Assessment: Course Four Column
Spring/Summer 2019

El Camino: Course SLOs (HUM) - English
ECC: ENGL 15B:Survey of British Literature
Course SLOs
SLO #1: Literature Identification Upon completion of the course,
students will identify representative
works of major British authors from
the Romantic, Victorian, Modern, and
Postmodern (post-1945) periods and
their literary forms, elements, styles,
and concerns.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

Assessment Method
Description
Essay/Written Assignment - As a
measure of success, students will
demonstrate their understanding of
representative works of major
British authors from the Romantic,
Victorian, Modern, and Postmodern
(post-1945) periods and their literary
forms, elements, styles, and
concerns by composing a collegelevel analytical essay based on one
or more British literary works from
the late 18th century through the
present. I will assess all essays
submitted by the class based on the
literary analysis rubric. Students will
have three weeks to write the essay;
I will assess it over three days.
Standard and Target for Success:
80% of students will score at a
minimum a C grade (70%) or above
on the essay, indicating that their
writing is at an acceptable level for a
college literature survey course.
Related Documents:
term_paper_english15b_spring201
4.doc

01/28/2020

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
12 out of 12 students, or 100%, were successful with SLO 1.
One can assume that the pedagogical techniques currently
in use are appropriate and supportive for student success.
(No comments or analysis were provided on the data
collection form because the data was compiled by part-time
faculty.) (09/08/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Report entered by Mora
Mattern, SLO Co-facilitator, on behalf of Ryan Sandowicz
Faculty Contributing to Assessment: Mora Mattern and
Ryan Sandowicz

Action: Continue best practices for
student success. (09/08/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
21/22 students met the SLO. Because my lectures were
clear and precise-- They were delighted as well as instructed
( Sir Phillip Sydney's -Defense of Poesie-16th century)
(10/02/2017)
% of Success for this SLO: 96
Faculty Assessment Leader: William James
Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
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Action: Create a handout to serve
as a study guide for students, one
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Course SLOs

Assessment Method
Description
LITERARY ANALYSIS RUBRIC.docx

Results

Actions

Standard Met? : Standard Met
that includes the major authors
All students in the class met SLO #1. Using 24 student essays and works covered in each of the
(100% of the class), I noted the following patterns:
three periods and space for them
to write down pertinent passages
Literary Elements (see rubric):
from the works, and post it on the
100% exhibited clear college level understanding;
course website for students to
0% exhibited marginally college level understanding;
download. (08/26/2014)
Action Category: Teaching
0% exhibited a clear lack of college level understanding.
Strategies
Analytical Thinking (see rubric):
Follow-Up: The study guide
100% exhibited clear college level understanding;
handout has been created and is
0% exhibited marginally college level understanding;
now available on the English 15B
0% exhibited a clear lack of college level understanding.
course website as well as printed
out for distribution to students.
Composition Skills (see rubric):
(08/24/2014)
100% exhibited clear college level understanding;
Follow-Up: I created a study
0% exhibited marginally college level understanding;
guide handout to give to students
0% exhibited a clear lack of college level understanding.
on the first day of class(it is now
posted and available on the
In their essays on representative authors of the periods
English 15B course website).
covered in the course, 100% of students correctly identified (08/24/2014)
and demonstrated their understanding of those works and
their literary forms, elements, styles, and concerns at an
acceptable college level for a college literature survey
course. The lowest grade earned on the term paper was a
C+ (2 students), due to minor problems with grammar
(proofreading) and MLA documentation.
I have taught this course for decades and over the years
have perfected numerous strategies for ensuring that
students succeed in their ability to identify and understand
the works covered in the course: practice quizzes identifying
authors and works, objective portions in three exams on the
periods, group and individual exercises on literary elements
and concerns, and modeling of these assignments via
handouts and projection of student sample writing
accompanied by discussion. By the end of the course,
students show excellent ability to identify and understand
authors/works in their term papers; however, as a few
students do have difficulty sometimes when asked

01/28/2020
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Course SLOs

Assessment Method
Description

Results

to identify authors/works on exams (matching author/work
to quoted passage), I plan to create another handout for
next semester to aid them as a study guide. (06/08/2014)
Faculty Assessment Leader: Mary Ann Leiby
Related Documents:
term_paper_english15b_spring2014.doc
LITERARY ANALYSIS RUBRIC.docx
Exam/Test/Quiz - Over the course of Semester and Year Assessment Conducted: 2014-15
three exams--one on the Romantic
(Spring 2015)
Period, one on the Victorian Period, Standard Met? : Standard Met
24 students earned an average of 70% or above on section
and one on the 20th Century-students will identify representative 1 of the three course exams. 1 student earned below a
works of major British authors from 70%. This means that 96% of the students successfully
achieved the SLO. I think this excellent success rate can be
the Romantic, Victorian, and Postexplained by the time that I spent in class emphasizing how
Modern periods and their literary
students should study for the passage identification section
forms, elements, styles and
of the exam. I suggested that students make flashcards for
concerns. This will be tested in
each work that we discussed in class, noting author, title,
section 1 of each exam. Please see
key passages that we discussed, and any outstanding
attached.
Standard and Target for Success:
stylistic or literary elements that would help them identify
80% of students will score at least
that particular work. This allowed students to improve
70% on section 1 of each exam.
rapidly throughout the semester, and earn an average of
70% or above on this section in the three major exams
Related Documents:
combined. (09/10/2015)
Exam 3 Part 1 Form A.docx
Faculty Assessment Leader: Rachel Williams
Exam 2, Part 1, Form A Engl
Related Documents:
15B.docx
Exam 1 Part 1 15B Form A.docx
Exam 1 Part 1 15B Form A.docx
Exam 2, Part 1, Form A Engl 15B.docx
Exam 3 Part 1 Form A.docx
Exam/Test/Quiz - Over the course
of two exams-one on the Romantic
Period and one on the Victorian
Period through the 20th Century-students will identify representative
works of major British authors from
the Romantic, Victorian, and PostModern periods and their literary
forms, elements, styles and
concerns. This will be tested in
01/28/2020

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Out of the 24 students who participated in this assessment,
21 students achieved it successfully, while 3 students did
not. This means that 88% of students successfully achieved
this SLO, and 13% did not. While the overall success rate is
well above the set target, and includes the vast majority of
the students in the class, it is slightly lower than the success
rate for this SLO when it was assessed last year. I slightly
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Actions

Action: I used my exams to assess
this SLO, rather than the term
paper, because I felt that the exam
was more accurate to the SLO in
that it allowed me to test
students' knowledge of multiple
works, rather than just one or two.
(03/16/2016)
Action Category: SLO/PLO
Assessment Process

Action: As described above, I think
that the COR should be revised to
include fewer required Romantic
texts. This will make the pacing of
the course better for students,
and will also be more in line with
the way that that course is taught
at the UC. (12/06/2017)
Action Category: Curriculum
Changes
Page 3 of 100

Course SLOs

SLO #2: Literary Analysis - Upon
completion of the course, students
will analyze representative works
from the periods covered by the
course in terms of relevant cultural
and historical backgrounds and
literary, linguistic, and formal
features.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description

Results

section 1 of each exam.
Standard and Target for Success: It
is expected that 70% of students or
above will score at least 70% on
section 1 of the exam.

changed the assessment method this time around, which
may account for the difference. Instead of having a
separate exam for each of the three major time periods
covered in the course, I had only two exams. Students
therefore had to identify passages from a larger time period
on one exam, which may have been a bit more challenging.
Nonetheless, this change provided more time in the course
to work on the research essay for SLO 3, so I think it was
worthwhile and effective, despite the slightly lower success
rate. That said, I also think the COR puts too much
emphasis on the Romantic Period. It would make more
sense to be able to start on the Victorian Period after the
semester is 1/3 completed, but that is not possible because
of the number of Romantic texts required by the COR. The
next time that this course is up for curriculum review, I
propose a change to this section. (09/14/2016)
Faculty Assessment Leader: Rachel Williams

Essay/Written Assignment - As a
measure of success, students will
demonstrate their ability to analyze
representative works from the
periods covered by the course in
terms of relevant cultural and
historical backgrounds and literary,
linguistic, and formal features by
composing a college-level analytical
essay based on one or more British
literary works from the late 18th
century through the present. I will
assess all essays submitted by the
class (24) based on the literary
analysis rubric. Students will have
three weeks to write the essay; I will
assess it over three days.
Standard and Target for Success:
80% of students will score at a
minimum a C grade (70%) or above
on the essay, indicating that their
writing is at an acceptable level for a

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
11 out of 11 students, or 100%, were successful with SLO 2.
(1 student did not participate in the assessment.) One can
assume that the pedagogical techniques currently in use are
appropriate and supportive for student success. (No
comments or analysis were provided on the data collection
form because the data was compiled by part-time faculty.)
(09/08/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Report entered by Mora
Mattern, SLO Co-facilitator, on behalf of Ryan Sandowicz
Faculty Contributing to Assessment: Mora Mattern and
Ryan Sandowicz

Actions

Action: Continue best practices for
student success. (09/08/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
20 of 22 students met the SLO. They were lax in their
approaches to the material. I do not know why if so many
others succeeded
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Course SLOs

Assessment Method
Description

Results

college literature survey course.
Related Documents:
term_paper_english15b_spring201
4.doc
LITERARY ANALYSIS RUBRIC.docx

Actions

(10/02/2017)
% of Success for this SLO: 96
Faculty Assessment Leader: William James
Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
All students in the class met SLO #2. Using 24 student essays
(100% of the class), I noted the following patterns:
Literary Elements (see rubric):
100% exhibited clear college level understanding;
0% exhibited marginally college level understanding;
0% exhibited a clear lack of college level understanding.

Action: Create a handout to serve
as a study guide for students, one
that includes the most relevant
historical backgrounds and literary
features covered in each of the
three periods and space for them
to write down notes, and post it
on the course website for students
to download. (08/26/2014)
Action Category: Teaching
Strategies

Analytical Thinking (see rubric):
100% exhibited clear college level understanding;
0% exhibited marginally college level understanding;
0% exhibited a clear lack of college level understanding.
Composition Skills (see rubric):
100% exhibited clear college level understanding;
0% exhibited marginally college level understanding;
0% exhibited a clear lack of college level understanding.
In their essays on representative authors of the periods
covered in the course, 100% of students analyzed
representative works from the periods covered by the
course in terms of relevant cultural and historical
backgrounds and literary, linguistic, and formal features at
an acceptable college level for a college literature survey
course. The lowest grade earned on the term paper was a
C+ (2 students), due to minor problems with grammar
(proofreading) and MLA documentation.
I have taught this course for decades and over the years
have perfected numerous strategies for ensuring that
students succeed in their ability to analyze the works
covered in the course in terms of relevant contexts and
features: group and individual analysis exercises, analytical
essay portions in three exams on the periods, and modeling
01/28/2020
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Assessment Method
Description

Results

Actions

of these assignments via handouts and projection of
student sample writing accompanied by discussion. By the
end of the course, students show excellent ability to analyze
representative works in terms of relevant cultural and
historical backgrounds and literary, linguistic, and formal
features in their term papers; however, as a few students
do have difficulty sometimes when asked to identify
historical backgrounds and literary features on exams (in a
section requiring short response), I plan to create another
handout for next semester to aid them as a study guide.
(06/08/2014)
Faculty Assessment Leader: Mary Ann Leiby
Related Documents:
term_paper_english15b_spring2014.doc
LITERARY ANALYSIS RUBRIC.docx
Exam/Test/Quiz - Over the course of Semester and Year Assessment Conducted: 2014-15
three exams--one on the Romantic
(Spring 2015)
Period, one on the Victorian Period, Standard Met? : Standard Met
Of the 25 students who participated in the assessment, 24
and one on the 20th Century-students will analyze representative successfully achieved the goal, and 1 did not. This again
means that there was a 96% success rate. I think that this
works from the periods covered by
speaks to the effectiveness of our class discussions and
the course in terms of cultural and
lectures, as well as the strength of this particular group of
historical backgrounds and literary,
students. The majority of students in this particular section
linguistic, and formal features by
were English majors. (09/10/2015)
writing short responses and essays
Faculty Assessment Leader: Rachel Williams
on particular works. This will be
Related Documents:
tested in sections 2 and 3 of the
Exam 2 Victorian Period Engl 15B.docx
exam. Please see attached.
Standard and Target for Success:
Engl 15B Exam 1 Romantic Spring 2015.docx
:80% of students will score at least
20th Century Exam Engl 15B.docx
70% on sections 2 and 3 of each
exam.
Related Documents:
20th Century Exam Engl 15B.docx
Exam 2 Victorian Period Engl
15B.docx
Engl 15B Exam 1 Romantic Spring
2015.docx
01/28/2020
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SLO #3: Literary Research Writing Upon completion of the course,
students will research, evaluate, and
synthesize secondary sources, and
incorporate these sources into a term
paper that interprets a work of British
literature from the late 18th century
through the present.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

Assessment Method
Description

Results

Actions

Exam/Test/Quiz - Over the course of
two exams--one on the Romantic
Period and one on the Victorian
Period,through the 20th Century-students will analyze representative
works from the periods covered by
the course in terms of cultural and
historical backgrounds and literary,
linguistic, and formal features by
writing short responses and essays
on particular works. This will be
tested in sections 2 and 3 of the
exam.
Standard and Target for Success: At
least 70% of students should score a
70% or above on these sections of
the exam.

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Of the 24 students who participated in this assessment, 23
successfully achieved this SLO, while 1 did not. This means
that 96% were successful, while 4% were not. I am very
please with these strong results, which are comparable to
last year's. I think this demonstrates that the model of a
mixture of lecture and discussion that I use in teaching the
class, as well as the written homework that I assign that
requires critical thinking about, and close reading of, the
texts that we are using, is effective. (09/14/2016)
Faculty Assessment Leader: Rachel Williams

Action: The class should continue
to be taught as it is, with a mixture
of lecture and discussion, so that
students can continue to succeed
so well on this SLO. (09/13/2017)
Action Category: Teaching
Strategies

Essay/Written Assignment - As a
measure of success, students will
demonstrate their ability to
research, evaluate, and synthesize
secondary sources and incorporate
them by composing a college-level
analytical essay based on one or
more British literary works from the
late 18th century through the
present. I will assess all essays
submitted by the class (24) based on
the literary analysis rubric. Students
will have three weeks to write the
essay; I will assess it over three days.
Standard and Target for Success:
80% of students will score at a
minimum a C grade (70%) or above
on the essay, indicating that their
writing is at an acceptable level for a
college literature survey course.

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
10 out of 11 students, or 91%, were successful with SLO 3 (1
student did not participate in the assessment). One can
assume that the pedagogical techniques currently in use are
appropriate and supportive for student success. (No
comments or analysis were provided on the data collection
form because the data was compiled by part-time faculty.)
(09/08/2019)
% of Success for this SLO: 91
Faculty Assessment Leader: Report entered by Mora
Mattern, SLO Co-facilitator, on behalf of Ryan Sandowicz
Faculty Contributing to Assessment: Mora Mattern and
Ryan Sandowicz

Action: Continue best practices for
student success. (09/08/2019)
Action Category: Teaching
Strategies

Related Documents:
term_paper_english15b_spring201
01/28/2020

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
21/22 students met the SLO. (10/02/2017)
% of Success for this SLO: 96
Faculty Assessment Leader: William James
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Assessment Method
Description
4.doc
LITERARY ANALYSIS RUBRIC.docx

Results

Actions

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Not Met
Of the 23 students who participated in this assessment, 16
of them earned a 70% or above, and 7 of them did not. (2
students did not turn in a term paper at all, which is why
there were fewer students participating in the assessment
of SLO 3 than in the assessments of the earlier SLOs.) This
was not a very high success rate, and definitely reveals the
need for improvement in my approach to teaching this
material the next time that I teach the course. Because
English 1A is a hard prerequisite for English 15B, and
because the course population was majority English majors,
I assumed that I could assign the term paper and allow
students to be fairly independent in their research. I
required them to write a draft and bring it to me or to the
Writing Center for feedback, and I spent a little time in class
reviewing how to conduct library research, but beyond that,
students worked independently. Having seen the results,
though, I think that the students need more scaffolding and
assistance with developing a strong paper. The next time
that I teach the course, I will structure the term paper more
similarly to how I do it in English 1A, with students getting a
research questions approved, writing an annotated
bibliography, and doing workshops/peer reviews on using
research meaningfully to build an argument about a piece
of literature. I think that this will make a big difference.
(09/10/2015)
Faculty Assessment Leader: Rachel Williams

Action: Revise my syllabus to
include more steps and check-ins
in the term paper writing process
(as described above).
(02/01/2016)
Action Category: Teaching
Strategies
Follow-Up: I did revise my
syllabus and assignment to better
set up students from success on
the research assignment, though I
didn't end up doing exactly what I
thought I would do when I
finished the SLO assessment from
Spring 2015. As I mention in my
Spring 2016 assessment, I ended
up presenting the assignment
differently, giving students
prompts so that they could focus
on conducting research and
synthesizing it. I also had an
annotated bibliography due
before the paper was due, and
that made a difference, too.
(09/15/2016)

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
All students in the class met SLO #3. Using 24 student essays
(100% of the class), I noted the following patterns:

Action: Update resources on the
course website that aid students
with grammar and use of MLA
documentation style and format,
such as PowerPoint presentations
on grammar and the ECC library's
MLA handout.
(08/26/2014)
Action Category: Teaching
Strategies

Literary Elements (see rubric):
100% exhibited clear college level understanding;
0% exhibited marginally college level understanding;
0% exhibited a clear lack of college level understanding.

01/28/2020
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Course SLOs

Assessment Method
Description

Results

Actions

Analytical Thinking (see rubric):
100% exhibited clear college level understanding;
0% exhibited marginally college level understanding;
0% exhibited a clear lack of college level understanding.
Composition Skills (see rubric):
100% exhibited clear college level understanding;
0% exhibited marginally college level understanding;
0% exhibited a clear lack of college level understanding.
In their essays on representative authors of the periods
covered in the course, 100% of students researched,
evaluated, and synthesized secondary sources, and
incorporated these sources into the term paper on one or
more works from the time periods. The lowest grade
earned on the term paper was a C+ (2 students), due to
minor problems with grammar (proofreading) and MLA
documentation.
I have taught this course for decades and over the years
have perfected numerous strategies for ensuring that
students succeed in their ability to research, evaluate, and
synthesize secondary sources, and incorporate these
sources into a term paper: lecture and demonstration on
use of the ECC library databases, group and individual
research exercises, hands-on research workshops, links to
relevant sites for internet research posted on the course
website, handouts on MLA documentation posted on the
course website, and modeling of how to incorporate and
synthesize secondary sources via handouts and projection
of student sample writing accompanied by discussion. By
the end of the course, students show solid ability to
research, evaluate, and synthesize secondary sources, and
incorporate these sources in their term papers; however, as
a few students do have difficulty sometimes with proper
MLA format and proofreading (8% of students earned a C+
for minor MLA and grammar problems) I plan to update
resources on the course website that aid students with
grammar and use of MLA documentation style and format.
(06/08/2014)
01/28/2020
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Course SLOs

Assessment Method
Description

Results

Essay/Written Assignment - As a
measure of success, students will
demonstrate their ability to
research, evaluate, and synthesize
secondary sources and incorporate
them by composing a college-level
analytical essay based on one British
literary work from the late 18th
century through the present.
Standard and Target for Success: At
least 70% of students will achieve
this SLO with a 70% or higher.

