tutors come from
diverse experiences. Students
share how they feel the tutors
should respond in each scenario.
These scenarios help highlight how
a diversity of experiences can
shape different ways we behave
and respond in an academic
setting. This activity should be
continued. (02/19/2019)
Action Category: Teaching
Strategies
Action: The instructor uses
discussion board posts as
examples of responses that
successfully answer the prompt.
This exercise seems to effectively
help students understand how to
respond to SLO #2; therefore, the
instructor will continue this
teaching strategy in future
sections of this course.
(02/23/2018) (02/23/2018)
Action Category: Teaching
Strategies
Action: The instructor will provide
a model to illustrate a response
that includes detailed examples to
support the prompt. (02/22/2017)
Action Category: Teaching
Strategies

Page 95 of 96

Course SLOs
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Results

Actions

student was not successful because her response focused
on tutoring in general rather than on tutoring in a diverse
environment. For the other two students who did not
succeed with meeting SLO 3, one does not have the
necessary writing skills to answer the prompt adequately,
and the other should have taken ESL writing courses before
enrolling in tutor training.

(02/22/2017)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki

01/23/2020

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Twenty-one (84%) out of 25 students answered this prompt
correctly. Three out of four students who answered
incorrectly are international students. (02/05/2016)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki

Action: I will try to guide
international students so they
have a better understanding of
what it means to be a member of
a diverse student population.
(02/05/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
Twenty-one out of 24 (87%) provided an acceptable
response to this prompt. (10/28/2014)
Faculty Assessment Leader: Sheryl Kunisaki
Faculty Contributing to Assessment: Sheryl Kunisaki
Related Documents:
SLO Assessment for Final Fall 2014.docx

Action: Diversity is an important
topic for this course, so instructors
should provide relevant,
interesting material on this
subject. (10/28/2014)
Action Category: Teaching
Strategies
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