
  
  

 
 

Assessment of Learning Committee (ALC) 
Monday, November 30, 2015 

Admin 131 - 2:30pm to 4:00pm 
 

SLO Coordinators:  Russell Serr and Jenny Simon (Interim) 
  
Recorder: Isabelle Peña 

 
Attendees: 

Deans’ Representatives – Elise Geraghty 
Behavioral & Social Sciences – Janet Young 
Fine Arts – Vince Palacios & Fariba Sadeghi-Tabrizi 
Fine Arts Associate Dean (Interim) – Walter Cox 
Health Sciences & Athletics – Corey Stanbury 
Humanities – Argelia Andrade 
 

Industry & Technology – Sue Ellen Warren 
Industry & Technology Assoc. Dean (Interim) – Randal Davis 
Mathematical Sciences – Susanne Bucher   
Natural Sciences – T. Jim Noyes 
Institutional Research & Planning (IRP) – Joshua Rosales 
 

Guests: 
See attached sign-in sheet.  
 
 

MINUTES 
 

Call to Order:  Meeting was called to order at 2:30 p.m. 
 
I. Approval of Minutes 
  Russell S. moved to approve the minutes for the 11/09/2015 ALC meeting; motion was seconded by 

Janet Young.  Motion was carried. 
 
II. Russell S. thanked Karen Whitney (who was not present) for taking on the Interim Associate Dean of 

Academic Affairs position during the Fall 2015 semester, and for her leadership and support of the ALC 
Committee.  He also thanked the ALC members for their participation and input throughout this last 
year. 

 
III. Reports – Russell Serr 

A. ‘Semester of Current Assessment’ drop-down menu 
1. Isabelle P. has brought to the Coordinators’ attention that when faculty members enter the 

results for an assessment on TracDat, if the wrong semester/year is selected from the drop-
down menu for ‘Semester of Current Assessment’, that assessment will be indicated in the 
status reports as “incomplete”.  

2. Russell S. asked the ALC reps and facilitators that as they help other faculty with entering their 
assessments, or as they enter their own assessments, to make sure that the correct 
semester/year is selected from the drop down menu so that we can get accurate completion 
rates when status reports are run.  

 
B. Fall 2015 Assessments - Due February 15, 2016.  Russell S. asked the ALC reps and facilitators to 

encourage faculty to complete their assessment inputs before they leave for the holiday break. 
 

C. Workshops - Upcoming SLO workshops are listed on the agenda and SLO website. 
 
D. Communication ILO Assessment Action Plan 

  Last year, we assessed the Communication ILO.  One of the Action Plans we came up with was to 
increase Writing Across the Curriculum, so we requested for some SEP (Student Equity Program) 
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funding and we received about $8,500 to help us with some programs (workshops, etc.) to 
implement “Writing Across the Curriculum”. 

 
IV. Critical Thinking ILO [#1] Assessment Plan (Rubrics, Faculty) – Jenny Simon 
 PowerPoint presentation & Handout:  Critical Thinking Rubric   

A. Introductions 
ALC members as well as guests—faculty from different divisions (ECC and Compton) who will be 
involved with the Critical Thinking ILO assessment—introduced themselves to the group. 
 

B. Overview and History of Assessments 
1. Jenny Simon first gave an overview and history of assessment on this campus and the diagram 

presented showed where the SLO assessment process fits into other processes on the campus.  
(See attached PowerPoint presentation.)  The cycle that includes Program Review, Annual Plan, 
assessments of SLOs, PLOs, and ILOs, as well as curriculum review are all part of the planning 
process; and everything then feeds into Master Plan, Strategic Initiatives, and Mission. 

2. There are 3 levels of assessments:  Course level SLOs (Student Learning Outcomes), Program 
Level PLOs (Program Learning Outcomes) and ILOs (Institutional Learning Outcomes—previously 
called "Core Competencies", of which there were 6 at the time). 

3. The first cycle of assessments for the Core Competencies were started in 2006; the first one 
assessed was called “Communication and Comprehension” (now called “Communication”) and 
the last one, assessed in Spring 2014, was “Content Knowledge” (which now doesn’t exist). 