01/28/2020

Faculty Assessment Leader: Mary Ann Leiby
Related Documents:
term_paper_english15b_spring2014.doc
LITERARY ANALYSIS RUBRIC.docx
Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
20 of the 24 students who participated in the assessment
achieved this SLO successfully, while 4 students did not.
This equates to 83% of students succeeding, and 17% not
succeeding. This is a huge improvement over last year's
assessment, and speaks to changes that I made to how I
assigned the research paper. Previously, I asked students to
develop their own topics and prompts, but this led to
overly-general, unfocused papers that didn't use research
effectively as a result. This time, I required that students do
their research papers on one of our two course novels, and I
gave them several options of research prompts for each.
This, along with having an annotated bibliography due prior
to the paper, helped students write focused, insightful
research papers. (09/14/2016)
Faculty Assessment Leader: Rachel Williams
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Actions

Action: I am pleased with the
improvement in this
SLO. That said, I will continue to
try to make even more time for
teaching research in this class,
perhaps by participating in the
embedded librarian project the
next time around. (09/20/2017)
Action Category:
Program/College Support
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ECC: ENGL 1B:Literature and Composition
Course SLOs
SLO #1: Literary Analysis Essay Write an out-of-class, thesis-driven
essay that identifies and analyzes the
literary elements of a primary text
(plot, theme, setting, point of view,
character, style, symbol, etc.).
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Fall 2013), 2014-15 (Fall 2014),
2015-16 (Spring 2016), 2016-17
(Spring 2017), 2018-19 (Spring 2019),
2019-20 (Spring 2020), 2020-21
(Spring 2021)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description
Essay/Written Assignment - 4-6
page essay that makes an
interpretive argument about a
literary text
Standard and Target for Success:
75%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
From the 7 sections of English 1B that were assessed in
Spring 2019, 123 student successfully achieved SLO 1, and 7
did not. This gave us a success rate of 95%, well above our
target for the SLO. This high success rate can be attributed
to the fact that students practice this SLO in every major
writing assignment in the class; this is true across sections.
Instructors also attributed this high success rate to plenty of
in-class discussion geared towards analyzing the literary
elements of a text. Faculty mentioned that the 5% of
students who did not meet this SLO tended to have
excessive absences, and/or to not have turned in major
essays throughout the semesters, meaning that they did not
get the benefit of practicing. (09/13/2019)
% of Success for this SLO: 95
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Gallagher, Hall, Hong,
Page, Leiby, Lamborn

Action: All English 1B teachers
should continue to have students
practice SLO 1 in all major essays
for the class. (09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
147 out of 151 students (97.35%) succeeded on SLO 1.
This is higher than the 2017 success rate of 92.4%, which
suggests that student preparedness and teaching practices
are similar to or even slightly stronger than they were.
Teachers noted that students practiced this skill set every
day in class and on every assignment in which they wrote
“an out-of-class, thesis-driven essay that identifies and
analyzes the literary elements of a primary text (plot,
theme, setting, point of view, character, style, symbol,
etc.)”; particular credit was given to students who took part
in “conferencing,” “in-class writing workshops,” and
instructor modeling of applying different critical theories to
literature. The few students who did not meet this
outcome did not participate in conferences, peer-review

Action: Continue to share best
practices and encourage English
1B specific brown bag
presentations on writing about
literature. (09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: We have not put the
idea of English 1B-specific brown
bags into practice yet.
(09/13/2019)
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Assessment Method
Description

Results

Actions

workshops, or had missing drafts.
(09/13/2018)
% of Success for this SLO: 97.35
Faculty Assessment Leader: Christopher Page
Semester and Year Assessment Conducted: 2013-14 (Fall
2013)
Standard Met? : Standard Met
Out of 53 essays, 48 (90.57%) were acceptable and 5
(9.43%) were not acceptable. (12/13/2013)
Faculty Assessment Leader: Rachel Williams and Mary Ann
Leiby
Faculty Contributing to Assessment: department wide
assessment
Related Documents:
English 1B Assessment Report Fall 2013
English 1B Rubric Revised February 2014

01/28/2020
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Action: Revise the 1B grading
rubric to reflect the new SLOs
(12/12/2014)
Action Category: SLO/PLO
Assessment Process
Action: Consider creating a corequisite for 1B, which would be a
1-unit library research course. We
are concerned, though, that this
might make it harder for students
to complete 1B and progress
towards their academic goals, so
we may only pursue this in the
future if we feel that, after we
assess a few more times, we don’t
see more improvement.
(12/12/2014)
Action Category: Curriculum
Changes
Action: Make sure that SLO 1 has
been revised on TracDat and all
department documents to
eliminate the word “identifies.”
(12/12/2014)
Action Category: SLO/PLO
Assessment Process
Action: Explore ways to use
research throughout 1B so that
students get more practice
incorporating secondary sources
when writing on literature. In
particular, at least one instructor is
currently piloting having an
embedded librarian in her English
1A class. We plan to organize a
Page 12 of 100

Course SLOs

Assessment Method
Description

Results

Actions
brown bag for instructors to learn
more about how this impacted
student learning in the course, and
then perhaps pilot a similar
program for English 1B.
(12/12/2014)
Action Category: Curriculum
Changes

Essay/Written Assignment - An out
of class essay of 4-6 pages that
analyzes one or more literary works
and uses both primary and
secondary sources.
Standard and Target for Success:
70% of students will succeed on this
SLO

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
158 out of 171 students (92.4%) succeeded on SLO 1.
This is nearly identical to student success on this SLO in
spring 2016, suggesting that teaching practices and student
preparedness have remained stable. Most instructors
attribute success on this measure to students writing “an
out-of-class, thesis-driven essay that identifies and analyzes
the literary elements of a primary text (plot, theme, setting,
point of view, character, style, symbol, etc.)” for each major
writing assignment, starting with the first essay of the
semester. Other instructors mentioned that smaller class
sizes (due to enrollment or attrition) helped students
receive more one-on-one attention and feedback.
(09/14/2017)
Faculty Assessment Leader: Christopher Page

Action: Continue to share best
practices and encourage English
1B specific brown bag
presentations on writing about
literature. (09/14/2017)
Action Category: Teaching
Strategies
Follow-Up: No specific brown bag
presentations were held for 1B,
but they are now being planned
for the current semester (Fall
2018). (09/13/2018)

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
216 out of 235 students or 92% of the students succeeded
on the SLO

Action: While the standard for
SLO#1 was met, we recommend
and welcome instructors to share
strategies for teaching analysis of
textual evidence in a professional
development brown bag.
Similar to the Fall 2014 Course SLO Assessment, Spring 2016 (06/30/2017)
instructors believed that students met SLO #1 because of
Action Category: Teaching
the extensive emphasis on identifying and analyzing literary Strategies
elements, such as plot, theme, setting, point of view,
Follow-Up: Although no formal
character, style, and symbol. Instructor emphasis on literary brown bag presentations were
elements is integrated into each assignment, allowing
held on the suggested topic,
students ample time for understanding and implementing
success rates remained the same,
01/28/2020
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SLO #2: Use of Primary Sources Effectively incorporate quotations
from a primary text.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Fall 2013), 2014-15 (Fall 2014),
2015-16 (Spring 2016), 2016-17
(Spring 2017), 2018-19 (Spring 2019),
2019-20 (Spring 2020), 2020-21
(Spring 2021)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description

Essay/Written Assignment - 4-6
page essay that makes an
interpretive argument about a
literary text
Standard and Target for Success:
75%

Results

Actions

them in their essays. (07/12/2016)
Faculty Assessment Leader: Ashley Gallagher and Christina
Nagao
Faculty Contributing to Assessment: Department-wide
assessment

suggesting that instructors are
likely to share best practices
through informal channels.
(09/14/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
80 out of 86 students or 93% of students succeeded on the
SLO (01/27/2015)
Faculty Assessment Leader: Adrienne Sharp
Faculty Contributing to Assessment: Department-wide
assessment

Action: Continue with current
practices. (01/27/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
124 students successfully achieved this SLO across 7
sections, while 6 students did not. This gave us a 95%
success rate. Instructors attributed this high success rate to
significant practice throughout the semester in
incorporating quotations. In particular, multiple faculty
members mentioned conducting workshops specifically on
quotation integration, as well as opportunities for students
to continue to get feedback on their use of textual evidence
in during peer review. (09/13/2019)
% of Success for this SLO: 95
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Gallagher, Hall, Hong,
Page, Leiby, Lamborn

Action: Faculty should continue to
emphasize quotation integration
in peer review and in-class writing
workshops. (09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Success on this measure rose over the previous year as well,
when 89.4% of students met the standard. Teachers
pointed to mostly strong student preparation for quote
integration from prior classes (specifically English 1A) and
early and consistent practice with the concept of
“Effectively incorporate[ing] quotations from a primary
text” throughout the semester. Several teachers noted that

Action: A specific series of brown
bag presentations on quote
integration and literary research
for literature courses would be a
good way to keep success rates
high on all these measures. A
presentation on quote integration
in literature classes is being
planned. (09/13/2018)
Action Category: Teaching
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Assessment Method
Description

Essay/Written Assignment - An out
of class essay of 4-6 pages that
analyzes one or more literary works
and uses both primary and
secondary sources.
Standard and Target for Success:
70% of students will succeed on this
SLO

01/28/2020

Results

Actions

students practiced this skill during in-class activities as well
as formal assignments. Teachers also noted that they made
quote integration a primary part of their feedback on formal
assignments. The students who did not meet this outcome
either did not have the required materials (textbooks),
missed key drafting due dates, or had trouble finishing their
work at the end of the semester. Some instructors
suggested moving draft due dates earlier to address this,
while others found success with modeling templates.
(09/13/2018)
% of Success for this SLO: 94
Faculty Assessment Leader: Christopher Page

Strategies
Follow-Up: These brown bags
have not yet taken place. They
are still a good idea, though
maybe not a top priority for us
right now, as our success rate for
this SLO continues to be very
high. (09/13/2019)

Semester and Year Assessment Conducted: 2013-14 (Fall
2013)
Standard Met? : Standard Met
51 out of 53 essays assessed (96%) were acceptable for this
SLO. (02/14/2014)
Faculty Assessment Leader: Rachel Williams and Mary Ann
Leiby
Faculty Contributing to Assessment: Department Wide
assessment
Related Documents:
English 1B Assessment Report Fall 2013
English 1B Rubric Revised February 2014

Action: Revise the 1B grading
rubric to reflect the new SLOs
(12/12/2014)
Action Category: SLO/PLO
Assessment Process
Action: Revise SLO 2 and 3 to start
with “demonstrate the ability to. .
.” This will make them more
consistent with the wording of the
SLOs for English 1A and 1C.
(12/12/2014)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
153 students out of 171 students (89.47%) succeeded on
SLO 2.

Action: Although the standard was
met and success on this measure
remains high, English 1B
instructors could benefit from
quote integration brown bags
offered as part of the English Basic
Skills Brown Bag Series, "Teaching
Source Integration." (09/14/2017)
Action Category: Teaching
Strategies
Follow-Up: Some action was
taken in the form of quote
integration brown bag
presentations, but these were

This represents a minor dip from the spring 2016 semester,
in which 91% of students succeeded. Teachers again
attributed this high level of success to consistent practice
throughout the semester; many indicated that students
were required to “Effectively incorporate quotations from a
primary text” for each writing assignment. It should also be
noted that quote integration is a major component of
English 1A, the pre-requisite for this course. A combination
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Assessment Method
Description

Results

Actions

of previous class experience and constant review gave
students a strong foundation on this measure.
(09/14/2017)
Faculty Assessment Leader: Christopher Page

focused mostly on basic skills or
transfer-level composition
courses, not literature courses.
Presentations like this were
helpful, but a more literature
focused presentation, learning
team, or other intervention
would likely be more successful.
(09/13/2018)

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
215 out of 235 students or 91% of students succeeded on
the SLO.

Action: Continue current
practices. (06/30/2017)
Action Category: Teaching
Strategies
Follow-Up: The very small drop in
success on this measure shows
that drastic action is still not
necessary. (09/14/2017)

The 91% success rate is a slight drop from the 95% success
rate of Fall 2014, but given that the success rate is over
90%, our students are still effectively meeting this SLO. The
instructors believe our students have been effectively
meeting this SLO because incorporating quotations is a skill
taught and reviewed at the beginning of the semester and
emphasized throughout the term with each essay. In
addition, this skill is one that students are required to learn
in English 1A, so for most students, incorporating
quotations is a skill with which they are already familiar.
(07/12/2016)
Faculty Assessment Leader: Ashley Gallagher and Christina
Nagao
Faculty Contributing to Assessment: Department-wide
assessment

SLO #3: Use of Secondary Sources 01/28/2020

Essay/Written Assignment - 4-6

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
82 out of 86 students or 95% of students succeeded on this
SLO (01/27/2015)
Faculty Assessment Leader: Adrienne Sharp
Faculty Contributing to Assessment: Department-wide

Action: Continue current practices
(12/18/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19

Action: We may want to strongly
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Course SLOs
Effectively utilize scholarly sources as
secondary support.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Fall 2013), 2014-15 (Fall 2014),
2015-16 (Spring 2016), 2016-17
(Spring 2017), 2018-19 (Spring 2019),
2019-20 (Spring 2020), 2020-21
(Spring 2021)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description
page essay that makes an
interpretive argument about a
literary text
Standard and Target for Success:
75%

Results

Actions

(Spring 2019)
Standard Met? : Standard Met
119 students successfully achieve this SLO, while 11 did not.
This gave us a 92% success rate. Faculty attributed the high
success rate to students being assigned annotated
bibliographies, which helped them to process their
secondary sources and how they might use them in their
papers. (09/13/2019)
% of Success for this SLO: 92
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Gallagher, Hall, Hong,
Page, Leiby, Lamborn

recommend that all English 1B
instructors assign an annotated
bibliography, since that does seem
to help with this SLO so much.
(09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
130 out of 149 students (87.25%) succeeded on SLO 3.
While higher than the previous year’s success rate of
84.71%, this measure remains the least met by our
students. Instructors noted that the higher reading level of
literary criticism was a challenge for most students, but the
vast majority still succeeded on this measure. One teacher
mentioned that they spent “a lot of time painfully
active/close reading these difficult secondary texts with
them,” and all instructors noted that they had introduced
the basic concept of secondary sources early in the
semester and given students time in class to work through
them. As with SLO 2, many students who failed to meet this
standard missed conferences or workshops, did not
complete key drafts, or did not have the required materials.
Most teachers suggested having more specific workshops or
conferences on this particular issues, and some suggested
that have rough drafts due earlier in the semester (before
the 14th week) could help teachers identify issues in time to
help students improve their work.
(09/13/2018)
% of Success for this SLO: 87.25
Faculty Assessment Leader: Christopher Page

Action: The idea of a designated
librarian who could guide students
doing literary research is also
being discussed. (09/13/2018)
Action Category:
Program/College Support
Follow-Up: This could still be
considered further, possibly
through the Embedded Librarian
Project. (09/13/2019)

Semester and Year Assessment Conducted: 2013-14 (Fall
2013)
Standard Met? : Standard Met

Action: Revise the 1B grading
rubric to reflect the new SLOs
(12/12/2014)
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Action: A specific series of Brown
Bag Presentations on quote
integration and literary research
for literature courses would be a
good way to keep success rates
high on all these measures. A
presentation on using secondary
sources and critical theory is being
planned. (09/13/2018)
Action Category: Teaching
Strategies
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Assessment Method
Description

Essay/Written Assignment - An out
of class essay of 4-6 pages that
analyzes one or more literary works
and uses both primary and
secondary sources.
Standard and Target for Success:
70% of students will succeed on the
SLO

Results

Actions

Out of 53 essays, 46 (86.79%) were acceptable, and 7
(13.21%) were not. (02/14/2014)
Faculty Assessment Leader: Rachel Williams and Mary Ann
Leiby
Faculty Contributing to Assessment: department wide
assessment
Related Documents:
English 1B Assessment Report Fall 2013
English 1B Rubric Revised February 2014

Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
144 out 170 students (84.71%) succeeded on SLO 3.

Action: As noted in the 2016 SLO
report, a dedicated brown bag
session on this SLO for this
particular class would be useful.
Also, encouraging secondary
support being required on essays
earlier in the semester could
improve students' success on this
measure. (09/14/2017)
Action Category: Teaching
Strategies
Follow-Up: Some action was
taken in the form of research
paper brown bag presentations,
but these were focused on
academic research for transferlevel composition courses, not
literature courses. Presentations
like this were helpful, but a more
literature focused presentation,
learning team, or other
intervention would likely be more
successful. (09/13/2018)

This is nearly identical to student success on this SLO in
spring 2016, which again, suggests that teaching practices
and student preparedness have remained stable. Although
this is still a high success rate, some instructors noted that
adding research to “Effectively utilize scholarly sources as
secondary support” wasn’t practiced as early or as often as
the skills required for SLOs 1 and 2. One instructor noted
that these types of sources were not required until the final
essay, which may have led to slightly lower student success
on this measure.
(09/14/2017)
Faculty Assessment Leader: Christopher Page

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
197 out of 235 students or 84% of the students succeeded
on the SLO.
01/28/2020
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Action: Revise SLO 2 and 3 to start
with “demonstrate the ability to. .
.” This will make them more
consistent with the wording of the
SLOs for English 1A and 1C.
(12/12/2014)
Action Category: SLO/PLO
Assessment Process

Action: In order to raise the
success rate of SLO #3, a
professional development brown
bag (or multiple brown bags) will
be offered to brainstorm and
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Assessment Method
Description

Results

Actions

While 84% is still a relatively high percentage, SLO #3 is the
weakest of the three 1B SLOs. According to instructor
feedback, SLO #3 doesn’t lend itself to the same kind of
success as SLOs #1 & #2 because more emphasis is given to
meeting SLO #1 and #2 during the bulk of the semester.
One instructor whose students were successful in meeting
this SLO explained that she integrated numerous
preparatory assignments throughout the semester that
were directly related to the implementation and integration
of secondary sources.
(07/12/2016)
Faculty Assessment Leader: Ashley Gallagher and Christina
Nagao
Faculty Contributing to Assessment: Department-wide
assessment

share best practices in order to
better solidify our intent to
implement the effective use of
scholarly sources as secondary
support to literary arguments.
Possible topics:
How is “effective utilization of
scholarly sources as secondary
support” interpreted and or met
within our English 1B courses?
What expectations should we
have for English 1B students in
regard to their ability to make
thoughtful choices regarding
secondary support for their
literary arguments?
How might early integration of
assignments that meet the
purpose of SLO #3 enable students
to make thoughtful choices about
what “effective” uses of secondary
sources look like?
(06/30/2017)
Action Category: Teaching
Strategies
Follow-Up: This suggested action
was never directly taken; brown
bag sessions on the basic topic of
quote integration and research
have been offered several times,
but there has not, to my
knowledge, been a session
dedicated to this SLO for this
particular course. (09/14/2017)

Semester and Year Assessment Conducted: 2014-15 (Fall
01/28/2020
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Action: Continue current practices
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Course SLOs

01/28/2020

Assessment Method
Description

Results

Actions

2014)
Standard Met? : Standard Met
70 out of 86 students or 81% of students succeeded in this
SLO (01/27/2014)
Faculty Assessment Leader: Adrienne Sharp
Faculty Contributing to Assessment: department-wide
participation

(12/18/2015)
Action Category: Teaching
Strategies
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ECC: ENGL 1BH:Honors Literature and Composition
Course SLOs
SLO #1 - Write an out-of-class, thesisdriven essay that effectively analyzes
the literary elements of a primary text
(such as plot, theme, setting, point of
view, character, style, symbol, poetic
devices, etc.).
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

01/28/2020

Assessment Method
Description
Essay/Written Assignment - A 7-8
page paper due at the end of the
semester that makes an original
interpretative argument about a
literary text and is developed
through appropriate identification of
literary elements, uses relevant
quotations from the literary text and
detailed interpretation as primary
support, and incorporates three
secondary scholarly sources,
including at least one scholarly
source of literary criticism.
Standard and Target for Success: It
is expected that 80% of students will
score acceptably, at a minimum a C
grade (70%) or above, on this SLO.

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
Of the 15 students who attempted this SLO, 100% of them
succeeded at it. We practice making a thesis-driven
argument about the literary elements of a primary text in
every major essay in English 1BH, as well as in smaller
homework assignments, so students are well-prepared for
it. There were 6 students who did not turn in the SLOassessment essay, however, which is of some concern. This
can be partly attributed to non-honors students enrolling in
the class and then being unprepared for the work load of an
honors section. More in-class time to really discuss the
collection of short stories that the students were writing on
could have helped these students feel able to turn in this
essay. (09/13/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: Make more class time for
discussion of the short story
collection that students will write
on. (09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
14 out of 14 students, or 100% of the students, successfully
completed this SLO, which is similar to the success rate of
the previous two assessments. Students met SLO #1 for the
same reasons as in the past: they had multiple
opportunities spaced throughout the semester to write
thesis-driven papers, and they also had extensive practice
each week via in-class and homework assignments with
identifying and analyzing literary elements. In addition,
students engaged in group presentations and examined
effective analysis of literary elements in sample student
papers. (09/06/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Mary Ann Leiby
Faculty Contributing to Assessment: Mary Ann Leiby

Action: Because the standard for
SLO #1 was met, the pedagogical
strategies should be continued:
every paper assigned should be
thesis-driven and students should
have multiple assignments
throughout the semester such as
in-class collaborative writing,
presentations, formal papers, and
examination of sample student
papers to gain practice in
identifying and analyzing various
literary elements. (09/06/2018)
Action Category: Teaching
Strategies
Follow-Up: This was done!
(09/13/2019)
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01/28/2020

Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
15 out of 16 students, or 93.75% of the students,
successfully completed this SLO. This is similar to the
success rate during the last assessment, and the reasons are
the same. We practiced this SLO throughout the semester;
every paper that students wrote was thesis-driven, and we
worked with identifying and analyzing the impact of literary
elements throughout the semester. (09/15/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: The approach to teaching
this SLO seems to be working, so
we should continue to do what we
have been doing; every paper
should be thesis-driven, and
students should have plenty of
opportunities in formal paper and
homework assignments to identify
and analyze literary elements.
(09/15/2017)
Action Category: Teaching
Strategies
Follow-Up: This approach to
teaching SLO #1 was continued
with positive results in the 201718 academic year, as 100% of
students succeeded in meeting
the SLO. (09/06/2018)

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
19 out of 19 students, or 100% of the students, succeeded
on the SLO.
Students met SLO #1 because prior to writing their essays,
they had extensive practice with identifying and analyzing
literary elements, such as plot, theme, setting, point of
view, character, style, and symbol, through multiple
assignments. These included 15 written exercises (individual
and group) and several group presentations, which were
spaced throughout the semester prior to the time students
submitted each literary analysis paper. Via use of the
document camera, students also examined the effective
analysis of literary elements in sample student essays.
(09/11/2016)
Faculty Assessment Leader: Mary Ann Leiby

Action: Because the standard for
SLO #1 was met, class discussion
of students’ own writing samples
and assignments like written
exercises and group presentations
are practices that should be
continued. I recommend that
these strategies for teaching
analysis of literary elements be
shared with instructors of English
1BH and English 1B in a
professional development brown
bag. One change I will implement
is to require that students submit
revisions of their first two analysis
papers two weeks after they are
graded and returned (versus by
the end of the semester in a
portfolio) so that students can
become even more proficient
earlier in the semester with
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Assessment Method
Description

Results

Actions
incorporating analysis of literary
elements into their writing.
(09/11/2016)
Action Category: Teaching
Strategies
Follow-Up: We did not have the
brownbag that I mentioned here.
This may not be necessary, as the
SLO success rates for Engl 1B and
1BH continue to be high. I have
implemented having earlier due
dates for revisions, which has
been successful. (09/15/2017)

SLO #2 - Demonstrate the ability to
effectively incorporate quotes from a
primary text.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

01/28/2020

Essay/Written Assignment - A 7-8
page paper due at the end of the
semester that makes an original
interpretative argument about a
literary text and is developed
through appropriate identification of
literary elements, uses relevant
quotations from the literary text and
detailed interpretation as primary
support, and incorporates three
secondary scholarly sources,
including at least one scholarly
source of literary criticism.
Standard and Target for Success: It
is expected that 80% of students will
score acceptably, at a minimum a C
grade (70%) or above, on this SLO.

