Assessment: Course Four Column
FALL 2016

El Camino: Course SLOs (BSS) - Philosophy
ECC: PHIL 105:Critical Thinking and Discourse
Course SLOs

Assessment Method
Description

Results

Actions

SLO #1 Errors in Reasoning Students will be able to recognize and
evaluate both errors in reasoning,
including the primary fallacies, and
linguistic techniques used in
statements and arguments.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015)
Input Date: 11/08/2013

Exam/Test/Quiz - Near the
beginning of the semester and then
near the end, students are given a
quiz consisting in 10 short answer
questions, in which students identify
the main informal fallacy in a piece
of text. The questions cover a
representative sampling of common
informal fallacies
Standard and Target for Success: It
is expected that 80% of students will
score 75% or above on this SLO.

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Not Met
Students fell short of the antecedent expectations. The
average score on the first assessment was 4.1%, which is
expected (as they are not common knowledge). Score
averages increased to 67.2% on the final assessments.
Student performance was highest on questions 3 (appeal to
ignorance: 94% answered correctly), 7 (slippery slope: 97%
answered correctly, and 9 (ad hominem: 91% answered
correctly). Performance was lowest on questions 4 (post
hoc: 28% answered correctly) and 8 (genetic fallacy: 25%
answered correctly). Changes will be made accordingly in
teaching and group work to emphasize these fallacies.
(02/05/2016)
Faculty Assessment Leader: Felipe Leon
Related Documents:
PHIL 105 SLO 1 ASSESSMENT TABLES FALL 2015.docx
PHIL 105 SLO 1 AVERAGES F'15.xlsx
PHIL 105 SLO 1 Assignment.docx

Action: Spend more time teaching
the informal fallacies.
Spend more time teaching the
post hoc and genetic fallacies.
Construct and disseminate a new
group work assignment on the
informal fallacies. (02/05/2016)
Action Category: Teaching
Strategies

SLO #2 Problems in Positions Students will be able to recognize and
articulate problems in the positions
and arguments of themselves and
others.

Exam/Test/Quiz - On the first day of
class, students will be given two
questions to analyze. One of those
questions will appear on the second
test and the other one on the final

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Not Met
The following two questions were given to the students on
the first day of class and then later on either examination 2

Action: As to the first question,
additional emphasis will be placed
on the problems that should have
been noted by the students,
especially in always considering

01/19/2018
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Course SLOs
Course SLO Status: Active
Course SLO Assessment Cycle: 201617 (Fall 2016)
Input Date: 11/08/2013

Assessment Method
Description

Results

Actions

exam. The exam scores will be
compared with their first day
answers.
Standard and Target for Success:
Each test question will be worth 3
points, and will be grades will range
from 0 to 3. A person can receive 0,
.5, 1.0, 1.5, 2.0, 2.5, 0r 3 on each
question. As for the 1st test
question, the target on the exam is
an average of 1.5 for the class, with
50% of the class receiving at 1.5
points or higher and 40% receiving 2
points or higher. As for the 2nd
question, the exam target is an
average of 1.7, with 60% of the
students getting 1.5 points or higher,
and 50% getting at least 2 points.

or the final examination:
1.
Analyze the following argument and point out any
fallacies, and explain why the argument is either good or
poor:
John states: “There are experts on both sides of the global
warming debate. Neither side can definitively prove they
are right. Therefore, my view that humans are not causing
global warming is as reasonable as your view. After all, you
cannot prove that I am wrong.”
2.
Analyze the following letter to the editor,
including any fallacies (if there are any):
I saw the newspaper article on the terrible conditions in
Africa, and I could not help but notice that on the adjacent
page there was an ad for diamond rings and designer suits.
Is it too much to ask the rich and fashionable among us
forgo the useless diamonds and unnecessary suits, and
instead to help the numerous homeless and starving
people?

the bias of experts and looking for
the majority view among experts.
(06/30/2017)
Action Category: Teaching
Strategies
Action: Additional emphasis will
be placed on looking for the bias
of experts and always noting the
majority view of experts.
(12/20/2016)
Action Category: Teaching
Strategies