4. After assessing all 6, the ILOs were narrowed down to 4 ILOs:  Critical Thinking (being assessed 
this academic year), Communication (assessed last year), Community and Personal Develop-
ment, and Information Literacy) 

5. From the 6 previous Core Competencies, the previous ILO #3, which was called “Critical, 
Creative, and Analytical Thinking” was assessed in Spring 2011.  The assessment involved asking 
faculty to rate their students overall in 6 areas:  (1) Draw a conclusion based on evidence or 
information, (2) Evaluate the quality and credibility of a source or evidence, (3) Create a work 
that meets defined standards, (4) Use standards to make judgment, (5) Apply theory to analyze 
data or solve problem, and (6) Create solution or approach to a problem. 

6. Small faculty involvement—faculty from only 13 sections who returned student surveys; only 8 
faculty actually completed an assessment on their students’ critical thinking skills but a total of 
313 students submitted self-assessments. (Results showed that students rated themselves 
higher than the faculty’s rating of the students.) 

7. After going through the first assessment cycle of all 6 ILOs (Core Competencies), the ALC 
concluded that the current method of assessment was not the most effective method for 
gathering authentic data that relates to student learning and how faculty can improve it. 
 

C. Critical Thinking Definition 
1. After the “Communication” ILO assessment last year, one of the Action Plans was to increase 

the sample size for ILO assessments.  By inviting faculty to attend this meeting and involving 
faculty early on in the ILO assessment planning stage, it looks like we will have a much larger 
sample size already for this Critical Thinking ILO assessment than the last time it was assessed. 

2. Before talking about methodology for assessing the ILO, Jenny S. shared the definitions of 
"Critical Thinking" from various sources obtained from Google search. 

3. ECC Critical Thinking ILO definition:  Students apply critical, creative and analytical skills to 
identify and solve problems, analyze information, synthesize and evaluate ideas, and transform 
existing ideas into new forms. 
• Identify vital questions, problems, or issues and evaluate solutions. 
• Analyze, compose, and assess the validity of an argument. 
• Compute and analyze multiple representations of quantitative information, including 

graphical, formulaic, numerical, verbal, and visual. 
4. When Janet Y. was Curriculum Chair, all 1,200 courses had to be revised to include a Critical 

Thinking sample assignment; Jenny S. stated that probably close to 90% of ECC courses aligns 
with the Critical Thinking ILO. 
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5. Jenny S. asked some of the faculty to share their ideas of what they think Critical Thinking is.  
Various faculty shared: 
• Childhood Education:  students present lessons in classrooms and then they have to evaluate 

themselves based on standards—they have to write a critical analysis of what they did and 
measure their own performance against the standards. 

• Sociology:  ability to analyze data and use it to understand what you're thinking. 
• Dance:  more of a reflection on the faculty end; for the student it's subjectivity. 
• Welding:  students identify the problem and have to tell instructor what it is so they can 

correct it themselves. 
• Accounting:  students have to analyze what the equations mean, why they even bother to 

calculate it, and how it helps us make decisions. 
• History:  make students think like a teachers; students write the multiple choice exam—they 

do a better job of studying the material when they ask the question rather than seeking the 
answer. 

• Political Science: teach students "doubt"; what is the truth or misleading about the 
statement. 

• Communications/Public Speaking:  students have to come up with a persuasive speech so 
they have to identify a problem, come up with a solution, and propose an action for it.  So 
they have to  through the process and have credible sources to back it up, and they have to 
overcome other people’s objections to what they are proposing as Action; students also do 
peer evaluations. 

• Nutrition:  students make decisions by applying principles of basic nutrition vs. the latest 
"hype". 