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
Of the 15 students who participated in this assessment, 14
achieved it successfully, and 1 did not. This gave us a
success rate of 93%. This high success rate can be attributed
to the fact that we also practice this skill throughout the
semester in all major writing assignments, as well as during
class workshops on "quote sandwiches." (09/13/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: We should continue to
practice integration of quotes
from primary sources throughout
the semester. (09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
14 out of 14 students, or 100% of the students, successfully
completed this SLO. Once again, students met SLO #2
because of several lessons throughout the semester on
"sandwiching" quotations, use of the document camera to
model effective incorporation of quoted material, almost
weekly in-class collaborative exercises in which they
practiced this skill with their peers, as well as homework
assignments and peer review sessions that offered
additional opportunities to practice the skill. (09/08/2018)
% of Success for this SLO: 100

Action: Because students once
again succeeded in meeting the
standard for this SLO, they should
continue to receive extensive
practice throughout the semester
in incorporating quoted material
from a primary text via homework
and in-class lessons and
assignments, including formal
papers and peer review. These
practices should be continued and
shared among instructors of
English 1BH and 1B via informal
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Assessment Method
Description

Results
Faculty Assessment Leader: Mary Ann Leiby
Faculty Contributing to Assessment: Mary Ann Leiby

01/28/2020

Actions
meetings. (09/08/2018)
Action Category: Teaching
Strategies
Follow-Up: This has been
accomplished! (09/13/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
15 out of 16 students successfully completed this SLO,
which is 93.75%. Again, we practiced this skill throughout
the semester, which accounts for the high student success
rate. We did two separate lessons on "quote sandwiches,"
and students also practiced this skill in their homework
assignments and during peer review. (09/15/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: All of the practice that
students have been getting with
incorporating primary texts in
their homework, formal papers,
peer review, and in-class lessons
have been working, so we should
continue those practices. It would
be nice to have Engl 1B instructors
share their practices, either
through a brown bag or just a
small meeting. (09/15/2017)
Action Category: Teaching
Strategies
Follow-Up: These practices were
continued in the 2017-18
academic year with great success,
given that 100% of students
succeeded in achieving this SLO.
While no formal brown bag took
place, it does not seem necessary
given the success of the current
pedagogical strategies being
used. I have engaged in informal
discussion with others who teach
English 1B to share ideas and
strategies. (09/08/2018)

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
19 out of 19 students, or 100% of the students, succeeded
on the SLO.
Students met SLO #2 because they gain extensive practice
via multiple individual and group assignments spread out

Action: While the standard for SLO
#2 was met, I recommend that
strategies for teaching
incorporation of quotations from a
primary text be shared among
instructors of English 1BH and
English 1B in a professional
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SLO #3 - Demonstrate the ability to
effectively utilize scholarly sources as
secondary support.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015
01/28/2020

Assessment Method
Description

Essay/Written Assignment - A 7-8
page paper due at the end of the
semester that makes an original
interpretative argument about a
literary text and is developed
through appropriate identification of
literary elements, uses relevant
quotations from the literary text and
detailed interpretation as primary
support, and incorporates three
secondary scholarly sources,

Results

Actions

over the semester that require them to incorporate quotes
from a primary text. Emphasis on “sandwiching” quotations,
setting them up and interpreting them in a way that links
them to an original thesis, is integrated into these
assignments, allowing students time to understand and
implement this skill. In addition, use of the document
camera to show students examples of effective
incorporation of quoted passages allows students to see the
mechanics involved with such incorporation.
(09/11/2016)
Faculty Assessment Leader: Mary Ann Leiby

development brown bag. I will
continue assigning written work
that provides students with
extensive practice, but one change
I will implement is to require that
students submit revisions of their
first two analysis papers two
weeks after they are graded and
returned (versus by the end of the
semester in a portfolio) so that
students can become even more
skilled earlier in the semester with
incorporating quotations into their
essays. (09/11/2016)
Action Category: Teaching
Strategies
Follow-Up: We have not had the
brown bag that I mentioned here,
though as I mentioned in my
action for this assessment, I still
think a brown bag or some other
meeting to share best practices
with other 1B instructors would
be a good idea. The comment
that I made about revisions
doesn't apply any more, as I don't
assign revisions in the same way
that I used to. (09/15/2017)

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
14 students successfully achieved this SLO; only 1 did not.
That gave us a success rate of 93%. I attribute this high
success rate to practice in class reading and identifying
scholarly sources, as well as to the fact that the students
were assigned an annotated bibliography. (09/13/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: More scaffolding of the
final research assignment would
help address the problem that
occurred this semester wherein
we had a very high success rate
but also had quite a few students
who didn't submit the final
assignment. (09/13/2019)
Action Category: Teaching
Strategies
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Assessment Method
Description
including at least one scholarly
source of literary criticism.
Standard and Target for Success: It
is expected that 80% of students will
score acceptably, at a minimum a C
grade (70%) or above, on this SLO.

01/28/2020

Results

Actions

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
14 out of 14 students, or 100%, successfully completed this
SLO. Students succeeded due to the emphasis placed
throughout the semester on identifying scholarly sources to
inform their interpretations of texts, especially those
providing historical context and biographical information.
Prior to writing the term paper, students gained practice in
incorporating scholarly support through assignments like
group written exercises and presentations, as well as peer
review sessions on the annotated bibliography and the term
paper; they also learned about identifying and using
scholarly sources as support from two workshops on
researching appropriate scholarly sources, and they used
their own individual computers in class to gain hands-on
practice while receiving instructor feedback and support.
(09/08/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Mary Ann Leiby
Faculty Contributing to Assessment: Mary Ann Leiby

Action: Whether via an embedded
librarian or instructor-led
workshops, these pedagogical
practices should be continued,
along with multiple assignments
throughout the semester that
provide students opportunities to
practice utilizing scholarly sources
as secondary support.
(09/08/2018)
Action Category: Teaching
Strategies
Follow-Up: This has been
continued. (09/13/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
15 out of 16 students successfully achieved this SLO, which
is 93.75%. This semester, I was part of the embedded
librarian project, which I think helped students feel more
comfortable with finding and understanding scholarly
sources. I also assigned an annotated bibliography, which
allowed students to process where they agreed or
disagreed with their scholarly sources before incorporating
them into their papers. (09/15/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Action: Whenever possible, I think
it would be great to continue
working with the embedded
librarian project for English 1BH as
a way of helping students find
scholarly sources and use them
effectively. (09/15/2017)
Action Category: Teaching
Strategies
Follow-Up: Instructors of English
1BH have continued to use either
the embedded librarian project or
instructor-led lessons on finding
and understanding scholarly
sources, and have assigned an
annotated bibliography so that
students can assess their
agreement or disagreement with
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Assessment Method
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Results

Actions
their scholarly sources prior to
their actual incorporation of such
sources into their papers.
(09/08/2018)

SLO #4 - Present an original literary
interpretation of a text based on
independent research, evaluating and
synthesizing scholarly sources, that
approaches the text from at least one
literary critical perspective.
Course SLO Status: Active
01/28/2020

Essay/Written Assignment - A 7-8
page paper due at the end of the
semester that makes an original
interpretative argument about a
literary text and is developed
through appropriate identification of
literary elements, uses relevant

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
19 out of 19 students, or 100% of the students, succeeded
on the SLO.
Students met SLO #3 because of extensive emphasis on
identifying scholarly sources to include historical context
and biographical information linked to their interpretations
of literary texts. This emphasis begins early on in the
semester and continues throughout via assignments like
group exercises and presentations, as well as in the analysis
papers they write prior to drafting the final paper. These
assignments give them practice utilizing scholarly sources as
secondary support, as do two workshops on researching
appropriate secondary sources, along with peer review
sessions on the term paper and an annotated bibliography
in which they must not only identify scholarly sources but
also explain why they are useful in supporting the thesis of
the term paper. In addition, using the document camera to
show examples of effective incorporation of scholarly
sources in students’ essays provides them with models to
follow.
(09/11/2016)
Faculty Assessment Leader: Mary Ann Leiby

Action: Because the standard for
SLO #3 was met, I will continue
using assignments and workshops
that provide students an
opportunity to reflect on which
secondary sources are most useful
in supporting their interpretations
of literary texts and give them
practice in incorporating them
effectively. I recommend that
strategies like these for teaching
students to effectively utilize
scholarly sources as secondary
support should be shared among
instructors of English 1BH and
English 1B in a professional
development brown bag.
(09/11/2016)
Action Category: Teaching
Strategies
Follow-Up: The brown bag that I
mentioned here didn't happen. I
now think that encouraging other
1BH instructors to use an
embedded librarian would be
even more effective.
(09/15/2017)

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
14 students successfully achieved this SLO, while 1 did not.
This yielded a success rate of 93%. The high success rate can
be attributed to ongoing instruction in literary criticism
throughout the semester. Students read about different

Action: This SLO is in large part
redundant of the other 3 course
SLOs. It should be revised so that it
is only about approaching a text
from a literary critical perspective.
(09/13/2019)
Action Category: SLO/PLO
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Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

01/28/2020

Assessment Method
Description
quotations from the literary text and
detailed interpretation as primary
support, and incorporates three
secondary scholarly sources,
including at least one scholarly
source of literary criticism.
Standard and Target for Success: It
is expected that 80% of students will
score acceptably, at a minimum a C
grade (70%) or above, on this SLO.

Results

Actions

schools of literary criticism and then took on the line of
questioning associated with that school in class discussions.
(09/13/2019)
% of Success for this SLO: 93
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

Assessment Process

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
14 out of 14 students, or 100%, successfully achieved this
SLO. They met SLO #4 because throughout the semester
emphasis is placed on identifying, evaluating, and
synthesizing scholarly sources from a variety of
perspectives. In the instructor-built anthology I use for both
English 1BH and 1B, I chose to include a chapter that
summarizes and provides examples of the main literary
critical approaches, which helps students identify them
when conducting research. In two workshops, students
conducted research in class for their annotated bibliography
and term paper and gained practice in identifying literary
critical perspectives and evaluating secondary sources to
use in these assignments. The annotated bibliography
requires students to summarize secondary sources, several
of which must be literary critical sources versus historical or
biographical ones, and to evaluate their usefulness to
shaping or supporting their own interpretations of a literary
text. This assignment, along with peer review sessions
providing audience feedback on their drafts, helped
students successfully support their own original arguments
while approaching texts from one or more literary critical
perspectives. (09/08/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Mary Ann Leiby
Faculty Contributing to Assessment: Mary Ann Leiby

Action: As before, because the
standard for SLO #4 was met, I will
continue to use assignments and
workshops that emphasize various
literary critical perspectives and
give students opportunities to
evaluate and synthesize the
scholarly sources that are most
useful in supporting their
interpretations of literary texts
and the literary critical
perspective(s) that they choose to
take on those texts. I suggest that
instructors of both English 1BH
and English 1B continue to share
strategies like these in informal
meetings. (09/08/2018)
Action Category: Teaching
Strategies
Follow-Up: This has been
accomplished. (09/13/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
15 out of 16, or 93.75%, of students achieved this SLO. The
annotated bibliography that I assigned helped students
think through their secondary sources and consider how

Action: As before, because the
standard for SLO #4 was met, I
plan to continue using
assignments and workshops that
emphasize literary critical
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Assessment Method
Description

Results

Actions

these sources could help them shape their arguments. We
also did some peer review geared towards making sure that
students had original arguments in their essays. Finally, I
taught them how to answer "so what" in their thesis
statements, which helped them be sure to have an
interesting interpretive argument. (09/15/2017)
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Rachel Williams

perspectives and provide students
an opportunity to evaluate and
synthesize scholarly sources that
are most useful in supporting their
interpretations of literary texts
and the literary critical
perspective(s) they take on those
texts. While English 1B does not
require students to approach a
text from at least one literary
critical perspective, I recommend
that strategies like these for
teaching students to evaluate and
synthesize scholarly sources be
shared among instructors of both
English 1BH and English 1B either
in a brown bag or small meeting.
(09/15/2017)
Action Category: Teaching
Strategies
Follow-Up: Continued use of such
assignments and workshops has
occurred, and while there has
been no formal brown bag or
meeting on teaching students to
evaluate and synthesize scholarly
sources, instructors have met
informally to discuss their
pedagogical strategies.
(09/08/2018)

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
19 out of 19 students, or 100% of the students, succeeded
on the SLO.
Students met SLO #4 because emphasis is placed
throughout the semester on finding, evaluating, and
synthesizing scholarly sources from a variety of literary
critical perspectives. In two workshops in which they

Action: Because the standard for
SLO #4 was met, I plan to continue
using assignments and workshops
that emphasize literary critical
perspectives and provide students
an opportunity to evaluate and
synthesize scholarly sources that
are most useful in supporting their
interpretations of literary texts
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Assessment Method
Description

Results

Actions

conduct research for the final paper, students practice
identifying literary critical perspectives and they evaluate
sources appropriate for their papers. An annotated
bibliography assignment also prepares them by requiring
evaluation and inclusion of scholarly sources from at least
one literary critical perspective. (09/11/2016)
Faculty Assessment Leader: Mary Ann Leiby

and the literary critical
perspective(s) they take on those
texts. While English 1B does not
require students to approach a
text from at least one literary
critical perspective, I recommend
that strategies like these for
teaching students to evaluate and
synthesize scholarly sources be
shared among instructors of both
English 1BH and English 1B in a
professional development brown
bag. (09/11/2016)
Action Category: Teaching
Strategies
Follow-Up: We have not yet had
the brown bag that I mentioned
above. I still think some kind of
opportunity to share best
practices in teaching 1B and 1BH
would be beneficial, though it
does not have to be an official
brown bag. (09/15/2017)
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ECC: ENGL 1C:Critical Thinking and Composition
Course SLOs
SLO #1: Essay Concept - Compose an
argumentative essay that shows an
ability to support a claim using
analysis, elements of argumentation,
and integration of primary and
secondary sources.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Fall 2013), 2014-15 (Fall 2014),
2015-16 (Spring 2016), 2016-17
(Spring 2017), 2018-19 (Spring 2019),
2019-20 (Spring 2020), 2020-21
(Spring 2021)
Input Date: 11/12/2013

Assessment Method
Description
Essay/Written Assignment - 4-5
page essay using research
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
Compiling data from 8 sections of English 1C from Spring
2019 Semester, the El Camino English Department is
analyzing 186 student essays for success at achieving our
three SLOs. Here is the breakdown:

Action: With 90% rate, this is our
most successful SLO. It would
appear that strengthening this
area will come indirectly from
addressing bias, credible sources
from SLO#2 and sharpening
grammar from SLO #3, which we
will be addressing through
Toulmin outlines and added
grammar lessons, agenda items
for division meetings. At meetings
we can discuss Best Practices for
these bias, credibility, and
grammar challenges, which in sum
will improve argumentation
component of the SLO.
(09/12/2019)
Action Category: Teaching
Strategies

SLO #1, the Essay Concept, had 168 successes for a 90%
success rate.
SLO#2, the Argument Evaluation, had 158 successes for an
85% success rate.
SLO#3, Essay Mechanics, had 156 successes for an 84%
success rate.
Highlighted Comments for the successes and failures of the
SLOs
The good news is that students are performing well in areas
of sustaining an argument and organizing an essay. Further,
students show a high competence with the writing process
of a typical critical thinking class, which includes making a
claim and using warrants and analysis. Moreover, students
prove to be skilled at identifying logical fallacies.
The students do have their challenges, however.
(09/05/2019)
% of Success for this SLO: 90
Faculty Assessment Leader: Jeffrey McMahon
Faculty Contributing to Assessment: Jeffrey McMahon
Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
SLO 1 Success (87.07%) 1,021 students; 889 achieved SLO 1;
132 failed SLO 1
Instructors explain that they observed successful fulfillment
of SLO 1 by the following: The instructors broke down SLO 1

01/28/2020
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Action: Plan of Action to Improve
SLO 1 Performance
Because there is a common thread
of students struggling to read with
sustained rigor, to integrate
reading with their writing, to
comprehend reading
Page 31 of 100

Course SLOs

Assessment Method
Description

Results

Actions

“into chunks”; they scaffolded the argumentative essay so
that students turned in the manuscript in piecemeal fashion
before turning in the final, polished draft; other professors
observed the importance of prewriting; one instructor said
it was important to have “explicit expectations”; one
instructor said students achieved SLO 1 because they had a
“functional skill set to build on,” which is to say, the
students who were successful had a baseline of linguistic
and grammar acquisition; one instructor attributed success
to SLO 1 from teaching the quotation “sandwich”
technique; several instructors said they spent a lot of time
teaching the difference between primary and secondary
sources; one professor emphasized Toulmin method
throughout the semester; another professor said that all 5
typed essays on turnitin were argumentative so that the
students had ample practice to hone their craft of
developing argumentative essays.

meaningfully, and to process the
reading for relevant quotations,
summary, and paraphrase, I
recommend that 1C instructors
put more emphasis on making
mandatory reading assignments
(enforced by quizzes or homework
portfolio) for every class meeting
and connecting these assignments
to the argumentative essays: The
written response to the reading
assignment can be a prewriting
exercise for the typed
argumentative essay, or the
written response can be a mini
essay that can be developed into a
full-fledged argumentative
manuscript.

SLO 1 Failure (13%)
One instructor observed that students who failed SLO 1 had (08/31/2018)
Action Category: Teaching
trouble developing an argumentative claim, especially as
Strategies
the claim pertained to addressing a theme in literature.
Some instructors observed that failures resulted from lack
of student effort, lack of “reading stamina,” lack of reading
comprehension, “disregard for instructor feedback,” failure
to do requisite work building up to the final draft, an
inability to process the reading into relevant quotations,
paraphrases, and summary, and a general lack of baseline
literacy skills that one would reasonably expect in an English
1C class.
(08/31/2018)
% of Success for this SLO: 87
Faculty Assessment Leader: Jeffrey McMahon
Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
777 or 89% of students met this SLO while 100 or 11% of
students did not meet the SLO. Many instructors
commented that they believed so many students succeeded
because so much time had been spent on the core skills
01/28/2020
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Action: Discuss results with the
department. Investigate possible
rephrasing of the SLO statement
so goals of the course and
assignment are more clearly,
directly communicated to
instructors and students.
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Assessment Method
Description

Results

Actions

(10/02/2017)
measured in the assessment method, indicating that our
Action Category: SLO/PLO
teaching practices pertaining to this SLO are strong. Many
Assessment Process
other instructors commented that students, by the time
they reach 1C, are fairly well-prepared and motivated to do
well in this course, indicating that our curriculum within and
leading up to 1C are also strong. Some instructors
commented that the reason why some students did not do
well is that they simply did not complete the assessment or
had not fully participated in the class up to that point by not
submitting other assignments and were not then
participating in the scaffolding work leading up to the major
assessment, which may be unavoidable. (09/13/2017)
Faculty Assessment Leader: Kevin Degnan
Faculty Contributing to Assessment: Department-wide
assessment

01/28/2020

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
86% (1033 students) met the SLO, while 14% (167 students)
did not meet the SLO. This is in line with previous years'
success and the reasonably, consistently high rate of
success on this SLO seems to reflect that students are doing
well by the end of the semester on the core skills taught in
the course: composing an argument that uses primary and
secondary sources. The course may have hit a plateau of
success in this SLO. Many faculty submitting data noted that
students who did not meet this SLO were often absent or
had other barriers to success, mainly language proficiency.
Given the higher success here and lower success on SLO 3,
attention to actions will be focused there. (09/15/2016)
Faculty Assessment Leader: Kevin Degnan, Chelsea Henson
Faculty Contributing to Assessment: Department-wide
Assessment
Related Documents:
English 1C.pdf

Action: Maintain current practices
to maintain success while
addressing other areas of need.
(09/28/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
89% acceptable/11% unacceptable. 200 acceptable/24

Action: At 89% success, we have
decided to continue our emphasis
of the argumentative essay as a
key tool to measuring Student
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Assessment Method
Description

Results

Actions

unacceptable. Because this SLO is the core of 1C, most
teachers present these types of arguments in many essay
assignments. Instructors are in unison in emphasizing the
argumentative essay evidenced by 89% of essays
successfully reaching the benchmark for supporting a claim
and integrating primary and secondary sources.
(12/11/2014)
Faculty Assessment Leader: Jeffrey McMahon and Gene
Armao
Faculty Contributing to Assessment: Faculty-wide
assessment

Learning Outcomes. (01/27/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14 (Fall
2013)
Standard Met? : Standard Met
Of 206 students assessed, 177 scored "acceptable" for this
SLO; 29 students scored "unacceptable"; the success rate
was 86%. Scores are high because SLO 1 is core to the
course and a focus of instruction. See report document for
further analysis. (01/30/2014)
Faculty Assessment Leader: Gene Armao, Barbara Jaffe
Faculty Contributing to Assessment: Department-wide
Assessment
Related Documents:
English 1C assessment report Fa13.doc
Essay/Written Assignment Compose an argumentative essay
that shows an ability to support a
claim using analysis, elements of
argumentation, and integration of
primary and secondary sources.
Standard and Target for Success:
We generally shoot for 85% success
rate. SLO #1, the Essay Concept, had
168 successes for a 90% success
rate.
Additional Information: The good
news is that students are performing
well in areas of sustaining an
argument and organizing an essay.
01/28/2020
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Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
The students do have their challenges, however.

Action: I recommend that an
agenda item for SLO coordinators
and division meeting is to give
sample outlines that address
Toulmin and Refutation essay
structures so that students get
more practice addressing
opposing views, which will entail a
closer look at bias in terms of
author's POV and sources.
(09/12/2019)
Action Category: Teaching
Strategies

Further, students show a high
competence with the writing process
of a typical critical thinking class,
which includes making a claim and
using warrants and analysis.
Moreover, students prove to be
skilled at identifying logical fallacies.