Both of the questions were challenging as they required
to remember the fallacies they were taught in the first
month of the class. The first question was considered
harder because the question covers material contained in
different parts of the book, while the second question was
specifically addressed in class only a few weeks before the
final exam.
I was looking for 3 separate points for each answer. As to
question 1, the students should have noted there was the
fallacy Improper Appeal to Ignorance. In addition, one
should usually go with the majority of experts, unless there
is a reason to distrust them. In this case, the overwhelming
majority of experts believe that humans are causing global
warming. Third, one must always consider expert bias. In
this case, there is ample evidence that most so-called
experts who deny global warming are being financed by oil
companies.
As for the second question, the fallacy of False
Dichotomy should have been noted. Second, the people
being appealed to (rich people) are being insulted or
shamed, which is a poor tactic if you wish to convince them.
01/19/2018
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Assessment Method
Description

Results

Actions

Lastly, the use of the words "useless" and "unnecessary" are
dysphemisms which add to and distort the facts in a biased
way and can easily offend the readers and potential donors.
On the first day, the average score on the first question
was .72, meaning that most people did not even properly
make one of the three points. On the day of the second
exam, the average score was 1.5, a marked improvement.
58% of the students received a 1.5 or higher, which means
they fully explained one problem and at least partially
explained a second problem with the argument. 38% of the
students received 2 points or higher.
On the first day the average score on the second
question was .1. In fact, only four of 29 students received
any points at all, with two students receiving 1/2 of a point
and 2 students receiving 1 point. On the final exam, the
average was 1.8, which means that the average student
found about 2 of the 3 problems in the argument.
Specifically, 69% of the students scored 1.5 points or higher
(18 of 26 students) and 54% scored 2 or more points (14 of
26 students).
The target was fully reached for the second question,
and mostly reached for the first question. The only
shortcoming was that only 38% of the students scored 2
points or higher on the first question, which was 2% short of
the target of 40%.
(12/20/2016)
Faculty Assessment Leader: Professor Randall Firestone
SLO #3 Composing Arguments Students will be able to compose
coherent and well-reasoned
arguments demonstrating research
skills, and the ability to evaluate
essays, studies, and statistical data.
They will be able to analyze various
arguments, including analogical and
scientific ones as well as addressing
counterarguments to their position.
Course SLO Status: Active
Course SLO Assessment Cycle: 201701/19/2018

Exam/Test/Quiz - I looked at 3
separate things to make this
assessment. 1) The term paper on
gun control. 2) The first 5 questions
on the second exam which tested
the students on studies, statistics,
and surveys; 3) The final exam
dealing with the analysis of an
analogical argument. The term paper
indicates whether the student can
compose a well-reasoned argument,
can demonstrate research skills, and

Semester and Year Assessment Conducted: 2017-18 (Fall
2017)
Standard Met? : Standard Met
First, in order to assess the students' abilities to composed a
well-reasoned argument, demonstrate research skills, and
address counterarguments to their position, I assessed their
term papers on gun control. Here is the assignment:
Critical Thinking Research Paper on Gun Control
Professor Randy Firestone
Each year, many people are killed by guns during the
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Action: Although the targeted
goals were met, this class is
particularly difficult for some
foreign students whose first
language is not English. The 2
students who received a D in this
course fit into this category. In the
future, when I see a poor
performance by such a student on
the first test I will more strongly
personally encourage them to go
to the reading and writing centers
Page 3 of 18

Course SLOs
18 (Fall 2017)
Input Date: 11/08/2013

Assessment Method
Description
can address counterarguments to
their position. They would also have
to analyze various studies and
statistics on the subject.
Standard and Target for Success: My
targets were as follows: Term Paper:
2/3 of the class would get a B or
higher on the term paper, and 80%
would pass with a C or higher.
2nd Exam: Overall the class would
average 70% of the total points, and
at least 70% of the class would be
able to get 6 or more out of the 10
points. Final Exam: Overall the class
would average 70% of the total
points available.
Related Documents:
Critical Thinking Paper on Gun
Control 2017.doc