• Astronomy:  students are taught the conceptual aspects and have them apply them to other 
solar systems 

 
D. The Plan/Dates 

1. All faculty who are involved will pull student assessments involving Critical Thinking from ONE of 
their sections (the whole class) around 10th week of Spring 2016 (post mid-term; this is not the 
final assessment)—this is an actual assignment, test, quiz, paper, something that is already in 
place in your class; faculty will have to indicate which class section they are using for the 
assessment so that Institutional Research (IR) can generate the rosters for faculty to enter the 
data (need the student ID numbers to match with the data).  Faculty will grade and rate the 
assessments using the ECC rubric, which is currently being created.  

2. IR can generate the rosters around the 7th week (faculty will receive a roster/electronic Excel 
spreadsheet from IR). 

3. Faculty to bring results (and student work) to Assessment Lunch on Friday April 8th. 
4. Advantages from previous assessment: 

a. This one will be more authentic—faculty will rate an actual assessment rather than the 
overall student performance; this will probably give us better results. 

b. Participating faculty are involved earlier in the process (starting the semester before the 
assessment is going to take place rather than selecting random faculty getting an e-mail 
right before assessment is to be done). 

c. Involves the use of a rubric rather than a simple rating scale.  What coordinators hope is 
that they can use this rubric can be used again in future assessments. 

d. Involves dialogue as part of the process rather than after the fact. 
  3. Participating faculty will get FLEX credit for being involved in this ILO assessment.  Jenny S. 

stated that faculty will get FLEX credit for attending this Orientation meeting and for attending 
the Assessment Lunch (4-5 hours).  Faculty will still need to sign in with Professional Develop-
ment to receive the FLEX credit.  Russell S. also stated that if participating faculty need to do 
additional “brown bag” or conference call meetings or anything that involves group discussion, 
they will get FLEX credit. 

  



Assessment of Learning Committee (ALC)  Monday, November 30, 2015 
Meeting Minutes Page 4 

 

ALC-Meeting-Minutes_2015-11-30.docx 

E. Rubric 
1. This rubric is still a DRAFT.  It is based on the rubric from Palomar College. Jenny S. asked those 

in attendance for feedback on the Rubric.  It is NOT the final version. 
2. Individual student—we are collecting data based on gender, race, age.  Veterans group is also 

one of the requirements as part of the Student Equity Plan (along with race, gender, etc.)  The 
rubric is not going to affect their grade.  Rubric can be shared with the students if the faculty 
wants to.  IR doesn't get individual information so we're not violating any FERPA.  

3. Comments/suggestions/feedback: 
• Jenny S. simplified rubric down to 3 Categories/Traits (Identify, Analyze, and Conclude) and 3 

Ratings (1-Developing, 2-Proficient, and 3-Exemplary). 
• Remove the word “some” under “Identify – 1 Developing” to read: “Demonstrates minimal or 

simplistic understanding of the problem”. 
• If student does not meet minimum or is missing the standard, it should be marked with a 

zero.  Per Joshua R., if this is the case, then zero (0) should be included in the Rubric as a 
column/category (as in 0, 1, 2 and 3), in order for it to be counted. Plagiarism falls under the 
Zero category. 

• One faculty suggested adding something that talks about “Support”—needs to be called out 
explicitly in the terminology; right now, the rubric does not include anything about 
supporting data, facts, thoughts; Jenny S. stated the idea of “support” is part of many 
different categories.  For example, the first bullet point under “Conclude—1 Developing” can 
be changed to “Does not consistently support conclusions with the information presented”. 

• Under “Analyze—3 Exemplary”, delete “using sophisticated thinking” under second bullet 
point so that it reads “Formulates a creative, original, and/or well-stated solution”. 

• Under “Analyze—2 Proficient”,  second bullet point has the phrase “using creative thinking”, 
which does not relate to science—would rather see “effective” or “thorough” instead of 
“creative”; Fariba S. suggested just having terminology/verbs/key words for the bullet points 
instead of describing in complete sentences and then faculty can just choose the key words 
that relate to their discipline; Jenny S. stated that if there are two or more bullet points in a 
category, then faculty can use one or more bullet points that relates to their discipline to rate 
the student; they do not have to meet all the bullet points. 