SLO #2: Argument Evaluation Identify and assess bias, credibility,
and relevance in their own arguments
and in the arguments of others,
including primary and secondary
outside sources.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Fall 2013), 2014-15 (Fall 2014),
2015-16 (Spring 2016), 2016-17
(Spring 2017), 2018-19 (Spring 2019),
2019-20 (Spring 2020), 2020-21
(Spring 2021)
Input Date: 11/12/2013

Essay/Written Assignment - 4-5
page essay using research
Standard and Target for Success:
70%

One instructor voiced a common concern in observing that
“students’ papers had grammar and sentence structure
errors far below 1C expectations.” Another instructor had a
similar comment. Both instructors pointed out that a lot of
these grammar problems were ESL-related, a problem
beyond a critical thinking instructor’s control. Regarding the
SLOs themselves, one instructor is concerned that numbers
1 and 2 have too much overlap, especially with the
component of analysis. She wrote, “I had a difficult time
distinguishing between the first and second SLOs for English
1C. Critical thinking involves analysis, which is part of the
first SLO, but the second SLO specifies particular critical
thinking concepts that also involve analysis.”
(09/05/2019)
% of Success for this SLO: 85
Faculty Assessment Leader: Jeffrey McMahon
Faculty Contributing to Assessment: Jeffrey McMahon
Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
SLO 2 Success (86.56%)
889 students succeeded; 138 did not; out of 1,027 total
Instructors account SLO 2 success with the following:
Instructors provided consistent examples of contrast
between biased and credible support for defending a claim;
instructors observe that students have good bias instincts

01/28/2020
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Action: Plan of Action to Improve
SLO 2
As fake news becomes more
ubiquitous and students, like the
public at large, get lost in their
own information silo, we are
seeing this breakdown of critical
thinking in our own 1C classes
with students embracing this false
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Actions

and enjoy “dismantling another’s argument” by showing
bias and logical fallacies; some instructors point to class
exercises addressing criteria for credible sources and
evidence; one instructor uses “multiple argumentative
patterns, including three major forms of argumentation” to
make credible arguments more clear; one instructor speaks
of overall argumentative credibility resulting from a deep
study of the pillars of argument: ethos, pathos, and logos;
another instructor does a deep dive of fake news to show
how bias is an insidious force that must be repelled by
critical thinking.

dogma: “everyone is entitled to
their own opinion.” From reading
some instructor comments, I am
not surprised that this false
equivalence is so pervasive that it
has influenced some of our 1C
students. In a critical thinking
class, we have to teach the truth:
Opinions are not all equal and
some news is fake while other
news is credible. I recommend
that we have at least one unit
addressing fake news,
propaganda, Orwellian speak and
how these pernicious forces
obscure informed opinion,
credibility, and logic.
(08/31/2018)
Action Category: Teaching
Strategies

SLO 2 Failure (13.5%)
Instructors give the following for students’ failure to
address SLO 2: frequent absences; students who fell in love
with one source and overemphasized that source, over
summarizing the one source in the essay while excluding
other sources that might prove to counterbalance the one
source they overused; students did an excellent job of
pointing out the bias of others, but these same students
were less eager to point out their own biases; students did
not actively participate in class discussions that explore
opposing sides of an argument; students did not do the
required reading; students stubbornly clung to intellectual
relativism by which they said, “Everyone is entitled to their
own opinion,” meaning all opinions are equal (false
equivalence) when in fact an ignorant opinion is not equal
to an informed opinion.
(08/31/2018)
% of Success for this SLO: 86
Faculty Assessment Leader: Jeffrey McMahon
Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
756 of 867 students, or 87%, met this SLO. The prevailing
comments by most instructors were that most students
succeeded in this SLO because using and investigating
sources is something at the core of 1C, and most students
who have participated in the main work of the course are
then practiced and proficient by the end of the semester.
01/28/2020
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Action: Discuss results with the
department. Investigate possible
rephrasing of the SLO statement
so goals of the course and
assignment are more clearly,
directly communicated to
instructors and students.
(10/02/2017)
Action Category: SLO/PLO
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Some instructors mentioned heavy scaffolding of the
research/argumentative essay and having many students
meaningfully engage in the drafting, feedback, and revision
process. (09/14/2017)
Faculty Assessment Leader: Kevin Degnan
Faculty Contributing to Assessment: Department-wide
assessment

Assessment Process

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
85% (1024 students) met the SLO, while 15% (176 students)
did not meet the SLO. This is in line with previous years'
success and the reasonably, consistently high rate of
success on this SLO seems to reflect that students are doing
well by the end of the semester on the core skills taught in
the course: assessing overall credibility of sources in their
own arguments, sources and read texts. The course may
have hit a plateau of success in this SLO. Many faculty
submitting data noted that students who did not meet this
SLO were often absent or had other barriers to success,
mainly language proficiency and grammar. Given the higher
success here and lower success on SLO 3, attention to
actions will be focused there. (09/15/2016)
Faculty Assessment Leader: Kevin Degnan, Chelsea Henson
Faculty Contributing to Assessment: Department-wide
Assessment

Action: Maintain current practices
to maintain success while
addressing other areas of need.
(09/28/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
87% acceptable; 13% unacceptable. 194 acceptable; 30
unacceptable. With well over 70% success, we have
sufficient evidence that instructors are emphasizing the part
of the Student Learning Outcome for identifying and
assessing bias, credibility, and relevance in both primary
and secondary sources. (12/11/2014)
Faculty Assessment Leader: Jeffrey McMahon and Eugene
Armao
Faculty Contributing to Assessment: Faculty-Wide in
English Deptarment

Action: We will continue to
emphasize this part of the Student
Learning Outcome and will
monitor any changes in this
benchmark if need be.
(01/27/2015)
Action Category: Teaching
Strategies
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Semester and Year Assessment Conducted: 2013-14 (Fall
2013)
Standard Met? : Standard Met
Of 206 students assessed, 172 scored "acceptable" for this
SLO; 34 students scored "unacceptable"; success rate was
83%. Scores are high because SLO 2, like SLO 1, is core to
the course and a focus of instruction. See report document
for further analysis.
(01/30/2014)
Faculty Assessment Leader: Gene Armao, Barbara Jaffe
Faculty Contributing to Assessment: Department-wide
Related Documents:
English 1C assessment report Fa13.doc
Essay/Written Assignment - Identify
and assess bias, credibility, and
relevance in their own arguments
and in the arguments of others,
including primary and secondary
outside sources.
Standard and Target for Success:
We shoot for 85%. We achieved
85%.
Additional Information: One
instructor made the astute
observation that the students who
are challenged grammatically are the
same students who are deficient in
assessing bias, credibility, and
relevant sources. With 18 of 24
students meeting SLO#2, one
instructor wanted to see
improvement in this area. He wrote,
“This is the class’ weakest area of
performance. I think students
sometimes lack confidence in
critiquing the assertions of assumed
experts, which is definitely
something I need to address more
energetically in a class focused on
critical thinking.” Another instructor
01/28/2020
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
One instructor made the astute observation that the
students who are challenged grammatically are the same
students who are deficient in assessing bias, credibility, and
relevant sources. With 18 of 24 students meeting SLO#2,
one instructor wanted to see improvement in this area. He
wrote, “This is the class’ weakest area of performance. I
think students sometimes lack confidence in critiquing the
assertions of assumed experts, which is definitely
something I need to address more energetically in a class
focused on critical thinking.” Another instructor noted that
errors in Works Cited format would be alleviated by
assigning an annotated Works Cited, due well before the
essay, so that students don’t procrastinate and make errors
on this final page.

Action: We may want to devote
up to 3 hours per semester on
selected grammar to increase
success rate since grammar
deficiencies are our biggest
challenge of the 3 SLOs. The SLO
coordinators can make this
recommendation at a division
meeting. The syllabus can pinpoint
grammar lecture days and indicate
that students are responsible to
find videos and other materials to
supplement any grammar
challenges. I will personally make
this grammar component a
division meeting agenda item.
(09/12/2019)
Action Category: Teaching
Strategies

noted that errors in Works Cited
format would be alleviated by
assigning an annotated Works Cited,
due well before the essay, so that
students don’t procrastinate and
make errors on this final page.

SLO #3: Essay Mechanics - Write an
essay that is correct in MLA format,
paragraph composition, sentence
structure, grammar, spelling, and
usage.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Fall 2013), 2014-15 (Fall 2014),
2015-16 (Spring 2016), 2016-17
(Spring 2017), 2018-19 (Spring 2019),
2019-20 (Spring 2020), 2020-21
(Spring 2021)
Input Date: 11/12/2013

Essay/Written Assignment - 4-5
page essay using research
Standard and Target for Success:
70%

Perhaps we might want to change SLO #2 so that the
emphasis is to integrate credible, relevant sources
appropriate for a college-level critical thinking essay.
Regarding SLO #3, we may want to devote up to three hours
per semester on selected grammar to increase success rate.

(09/05/2019)
% of Success for this SLO: 84
01/28/2020
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Assessment Method
Description

Results

Actions

Faculty Assessment Leader: Jeffrey McMahon
Faculty Contributing to Assessment: Jeffrey McMahon
Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
SLO 3 Success (86%)
883 students succeeded; 143 did not; total of 1,026
students
Instructors point to success for SLO 3 as a result of the
following: Students already had a familiarity with basic
grammar and MLA format; instructors did some brushing up
of basic grammar and MLA format; one instructor wrote
that in spite of repeated grammar and sentence structure
lessons, students persisted to have basic writing problems;
however, the good news is that these same students
achieved more polish on their last two typed essays, so
some fruit was born from this instructor’s efforts; one
instructor had success reviewing TEA (topic sentence,
evidence, analysis) in paragraph writing; other instructors
noted success from emphasizing the grading rubric, which
contains a grammar and sentence structure component.
SLO 3 Failure (14%)
Of all the SLO challenges, SLO 3 appears to be the one that
smites instructors with the most frustration. Instructors
observe that students show up to 1C without having even a
close baseline of linguistic and grammar acquisition to
perform critical thinking in the realm of reading
comprehension and writing. More specifically, instructors
see students who are not only behind in their linguistic skills
but fail to proofread their essays. Other instructors note
second language learners have ESL problems that cannot be
addressed in an English 1C class. Another instructor writes
that students were “confused about in-text citations.”
(08/31/2018)
% of Success for this SLO: 86
Faculty Assessment Leader: Jeffrey McMahon
Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
01/28/2020
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Action: SLO 3 Plan of Action
Clearly, it would not be realistic to
abandon teaching mechanics,
grammar, and sentence structure
in English 1C. Some in-class review
is going to be inevitable. I
recommend instructors reserve 3
classes to review basics, and
during these classes instructors
tell students that if they desire to
overcome their shortcomings in
the areas of grammar and
sentence structure, they may have
to do review on their own time.
Having 3 classes that address the
top 3 grammar errors (comma
splices, run-ons, and fragments),
basic paragraph (the
aforementioned TEA and the
paragraph “sandwich”), and intext citations is a realistic response
to shortcomings that are making
SLO 3 the challenge that it is.

(08/31/2018)
Action Category: Teaching
Strategies

Action: Discuss results with the
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01/28/2020

Assessment Method
Description

Results

Actions

Standard Met? : Standard Met
731 of 874, or 84% of students met this SLO. This is
generally the SLO for this course with the lowest success
because there is not grammar instruction in the course
outline, so there is little to no time mandated to be spent
on it in instruction. Many instructors noted that many
students simply did not have appropriate grammar
proficiency to be in 1C, or that even with comments
throughout the revision process, it was a challenge to get
students to improve their grammar. Other instructors
mentioned that the SLO takes on too much and made them
score students lower than they would have if the SLOs were
more sensibly broken up. (09/14/2017)
Faculty Assessment Leader: Kevin Degnan
Faculty Contributing to Assessment: Department-wide
assessment

department. Investigate possible
rephrasing of the SLO statement
so goals of the course and
assignment are more clearly,
directly communicated to
instructors and students.
(10/02/2017)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
79% (952 students) met this SLO, while 21% (248 students)
did not meet this SLO. A number of faculty contributing
data noted lack of proofreading and insufficient preparation
in students. This SLO is not emphasized in the course as
much as 1 & 2. Many instructors spend minimal time
teaching MLA format and very little time (comparatively)
commenting on grammar, which is understandable,
considering that grammar is not on the COR, but is still
something that can affect student grades and is an
unwritten expectation in the course. This represents an 8%
decrease in grammar proficiency from 1A (Fall 2015) into
the current 1C assessment, which means that the students
who were assessed in 1A in Fall 2015 are many of the same
students assessed in 1C in Spring 2016, assuming the
students took 1C right after 1A. That means that many of
the same students who were found to have acceptable
grammar skills in 1A were not found to have acceptable
grammar skills in the following semester in 1C. Students
may not have retained grammar instruction and proficiency
from 1A over winter break or there may be inadequate
attention paid to grammar in 1A. (09/15/2016)

Action: Discuss with department
possible further breakdown of
separate skills in SLO 3 in order to
separate MLA from grammar.
(02/24/2017)
Action Category: SLO/PLO
Assessment Process
Follow-Up: This proposal was
discussed with the department at
the department meeting on 27
October 2016. The discussion
ended up having 3 proposals: to
split the SLO, leave it as it is, or to
delete it entirely. Slightly more
than one third of the faculty
decided to leave it as it is. The
discussion noted that this issue
would need to be reconsidered
once other major changes, such
as those to the placement
mechanism, had taken place.
(10/27/2016)
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Action: We’d like to take a small
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Assessment Method
Description

Results
Faculty Assessment Leader: Kevin Degnan, Chelsea Henson
Faculty Contributing to Assessment: Department-wide
Assessment

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
70% acceptable; 30% unacceptable. 155 acceptable; 68
unacceptable. Of the 3 categories Category 3 is the lowest
making our goal barely at 70% success rate. Most likely
weaknesses in paragraph composition, sentence structure,
grammar, spelling, and usage are rooted in several areas.
Students don't have the linguistic acquisition and reading
experience and this is reflected in their very basic sentence
structures. There is probably no quick fix for these
problems, but we want to let the students know that they
will be more competitive in their writing classes if they get
more reading, basic writing, and grammar practice.
(12/11/2014)
Faculty Assessment Leader: Jeffrey McMahon and Eugene
Armao
Faculty Contributing to Assessment: Department-Wide

Actions
survey of faculty teaching 1C to
find out which grammar errors are
most common in 1C so we could
then advise 1A instructors to
emphasize the correction and
avoidance of those errors more in
1A. (02/24/2017)
Action Category:
Program/College Support
Action: Teachers should be aware
that of all the 3 categories, this
SLO #3 presents us with our
biggest challenge. We are
encouraged to emphasize more
MLA format, paragraph
composition, sentence structure,
grammar, spelling, and usage
where we see fit. At meetings, we
have already been in discussion
about emphasizing the grammar
component in 1C so that we will
see the percentage of success in
this category rise. (01/27/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14 (Fall
2013)
Standard Met? : Standard Met
Of 206 students assessed, 153 scored "acceptable" for this
SLO; 53 students scored "unacceptable"; the success rate
was 74%. Though this rate surpassed our target, it was still
the lowest success rate for the course's three SLOs,
probably because SLO 3 is not as central to the course as
are SLOs 1 and 2 and is not a major focus of instruction. This
is an issue that might warrant further exploration.
(01/30/2014)
Faculty Assessment Leader: Gene Armao, Barbara Jaffe
01/28/2020
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Assessment Method
Description

Results

Actions

Faculty Contributing to Assessment: Department-wide
Related Documents:
English 1C assessment report Fa13.doc
Essay/Written Assignment - Write
an essay that is correct in MLA
format, paragraph composition,
sentence structure, grammar,
spelling, and usage.
Standard and Target for Success:
SLO#3, Essay Mechanics, had 156
successes for an 84% success rate.
Additional Information: One
instructor voiced a common concern
in observing that “students’ papers
had grammar and sentence structure
errors far below 1C expectations.”
Another instructor had a similar
comment. Both instructors pointed
out that a lot of these grammar
problems were ESL-related, a
problem beyond a critical thinking
instructor’s control. Regarding the
SLOs themselves, one instructor is
concerned that numbers 1 and 2
have too much overlap, especially
with the component of analysis. She
wrote, “I had a difficult time
distinguishing between the first and
second SLOs for English 1C. Critical
thinking involves analysis, which is
part of the first SLO, but the second
SLO specifies particular critical
thinking concepts that also involve
analysis.”

01/28/2020
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ECC: ENGL 1CH:Honors Critical Thinking and Composition
Course SLOs

Assessment Method
Description

SLO #1 - Students will compose an
Essay/Written Assignment - 4-5
argumentative essay that shows an
page essay using research.
ability to support a claim using
analysis, elements of argumentation,
and integration of primary and
secondary sources.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
94% (67/75) students successfully met this SLO. This is an
extremely high rate of success. Faculty assessors attribute
this to high motivation from honors students, and to
extensive practice and review of argumentation strategies,
which students were already familiar with from English 1A
or 1AH. Students who were not successful were cited as
frequently absent or insufficiently practiced with techniques
and requirements. (09/05/2019)
% of Success for this SLO: 94
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Tom Cody, Chelsea
Henson, Kevin Degnan, Briita Halonen

Action: Continue current practices
(09/05/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
93.3% (84/90) students successfully met this SLO. This high
rate of success may be attributed to the experience
students have already had crafting argument-based papers
in English 1A and similar courses. Students who did not
meet this SLO generally had trouble working with high-level
sources, and may simply need more practice. (09/13/2018)
% of Success for this SLO: 93.3
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Kevin Degnan, Chelsea
Henson, Tom Cody, Eugene Armao

Action: Continue as at present.
(09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: Seems to be working
well, as success rates for this SLO
were even higher in Spring 2019.
(09/05/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
100% of the students demonstrated an ability to write a
coherent, argumentative essay using primary and secondary
sources. Professors remarked that Honors Transfer students
are particularly well-motivated and well-prepared.
(09/01/2017)
Faculty Assessment Leader: Tom Cody
01/28/2020
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Assessment Method
Description

Results

Actions

Faculty Contributing to Assessment: Armao, Cody,
Bachman, Runkle

SLO #2 - This argument will also
Essay/Written Assignment - 4-5
reflect students' ability to identify and page essay using research
assess bias, credibility, and relevance
in their own arguments and the
arguments of others, including
primary and secondary resources.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
99% (107/108) of the students passed this SLO. The results
speak for themselves; the majority of these students put in
an extraordinary amount of time and effort into research.
However, it is important to note that these students still
need to be encouraged to anticipate counter arguments
and their implications. (09/08/2016)
Faculty Assessment Leader: Debra Breckheimer
Faculty Contributing to Assessment: Bachmann,
Waterworth, Armao and Cody

Action: Faculty should consider
spending more time talking about
how students should become
better acquainted with counter
arguments and how theycan
integrate these counter argument
into their papers. Breckheimer
(09/20/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
96% (68/75) students were successful in this SLO. This is an
extremely high rate of success. Considerable practice, high
motivation from honors students, and recognition of some
of these techniques from English 1A or 1AH may be factors
in the high rate of success for this SLO. (09/05/2019)
% of Success for this SLO: 96
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Tom Cody, Chelsea
Henson, Kevin Degnan, Briita Halonen

Action: Continue current practices
(09/05/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
93.3% (84/90) students met this SLO. Again, this is a very
high result. Instructors cited both work in these areas
throughout the semester, and the typical highly motivated
honors student population of the courses. (09/13/2018)
% of Success for this SLO: 93.33
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Kevin Degnan, Eugene
Armao, Chelsea Henson, Tom Cody

Action: Continue current
practices. (09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: Current practices
seem to be working well, as
Spring 2019 success rate was
even higher. (09/05/2019)

Semester and Year Assessment Conducted: 2016-17
01/28/2020
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Assessment Method
Description

Results

Actions

(Spring 2017)
Standard Met? : Standard Met
96% of students achieved the second SLO. Professors
explained that classwork prepares students to identify
biases but occasionally students summarize information
without analyzing the information’s relationship to their
argument. (09/01/2017)
Faculty Assessment Leader: Cody
Faculty Contributing to Assessment: Armao, Bachman,
Cody, Runkle

SLO #3 - This essay will be well
Essay/Written Assignment - 4-5
organized, follow proper MLA format, page essay using research
and be technically correct in
paragraph composition, sentence
structure, grammar, spelling, and
usage.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

01/28/2020

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
90% (97/108) students passed this SLO. Again, the students
extraordinary efforts play a vital role in their success.
Nonetheless, the comments mentioned under SLO 1 which
explains that students need to work on their anticipation of
counter arguments applies here as well. Understanding and
researching opposing arguments more than they currently
do will help students identify and assess their own biases
and relevance with regard to the topic of discussion.
(09/08/2016)
Faculty Assessment Leader: Debra Breckheimer
Faculty Contributing to Assessment: Bachmann,
Waterworth, Armao, and Cody

Action: Reading more on the topic
both in favor of and counter to
their position as well as reading
the texts more carefully will
contribute to these students
successes; hence, faculty should
require reading assignments which
help students look in depth on the
topic. (09/20/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
87% (62/75) students were successful in this SLO. Although
this is still a very high success rate, instructors cited
students who were not successful were those who had
generally struggled with paragraph structure all semester.
(09/05/2019)
% of Success for this SLO: 87
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Tom Cody, Chelsea
Henson, Kevin Degnan, Briita Halonen

Action: Continue current practices
(09/05/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)

Action: Instructors might consider
additional reviews of MLA format
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Assessment Method
Description

Results

Actions

Standard Met? : Standard Met
84.4% (76/90) students met this SLO. Although this is still
above our set standard, it is lower than the other SLO
results and this seems to be typical of both 1CH and 1C,
sometimes because grammar and mechanics are not part of
the course outline. Instructors also remarked that the
varied number of skills this SLO requires may have brought
down the score. The English Department previously
discussed revising or removing SLO#3 but decided by vote
to leave it as is for the present. (09/13/2018)
% of Success for this SLO: 84.4
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Kevin Degnan, Eugene
Armao, Chelsea Henson, Tom Cody

and suggest to students struggling
with grammar that they avail
themselves of related campus
resources. (09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: This seems to have
been successful, or perhaps
students in Spring 2019 had
better grammar skills than in
previous semesters. (09/05/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
The vast majority of students, 93%, wrote grammatically
correct papers using the proper MLA format. Professors
expect honors students to be well-prepared to achieve this
SLO, although some students need to take more care to
write clearly and effectively. (09/01/2017)
Faculty Assessment Leader: Tom Cody
Faculty Contributing to Assessment: Armao, Bachman,
Cody, Runkle

SLO #4 - This argument will also
demonstrate students' ability to
anticipate readers' objections and to
incorporate counter-argument.
Course SLO Status: Active
01/28/2020

Essay/Written Assignment - 4-5
page essay using research

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
95% (103/108) succeeded at this SLO. This shows that the
students are adept at the requisite skills of academic
writing. (09/08/2016)
Faculty Assessment Leader: Debra Breckheimer
Faculty Contributing to Assessment: Bachmann,
Waterworth, Armao, and Cody

Action: No additional actions are
needed. (09/20/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
83% (59/75) students were successful with this SLO. One
instructor noted that a counterargument was

Action: Instructors will require a
counterargument rather than
simply recommending it.
(09/05/2019)
Action Category: Teaching
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Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 12/03/2015

01/28/2020

Assessment Method
Description

Results

Actions

recommended rather than required, which led to a higher
number of students not meeting this SLO as compared to
other course SLOs. The instructor intends to clarify that the
counterargument is required in future semesters.
(09/05/2019)
% of Success for this SLO: 83
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Tom Cody, Chelsea
Henson, Kevin Degnan, Briita Halonen

Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
87.78% (79/90) students were successful in meeting this
SLO. Though this percentage is lower than the argumentbased outcomes, it is still quite high, especially considering
that this is the first course in which students may have been
introduced to the idea of counterarguments. Thus they are
simply not as well practiced in this technique as they are in
others. (09/13/2018)
% of Success for this SLO: 87.78
Faculty Assessment Leader: Chelsea Henson
Faculty Contributing to Assessment: Kevin Degnan, Eugene
Armao, Chelsea Henson, Tom Cody

Action: Instructors should
continue current practices, though
could consider introducing
counterarguments early in the
semester or requiring them in
multiple assignments to prepare
students for the research essay.
(09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: Work still needs to be
done in introducing and requiring
counterarguments. (09/05/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
A slightly smaller percentage of students, 92%, were able to
address and anticipate counter arguments in their papers.
Professors recognize the difficulty of doing so, and so
dedicate class time to the SLO to ensure that students
succeed. (09/01/2017)
Faculty Assessment Leader: Tom Cody
Faculty Contributing to Assessment: Armao, Bachman,
Cody, Runkle

Action: One professor
recommends providing sample
written arguments and
counterarguments to students for
class discussion to prepare them
for this SLO. (09/01/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
98% (106/108) of the students passed this SLO. Again this is
a remarkable success rate, but there is room for

Action: Faculty should focus more
time on teaching students who
acknowledge objections from the
opposition and how to integrate
counter arguments into their
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Assessment Method
Description