Results

Actions

commission of crimes, and also by accident. In recent years,
there have been several mass killings in the United States.
The United States Supreme Court has ruled that the 2nd
Amendment to the Constitution gives people the right to
bear arms, although both the states and the federal
government have the right to regulate those weapons, such
as who may purchase and possess such weapons, what
types of firearms can be purchased and possessed, whether
weapons’ owners need to register their firearms, and where
those weapons can be carried and used. What legal
restrictions and regulations, if any, do you think our country
should pass, and why?
Procedure:
1) Your paper should be approximately 4 – 6 pages, and is
due on November 21, 2017.
2) Do research, such as through the library or the internet.
Many internet websites have inaccurate information, so
check enough websites and seek out those with the least
bias and most credibility.
3) Do an outline. Your outline is due one week before the
paper is due, on Nov. 14, 2017.
4) Do a first draft.
5) Read all your drafts out loud (and to someone else if
possible) in order to catch errors, and to ensure that your
writing is clear. If English is not your first language, read the
final draft/paper to a native English speaker. Grammar
counts. Poor grammar means poor credibility.
6) Make sure that your final paper looks good. Presentation
is important.

on campus, to come to me for
extra help during office hours, and
to consider forming a study group.
(01/02/2018)
Action Category:
Program/College Support

Further Writing Guidelines:
1) Your position, thesis or main point should be clear, and
should be stated in the first paragraph.
2) Raise the major objections, contrary ideas/solutions, and
counterarguments to your position, and then respond to
them.
3) Show/explain why any alternative positions are being
rejected.
4) Make sure you have strong reasons and evidence to
support your position.
01/19/2018
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Assessment Method
Description

Results

Actions

5) Your introduction and conclusion should be clear and
strong. Your introduction should capture the reader's
interest, and your conclusion should summarize your
position.
6) Put the citation for all outside sources you copy, quote,
or borrow ideas from, and for all statistics or studies you
refer to, right after the quote or information. If you do not
do so, then you have committed plagiarism, a very serious
ethical violation, and there will be very serious
consequences.
7) Do a bibliography listing all sources you have used in
preparing this paper.
8) Define and/or explain any complex, technical or
uncommon words, terms or phrases that you use. Do not
assume that all of your readers are familiar with the topic or
issues that you are addressing.
9) Explain the importance and relevance of all quotes and
statistics.
10) Check for spelling errors. Use your computer's spellcheck.
11) Make sure your sentences and paragraphs are not too
long.
12) Include a title that is informative of the topic and your
position. It is often good to be a little provocative in your
title in order to capture the reader's attention, but be
appropriate.
Next in order to test the students' abilities in analyzing
specific types of studies, statistics, and surveys, I assessed
their performance on the first 5 questions on the 2nd exam,
which were the following:
State the main type of Problem or Fallacy in the following
Statistics, Studies, and Surveys, and then ANALYZE AND
EXPLAIN THE PROBLEM
1-2) “The number of crimes committed in Los Angeles has
doubled in the past 50 years, so crime is clearly getting
worse.”

01/19/2018
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Assessment Method
Description

Results

Actions

3-4) “During the last 6 months John took a diet pill and
began to regularly exercise. He lost 20 pounds. This proves
the diet pill works.”
5-6) “90% of the 20,000 women who responded to a survey
in People magazine, a popular woman’s magazine, said they
had been sexually harassed on the job. This shows that the
great majority of women have been subject to sexual
harassment on their job.”
7-8) “People who average less than 6 hours of sleep are
more likely to be overweight. This shows lack of sleep leads
to obesity.”
9-10) “In a recent general health survey with proper
diversity and given to 100,000 senior American male
citizens in which the entire group of respondents answered
all questions, only 10% of men between the ages of 70 - 80
stated that they have significant sexual performance
problems. We can therefore feel confident that sexual
impotency is not a great problem for American men in this
age range.”
Last, I assessed the students' analysis of the following
analogical argument:
(4 points) Analyze the following analogical argument by
using the 5 step method. Do you think the following analogy
is good? Explain your position.
“They should not allow stem cell research that uses early
human embryos from aborted fetuses to find cures for
diseases. It’s no different than the experiments the Nazis
did during World War II on the Jewish prisoners.”
The results were as follows:
On the term paper 7 students received an A, 6 received a B,
3 received a C, and 2 received a D. As such, 72% received an
A or B, exceeding the 2/3 target, and 89% received a C or
higher, exceeding the target of 80%. Overall, the students
01/19/2018
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Assessment Method
Description