4. Russell S. suggested drafting a couple of models of the rubric based on these comments and 
suggestions and distribute it for some input (all participating faculty will be given an opportunity 
to give their input); coordinators will then draft a rubric based on everyone’s input. 

 
V. Next meeting –  February 8, 2016 
 
VI. Adjournment:  Meeting was adjourned at 3:55 p.m. 
 

_____ 

Attachments: 
1. Orientation for Critical Thinking ILO Assessment (PowerPoint presentation) 
2. Palomar College General Education Outcomes: Critical Thinking (Learning Outcomes Council – 2013) 
3. Draft of El Camino College Critical Thinking Rubric. 

FALL ALC  Meetings 
Mondays, 2:30 to 4:00 pm 

Admin 131  
 

  September 14 
October 12 

November 9 
November 30 

Facilitator Training Sessions 
Tuesdays 1:00 to 2:00 pm 

Library West Basement, Rm. 19 
 

September 15 
October 13 

November 10 
December 1 

 

TracDat 101:  Learn the Software Basics 
Library Basement West 

 
Wednesday, October 14, 2015, 3-4pm 

Wednesday, October 18, 3-4pm 
 
 

 “Working” Workshop:  Entering SLO 
Assessments in TracDat 
Library Basement West 

 
Wednesday, December 2, 2015, 3-4pm 

Tuesday, December 8, 2015, 1-2pm 
Wednesday, December 9, 2015, 3-4pm 

Upcoming Deadlines 
 

Fall 2015 Assessments 
– February 8, 2016 
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STUDENT EQUITY PLAN 2015-16 

Request for Funding 
__________________________________________________________________________________________________ 

Request funding for: “Writing Across the Curriculum” faculty cohort for SEP-identified courses with high 
African American student population and low completion rates. 
 

Total funding request: $8563.80    Contact Phone:  x3928 or x6008 

Name: Karen Whitney      Title:  Interim Associate Dean, Academic Affairs 
Russell Serr      Professor, HSA, SLO Coordinator 
Jenny Simon      Professor, ESL, SLO Coordinator 

Department:  Academic Affairs, Assessment of Learning Committee 

Deans Signature:  _____Tom Lew/Elise Geraghty_______ Date:  _______October 14, 2015________ 

Part I: Each funding request must develop specific, numerically measurable goals for each success indicator by student 
group, develop and implement evidenced-based activities to address achievement gaps that are discovered, show how 
funding will be expended, and evaluate those activities and their impact on improving student outcomes. The Student 
Equity Office will work with each request to assist in obtaining additional information to evaluate and measure the 
activities. 

The Student Equity Plan focuses on five Success Indicators: 1) Access, 2) Course Completion, 3) ESL and Basic Skills 
Completion, 4) Degree and Certification Completion, and 5) Transfer. Success Indicator outcomes are to be 
disaggregated by the racial/ethnic groups and characteristics listed below:  

• Target Student Group(s) (Mark an X in all that apply to the activity requesting funding) 
 

  American Indian/ Alaska Native   Asian  X Black/ African American 

  Hispanic/ Latino   Native Hawaiian/Pacific Islander   White 

  Males   Females   Foster Youth 

  Individuals with Disabilities   Low-income Students   Veterans 
 

 Activity Goal: 

To implement authentic pedagogical change through thoughtful and empathic writing assignments in a variety 
of disciplines, targeting those courses most frequently taken by African American students. It will be 
determined whether a WAC pedagogical approach with enhanced assignments improves course completion 
rates for African American students. 
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Brief Description of Activity/ Justification: 

Create a Writing Across the Curriculum faculty cohort to participate in a two-semester long project of 
professional development and WAC assignment implementation.  Faculty will be chosen from several divisions 
across campus based on who teaches courses with higher African American student populations, particularly 
those courses with lower completion rates for African Americans (see SEP research file “Fall 2014 courses by 
non-successful completion” for a complete list).  Faculty will participate in one 3-hour dialogue-based 
Professional Development workshop in spring 2016, at the completion of which faculty will work 
independently to produce an enhanced writing assignment geared to create authentic engagement.  WAC’s 
primary goal is to promote the use of writing in all classes through such methods as interdisciplinary faculty 
forums. Furthermore, Title V §55002 requires that college coursework assessment be based upon “demonstrated 
proficiency in the subject matter and the ability to demonstrate that proficiency, at least in part, by means of written 
expression that may include essays, or, in courses where the curriculum committee deems them to be appropriate, by 
problem solving exercises or skills demonstrations by students.”  The WAC approach works to ensure a consistent 
academic rigor of writing across the campus which will improve success and completion rates. 