Results

Actions

improvement as mentioned under SLOs 1 and 2. Students
must continue to develop the skill of anticipating the
readers' objections and to incorporate and counter these
objections in their papers. (09/08/2016)
Faculty Assessment Leader: Debra Breckheimer
Faculty Contributing to Assessment: Bachmann,
Waterworth, Armao and Cody

papers. (09/20/2016)
Action Category: Teaching
Strategies
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ECC: ENGL 24A:Creative Writing: Introduction to Poetry
Course SLOs

Assessment Method
Description

SLO #1 Major Poetic Elements Students will be able to identify,
incorporate, and discuss major poetic
elements and conventions in their
poems.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Spring 2018), 2018-19 (Spring
2019), 2019-20 (Spring 2020)
Input Date: 09/12/2017

Portfolio - Students will submit a
portfolio at the end of the term
containing 8 drastically revised
poems (which employ major poetic
elements, techniques, and forms)
and a detailed preface that outlines
their poetic aesthetic revision
process.
Standard and Target for Success:
70%

SLO #2 Apply Poetry Techniques Students will be able to apply poetry
techniques such as forms and genre
to their poems.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Spring 2018), 2018-19 (Spring
2019), 2019-20 (Spring 2020)
Input Date: 09/12/2017

Portfolio - Students will submit a
portfolio at the end of the term
containing 8 drastically revised
poems (which employ major poetic
elements, techniques, and forms)
and a detailed preface that outlines
their poetic aesthetic revision
process.
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
90% (19/21) of students who submitted the portfolio met
SLO1. The students wrote form and free verse original
poems over the course of 16 weeks, applying a variety of
poetic elements and conventions to their poems. Each
student was required to write a 2-page preface discussing
his or her poetic aesthetic and the specific techniques used.
2 of the 21 students did not submit a reflection.
(06/04/2019)
% of Success for this SLO: 90
Faculty Assessment Leader: Rhea Lewitzki

Action: Maintain current teaching
practices. (06/04/2020)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
100% of students (24/24) who submitted the portfolio met
SLO1. The students wrote form and free verse original
poems over the course of 16 weeks, applying a variety of
poetic elements and conventions to their poems. Each
student was required to write a 2-page reflection piece
about his or her poetic aesthetic, discussing the specific
techniques used. (06/06/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Rhea Lewitzki

Action: Maintain current teaching
strategies. Students should be
encouraged to reflect upon their
writing aesthetic to reinforce
concepts. (06/06/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
100% of students (21/21) met SLO2. Students were required
to apply poetic forms and genres to their poems throughout
the semester. A minimum of 4 form/genre poems were
required as part of the final portfolio; because of this
requirement, all students completed a minimum of 4 and
included them as part of their final portfolio. (06/04/2019)

Action: Maintain current teaching
practices. (06/04/2020)
Action Category: Teaching
Strategies

% of Success for this SLO: 100
01/28/2020
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Assessment Method
Description

Results

Actions

Faculty Assessment Leader: Rhea Lewitzki

SLO #3 Revise Poems - Students will
revise their poems based upon
evaluations received from their peers
and the instructor.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Spring 2018), 2018-19 (Spring
2019), 2019-20 (Spring 2020)
Input Date: 09/12/2017

01/28/2020

Portfolio - Students will submit a
portfolio at the end of the term
containing 8 drastically revised
poems (which employ major poetic
elements, techniques, and forms)
and a detailed preface that outlines
their poetic aesthetic revision
process.
Standard and Target for Success:
70%

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
100% of students met this SLO. Students were required to
apply a minimum of 4 poetry techniques such as form and
genre to their original poems. (06/06/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Rhea Lewitzki

Action: Maintain current
strategies. Ample opportunities to
complete 4 form/genre poems
were given throughout the
semester. Students were
successful because they have
more than 4 opportunities to
complete these poems.
(06/06/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
100% of students (21/21) met SLO3. Their portfolio is a
collection of the revised poems that were written over the
course of the semester. The detailed preface includes a
section explaining the changes they made and why, which
were based on the feedback given by instructor and peers.
At midterm, they submitted revisions of poems 1-3 to
ensure their revision process and that assigned poems were
being revised. (06/04/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Rhea Lewitzki

Action: Maintain current teaching
practices. Encourage and provide
opportunities for the continual
process of revision. (06/04/2020)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
100% of students met this SLO. Their portfolio is a collection
of the revised poems that were written over the course of
the semester. The detailed preface includes a section
explaining the changes they made and why, which were
based on the feedback given by instructor and peers.
(06/06/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Rhea Lewitzki

Action: Maintain current teaching
strategies. Because it is a portfolio
project (a collection of
accumulated work), revision is
inherent. A portfolio assignment is
the most effective method of
assessment. (06/06/2019)
Action Category: Teaching
Strategies
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ECC: ENGL 31:Mythology and Folklore
Course SLOs
SLO #1 Understanding of Myth Show understanding of
representative myths and folktales in
terms of fundamental themes,
archetypal images, symbolism,
historical and cultural contexts, and
critical analysis.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/20/2013

01/28/2020

Assessment Method
Description
Essay/Written Assignment Students will be evaluated through
an essay.
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
The vast majority of students successfully completed this
SLO. Part of the reasoning for this is that I provide a
handout on essay writing, explain what makes for successful
essays, and allow students the opportunity to re-write one
essay.
In addition, after the first essay, I identify students who
could benefit from one-on-one conferences regarding
subsequent essays. I then conference with them on their
essays before they are turned in for a grade. (09/12/2019)
% of Success for this SLO: 96
Faculty Assessment Leader: Bruce Peppard

Action: I will continue to provide
the same guidance for essay
writing as I have done for the past
few semesters this course has
been taught since it seems to have
been effective. (09/12/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
94% of students performed adequately on this SLO. The
handout I created for essay expectations seemed to help a
great deal in making sure that students were submitting
college level essays. I also will conference with students
who do poorly on an essay in order to give them a crash
course in essay writing. I find these mini conferences have
a positive impact on the students' subsequent essays.
I spend a great deal of time in class discussing themes,
archetypes, symbolism, history, and cultural significance.
Consequently, it is no surprise that students demonstrate
understanding of these concepts. (08/31/2018)
% of Success for this SLO: 94
Faculty Assessment Leader: Bruce Peppard

Action: Continue to provide essay
expectations handout and
continue with instruction on
course material relevant to this
SLO. (08/31/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
95.45% of students performed adequately on this SLO. Part
of that success is due to the amount of class time spent on
understanding themes, archetypal images, symbolism, and
historical context. In addition, this semester I made a

Action: Continue to provide essay
expectations handout and
continue with instruction on
course material relevant to this
SLO. (09/17/2017)
Action Category: Teaching
Strategies
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Course SLOs

Assessment Method
Description

Results

Actions

handout that covered the theorists we cover throughout
the semester. Students were quizzed on the material, they
discussed the material throughout the semester, and they
were able to integrate their knowledge into an essay. In
addition, this semester I created a handout for essay
expectations. I think this handout helped considerably. In
the handout, I provided a typical thesis and walked students
through the process of making it into a college level
appropriate thesis. I also outlined my expectations for the
body paragraphs of the essay. I attached this handout to
their essay assignment sheets. (09/17/2017)
Faculty Assessment Leader: Bruce Peppard
Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
82% of students successfully met the standards established
for this particular SLO. One potential reason for such a high
success rate is that essay expectations are clearly
established when each essay is assigned. Also, because
many of the students are English majors, they already have
knowledge of how to write a college essay. Also, the variety
of essay topics afford students the opportunity to choose a
topic for which they have high interest. While this success
rate of 82% exceeds the target success rate of 70%, there
are a variety of reasons why the number is not higher. The
primary reason appears to be that students lack essay
writing experience at the level expected for this course.
Occasionally, students are able to enroll in the class despite
not having met the recommended 1A eligibility
requirement. While the students with low writing skills can
point to many of the concepts identified in the SLO such as
archetypal images and fundamental themes, they lack the
ability to articulate their understanding of those concepts in
writing.
One reason for the slight dip in the success rate of this SLO
from last year may be due to having roughly the same
number of students with lower writing skills while at the
same time having a smaller class size. (09/15/2016)
Faculty Assessment Leader: Bruce Peppard

Action: I will strongly recommend
students seek additional
assistance at the writing center as
well as my office. In addition, I will
show them the online tutoring
component of ETUDES.
(09/15/2016)
Action Category: Teaching
Strategies
Follow-Up: This action was
implemented. Student essays
were fairly strong this semester.
This could be because of my
insistence that students take
advantage of tutoring, or it could
be the result of an essay handout
I created for them. Perhaps it
was a combination of the two.
(09/17/2017)

Semester and Year Assessment Conducted: 2014-15
01/28/2020
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SLO #2: Myth & Folklore
Differentiation - Identify the
differences between myth and
folklore as well as recognize names,
symbols, creatures, and heroes in
various myths and folktales.
Course SLO Status: Active
Course SLO Assessment Cycle: 201301/28/2020

Assessment Method
Description

Exam/Test/Quiz - Students will be
assessed through the final exam.
Standard and Target for Success:
70%

Results

Actions

(Spring 2015)
Standard Met? : Standard Met
72.97% of the students enrolled in this class successfully
met the standards of this SLO. However, for some reason a
large number of students (7) did not turn in an essay.
Consequently, among students who turned in essays, the
percentage of students who successfully met this SLO is
92.86%. (05/20/2015)
Faculty Assessment Leader: Bruce Peppard

Action: Instructor plans to
emphasize importance of essays
for successful completion of
course. (09/05/2015)
Action Category: Teaching
Strategies
Follow-Up: This action plan was
executed. At the beginning of the
semester and again when essay
assignments were delivered to
students, the instructor
emphasized the importance of
essays for successful completion
of the course. Such emphasis did
not seem to have a large impact,
however. (09/15/2016)

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Of the 9 students evaluated, 7 (78%) met the standard.
(09/15/2014)
Faculty Assessment Leader: Bruce Peppard

Action: The instructor will push for
a hard prerequisite of English 1A
for the mythology class.
(06/11/2015)
Action Category: Curriculum
Changes
Action: The instructor will create a
lesson plan wherein students
critically analyze a passage and
will then model how to critically
approach mythological texts.
(06/11/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
The majority of students successfully met or surpassed this
student learning outcome. A great deal of class time is
dedicated to discussion and lecture concerning myths and
folk tales. During those discussions and lectures, emphasis

Action: I will continue to quiz
students on the readings, pop into
the chat groups prior to the final
exam, and use their small-group
discussions as a basis for larger
class discussions. These
techniques have worked rather
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Course SLOs
14 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)

01/28/2020

Assessment Method
Description

Results

Actions

is placed on the characters and symbols within those
stories. Because so much emphasis is placed on these
concepts throughout the semester, it is not surprising to see
a high success rate for this SLO. (09/12/2019)
% of Success for this SLO: 92
Faculty Assessment Leader: Bruce Peppard

well in the past; I expect no
different moving forward.
(09/12/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
100% of students successfully met the standards for this
SLO, which is quite an improvement over last year. While a
few students did not do particularly well on the final exam
overall, all the students did well on the part of the final
exam that focused on the content of this SLO. One change I
made from last year was to encourage students to create
study groups. In addition, I let them know that I would pop
into the ETUDES chat the night before the final in order to
answer any questions they might have or to clarify and
muddy points. In addition, I continue to quiz often to better
prepare students for the final. Students quickly learn that in
order to perform well on the quizzes, they must read the
required material. They readily recognize names, symbols,
creatures, and heroes from the stories. In addition, they
can readily identify the difference between myth and
folklore. (08/31/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Bruce Peppard

Action: I'll continue to encourage
study groups, quiz frequently, and
pop into live chat on the eve of
the final. This combination has
worked well in the past, so I'll stick
to this process. (08/31/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
86.36% of students successfully met the standards for this
SLO. While this number seems low, the reality is two
people who did not pass the class did quite poorly on the
final exam as well. If these two students were not included
in the SLO, the percentage of students who performed
adequately would be 95%. I quiz often (daily) in this class.
Students become accustomed to the kinds of questions I
ask on these quizzes. They know early in the semester that
to do well on those quizzes, they must read the assigned
readings and retain some fairly basic information about the

Action: I plan on encouraging
students to form study groups for
the final exam. Because we cover
so many stories in the myth class,
it would likely be helpful for them
to discuss the stories in order to
get reacquainted with them.
(09/17/2017)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

stories. They should know, for example, the names,
creatures, heroes, and symbols that are presented in the
stories. Because the final exam is set up like the quizzes,
students are familiar with what to expect, and,
consequently, ,do quite well on the final exam.
(09/17/2017)
Faculty Assessment Leader: Bruce Peppard

01/28/2020

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
88% of students successfully completed SLO #2. The high
success rate is likely due to the way the material is covered
in class as well as the online support provided on ETUDES.
Summaries of what was covered in class as well as a list of
"things to know" concludes each of the weekly modules
found on ETUDES. In addition, quizzes completed using
student response ware help the instructor track the classes'
overall understanding of class elements. Only two of the
seventeen students didn't successfully meet this SLO.
Whether it was a lack of reading or lack of adequate
preparation for the exam is unclear. (09/15/2016)
Faculty Assessment Leader: Bruce Peppard

Action: An online study
session/office hour prior to the
final exam should be implemented
into the course. Students studying
for the final exam will be able to
ask the instructor specific
questions they may have on the
material covered throughout the
semester. (09/15/2016)
Action Category: Teaching
Strategies
Follow-Up: The action was
implemented. I enabled the chat
feature in ETUDES before the
midterm and the final exam.
Students were encouraged to ask
each other questions, and I would
pop in from time to time to
answer questions or make
corrections if necessary. Rather
than an office hour, it was more
of a six hour on going study
sessions. I believe this helped
those students who took
advantage of the session.
However, I wonder if some
students were intimidated
because they didn't want to ask
questions about things they
should know. (09/17/2017)

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)

Action: Instructor will continue to
maintain and improve ETUDES
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SLO #3: Cultural Difference - Identify
and assess cultural differences as
seen in the styles, subject matter, and
level of sophistication of various
mythological writings.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201901/28/2020

Assessment Method
Description

Exam/Test/Quiz - Students will be
assessed through the final exam.
Standard and Target for Success:
70%

Results

Actions

Standard Met? : Standard Met
Among students who took the assessment, 93.55
successfully met the SLO with a 70% average or better. It's
no surprise that students met this SLO. Instructor utilizes
ETUDES modules that provide an end of week summary
students may access when studying for exams.
(05/20/2015)
Faculty Assessment Leader: Bruce Peppard

modules to provide students with
current information on the subject
matter. In addition, instructor will
encourage all students--especially
those taking the class for their
own edification--to study for and
do well on the final because their
grade is used on the assessment of
the class. (09/07/2015)
Action Category: Teaching
Strategies
Follow-Up: Upgrades were
indeed made to the ETUDES
modules as outlined in this action
plan. It is difficult to ascertain
how effective this action was
given the low number of students
enrolled in the spring of 2016.
Only two students didn't
successfully meet this SLO in
2016. (09/15/2016)

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Of the 9 students evaluated, 9 (100%) met the standard.
(09/15/2014)
Faculty Assessment Leader: Bruce Peppard

Action: Maintain current course of
action. (06/11/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
The majority of students (88%) successfully completed this
SLO. Although this number is lower than the other SLOs, it
is still a large percentage of the class. I suspect that
students struggle a little bit more on this SLO because it is
more nuanced than some of the others. Stylistic changes
among stories as well as levels of sophistication is
sometimes difficult for some students to grasp.
(09/12/2019)

Action: I fell short of my last
action plan which was to
incorporate a limited number of
student selected videos into the
course in order to assess cultural
and stylistic differences between
contemporary storytelling and
storytelling from other periods of
time. I also did not go through the
process of changing this SLO to an
essay based assessment. Going
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Course SLOs
20 (Spring 2020)
Input Date: 11/20/2013

01/28/2020

Assessment Method
Description

Results
% of Success for this SLO: 88
Faculty Assessment Leader: Bruce Peppard

Actions
forward, I plan to change the
assessment type for this SLO.
(09/12/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
90% of students successfully completed this SLO. Perhaps
the increase from last year is due to the incorporation of
videos I indicated in the last action plan. Allowing students
to select some of the videos was a bit of hit. I previewed
their selections and even allowed them to create some
discussion questions for their videos. As indicated in last
year’s analysis, I would like to change the SLO method to an
analytical essay. (08/31/2018)
% of Success for this SLO: 90
Faculty Assessment Leader: Bruce Peppard

Action: I will continue to
incorporate a limited number of
student selected videos into the
course in order to assess cultural
and stylistic differences between
contemporary storytelling and
storytelling from other periods of
time. In addition, I will change the
assessment method to analytical
essay. (08/31/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
86.36% of students successfully completed this SLO. This is
likely the most difficult of the SLOs because it requires
student responses to be more sophisticated than the other
SLOs. I think the assessment method for this SLO should be
changed to an analytical essay. This SLO is good as is; it's
the assessment method that should be reassessed. That
85% performed adequately is good, but a different
assessment method would likely be better. Throughout the
semester we spent a great deal of time discussing cultural
differences as they are represented in myths. In addition,
this semester I tried something different; I assigned videos
that connected the particular SLO. While the videos were
contemporary and seemingly slightly off topic, students
were able to discern how one goes about assessing cultural
differences. This change from the last time the subject was
taught seems to have been beneficial. I plan on showing
these same videos next semester as well. (09/17/2017)
Faculty Assessment Leader: Bruce Peppard

Action: Continue to incorporate
contemporary videos that
emphasize different cultural
perspectives on myths.
Furthermore, I plan on having
students contribute to the
selection of these videos.
(09/17/2017)
Action Category: Teaching
Strategies
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01/28/2020

Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
82% of students successfully met the requirement for this
SLO. Although this portion of the final exam is perhaps the
most difficult, students performed quite admirably. The
high success rate is likely the result of periodic discussions
concerning cultural differences found in representative
myths. In addition, students had ample opportunity to
delve into these topics in small group workshops. While an
82% rate may not seem terribly high, the class size of
seventeen students indicates that only three students did
not adequately meet this particular standard. (09/15/2016)
Faculty Assessment Leader: Bruce Peppard

Action: Instructor will continue to
model how to identify and assess
the various ways myths give
insight into their respective
culture. In addition, the instructor
will continue to organize studentdriven hands-on workshops that
allow students to hone their
analytical skills. (09/15/2016)
Action Category: Teaching
Strategies
Follow-Up: Instructor did
continue to organize studentdriven hands-on workshops.
When students are actively
involved in the learning process,
they more likely have success.
Not surprisingly, this method of
instruction has been quite
successful. (09/17/2017)

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
84.38% of those students who took the assessment
received a grade of 70% or higher. Much of the semester is
spent comparing/contrasting myths from different cultures.
Such comparisons/contrasts allow students the opportunity
to assess the similarities and differences of the cultures that
produce representative myths. (05/20/2015)
Faculty Assessment Leader: Bruce Peppard

Action: Throughout the semester,
instructor will continue to provide
discussion opportunities that
address this SLO. (09/07/2015)
Action Category: Teaching
Strategies
Follow-Up: Instructor did provide
discussion opportunities
throughout the semester. The
action resulted in an 82% success
rate for this particular SLO.
(09/15/2016)

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Of the 9 students evaluated, 9 (100%) met the standard.
(09/15/2014)
Faculty Assessment Leader: Bruce Peppard

Action: Maintain current course of
action. (06/11/2015)
Action Category: Teaching
Strategies
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Course SLOs
SLO #4: Mythological Identification Identify mythological allusions found
in diverse literatures and assess
representative myths in terms of their
effectiveness in expressing the
relationship of individuals to society
and humankind's understanding of
the cosmos.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)

01/28/2020

Assessment Method
Description
Exam/Test/Quiz - Students will be
assessed through the final exam.
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
As with the other SLOs for this class, the majority of
students successfully completed the SLO for this class. I
would like to see that percentage go up, however. It was a
small handful of students who did not perform well on the
final exam; however, that small handful swung the
percentage down quite a bit. Everything I do in the class,
including lectures, discussion, and handouts, helps students
understand mythological allusions and their importance in
world mythologies. I suspect that those students who
performed poorly on this portion of the final exam were not
adequately prepared for the final. That they were
unprepared was not likely because of a lack of exposure to
the material. (09/12/2019)
% of Success for this SLO: 84
Faculty Assessment Leader: Bruce Peppard

Action: I will continue to present
the material in a similar fashion.
However, I will emphasize the
importance of this material when
it comes to the final exam.
Hopefully, my emphasis will help
students prioritize this material
when studying for the final exam.
(09/12/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
90% of students performed adequately on this SLO. Three
students did not do well on the final exam. The handouts I
have created over the years as well as the lectures and
discussions incorporated into the class have all contributed
to students understanding the mythological allusions and
their importance in world mythologies. I suspect the three
students who performed poorly were simply unprepared
for the final. I feel the 90% is a strong percentage for this
SLO. (08/31/2018)
% of Success for this SLO: 90
Faculty Assessment Leader: Bruce Peppard

Action: Continue facilitating small
group and large class discussions
that address mythological
allusions as well as assess
representative myths.
(08/31/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
90.91% of students performed adequately on this SLO. How
myths help mankind understand the self, society, and the
cosmos are concepts woven throughout this class. Indeed,
those concepts are the backdrop for many myths. Since so
many myths are about humankind's place in the

Action: Continue facilitating small
group and large class discussions
that address mythological
allusions as well as assess
representative myths. Continue to
provide additional handouts on
this subject matter. (09/17/2017)
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01/28/2020

Assessment Method
Description

Results

Actions

cosmos, it is a concept driven home by overexposure to it.
In addition, this semester I created about five different
handouts for students to better understand the concepts
covered in this course. I think my additional work helped
students succeed. We had many class discussions regarding
the individuals in myths and the societies to which they
conformed or confronted. (09/17/2017)
Faculty Assessment Leader: Bruce Peppard

Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
82% of students successfully met the requirements of this
SLO. The final exam allows ample opportunity for students
to demonstrate their understanding of the various
components of this particular SLO. Given that much
emphasis is placed on this SLO throughout the semester, it
is a bit surprising that an even larger number of students
don't perform well on this assessment. (09/16/2016)
Faculty Assessment Leader: Bruce Peppard

Action: For the "Hansel and
Gretel" assignment, instructor will
create additional questions that
will lead students to better
understand the relationship of
individuals to society. Then, using
the folktale as a springboard,
students will apply similar skills to
assess how a creation myth
expresses humankind's
understanding of the cosmos.
(09/16/2016)
Action Category: Teaching
Strategies
Follow-Up: This action was
implemented with success. The
added questions and additional
handouts seemed to successfully
get students more involved in the
process of recognizing how myths
are often an expression of
humankind's understanding of
their place in society and the
cosmos. (09/17/2017)

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
84.38% of students who took this assessment successfully
met the standard for this SLO. To truly study myth is to
study how humans in a particular culture view themselves,
their relationship to the numinous, and their place in the