Results

Actions

did a good job composing well-reasoned arguments, did
sufficient research, adequately analyzed the studies, and
properly addressed counterarguments to their positions.
On the second exam. there were 10 points available
regarding the recognition and analysis of 5 studies. Overall
the students averaged exactly 7 out of 10 points (70%)
which barely met the target goal. Moreover 15 of the 21
students received at least 6 of the available 10 points, which
constituted 71% of the class and again barely met the 70%
goal. Of note, 6 of the 21 students received all 10 points,
and another 2 students received 9 1/2 out of 10 points.
Therefore 38% of the class received 95% or higher on these
questions. Unfortunately they were balanced out by 6 of
the 21 students getting less than 5 of the 10 points
available. There was a striking difference between the top
1/3 and bottom 1/3 of the class.
On the final exam, there were 4 points available for the
analysis of the analogical argument. Overall, the students
averaged 3.088, which was 77% of the point total available.
This exceeded the 70% target. Here, 41% of the students
received a perfect score of 4 points while only 4 students
received 2 points or less. (01/02/2018)
% of Success for this SLO: 100
Faculty Assessment Leader: Randall S. Firestone

01/19/2018
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ECC: PHIL 107:Philosophy of Religion
Course SLOs
SLO #1 Distinguishing Foundations Students will be able to distinguish
the foundations of belief in physical
objects vs. metaphysical concepts,
such as a God, souls, and heaven and
hell, and how this understanding
fosters both tolerance toward the
religious beliefs of others and a
deeper understanding of their own
religious beliefs.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014)
Input Date: 11/08/2013

01/19/2018

Assessment Method
Description
Exam/Test/Quiz - Six Multiple choice
questions taken from 3 separate
tests.
Standard and Target for Success: It
is expected that considering the 6
questions as a whole, 70% of the
student answers will be correct. As
to each individual question, the
following is the rubric:
80% or more of the students
answered the questions correctly:
Excellent
70-80% of the students answered
the question correctly: Good
60-70% of the students answered
the questions correctly: Fair
50-60% of the students answered
the question correctly: Minimally
acceptable
Under 50% of the students answered
the question correctly: Unacceptable

Results

Actions

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Not Met
Attached are the 6 questions, and also the SLO Assessment
Data Chart. Overall, taken the 6 questions together, the
students answered correctly 68% of the time, slightly falling
short of the goal of 70%. As to questions #1 on Hinduism
and Metaphysics, #5 on Ayers views on metaphysics, and
Kierkegaard's view of what it is to be a true Christian, the
students performed excellently, answering correctly 96%,
85%, and 83% of the time, respectively. Moreover, they
showed great improvement from their answers to these
questions that were provided on the first day. On questions
1 they improved from 59% to 96%, on question 5 they
improved from 37% to 85%, and on question 6 they
improved from only 15% of the students answering
correctly to 83% doing so. It should be noted that questions
5 and 6 were taken from tests 2 and 3, while the first 4
questions were taken from the first test.
Questions 2, 3, and 4 were not so favorable. The
students showed must more modest improvement from
their answers on the first day. Question 2 showed only a 5%
improvement from 37% to 42%, questions 3 on Buddhism's
Middle Path showed improvement from 40% to 58%, and
Question 4 on Taoism's metaphor of the uncarved block
went from 33% of the students answering correctly on the
first day to 50% answering correctly. Question 2's 42% is
unacceptable, whild question 3 and 4's 58% and 50% rate of
correct answers was only minimally acceptable. Students
should be understanding the concepts tested in those
questions at a higher rate.
Overall on the first day, students answered the questions
correctly 37% of the time. Since there were 4 choices for
the first 5 questions, and 5 choices for the 6th question, if
the students knew nothing then we would expect them to
get the answers correctly only about 25% of the time. How
can we account for the higher %? First, some students in