In fall 2016, once assignments have been developed, faculty will meet once again (1 hour) at the beginning of 
the semester to review and share plans for implementation of the assignment and to review the process for a 
pre-test to measure class communication ability thus creating a baseline for later comparison. Faculty will meet 
for a final time (1 hour) to share the results at the end of the semester.  Data gathered at the end of the semester 
will indicate whether there was an improvement in learning and if those numbers are in agreement with 
successful completion rates. 

 

RESEARCH/JUSTIFICATION: 

The Communication ILO assessment conducted in spring 2015 evaluated 610 students’ ability to effectively 
communicate in written, spoken or signed, or artistic forms.  A rubric created by the Assessment of Learning 
Committee (ALC) and addressing the traits of organization, delivery, and substantive content was distributed to 
faculty from a range of programs on campus. Results were gathered from Art, Art History, Math, English, 
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Computer Information Systems, Sign Language, and Nursing courses, and disaggregated according to type of 
communication, demographics, and units completed.   

The disaggregation by completed units allowed the ALC to see that El Camino College students generally have 
higher success rates as they have more instruction and experience in college. However, this was not true for the 
written communication skills, which seem to improve for those in between 15-29 units, but then decline 
thereafter (Table 1). One theory for this decline in skills is based on the timing when most people take English 
1A, often taken at the end of their first year or the beginning of their second year at El Camino College.  While 
they are taking the class, students are more aware of certain standards of writing.  The ALC believes that the 
post-English 1A-decline is a result of writing skills not being a primary focus in other coursework.  Based on 
these results, one action plan is to implement a best practices recommendation of "Writing Across the 
Curriculum” (WAC).  

Table 1 
Communication 
Method  

Units  ILO Passage 
Rate  

Organization  Delivery  Substantive 
Content  

People  

Spoken/ signed  Total  79%  91%  87%  84%  178  

<15  59%  85%  71%  71%  27  
15-29  73%  91%  82%  74%  33  
30-59  84%  92%  89%  88%  75  

60+  88%  91%  95%  93%  43  
Written  Total  71%  82%  79%  77%  409  

<15  68%  80%  76%  75%  176  
15-29  78%  86%  84%  82%  120  
30-59  68%  79%  80%  76%  71  

60+  69%  81%  74%  74%  42  
Overall  <15  66%  80%  75%  75%  206  

15-29  76%  86%  84%  80%  156  
30-59  76%  85%  86%  83%  152  

60+  78%  85%  86%  85%  91  
 

Anecdotal information gathered from faculty performing the ILO assessment indicates certain aspects of 
organization, delivery, and content as being the contributing factors to poorer scores. These aspects include 
weak thesis statements, inability to support the thesis or argument, poor research, and an inability to incorporate 
research smoothly and appropriately (perhaps due to lower reading comprehension). Based on the data, numeric 
and anecdotal, the ALC believes action is required in the areas of research, reading, and writing to improve 
student performance in communication. This can be remedied through a Writing Across the Curriculum (WAC) 
faculty cohort. 

Another indication found in the ILO data was the underperformance of certain demographic groups on campus, 
namely African Americans and Latinos, who underperformed between 16-21 percentage points lower than 
white students (Table 2 and 3) with African American students having the lowest success rate. This data 
correlates with research already performed by IRP at El Camino College wherein they found a 33.3% 
completion rate in Basic Skills English for African American students.  It is reasonable to conclude that the low 



Page 4 of 6 
 
completion rates in these classes is related to the students’ inability to successfully grasp concepts related to 
research, reading, and writing that are objectives of a Basic Skills English course (e.g. Eng A and B). 