Action: Instructor will create an
assignment wherein students will
assess a representative myth from
the different perspectives of
modern mythologists. The goal
will be for students to better
understand how one's

Generated by Nuventive Improve

Page 61 of 100

Course SLOs

01/28/2020

Assessment Method
Description

Results

Actions

cosmos. To not look at these larger themes would be a
disservice to students and the myths they study.
Consequently, much time is spent focusing on this theme.
Students use contemporary criticism to better understand
the theme of what it means to be human. (05/20/2015)
Faculty Assessment Leader: Bruce Peppard

interpretation of a myth can alter
the perceived meaning of the
myth. (09/05/2015)
Action Category: Teaching
Strategies
Follow-Up: This action was
implemented. Students were
assigned the story of "Hansel and
Gretel." Students then analyzed
the folktale using their knowledge
of Freud, Jung, Campbell, Propp,
Warner, and Rank. While
students readily gleaned how
one's interpretation of a myth
alters his/her perceived meaning
of the myth, students did not
seem to connect this smaller
lesson to the larger objective of
this particular SLO. Changes will
be made going forward to make
that connection more tangible for
students. (09/15/2016)

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Of the 9 students evaluated, 7 (78%) met the standard.
(09/15/2014)
Faculty Assessment Leader: Bruce Peppard

Action: In future small group
discussions, the instructor will
include questions that specifically
address this area. Students will
then be better prepared to
correctly answer these questions
on the final exam. (06/11/2015)
Action Category: Teaching
Strategies
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ECC: ENGL 36:World Literature, 1650 CE to Present
Course SLOs
SLO #1 - Demonstrate an
understanding of literary elements
such as plot, point of view, character,
theme, symbolism, irony, and style in
representative works of African,
Asian/Pacific Islander, European,
Latin American, and Middle Eastern
cultures written since 1650 CE.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description
Essay/Written Assignment - In-class
final essay (a choice of several
prompts). Asking to compare and/or
contrast elements from different
literary works.
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
All twelve students who completed the course and did the
in-class essay final achieved success on this SLO. Extensive
in-class discussions and lectures each week that provided
literary context for the varied readings absolutely
benefitted the students. (09/15/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: The course will not be
taught again until Spring of 2021,
as it will be on a bi-yearly
alternating schedule with ENGL
35, thus the far off action due
date. Other than this scheduling,
there is nothing else in this course
that requires improvement so the
teaching approach and
aforementioned in-class
discussions and lectures should be
continued. (09/17/2021)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
I held weekly lectures and discussions on the literary works
that the students had previously read. During these
discussions and lectures, I continually pointed out and
discussed basic literary elements. In addition, the students
wrote 14 weekly essays of literary analysis, practice which
gave them plenty of opportunities to edify their own skills
at recognizing and understanding basic literary elements,
informed by the cumulative previously mentioned lectures
and discussions. (09/13/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: As my methodolgy is
working so well, I see no reason to
change classroom practices. I
would like to find an anthology
that I like better than the Norton
Anthology of World Literature so I
will continue my semingly futile
search for an adfforable and more
amenable replacement.
(09/13/2018)
Action Category: Curriculum
Changes
Follow-Up: With Canvas, I have
been able to pick and choose
readings from various books and
websites and distribute them to
students as PDF files so making
my own handouts rather than
relying on a publisher's text has
proven to be the best possible
replacement of of the no-longer
published Bedford anthology. The
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Course SLOs

Assessment Method
Description

Results

Actions
flexibility I have to cull selections
and translations from that
anthology and other sources has
reinvigorated the reading list.
(09/15/2019)

01/28/2020

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
Of the 7 students evaluated, 7 (100%) met the standard.
Aside from World Literature's drawing a small but highly
motivated number of students annually (due to its Tier 1
placement in the IGETC), the high success rate of this SLO is
likely due to the extensive preparation students have had,
having written a 500 word essay weekly in which they
learned to and practiced analysis of literary elements so
that by the time of assessment (the course final), those
students who completed the course had been wellprepared for the assignment. (09/14/2017)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue the thirteen
weekly essays on which students
have to develop and support their
own theses on each week's
primary cultural text{s).
(09/14/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Of the 14 students evaluated, 14 (100%) met the standard.
Aside from World Literature's drawing a small but highly
motivated number of students annually (due to its Tier 1
placement in the IGETC), the high success rate of this SLO is
likely due to the extensive preparation students have had,
having written a 500 word essay weekly in which they
learned to and practiced analysis of literary elements so
that by the time of assessment (the course final), those
students who completed the course had been wellprepared for the assignment. (09/15/2016)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Maintain current teaching
strategies. (06/15/2017)
Action Category: Teaching
Strategies
Follow-Up: The teaching
strategies mentioned above were
continued, definitely contributing
to the success of this SLO. The
level of students is also higher the
last two years (and the
enrollemnt lower) as a result of
the IGETC required change to prerequisites (ENGL 36 now requires
students to be 1A eligible instead
of the old standard of merely
suggesting 1A eligibility). This
change in incoming students'
abilities to write at the college
level is also a factor that

Generated by Nuventive Improve

Page 64 of 100

Course SLOs

Assessment Method
Description

Results

Actions
contributes to the high success
rates. (09/15/2016)
Action: Considering the high
success rates the past two years
and the fact that the increase in
success rates seems to be a result
of the IGETC required change to
pre-requisites (ENGL 36 now
requires students to be 1A eligible
instead of the old standard of
merely suggesting 1A eligibility),
the 70% standard is probably
setting the proverbial bar too low.
While 100% success rates have
been met for this SLO on the past
two annual assessments, it is
unrealistic to assume they can be
consistently met. The standard
should be raised henceforth to
80%. (06/11/2015)
Action Category: SLO/PLO
Assessment Process
Follow-Up: The standard for
success is still listed at 70%. I
don't know if this is something
that needs to be addressed at a
program or divisional level, or if I,
as the only instructor of this
course, have the power to change
it through Tracdat or some other
means. (09/14/2017)
Follow-Up: Change the standard
of success from 70% to 80% on
this SLO (06/15/2017)

SLO #2 - Analyze representative texts
of African, Asian/Pacific Islander,
European, Latin American, and
Middle Eastern cultures written since
01/28/2020

Essay/Written Assignment - In-class
final essay (a choice of several
prompts). Asking to compare and/or
contrast elements from different

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
All twelve students who completed the course and did the
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Action: The course will not be
taught again until Spring of 2021,
as it will be on a bi-yearly
alternating schedule with ENGL
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Course SLOs

Assessment Method
Description

1650 CE in terms of literary elements, literary works.
cultural contexts, genre, and/or
Standard and Target for Success:
authors.
70%
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Results

Actions

in-class essay final achieved success on this SLO. Extensive
in-class discussions and lectures each week that provided
cultural context for the varied readings and their respective
authors absolutely benefitted the students. (09/15/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

35, thus the far off action due
date. Other than this scheduling,
there is nothing else in this course
that requires improvement so the
teaching approach and
aforementioned in-class
discussions and lectures should be
continued. (09/17/2021)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
During the aforementioned mentioned weekly lectures and
discussions on the literary works that the students had
previously read, I also continually pointed out and discussed
the works’ genres, authors, and elements in light of their
contemporaneous cultures of origin. In addition, the
students’ fourteen weekly essays give them plenty of
opportunities to edify their own skills at applying
contemporaneous cultural context to the works they had
read. (09/13/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Because of the exceptional
success rate of my students in
achieving this SLO (as well as the
other two), I will continue running
the course in the same way as I
always have. (09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: I did as I intended and
the exceptional results continued.
(09/15/2019)

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
Of the 7 students evaluated, 7 (100%) met the standard.
Aside from World Literature's drawing a small but highly
motivated number of students annually (due to its Tier 1
placement in the IGETC), the high success rate of this SLO is
likely due to the extensive preparation students have had,
having written a 500 word essay weekly in which they
learned to and practiced analysis of literary elements so
that by the time of assessment (the course final), those
students who completed the course had been wellprepared for the assignment. (09/14/2017)
Faculty Assessment Leader: Brent Isaacs

Action: Continue the thirteen
weekly essays on which students
have to develop and support their
own theses on each week's
primary cultural text{s).
(09/14/2018)
Action Category: Teaching
Strategies
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Course SLOs

Assessment Method
Description

Results

Actions

Faculty Contributing to Assessment: Brent Isaacs

SLO #3 - Develop a thesis regarding
representative texts of African,
01/28/2020

Essay/Written Assignment - In-class
final essay (a choice of several

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Of the 14 students evaluated, 14 (100%) met the standard.
Aside from World Literature's drawing a small but highly
motivated number of students annually (due to its Tier 1
placement in the IGETC), the high success rate of this SLO is
likely due to the extensive preparation students have had,
having written a 500 word essay weekly in which they
learned to and practiced analyzing literature in relation to
its cultural context so that by the time of assessment (the
course final), those students who completed the course had
been well-prepared for the assignment. (09/15/2016)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Increase the standard for
success for this SLO from 70% to
80%. (06/15/2017)
Action Category: SLO/PLO
Assessment Process
Follow-Up: The standard for
success is still listed at 70%. I
don't know if this is something
that needs to be addressed at a
program or divisional level, or if I,
as the only instructor of this
course, have the power to change
it through Tracdat or some other
means. (09/14/2017)

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)

Action: The course will not be
taught again until Spring of 2021,
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Action: Maintain current teaching
strategies. (06/09/2016)
Action Category: Teaching
Strategies
Follow-Up: The teaching
strategies mentioned above were
continued, definitely contributing
to the success of this SLO. The
level of students is also higher the
last two years (and the
enrollemnt lower) as a result of
the IGETC required change to prerequisites (ENGL 36 now requires
students to be 1A eligible instead
of the old standard of merely
suggesting 1A eligibility). This
change in incoming students'
abilities to write at the college
level is also a factor that
contributes to the high success
rates. (09/15/2016)
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Asian/Pacific Islander, European,
Latin American, or Middle Eastern
cultures written since 1650 CE by
employing organized, unified,
coherent points that are supported
by appropriate quotations from and
references to the texts, using
vocabulary appropriate to the
subject, exhibiting correct sentence
structure, and following MLA format
for citations.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description

Results

Actions

prompts). Asking to compare and/or Standard Met? : Standard Met
The comparitively lower success rate (92%, only eleven of
contrast elements from different
twelve) reflects one student who passed the in-class final
literary works.
owing to the strength of the prompts but had trouble
Standard and Target for Success:
developing his own thesis on roughly half of the fourteen
70%
weekly essays. While he did get better over the course of
the semester due to the consistent practice, his lower than
average writing issues upon entering the course (despite
meeting the pre-requisite) did cause him challenges on this
SLO. I attribute his success on the other two SLOs to his
being able to recall and apply what literary, cultural, and
historical elements he learned in the semester's lectures on
the in-class final essay. (09/15/2019)
% of Success for this SLO: 92
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

as it will be on a bi-yearly
alternating schedule with ENGL
35, thus the far off action due
date. Other than this scheduling,
there is nothing else in this course
that requires improvement so the
teaching approach and
aforementioned in-class
discussions and lectures should be
continued. The comparatively
lower (but still notably high)
success rate of this SLO was
explainable by one student's
pevious (and likely long-standing)
writing issues. While ENGL 35 is a
literature, not a writing, course,
my extensive individual approach
to helping students better their
writing problems over the course
of fourteen weekly essays has
proven highly effective.
(09/17/2021)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Each of the students’ weekly essays gave them
opportunities to practice (and be corrected on their errors)
in supporting self-generated theses that were supported by
the texts and exhibited appropriately collegiate supporting
structure, grammar, syntax, and MLA format. So that by the
time of the assessment assignment (and in-class final), each
student was well-practiced to write at the best of his or her
individual abilities. (09/13/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Fourteen to fifteen weekly
essays that meet (actually exceed)
the IGCSE (International General
Certificate of Secondary
Education) requirements has
proven far more beneficial to my
studetns' development as critical
thhinkers and writers than the
more traditional four monthly
essays, so I shall keep on requiring
the shorter weekly essays.
(09/13/2018)
Action Category: Teaching
Strategies
Follow-Up: The 92% success on
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Assessment Method
Description

Results

Actions
this SLO speaks to the success of
my requiring fourteen weekly
essays instead of the traditional
four monthly essays.
(09/15/2019)

01/28/2020

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
Of the 7 students evaluated, 7 (100%) met the standard.
Aside from World Literature's drawing a small but highly
motivated number of students annually (due to its Tier 1
placement in the IGETC), the high success rate of this SLO is
likely due to the extensive preparation students have had,
having written a 500 word essay weekly in which they
learned to and practiced analysis of literary elements so
that by the time of assessment (the course final), those
students who completed the course had been wellprepared for the assignment. (09/14/2017)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: Continue the thirteen
weekly essays on which students
have to develop and support their
own theses on each week's
primary cultural text{s).
(09/14/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Of the 14 students evaluated, 14 (100%) met the standard.
Aside from World Literature's drawing a small but highly
motivated number of students annually (due to its Tier 1
placement in the IGETC), the high success rate of this SLO is
due to the extensive preparation students have had, having
written a 500 word essay weekly in which they learned to
and practiced developing their own literary analysis thesis
so that by the time of assessment (the course final), those
students who completed the course had been wellprepared for the assignment. (09/15/2016)
Faculty Assessment Leader: Brent Isaacs
Faculty Contributing to Assessment: Brent Isaacs

Action: The teaching strategies
mentioned above were continued,
definitely contributing to the
success of this SLO. The level of
students is also higher the last two
years (and the enrollment lower)
as a result of the IGETC required
change to pre-requisites (ENGL 36
now requires students to be 1A
eligible instead of the old standard
of merely suggesting 1A eligibility).
This change in incoming students'
abilities to write at the college
level is also a factor that
contributes to the high success
rates. (09/14/2017)
Action Category: Teaching
Strategies
Action: Maintain current teaching
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Assessment Method
Description

Results

Actions
strategies. (09/24/2016)
Action Category: Teaching
Strategies
Follow-Up: The teaching
strategies mentioned above were
continued, definitely contributing
to the success of this SLO. The
level of students is also higher the
last two years (and the
enrollemnt lower) as a result of
the IGETC required change to prerequisites (ENGL 36 now requires
students to be 1A eligible instead
of the old standard of merely
suggesting 1A eligibility). This
change in incoming students'
abilities to write at the college
level is also a factor that
contributes to the high success
rates. (09/15/2016)

01/28/2020
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ECC: ENGL 40B:American Literature
Course SLOs
SLO #1 - Students will be able to
identify representative works of
American literature from the postCivil War period until the present.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

Assessment Method
Description
As a measure of students’ ability to
recognize representative works of
American literature, students will
complete regular quizzes and answer
identification questions on
examinations.

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
This spring 76% of students demonstrated the ability to
recognize the author and texts cited in quizzes given
regularly through the semester. Since the quizzes assess
basic reading comprehension of literary texts, these
students need merely to be encouraged and reminded to
read the works in a timely manner. (08/27/2019)
% of Success for this SLO: 76
Faculty Assessment Leader: Tom Cody

Action: Be sure the syllabus lists
times and dates of various
assessments of reading
comprehension and remind
students verbally before each
assessment. (08/27/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Students generally achieve this SLO because they are
motivated by genuine interest in the texts we study. Thus
they easily identify representative authors and their texts.
Most of these students are English majors. (06/07/2018)
% of Success for this SLO: 90
Faculty Assessment Leader: Tom Cody

Action: Teachers must remind
students to read the texts in a
timely fashion in order to do well
on periodic quizzes, the midterm,
and the final. (06/07/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
The SLO assesses whether or not students read the texts
carefully and on time. About 89% of the students achieved
this SLO. The vast majority of students who achieve this SLO
finish the course. The students who do not succeed in this
SLO tend to drop the course. (08/30/2017)
Faculty Assessment Leader: Tom Cody

Action: The percentage achieving
this SLO might be increased
somewhat by reminding students
to review the syllabus regularly so
that they are prepared for the
quizzes given regularly throughout
the semester. (08/30/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
A vast majority of students, 83%, are able to identify
authors and texts by examining representative passages
from their works (05/19/2016)
Faculty Assessment Leader: Tom Cody
01/28/2020
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SLO #2 - Students will be able to
analyze representative works of
American literature from the postCivil War period until the present.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description

Essay/Written Assignment - As a
measure of success, students will
compose an essay that analyzes or
evaluates one or more
representative works of American
literature, demonstrating a
reasonable understanding of
authors, literary elements, or
cultural contexts.
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
Taking into account quizzes, the midterm, and final exams,
84% (21 of 25) of students were able to identify passages
representative of specific authors. (05/14/2015)
Faculty Assessment Leader: Tom Cody

Action: The vast majority of
students are achieving this
objective. (05/14/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
The overwhelming majority of students succeed in writing
passing essays that analyzes works of American literature.
Students who take this literature class enjoy analyzing texts
they have read and do so conscientiously. (08/27/2019)
% of Success for this SLO: 92
Faculty Assessment Leader: Tom Cody
Faculty Contributing to Assessment: Tom Cody

Action: Students need the usual
guidance to help them organize
their written arguments, but the
vast majority of these students
have a good understanding of
interpretive essays. (08/27/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Typically, these students are good writers and enjoy
analyzing literature. Many have completed their general
education English classes and do well as writers.
(06/07/2018)
% of Success for this SLO: 95
Faculty Assessment Leader: Tom Cody

Action: Even though these
students are well-prepared,
teachers should review MLA
format, rules of grammar, and
models of paragraph structure.
(06/07/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
In this case, also, students who complete the course are
well-prepared to analyze fictional texts in an adequate
passing. 100% of the students composed an essay that
adequately analyzed and evaluated a work of American
literature. (08/30/2017)
Faculty Assessment Leader: Tom Cody

Action: Before papers are due, the
teacher should review essay
structure, grammar, and style.
(08/30/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Seventy-six percent of the students successfully achieved

Action: A small minority of
students need help understanding
college-level analytical writing,
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SLO #3 - Students will be able to
recognize social, historical, and ethnic
influences in representative works of
American literature from the postCivil War period until the present.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description

Essay/Written Assignment - As a
measure of success, students will
compose an essay that analyzes or
evaluates one or more
representative works of American
literature, demonstrating a
reasonable understanding of
authors, literary elements, or
cultural contexts.
Standard and Target for Success:
70%

Results

Actions

SLO 2, (23 of 30). The majority of students taking this
literature course write well and are capable of analyzing
literature in a competent fashion. Many of the students are
English majors and enjoy analyzing literature. (09/08/2016)
Faculty Assessment Leader: Tom Cody

and these students benefit from
reading model papers.
(09/08/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
Students completing the essays did a very good job. 92%
(23 out of 25) of the students met the learning objective.
(05/14/2015)
Faculty Assessment Leader: Tom Cody

Action: Students clearly meet the
objective. (05/14/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Randomly selected five of twenty-one final exams (25%).
The exam consisted of identification questions and two
short essay answers. All five exams were passing and
achieved the SLOs, although to varying degrees.
(05/15/2014)
Faculty Assessment Leader: Tom Cody

Action: Encourage students to
read texts in a timely manner and
to re-read texts before the end of
the semester to learn to
distinguish the works of different
authors. (06/01/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
As during past semesters, students this year composed
thorough and convincing arguments considering the cultural
implications and literary strategies of seminal works in
American literature. (08/27/2019)
% of Success for this SLO: 92
Faculty Assessment Leader: Tom Cody

Action: Students also benefit from
learning editing strategies as they
revise and polish their papers.
(08/27/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
The vast majority of students (87%) achieve this SLO, too,
because they are practiced writers of academic papers.
Class discussion allows us to discuss historical and ethnic
questions raised by the texts. (06/07/2018)
% of Success for this SLO: 87

Action: In class, teachers should
discuss each text's historical
context, referring to cultural and
socio-economic issues influencing
the text.
(06/07/2018)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

Faculty Assessment Leader: Tom Cody

01/28/2020

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
Students enjoy, both in class and in formal papers, analyzing
literary texts in terms of larger social issues, and so they
tend to meet this SLO as well. 100% of students who
complete the course achieved this SLO. (08/30/2017)
Faculty Assessment Leader: Tom Cody

Action: Students need only to be
reminded of contemporary social
issues to find thematic
relationships to the texts we
study. (08/30/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
Perhaps because many of the works directly discuss social,
historical, and ethnic influences in American culture,
students understand and recognize these influences in the
works we study. 90% of students achieved this objective.
(05/13/2016)
Faculty Assessment Leader: Tom Cody

Action: A continued emphasis on
multi-cultural texts helps increase
students' awareness of social,
historical, and ethnic influences in
American literature. (05/13/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
Again, student essays used as method of assessment
demonstrate that the vast majority of students analyze
representative works. 92% (23 out of 25) of students met
this objective. (05/14/2015)
Faculty Assessment Leader: Tom Cody

Action: Students are meeting this
learning objective. (05/14/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Randomly selected five of twenty-one final exams (25%).
The exam consisted of identification questions and two
short essay answers. All five exams were passing and
achieved the SLOs, although to varying degrees.
(05/15/2014)
Faculty Assessment Leader: Tom Cody

Action: Encourage students to
read texts in a timely manner and
to re-read texts before the end of
the semester to learn to
distinguish the works of different
authors. (06/01/2015)
Action Category: Teaching
Strategies
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ECC: ENGL 44:The Literature of American Ethnic Groups
Course SLOs
SLO #1: Literary Analysis - Students
will be able to analyze literary text(s)
representative of an American
community of color.

Assessment Method
Description

Essay/Written Assignment Students will compose an extended
academic analysis of one or more
texts covered during the semester.
The text(s) will be representative of
Course SLO Status: Active
an American community of color.
Course SLO Assessment Cycle: 2015- The analysis will be thesis-driven,
16 (Fall 2015), 2018-19 (Spring 2019), and it will employ literary,
2019-20 (Spring 2020)
theoretical, and/or historical
Input Date: 07/01/2013
concepts related to race and
ethnicity. Moreover, the analysis
will utilize close reading methods.
Standard and Target for Success:
70% of students will compose an
essay satisfying the requirements
stated in the description.

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
18 students successfully completed this SLO with a 100%
success rate. It seems that what was taught by the
instructor is well-preparing the students. (09/13/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Elizabeth McConaghy

Action: Instructors should
continue with teaching methods.
(09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
15/15 students who completed the assessment instrument
assignment successfully completed this outcome.