Table 2 

 

Table 3 – Pass rate 
Written African-American 65% 
  Asian 71% 
  Filipino 88% 
  Latino 70% 
  Other 75% 
  Unknown 75% 
  White 86% 

Based on the above data, coming from the Communication ILO and SEP research, the ALC has determined an 
action plan to close this gap and improve written communication skills and completion rates in our African 
American student population. 

PRIMARY ANTICIPATED OUTCOME: 

By increasing authentic engagement with course material through enriched assignments and pedagogy, there 
will be higher completion rates in the targeted courses. 

OTHER ANTICIPATED OUTCOMES: 

While courses with higher population of African American students are targeted, this will positively affect the 
completion rates of all enrolled students in those courses. 

Faculty will benefit from increased dialogue about best teaching practices in general.  Specifically, English 
faculty will become more informed about the subject area application of the skills they teach and vice versa. 
Increased communication between English and non-English areas would encourage consistent standards of 
writing and research. 
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Part II: Planned Expenditures  

• Activity Type(s) (Mark an X in all that apply. See Student Equity 2015 - 2016 Expenditure Guidelines for more 
information,  Attachment A) 

 

  Outreach   Student Services/ Categoricals  X Research and Evaluation 

  SE Coordination/ Planning  X Curriculum/ Course Dev. & Adaptation  X Professional Development 

  Instructional Support   Direct Student Support     
 

Part III:  Please select one STUDENT SUCCESS INDICATOR below that best relates to your activity funding request: 

□ ACCESS: The percentage of each population group that is enrolled compared to that group’s representation in the 
adult population within the community served. Access is frequently calculated as a participation group. 
 
X COURSE COMPLETION: The ratio of the number of credit courses that students, by population group, complete 
successfully (grade of A, B, C, or P) compared to the number of courses in which students in that group are enrolled on 
the census day of the term. 

□ ESL & BASIC SKILLS COMPLETION: The ratio of the number of students by population group who complete a 

degree-applicable course after having enrolled in an ESL or Basic Skills course compared to the number of those students 
who enrolled in an ESL or Basic Skill Course.   

□ DEGREE AND CERTIFICATE COMPLETION: The ratio of the number of students by population group who 

complete a degree or certificate compared to the number of those students who demonstrate a desire to complete a 
degree or certificate.  

□ TRANSFER: The ratio of the number of students by population group who complete transfer compared to the 

number of those students who demonstrate a desire to complete a degree or certificate.  
 
Part IV: Please attach a separate sheet with your detailed budget for your request: 
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BUDGET/HOURS: 

Spring semester 

3 hour WAC training of faculty cohort (research, reading, writing). Faculty will leave with ideas that can 
be augmented to create enriched assignment and pedagogical practice. 

Fall semester 

2, 1-hour sessions: Beginning of the semester to share and fine-tune plan and discuss pre-assignment 
assessment to establish baseline. End of the semester report and share results. 

 

2 faculty per division (6) each to be paid a special assignment for 8 hours at a rate of $46.95/hour for a total of 
$4507.20 

3 faculty leaders (Jason Suarez lead + library/humanities faculty + one additional), each to be paid a special 
assignment for 15 hours at a rate of $62.61/hour for a total of $2817.45 

3 faculty coordinators/assessment leaders, each to be paid a special assignment for 5 hours at a rate of 
$62.61/hour for a total of $939.15 

Lunch for spring semester training- $300 

$8563.80 total funds requested 
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GE/Institutional SLO   Critical and Creative Thinking  i 

Definition: Critical thinking is the intellectually disciplined process of actively and skillfully conceptualizing, applying, analyzing, synthesizing, and/or 

evaluating information gathered from, or generated by, observation, experience, reflection, reasoning, or communication, as a guide to belief and 

action. -The Foundation for Critical Thinking ii 
 

NOTE about using this rubric: Evaluators are encouraged to assign a zero to any work sample that does not meet the emerging level. 
 

 

1 
Emerging 

 

2 
Developing 

 

3 
Proficient 

 

4 
Exemplary 

Identify and 
understand the 

problem and issues 

• Cannot identify and/or describe 

the problem or issue 

• Demonstrates some minimal or 

simplistic understanding of the 

problem 

• Identifies, demonstrates, and/or 

describes the problem clearly 

with effective support 

• Demonstrates, states, and/or 

describes, the issue or problem 

clearly, delivering all relevant 

information necessary for full 

understanding 

Analyze 

• Presents a completely limited 

and/or biased perspective 

• Fails to acknowledge other 

points of view 

• Presents a limited, biased, 

perspective 

• Considers other points of view or 

solutions 

• Analyzes and presents a point of 

view with a comparative 

perspective that includes other 

points of view without bias 

• Analyzes, discusses and/or 

demonstrates comparative 

perspectives with full 

understanding of multiple 

positions 

Strategize 

• Presents no plan or solution, or 

uses illogical solutions to a 

problem 

• Identifies possible solutions 

without clarity or creative 

thinking 

• Takes information from sources 

with some interpretation or 

evaluation 

• Begins to formulate a plan to 

solve a problem using creative 

thinking 

• Identifies and develops 

alternative solutions 

• Formulates an effective plan to 

solve a problem using creative 

thinking 

• Formulates a creative, original, 

and well-stated solution using 

sophisticated thinking 

Draw conclusions 
& predict related 

outcomes 

• Does not tie conclusions to the 

information presented 

• Does not consistently tie 

conclusions to the information 

presented 

• Oversimplifies related outcomes 

• Ties conclusion to a range of 

information including opposing 

viewpoints 

• Clearly identifies related 

outcomes, consequences, and 

implications 

• Uses logical conclusions and 

related outcomes to reflect a 

well-informed evaluation 

• Prioritizes evidence and 

perspectives 

 



El Camino College:  Critical Thinking ILO 
 

 

 

 

 

 
ILO #1 – CRITICAL THINKING 
Students apply critical, creative and analytical skills to identify and solve problems, analyze information, synthesize and evaluate ideas, and transform 
existing ideas into new forms. 
 Identify vital questions, problems, or issues and evaluate solutions. 
 Analyze, compose, and assess the validity of an argument. 
 Compute and analyze multiple representations of quantitative information, including graphical, formulaic, numerical, verbal, and visual. 
 
 
NOTE about using this rubric: Evaluators are encouraged to assign a zero to any work sample that does not meet the developing level. 

 

 
 

1 
Developing 

 
2 

Proficient 

 
3 

Exemplary 

Identify 
• Demonstrates some minimal or simplistic 

understanding of the problem 
• Identifies, demonstrates, and/or describes 

the problem clearly with effective support 

• Demonstrates, states, and/or describes, 
the issue or problem clearly, delivering all 
relevant information necessary for full 
understanding 

Analyze 

• Presents a limited or biased 
perspective 

• Might minimally consider other views 
or solutions 

• Analyzes and presents a point of view or 
solution to a problem with a comparative 
perspective that includes other points of 
view  

• Formulates an effective plan to solve a 
problem using creative thinking 

• Analyzes, discusses and/or 
demonstrates comparative 
perspectives with full understanding 
of multiple positions  

• Formulates a creative, original, and 
well-stated solution using 
sophisticated thinking 

Conclude 
• Does not consistently tie conclusions to 

the information presented 
• Oversimplifies related outcomes 

• Ties conclusion to a range of information 
including opposing viewpoints 

• Clearly identifies related outcomes, 
consequences, and implications 

• Uses logical conclusions and related 
outcomes to reflect a well-informed 
evaluation 

• Prioritizes evidence and 
perspectives 

 
 

i Adapted from: 
Palomar College Learning Outcomes Council, http://www2.palomar.edu/pages/sloresources/rubrics/critical-and-creative-thinking-rubric/  

http://www2.palomar.edu/pages/sloresources/rubrics/critical-and-creative-thinking-rubric/
ipena
Typewritten Text
DRAFT
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