Action: Instructors should
consider offering students
multiple opportunities to submit
low-stakes writing. This allows for
an assignment sequence that
prepares students for the final
assessment. It also allows
instructors to regularly provide
feedback on students' writing and
ideas. In my class, students wrote
about their initial impression of
each text, completed one in-class
reading response, and composed a
short thesis-driven analysis (for six
different texts). Instructors should
also consider providing
opportunities for one-on-one
feedback on the final assessment
before it is due. (02/01/2016)
Action Category: Teaching
Strategies
Follow-Up: This is still a good plan
for instructors moving forward.
(09/13/2019)

This level of success is partly due to the fact that this was a
low-enrolled course with a large number of highlymotivated students, a number of them intrinsically
interested in the subject matter (including English majors).
Of the few students who were least prepared for the
course, most dropped out before this assignment was
collected.
In addition, the class was built around multiple low-stakes
writing assignments that helped students develop and
practice their skills of literary analysis (students submitted
writing 18 times during the semester). Therefore, students
matured as literary scholars in an encouraging and nonthreatening way before completing the high-stakes final
assessment.
Moreover, students discussed this final assignment one-onone with the instructor (a task made easier because of the
small class size), which encouraged a higher degree of
success. (02/01/2016)
Faculty Assessment Leader: Scott Kushigemachi

01/28/2020
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SLO #2: Conceptual Analysis Students will employ literary,
theoretical, and/or historical concepts
related to race and ethnicity in the
analysis of literary text(s).
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015), 2018-19 (Spring 2019),
2019-20 (Spring 2020)
Input Date: 07/01/2013

01/28/2020

Assessment Method
Description
Essay/Written Assignment Students will compose an extended
academic analysis of one or more
texts covered during the semester.
The text(s) will be representative of
an American community of color.
The analysis will be thesis-driven,
and it will employ literary,
theoretical, and/or historical
concepts related to race and
ethnicity. Moreover, the analysis
will utilize close reading methods.
Standard and Target for Success:
70% of students will compose an
essay satisfying the requirements
stated in the description.

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
18 students successfully completed this SLO with a 100%
success rate. It seems that what was taught by the
instructor is well-preparing the students. (09/13/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Elizabeth McConaghy

Action: All seems to be well with
instruction of students for this
SLO; instructors should continue
current methods of teaching.
(09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
15/15 students who completed the assessment instrument
assignment successfully completed this outcome.

Action: Instructors should
consider offering students
multiple opportunities to work
with similar academic concepts.
This allows students to develop
greater fluency with challenging
This level of success is partly due to the fact that this was a
terms and ideas, and to see their
low-enrolled course with a large number of highlyapplication in multiple contexts.
motivated students, a number of them intrinsically
For example, discussing W.E.B.
interested in the subject matter (including English majors).
DuBois's concept of "double
Of the few students who were least prepared for the
consciousness," an instructor
course, most dropped out before this assignment was
might introduce the concept in a
collected.
presentation format, allow for
various forms of group
Regarding "literary, theoretical, and/or historical concepts
activities/discussions concerning
related to race and ethnicity," these were presented to
the topic, encourage students to
students through lectures, presentations, and classroom
use the term in informal writing,
activities. Students then continued to reflect on these
introduce the concept across
concepts through our ongoing discussion of multiple literary multiple texts, and then allow
texts. Then students practiced using these concepts in their students to use the concept in the
writing in low-stakes writing assignments. The course then final assessment.
culminated with them employing these concepts in the final
high-stakes assignment. In other words, students had
Instructors should also consider
multiple opportunities to practice applying academic
providing opportunities for oneconcepts to literary texts before the final assignment, and
on-one feedback on the final
these opportunities included various methodologies and
assessment before it is due,
appealed to a variety of learning styles. This meant that by allowing them to give feedback on
the time they reached the final assignment, they were
students' application of key
confident and well practiced.
concepts. (02/01/2016)
Action Category: Teaching
Moreover, students discussed this final assignment one-on- Strategies
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SLO #3: Thesis-Driven Essay Students will compose an academic
thesis about literary text(s)
representative of an American
community of color, and support that
thesis through methods of close
reading. The resulting essay will be
organized and developed in a
strategic and rhetorically purposeful
way.

Assessment Method
Description

Essay/Written Assignment Students will compose an extended
academic analysis of one or more
texts covered during the semester.
The text(s) will be representative of
an American community of color.
The analysis will be thesis-driven,
and it will employ literary,
theoretical, and/or historical
concepts related to race and
ethnicity. Moreover, the analysis
Course SLO Status: Active
will utilize close reading methods.
Course SLO Assessment Cycle: 2015- Standard and Target for Success:
16 (Fall 2015), 2018-19 (Spring 2019), 70% of students will compose an
2019-20 (Spring 2020)
essay satisfying the requirements
Input Date: 07/01/2013
stated in the description.

01/28/2020

Results

Actions

one with the instructor (a task made easier because of the
small class size), which encouraged a higher degree of
success. (02/01/2016)
Faculty Assessment Leader: Scott Kushigemachi

Follow-Up: This is still a good
idea. (09/13/2019)

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
18 students successfully completed this SLO with a 100%
success rate. It seems that what was taught by the
instructor is well-preparing the students. (09/13/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Rachel Williams
Faculty Contributing to Assessment: Elizabeth McConaghy

Action: All seems well with
instruction. It should be
continued. (09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
13/15 (87%) students who completed the assessment
instrument assignment successfully completed this
outcome.

Action: We can encourage shared
standards and expectations
concerning students' writing in
non-English courses (a project
along these lines is currently being
funded and initiated with Student
Equity funds). (02/01/2016)
This class was built around multiple low-stakes writing
Action Category: Curriculum
assignments that helped students develop and practice
Changes
their skills of literary analysis (students submitted writing 18 Follow-Up: This still sounds like a
times during the semester). Therefore, students matured in good goal. (09/13/2019)
their academic writing skills in an encouraging and nonAction: We can advice instructors
threatening way before completing the high-stakes final
to take an inventory of students'
assessment.
writing abilities early in the
semester, and refer students to
Moreover, students discussed this final assignment one-onadditional support services from
one with the instructor (a task made easier because of the
on-campus resources such as the
small class size), which encouraged a higher degree of
Writing Center. This will allow
success.
students who have been away
from the English curriculum to
However, it is also notable that this SLO had the lowest
catch up after becoming "rusty" in
success rate of the three, with 13% of students not
their writing skills. (02/01/2016)
successfully meeting this outcome. While the other two
Action Category:
SLOs emphasized students' reading skills and their
Program/College Support
conceptual understanding of the material, this one focuses
specifically on their writing abilities. The two students who
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Assessment Method
Description

Results

Actions

failed in this area did so primarily because they did not
perform well in areas covered in English 1A (paragraph
cohesion, sentence-level correctness, MLA documentation,
etc.). Interestingly, both of these students had passed
English 1A and were reasonably capable writers. Thus,
there is an open question of why they failed to adequately
demonstrate these skills with the assessment instrument.
One acknowledged her lack of confidence going into this
class because she had not taken an English class in some
time, although she had successfully completed both English
1AH AND English 1C. Perhaps she would have benefited
from additional support from on-campus resources such as
the Writing Center. This would have allowed her to catch
up after becoming "rusty" from several semesters away. On
a larger scale, if writing across the curriculum was similarly
assessed and valued, then time away from English courses
would not have these kind of effects on students' writing
confidence. (02/01/2016)
Faculty Assessment Leader: Scott Kushigemachi

01/28/2020
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ECC: ENGL 78:Creative Writing: Screenwriting
Course SLOs
SLO #1 - Develop a film story with a
first, second, and third act, and the
scenes written for that story will
adhere to proper screenplay format
by including headings, scene
descriptions, and dialogue.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

01/28/2020

Assessment Method
Description
Essay/Written Assignment Students will write an outline for a
full-length screenplay that contains
clearly delineated first, second, and
third acts and will write twenty
pages of that screenplay.
Standard and Target for Success:
70%

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
24 out of 25 students, or 96%, were successful with SLO 1.

Action: With the high percentage
of success observed, the most
logical action seems to be to
continue best teaching practices.
(09/13/2019)
Action Category: Teaching
Strategies

In the one case in which a student failed to successfully
complete SLO 1, he was given ample feedback, reminders,
and time. I believe he simply failed to follow instructions
and heed advice. (09/13/2019)
% of Success for this SLO: 96
Faculty Assessment Leader: Report entered by Mora
Mattern, SLO Co-facilitator, on behalf of Prof. Kim Krizan,
whose analysis appears verbatim above.
Faculty Contributing to Assessment: Kim Krizan
Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
30 out of 30 students completed this SLO successfully; 100%
success rate
Reasons for success:
Because students received more instruction and feedback
with SLO 1, they simply had more practice in using
acceptable format. Students read a script on the second
night of class and were given a script to use as their
textbook. The homework they turned in was corrected and
since they submit many scenes over the course of the
semester, they had ample opportunity to process the
information. (09/07/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Kim Krizan
Faculty Contributing to Assessment: Report written on
9/7/18 by Mora Mattern on behalf of Kim Krizan

Action: Continue current
pedagogical strategies and
textbook requirements
(09/07/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
30 of 30 students (100%) turned in properly formatted
scenes. This is a perfect success rate, partly because this

Action: I will continue my policy of
teaching the students proper
format early in the semester,
while giving them ample
opportunities to turn in formatted
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01/28/2020

Assessment Method
Description

Results

Actions

group was highly motivated, mature, and hard-working
from the first day. I pressed students to format their scenes
properly through written samples, lecture, and corrections
and notes on their homework. They responded well. Any
student errors in formatting were corrected during the
course of the semester. By the time the semester ended, all
students understood the fundamentals of proper scene
format. (09/17/2017)
Faculty Assessment Leader: Kim Krizan

scenes so I can catch problems
and correct them. (09/17/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
16 of 18 students (89%) turned in properly formatted
scenes. I consider this a high success rate. I believe that
after implementing a policy of constant repetition regarding
proper formatting and constant reminders to turn in
homework, students have responded by turning in scenes
that adhere to proper formatting. The two students who
failed to turn in properly formatted scenes had either a) an
attendance problem, or b) suffered from writer's block
(which was solved after many weeks of support, though her
formatting never achieved a satisfactory level).
(09/21/2016)
Faculty Assessment Leader: Krim Krizan

Action: My action plan is to
continue to remind students about
proper formatting, continue to
remind students to turn in
homework, and continue to
critique and correct improper
formatting as it appears in their
homework. (09/21/2016)
Action Category: Teaching
Strategies
Follow-Up: 30 of 30 students
(100%) turned in properly
formatted scenes. This is a
perfect success rate, partly
because this particular group was
highly motivated, mature, and
hard-working from the first day. I
pressed students to format their
scenes properly through written
samples, lecture, and corrections
and notes on their homework.
They responded well. Any
student errors in formatting were
corrected during the course of
the semester. By the time the
semester ended, all students
understood the fundamentals of
proper scene format. ACTION
PLAN: I will continue my policy of
teaching students proper format
early in the semester, while giving
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Assessment Method
Description

Results

Actions
them ample opportunities to turn
in formatted scenes so I can catch
problems and correct them.
(09/17/2017)

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
19 out of 20 students (95%) were able to develop a film
story and write properly formatted scenes.

Action: Continue to stress the
importance of formatting,
outlining over-all story, and page
count, as this has been proven to
work.

Since Spring 2014, students have shown marked
improvement in all three SLOs. SLO 1 jumped from 81% to
95%. Students were continually reminded of the importance
of proper formatting of scenes and outlining of the overall
story. (05/15/2015)
Faculty Assessment Leader: Kim Krizan

Continue to give the students a
new "test," in which they are
required to analyze a film in the
classroom in essay format. It helps
the students to see the "big
picture" of story. (05/15/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Of the 33 students evaluated, 27 (82%) met the standard.
(09/12/2014)
Faculty Assessment Leader: Kim Krizan

Action: Maintain instruction
methods as students are doing
adequate work in achieving the
SLO. (06/11/2015)
Action Category: Teaching
Strategies

Essay/Written Assignment Students turn in multiple scenes for
their film stories over the course of
the semester. By the time they turn
in their packet of 20+ scenes at
semester's end, all of their scenes
should be properly formatted.
Standard and Target for Success:
Screenplays are written using a
general format commonly used in
the film industry. There is no rubric
or percentage by which to measure
this requirement, because the
instructor must rely on their
01/28/2020
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
I repeated basic learning goals throughout the semester for
each SLO, and the students performed well. In this case, all
students saw success with SLO 2. (09/13/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Report entered by Mora
Mattern, SLO Co-facilitator, on behalf of Prof. Kim Krizan,
whose analysis appears verbatim above.
Faculty Contributing to Assessment: Kim Krizan

Action: With the high percentage
of success observed, the most
logical action seems to be to
continue best teaching practices.
(09/13/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
27 out of 30 students met the SLO requirements; 90%
success rate

Action: Continue current teaching
practices and assignment
requirements. (09/07/2018)
Action Category: Teaching
Strategies

subjective determination of
readability.
Students are given a sample script
and shown the principles of proper
formatting, then asked to adhere to
those principles. Minor deviations
are allowed, but an experienced
screenwriter can spot proper
formatting, because it allows the
story to be easily read and does not
cause confusion.
The student should demonstrate the
ability to write scenes that adhere to
general screenplay format by the
end of the semester.
SLO #2 - Demonstrate the ability to
create a 3-act story that must include
scenes from their story's first, second,
and third acts.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013

Essay/Written Assignment Students will write an outline for a
full-length screenplay that contains
clearly delineated first, second, and
third acts and will write twenty
pages of that screenplay.
Standard and Target for Success:
70%

All students submitted story outlines early in the semester.
They were required to turn in a final "working outline" on
the last night of class. Inevitably, in spite of many
reminders, a few students simply forgot to bring their
outlines to class (or managed to lose them on the way to
01/28/2020

Generated by Nuventive Improve

Page 82 of 100

Course SLOs

Assessment Method
Description

Results

Actions

class). Still, a high percentage of students submitted this
working outline requirement. (09/07/2018)
% of Success for this SLO: 90
Faculty Assessment Leader: Kim Krizan
Faculty Contributing to Assessment: Report written and
submitted by Mora Mattern, SLO Co-Facilitator, on behalf
of Kim Krizan
Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
17 of 18 students (95.5%) turned in completed outlines.
ANALYSIS: I consider this an excellent success rate. I added
an extra day of structure analysis to our "test film," which I
chose because of its complex structure. Students seemed
to respond to this extended analysis. (09/21/2016)
Faculty Assessment Leader: Krim Krizan

01/28/2020
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Action: I'll continue to use the
same test film and continue to add
an extra day of structure analysis,
because I believe this helps the
students think through
possibilities for their own outlines.
(09/21/2016)
Action Category: Teaching
Strategies
Follow-Up: 28 of 30 students
(93%) turned in completed
outlines. I consider this a very
high rate of success. I had added
an extra day of structure analysis
(via a complex "test film") a few
semesters ago; I have kept that
addition in my lesson plan
because I found it gives me the
opportunity to give a more
detailed explanation of story
structure. The two students who
did not turn in their final outlines
had turned in preliminary
"working" outlines, and had
participated in an outlining
exercise we did in class, but
neither student turned in a
completed outline. I believe in
both cases the students simply
forgot to place the outlines in
their packets, though it did
negatively effect their grades.
ACTION PLAN: I will continue to
Page 83 of 100

Course SLOs

Assessment Method
Description

Results

Actions
use the "test film," because
students respond well to the
challenge of breaking down the
structure of a complex story. I
will also continually remind
students to adjust, develop, and
correct their "working outlines"
over the course of the semester.
Finally, I will continue to press the
students to remember to turn in
their final outlines along with
their final packets. (09/17/2017)

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
19 out of 20 (95%) students turned in a packet of scenes
and included an outline, demonstrating their ability to
conceptualize a complete story.

Essay/Written Assignment - By
semester's end, students turn in
their final "working outline." This
outline should include plot
information for all three acts of their
original film story.
Standard and Target for Success:
01/28/2020

Since spring 2014, students have shown marked
improvement in all three SLOs. SLO 2 improved by 2% (93%
to 95%). Students were continually reminded of the
importance of proper formatting of scenes and outlining of
the over-all story. (05/15/2015)
Faculty Assessment Leader: Kim Krizan

Action: Continue to stress the
importance of formatting,
outlining over-all story, and page
count, as this has been proven to
work. Continue to give the
students a new "test," in which
they are required to analyze a film
in the classroom in essay format. It
helps the students to see the "big
picture" of story.
(05/15/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
Of the 33 students evaluated, 31 (94%) met the standard.
(09/12/2014)
Faculty Assessment Leader: Kim Krizan

Action: Maintain instruction
methods as student are doing
excellent work in achieving SLO.
(06/11/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
28 of 30 students (93%) turned in completed outlines. I
consider this a very high rate of success. I had added an
extra day of structure analysis (via a complex "test film") a
few semesters ago; I have kept that addition in my lesson

Action: I will continue to use the
"test film," because students
respond well to the challenge of
breaking down the structure of a
complex story. I will also
continually remind students to
adjust, develop, and correct their
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Assessment Method
Description

Results

Actions

Students demonstrate the ability to
turn in scene packets which include
their working story outlines. There is
no rubric and there are no
percentages, because the instructor
must rely on her/his subjective
understanding of story to determine
if the student has developed an
original story idea.

plan because I've found it gives me the opportunity to give a
more detailed explanation of story structure. The two
students who did not turn in their final outlines had turned
in preliminary "working" outlines, and had participated in
an outlining exercise we did in class, but neither student
turned in a completed outline. I believe in both cases the
students simply forgot to place the outlines in their packets,
though it did negatively effect their grades. (09/17/2017)
Faculty Assessment Leader: Kim Krizan

"working outlines" over the course
of the semester. Finally, I will
continue to press the students to
remember to turn in their final
outlines along with their final
packets. (09/17/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
In the one case in which a student failed to complete SLO 3
successfully, he seemed to suffer from a learning disability. I
was pleased that he turned in 14 pages of properly
formatted pages of scenes. (09/13/2019)
% of Success for this SLO: 96
Faculty Assessment Leader: Report entered by Mora
Mattern, SLO Co-facilitator, on behalf of Prof. Kim Krizan,
whose analysis appears verbatim above.
Faculty Contributing to Assessment: Kim Krizan

Action: With the high percentage
of success observed, the most
logical action seems to be to
continue best teaching practices.
However, given the feedback from
this instructor regarding a
perceived learning disability in a
student, perhaps all instructors
could be provided with a
pamphlet or packet with basic
dialogue suggestions from the SRC
to use when we do encounter a
student whose efforts are not
matching course outcomes. That
way, these students can better
understand what resources are
available to them on campus and
might be more likely to seek
support. (As most instructors
already know, we cannot assume
that the only students who have
disabilities are those who present
paperwork from the SRC.)
(09/13/2019)

The student should demonstrate the
ability to outline that includes some
plot information for the first act,
second act, and third act of their
story.
SLO #3 Revision of Scenes Demonstrate the ability to develop at
least 20 pages of scenes written for
his/her film story that have
undergone revision based on
feedback from the instructor.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Spring 2018), 2018-19 (Spring
2019), 2019-20 (Spring 2020)
Input Date: 09/12/2017

01/28/2020

Essay/Written Assignment Students will write at least 20 pages
of scenes for their original film
screenplay. (Active)
Standard and Target for Success:
Generating 20 or more pages over
the course of the semester requires
students to attend class, participate
in class writing exercises, respond to
the instructor's notes and
corrections, and write outside of
class. Twenty pages is a challenging
but reasonable goal, as most can
succeed in achieving it and some can
surpass it.
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Assessment Method
Description

Results

Actions
Action Category:
Program/College Support

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
23 out of 30 students successfully met this SLO; 76.67%
success

Action: Continue current teaching
practices. (09/07/2018)
Action Category: Teaching
Strategies

All students submitted a packet of scenes on the last night,
which showed that they had developed their own original
story ideas. Twelve students surpassed the 20-page
requirement. (One student submitted 85 pages, which is
typical; one or two students often go beyond the
parameters of the assignment.) On the other hand, seven
students did not meet the 20-page requirement, despite
continual reminders and having ample time to complete the
assignment. The students who did not meet SLO 3 all
showed effort in other ways and performed well enough to
pass the course. The instructor believes some students who
did not meet SLO 3 may have a slower creative process, or,
for whatever reason, did not follow instructions.
(09/07/2018)
% of Success for this SLO: 76.67
Faculty Assessment Leader: Kim Krizan
Faculty Contributing to Assessment: Report completed and
submitted by Mora Mattern on behalf of Kim Krizan

01/28/2020
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ECC: ENGL 98abcd:College Literary Magazine Editing and Publishing
Course SLOs
SLO #1 - Students will create a
promotional event for the magazine.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Spring 2015), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013
Comments:: SLO statement change
per Pete Marcoux's 9.25.2016 email.

01/28/2020

Assessment Method
Description
Multiple Assessments - Students will
create an advertisement, utilize
social media, and use Google Drive
to organize submissions.
Standard and Target for Success:
Advertisement, social media and
Google drive accounts.
Related Documents:
LITERARY ANALYSIS RUBRIC.docx

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
Students created various promotional events for the
magazine, then wrote a reflection essay about their
experiences. (08/28/2019)
% of Success for this SLO: 87
Faculty Assessment Leader: Peter M. Marcoux
Faculty Contributing to Assessment: Peter M. Marcoux

Action: I will continue using this
SLO to measure student learning.
(08/28/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Five of the seven students completed this assessment. This
assignment is due early in the semester. This was the first
time I taught the class as a hybrid; the two who didn't
complete the assignment were not completely aware of
how a hybrid class works. (09/14/2018)
% of Success for this SLO: 71.43
Faculty Assessment Leader: Peter M. Marcoux
Faculty Contributing to Assessment: Peter M. Marcoux

Action: I will do a better job of
communicating with and training
the students how to complete the
assignments in Canvas.
(09/14/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
All eight students met the standard. The students created
flyers, drawn by hand or produced on a computer, designed
bookmarks printed at the print shop, created business
cards, etc. Students then wrote an analysis of their project
determining whether it was successful or not.
Another indicator of the success of the students' work is the
number of submissions received. In 2017 Myriad took in
240 submissions. In 2016, they collected 217.
The students did a tremendous job with this aspect of the
class; however, some students did struggle with the idea
phase. (09/14/2017)
Faculty Assessment Leader: Pete Marcoux
Faculty Contributing to Assessment: Pete Marcoux

Action: I will develop a list of
suggested promotional ideas.
(09/15/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16

Action: Myriad is currently using
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SLO #2 - Students will evaluate
poems, short stories, and art work.
Course SLO Status: Active
01/28/2020

Assessment Method
Description

Results

Actions

(Spring 2016)
Standard Met? : Standard Met
Students created various types of advertising, posters,
bookmarks, business cards, to promote the magazine. All
students (10/10) completed this assignment satisfactorily.
They were all responsible for a particular social media
platform to promote the magazine. (09/16/2016)
Faculty Assessment Leader: Peter Marcoux

an online tool called Submittable
to read, rate, and organize
submissions. Therefore, this SLO
needs to be changed to reflect
such change. (10/06/2016)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
3/3 or 100% of the students performed well in this SLO.
Students created half-sheet, paper flyers and handed them
out in class and throughout campus. They also posted
various calls for submission on social media like Facebook
and Twitter. Finally, students used Jot form and Google
Drive to organize submissions. (05/14/2015)
Faculty Assessment Leader: Peter Marcoux
Faculty Contributing to Assessment: Peter Marcoux

Action: The college needs to
continue subscribing to Jotform,
the service that allows students to
submit poems, short stories, and
art work via the Myriad web page.
(05/14/2015)
Action Category:
Program/College Support

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
All students in the class demonstrated an acceptable level
for publicizing, collecting, and organizing submissions for
the literary journal. (05/07/2014)
Faculty Assessment Leader: Peter Marcoux
Faculty Contributing to Assessment: Peter Marcoux

Action: While students
demonstrated an acceptable level
of publicizing, collecting, and
organizing submissions, some
students needed help with using
Microsoft Word or other desktop
publishing programs to create
advertisements. Because of this,
perhaps the syllabus can include a
recommendation for students who
are not comfortable using
Microsoft Word or other desktop
publishing software to enroll a CIS13 class. (06/01/2015)
Action Category: Curriculum
Changes

Essay/Written Assignment Semester and Year Assessment Conducted: 2018-19
Students will write a 250 word blog
(Spring 2019)
analyzing a literary journal. Focus on Standard Met? : Standard Met
Generated by Nuventive Improve

Action: Continue to use other
award winning journals for
students to analyze. (09/08/2019)
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Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013
Comments:: SLO statement change
per Pete Marcoux's 9.25.2016 email.

01/28/2020

Assessment Method
Description
elements like design, graphics, fonts,
size, paper quality, submissions,
table of contents, etc (you don't
have to focus on all of these- just
those that stood out in your journal).
Standard and Target for Success:
Literary Analysis Rubric (See Related
Documents)

Results

Actions

Students completed this assignment with a C or better.
(09/08/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Peter M. Marcoux
Faculty Contributing to Assessment: Peter M. Marcoux

Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Students use a software program called Submittable to
evaluate poems, short stories, and art work. This year the
students evaluate 123 works of art, 95 poems, and 30 short
stories (a record number for us). I can monitor their
progress using the teacher tools in the program.
(09/14/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Peter M. Marcoux
Faculty Contributing to Assessment: Peter M. Marcoux

Action: Continue using
Submittable. (09/14/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
Seven out of eight students met the standard. The one
student who didn't, did not turn in the assignment. Some
students struggle with using the full potential of a blogging
platform. Since most of the students are second or third
year English majors with many literature classes under their
belts, the majority handle this assignment with ease.
(09/14/2017)
Faculty Assessment Leader: Pete Marcoux
Faculty Contributing to Assessment: Pete Marcoux

Action: I will find a better system
to monitor students' progress with
this assignment to assure 100%
completion. I will also develop
online materials to help those
students who are not English
majors to be better prepared for
this assignment. (09/15/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
100% of students completed this assignment satisfactorily.
Students created blog posts that focused on the elements
of good design and content. However, not all students
utilized the media that they worked in. For example, the
better responses included pictures, links, and other types of
digital media to enhance their product. (09/16/2016)
Faculty Assessment Leader: Peter Marcoux

Action: I will change the
assignment to better prepare
them for this as this mirrors
current professional practice in
the industry. (10/06/2016)
Action Category: SLO/PLO
Assessment Process
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SLO #3 - Students will participate in
the production of a literary magazine.
Course SLO Status: Active
Course SLO Assessment Cycle: 201314 (Spring 2014), 2014-15 (Spring
2015), 2015-16 (Spring 2016), 201617 (Spring 2017), 2017-18 (Spring
2018), 2018-19 (Spring 2019), 201920 (Spring 2020)
Input Date: 11/12/2013
Comments:: SLO statement change
per Pete Marcoux's 9.25.2016 email.

01/28/2020

Assessment Method
Description

Multiple Assessments - Students will
compose the layout and design of a
literary journal.
Standard and Target for Success:
Literary Analysis Rubric (See Related
Documents)

Results

Actions

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Met
3/3 or 100% of students excelled in this SLO. This was the
first semester I had students post their literary journal
analysis to a blog. (05/14/2015)
Faculty Assessment Leader: Peter Marcoux
Faculty Contributing to Assessment: Peter Marcoux

Action: Not much needs to change
here. I will tweak the assignment a
bit to make sure students post in a
timely manner and follow certain
formatting standards.
(05/14/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2013-14
(Spring 2014)
Standard Met? : Standard Met
All students scored at the acceptable level for fairly
evaluating the creative works for the literary journal.
(05/07/2014)
Faculty Assessment Leader: Peter Marcoux
Faculty Contributing to Assessment: Peter Marcoux

Action: Although all students
scored at the acceptable level,
some students need more help
with the elements of fiction and
poetry. Therefore, students will be
given more instruction on these
elements. (06/01/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
This semester we struggled with timelines. We scheduled
the class on a Thursday in hopes of easily meeting with the
design class. However, it had the opposite effect than
intended and slowed down the process. I am also
concerned that my students do not have enough time
editing the stories and poems. (09/08/2019)
% of Success for this SLO: 100
Faculty Assessment Leader: Peter M. Marcoux
Faculty Contributing to Assessment: Peter M. Marcoux

Action: I am going to request the
class be moved back to
Wednesdays to help with the work
flow with the design team. I am
also going to move the deadline
for submissions so the student
editors will have more time to edit
the work. (09/08/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
The students worked with the lead designer from the
graphic design class to compose the layout and design of
the magazine. (09/14/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Peter M. Marcoux
Faculty Contributing to Assessment: Peter M. Marcoux

Action: Continue working with the
design class to compose the layout
and design of the magazine.
(09/14/2018)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
All of the students participated in the production of the
literary magazine. They read and rated all submissions. They
then edited the accepted, written submissions. They also
worked with a graphic design class to design the layout and
the production of the magazine. Over 1200 copies of the
magazine were printed and distributed throughout the
campus. Because the students use a software program
called Submittable, I am can easily track and encourage
students to read and rate all submissions. I have found since
using this software, the students are not only engaged with
the submissions during class time, but often read and rate
the submissions on their own time. There is always a
challenge when working with the graphic design class in
terms of process and communication, but this year seemed
to go pretty smoothly. (09/14/2017)
Faculty Assessment Leader: Pete Marcoux
Faculty Contributing to Assessment: Pete Marcoux

Action: I will continue to do as I do
in regards to reading and rating
the submissions using
Submittable. However, a change is
afoot in terms of the graphic
design class. The teacher, Joyce
Dallal is on pre-retirement. So I
will have to ensure a solid
communication link with her
replacement. (09/15/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Not Met
Again, this SLO does not match the current course as we
partner with graphic artists to compose the layout.
However, we did publish a literary journal in a manner
consistent with other college literary journals.
(09/16/2016)
Faculty Assessment Leader: Peter Marcoux

Action: I will attempt to change
the SLO. (10/06/2016)
Action Category: SLO/PLO
Assessment Process

Semester and Year Assessment Conducted: 2014-15
(Spring 2015)
Standard Met? : Standard Not Met
0/3 or 0% of students met this SLO as they are no longer
responsible for the layout and design. Instead, they work
with Art 143 students who work on the design of the
magazine. (05/14/2015)
Faculty Assessment Leader: Peter Marcoux
Faculty Contributing to Assessment: Peter Marcoux

Action: I need to rewrite the
course description, the course
objectives, and this SLO to better
reflect current practice.
(05/14/2015)
Action Category: Curriculum
Changes

Semester and Year Assessment Conducted: 2013-14

Action: This SLO needs to be
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01/28/2020

Assessment Method
Description

Results

Actions

(Spring 2014)
Standard Met? : Standard Met
All students scored at the acceptable level for this SLO.
(05/07/2014)
Faculty Assessment Leader: Peter Marcoux
Faculty Contributing to Assessment: Peter Marcoux

revised to better meet the activity
in the class. In addition, the course
description needs to be changed
to more accurately align with the
activities in the classroom.
(06/01/2015)
Action Category: SLO/PLO
Assessment Process
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ECC: HUMA 1:An Introduction to the Humanities
Course SLOs
SLO #1 - Students will demonstrate
their understanding of the humanities
by composing college level essays
that describe significant works of film,
drama, music, literature, painting,
sculpture, and architecture.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 09/19/2014

01/28/2020

Assessment Method
Description
Essay/Written Assignment Students demonstrate their
understanding of the humanities by
writing an essay and describes a
significant work of film, drama,
music, literature, painting, sculpture,
or architecture.
Standard and Target for Success:
70% of the students will meet the
SLO (30/44)

Results

Actions

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
91 % of students in both classes met this SLO. The number
in Welsh's class might be high because we have ample
opportunities in the classroom to practice describing
various works. Students can use their class notes to guide
them while they make descriptions. Thompson's students
also performed well in this SLO, due to the similar idea that
students have ways to guide themselves to summarize
works. They can refer to texts, notes, and other students
during discussion during practice. Finally students have
extensive opportunities to practice summarizing in small
groups, large class discussions, and as individuals.
(09/05/2019)
% of Success for this SLO: 91
Faculty Assessment Leader: L. Welsh
Faculty Contributing to Assessment: L. Welsh, D.
Thompson

Action: Instructors will continue to
use class time for practice in
describing works of art. Also, we
may use discussion posts as
samples to show when students
are effectively summarizing works
of art in writing. (09/05/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
The results of the assessment show that the students
exceeded the expectations regarding this SLO which
requires them to describe works of film, drama, music,
literature, painting, sculpture, and architecture. This SLO is
supported in class by frequent opportunities for all students
to contribute to describing multiple works each class
meeting. The extra experience from the in class attempts
translates well to the essay writing assignment. In the
online class, the students post individual descriptions during
posted discussions and comment on each other's work.
(08/30/2018)
% of Success for this SLO: 80.65
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Laura Welsh

Action: This SLO continues to be a
strong one for students. Action
would be to continue with in class
practice at group work directed at
describing significant works of art.
(08/30/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16

Action: Continue to assign college-

Generated by Nuventive Improve

Page 93 of 100

Course SLOs

Assessment Method
Description

Essay/Written Assignment Students will write an essay
describing significant works of film,
drama, music, literature, painting,
sculpture, and architecture
Standard and Target for Success: It
is expected that 70% of students will
score 75% or higher on this
Additional Information: Past
assessments have shown that
practicing describing in in class
activities is helpful for students with
this SLO
SLO #2 - Students will demonstrate
their understanding of the humanities
by composing college level essays
that analyze and interpret significant
works of film, drama, music,
literature, painting, sculpture, and
architecture.
01/28/2020

Essay/Written Assignment Students will compose an essay that
analyzes and interprets a significant
work of film, drama, music,
literature, painting, sculpture, or
architecture.
Standard and Target for Success:

Results

Actions

(Spring 2016)
Standard Met? : Standard Met
99% of students were able to demonstrate their
understanding of Humanities by composing college-level
essays that describe significant works. T (09/22/2016)
Faculty Assessment Leader: Janet Maden
Faculty Contributing to Assessment: Lauralee Welsh

level essays with specific criteria
and spend class time discussing
the assignment and showing
examples of successful student
essays. (09/22/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
39 of 44 students met the SLO--89%
It is likely many students met this SLO as class time is
devoted to describing the works under discussion. Another
possible reason is the list of questions instructors provided
to point out areas to be considered in describing a work
(12/10/2014)
Faculty Assessment Leader: Lauralee Wyllie Welsh
Faculty Contributing to Assessment: Janet Madden
Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
47 of 49 students performed satisfactorily on this SLO; that
95.92%. This is an excellent number. Instructors should
continue practicing describing in class. (08/30/2017)
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Janet Madden and
Laura Welsh

Action: These numbers indicate
students are succeeding at
describing works of film, drama,
music, literature, painting,
sculpture, and architecture. We
will maintain teaching strategies
for this SLO (12/11/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
80 % of students met this SLO. This high level of success in
this category in Welsh's class is likely due to the amount of
class time devoted to discussing and interpreting various
works. In addition during class presentations, student

Action: Instructors will continue to
use class time to devote to
discussion and group work that
helps students consider the
possible meanings for a work.
Welsh will continue to model
research techniques to assist in
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Action: Instructors should
continue using class time to
practice description. (08/30/2017)
Action Category: Teaching
Strategies
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Assessment Method
Description

70% of the students will meet the
Course SLO Status: Active
Course SLO Assessment Cycle: 2015- SLO (30/44)
16 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 09/18/2014

01/28/2020

Results

Actions

groups offer possible interpretations for the work. They also
do research to come up with ideas for interpretation.
Likewise, Thompson's students were getting a good deal of
exposure to analysis because the Humanities class was
linked with an English 1C class. Both teachers complimented
each other in their push for analysis. (09/05/2019)
% of Success for this SLO: 80
Faculty Assessment Leader: L. Welsh
Faculty Contributing to Assessment: L. Welsh, D.
Thompson

student development of their
writing about interpretation.
Thompson will have students
share their own art so they can
realize the analytical skills they
already bring to bear on what they
like or create, even if it is
considered "low" art. Moreover,
encouraging students to
participate in artistic experiences
(attending museums or plays, for
instance) can immerse them in a
world where they are motivated
to "look deeper" at the works and
get more practice at interacting
with art in the "real world."
(09/05/2019)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Met
Students performed extremely well on the SLO which
requires them to analyze and intepret a significant work of
film, drama, music, literature, painting, sculpture, or
architecture. This component of the writing assignment is
supplemented with research. Students perform well in this
category since the instrutor demonstrates the use of
research tools, including databases, book catalog, and
reliable websites. In addition, the instructor provides very
developed website that gives links to useful sources and
allows/encourages students to use that research in the
essay. Interpretation is practiced in the classroom as part of
the discussion of significant works. (08/30/2018)
% of Success for this SLO: 87.1
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Laura Welsh

Action: This SLO continues to be a
strong one for students.
Continued instruction in research
tools, particularly those used in
the arts and class discussion of
theme will maintain this strong
result. (08/30/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2015-16
(Spring 2016)

Action: Students excelled at this
SLO so we will continue to devote
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Assessment Method
Description

Essay/Written Assignment Students will compose an essay that
analyzes and interprets significant
works of film, drama, music,
literature, painting, sculpture, and
architecture.
Standard and Target for Success: It
is expected that 70% of students will
score 75% or higher on this.
Additional Information: Showing
students research sources and
discussing possible interpretations in
class is helpful.
SLO #3 - Students will demonstrate
their understanding of the humanities
by composing college level essays
that connect these works to the
01/28/2020

Essay/Written Assignment Students will write an essay about a
significant work of film, drama,
music, painting, literature, sculpture

Results

Actions

Standard Met? : Standard Met
99% of students were able to analyze and interpret
significant works in the Humanities. (09/22/2016)
Faculty Assessment Leader: Janet Madden
Faculty Contributing to Assessment: Lauralee Welsh

class time to analyzing works, to
give examples of successful
student writing and encourage
students to employ critical
thinking, including through
offering extra credit for work with
tutors. (09/22/2017)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Met
40 of 44 students met the SLO--91%
A large number of students met this SLO. A reason might be
that instructors provide useful examples of essays which do
this. Instructors also discuss analytical and interpretive
comments in the textbook. Also instructors effectively use
class discussion and lecture to point out elements of the
works and their possible meanings. (12/10/2014)
Faculty Assessment Leader: Lauralee Wyllie Welsh
Faculty Contributing to Assessment: Janet Madden
Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
45 of 49 students performed satisfactorily on this SLO; that
is 91.84% (08/30/2017)
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Janet Madden and
Laura Welsh

Action: The high number of
students who succeeded at
analyzing and interpreting works
of art indicates the teaching
strategies are successful. The
course of action for this SLO is to
maintain teaching strategies.
(12/11/2015)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2018-19
(Spring 2019)
Standard Met? : Standard Met
77 % of students in both classes met the requirements for

Action: Continue requiring
headings in the essays so students
remember to discuss the era.
(09/05/2019)
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Action: Faculty should continue
modeling research skills to
improve student analysis of works.
(08/30/2017)
Action Category: Teaching
Strategies
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historical eras in which these works
were produced, the concepts that
define them and the artists who
produced them.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Spring 2016), 2016-17 (Spring
2017), 2017-18 (Spring 2018), 201819 (Spring 2019), 2019-20 (Spring
2020)
Input Date: 09/18/2014

01/28/2020

Assessment Method
Description
or architecture that shows their
understanding of the historical era,
the concepts of that era, and the
artist who produced the work.

Results

Actions

this SLO. Usually this is the lowest category for Welsh's
classes, but requiring students to use headings in their
essays has largely solved the problem. Once they have the
heading "Historical Era" they always realize they must
discuss this in the essay. Sometimes they do not develop
this as much, so before the essay is due, Welsh will remind
students to check their notes for the class dates that era
was discussed in order to add more information to the
essay on that topic. (09/05/2019)
% of Success for this SLO: 77
Faculty Assessment Leader: L. Welsh
Faculty Contributing to Assessment: L. Welsh, D.
Thompson

Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Not Met
Of the 31 students still working on the last essay to meet
the SLOs, 8 did finally do so. This SLO continues to be a bit
tricky for students. However, the numbers in this category
are misleading. Since implementing a change in the syllabus
that allows students to drop the lowest of their essay
scores, only the weakest students in the class wrote the last
essay which was used for the assessment. Three quarters of
the classes had already successfully met these
requirements. Consequently the fact that more than half of
the weakest 1/4 of the class were able to finally meet the
SLO indicates that the students that had previously met the
requirements exceeded the 70% goal. However, there is
more to be done with the few weakest ones that might
improve this result. One possibility is that the students
inability to correctly identify historical eras is that there is a
more global lack of understanding of history. (08/30/2018)
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Laura Welsh

Action: As the analysis reveals,
this number is a bit misleading as
only the weakest students were
completing the final essay which
was used for the assessment.
(Since the instructor drops the
lowest score on the three essays,
3/4 of the classes had already met
the SLO.) More than half of the
weaskest still had trouble with this
task. The students who did not
meet the SLO did not incorrectly
identify the historical era, but
actually skipped that part of the
paper altogether. The instructor
will revise the assignment sheet to
have students create headings for
the sections of the essay so it is
apparent they have skipped one
component. Looking back over
several years of assessments,
sometimes students are strong
and this and sometimes not. This
might indicate an overall lack of
familiarity with historical eras. The
instructor will advise online
students to refer to previous
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Assessment Method
Description

Results

Actions
discussions that define eras as
they work on the paper. In the
face to face classes, the instructor
will include the listing of historical
era on the assignment as a
reminder. (08/30/2018)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2017-18
(Spring 2018)
Standard Met? : Standard Not Met
Of the 31 students still working on the last essay to meet
the SLOs, 8 did finally do so. This SLO continues to be a bit
tricky for students. However, the numbers in this category
are misleading. Since implementing a change in the syllabus
that allows students to drop the lowest of their essay
scores, only the weakest students in the class wrote the last
essay which was used for the assessment. Three quarters of
the classes had already successfully met these
requirements. Consequently the fact that more than half of
the weakest 1/4 of the class were able to finally meet the
SLO indicates that the students that had previously met the
requirements exceeded the 70% goal. However, there is
more to be done with the few weakest ones that might
improve this result. One possibility is that the students
inability to correctly identify historical eras is that there is a
more global lack of understanding of history. (08/30/2018)
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Laura Welsh
Semester and Year Assessment Conducted: 2015-16
(Spring 2016)
Standard Met? : Standard Met
The number of students able to identify the historical era of
a significant work of film, drama, music, painting, literature,
sculpture or architecture and connect that to the concepts
of the era increased by 16%.
I altered the assignment sheet to make SLO 3 a separate
activity; more students were reminded that identifying the
01/28/2020
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Action: We will encourage faculty
to collaborate on devising and
revising assignments so as to
achieve these objectives.
(09/22/2016)
Action Category: Teaching
Strategies
Action: Revising the essay
assignments to make SLO 3 a
separate section of the essay
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Assessment Method
Description

Results

Actions

historical era was an important part of the assignment. In
addition, when assigning the essays, I called attention to the
part of the assignment that required the students to
identify era and explain how the work they were writing
about fit into that era. LW (09/06/2016)
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Laura Welsh, Janet
Madden

increased student success by 16%.
In addition, calling attention to
that part of the assignment and
giving an example reminded
students to identify the historical
era of the work they were
discussing. (09/06/2016)
Action Category: Teaching
Strategies

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Not Met
30 of 44 students met the SLO--68%
This SLO was not met by students. It is likely the writing
prompt itself might not be clear or contain enough
examples of what this type of connection might be.
(12/10/2014)
Faculty Assessment Leader: Lauralee Wyllie Welsh
Faculty Contributing to Assessment: Janet Madden

Action: I revised the assignment
sheets to make SLO 3 a separate
section of the essay. In addition, in
assigning the essays, I emphasized
the section and gave an example.
The number of students who met
SLO 3 increased by 16%. LW
(09/06/2016)
Action Category: Teaching
Strategies
Action: The lower number of
students meeting this SLO
suggests a number are not clear
on the connection between art
and historical influences,
concepts, and artists. One way to
address this is to revise writing
assignments to include a citation
from an historical source or
require reference to events taking
place at the time the work was
created. Another strategy is to
alter the writing prompt to include
an example of the connection
between the work and its context.
One other possible change might
be to give students good examples
of essays that make this
connection. (12/11/2015)
Action Category: Teaching
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Assessment Method
Description

Results

Actions
Strategies
Follow-Up: I revised the essay
prompt the reflect the new
emphasis on the historical era.
When I gave the assignment, I
also gave an example of
connecting the work to its era.
LW (09/06/2016)

Essay/Written Assignment Students will write an essay
connecting the works to historical
eras in which they were produced,
explaining the concepts that defined
the works and the artists who
produced them
Standard and Target for Success: It
is expected 70% of students will
score 75% or higher on this.
Additional Information: Students
have benefited from having a
handout of historical periods and
referring to it during class
discussions

01/28/2020

Semester and Year Assessment Conducted: 2016-17
(Spring 2017)
Standard Met? : Standard Met
41 of 49 students performed satisfactorily on this SLO
(08/30/2017)
Faculty Assessment Leader: Laura Welsh
Faculty Contributing to Assessment: Janet Madden and
Laura Welsh
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Action: Continue giving students
handouts that summarize
historical periods. (08/30/2017)
Action Category: Teaching
Strategies
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