Action: As to questions 3, 4, and 5,
added emphasis on these subjects
will be taken. Specifically,
regarding question 3, the students
should understand Buddha's
Middle Path, and additional
emphasis will be placed on this
subject. Regarding question 4 on
Taoism, I can see that all but 2 of
the students who missed the
question went for choice B which
is almost identical to the correct
choice C. In the future, I will
change choice B so there is no
confusion. As to question #2 on
how the Bhagavad Gita solves a
moral dilemma with a
metaphysical belief, greater
emphasis will be placed on this.
Admittedly, this is one of the
tougher questions on the test, and
we would not expect the great
majority of students to get this
question right, although a good
student should remember this. As
previously stated, question #1s
choices will also be redone so that
the correct answer is not so
obvious and therefore the
student's knowledge of the
subject is truly being tested.
(12/15/2015)
Action Category: Teaching
Strategies
Action: Put greater emphasis on
question 3 regarding Buddhism's
Middle Path, and question 2
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01/19/2018

Assessment Method
Description

Results

Actions

the class had me previously and would have been taught
some of these subjects in my other classes. Second, some of
the students may have taken other philosophy classes from
other professors and covered these subjects. Third, some of
the students may already have been familiar with some of
the material. Fourth, some of the multiple choice options
may have been easy to rule out, so as to make the ultimate
choice more likely to be correct. In fact, question #1 had an
unusually high rate of correct answers on the first day of
class before the subject was taught, and in looking at the
question I believe that the three wrong answers may not
have been viewed as viable choices. As such, I will attempt
to come up with more plausible wrong alternatives so that
the students' improvement can accurately be measured.
We should note that questions 3 and 5 were previously
assessed in 2012. In 2012, the students answered question
3 about Buddhism's Middle Path at a 26% rate on the first
day, and at a 59% rate at the time of the exam. This was
identified as a question that required additional emphasis,
and I tried to do so, but the current class in 2014 ended up
almost identically--going from 40% to 58%. This will need to
be addressed further.
As to question #5, in 2012 the students went from 16%
correctly answering the question to 77%. The 2014 class
actually performed better in that 85% answered the
question correctly.
I have taught this class once per year for over 10 years,
and it was my impression based on both class participation
and test results, which included essay answers, that this
class was the weakest I have ever had for this subject. In
order to test that theory, I went back and reviewed the
answers my Intro to Philosophy students gave me to
questions 2, 3, and 4, which were on my Intro test too. It
should be noted that Hinduism is covered in one day in the
Intro class, and Buddhism is also covered in 1 day in the
Intro class. In my Religion class we spend at least 1 1/2
sessions on each subject, so they are covered somewhat
more thoroughly. As such, my Philosophy of Religion
students invariably perform better than my Intro students
on these questions. Such was not the case this semester. On

regarding how the Bhagavad Gita
solves a moral dilemma with a
metaphysical belief. Redo
question one so that the wrong
alternatives are not so obviously
wrong, and change alternative B in
question #4 regarding Taoism
because it is the choice that
almost all of the students picked
who missed the question, and that
alternative is almost the same as
the correct one (C). (12/16/2014)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

question 4 on Taoism, 64% of my Intro students answered
the question correctly, while only 50% of the Philosophy of
Religion students answered it correctly. As to questions 2
and 3, my Intro students answered correctly at 41% and
61% rates, very close to my Religion class rates of 42% and
58%. However, as it is expected they would do better, it is
clear to me that this was in fact an exceptionally weak class-as my basic notes are the same for each class. The religion
class had the opportunity to explore Hinduism and
Buddhism in greater depth, so would be expected to
perform at a higher level. (12/16/2014)
Faculty Assessment Leader: Professor Randy Firestone
SLO #2 Belief in Immortal Souls Students will be able to articulate the
arguments for and problems
regarding the beliefs in immortal
souls, heaven and hell.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015)
Input Date: 11/08/2013

Exam/Test/Quiz - At the beginning
of the semester and then near the
end, students are given 5 multiple
choice questions on traditional
concepts of the self, the soul, the
afterlife, and immortality.
Standard and Target for Success: It
is expected that 80% of students will
average 75% or above on this SLO.

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
Students met the original expectations. The average score
on the first SLO was 32.9%, which is about what one would
expect on chance alone. The average score increased to
77%. Students found the 3rd problem most difficult, which
focused on Descartes’s argument for substance dualism,
i.e., of the existence of the soul (56% of students answered
correctly on the 2nd test). I suspect this was due to it being
somewhat similar to Frank Jackson’s argument for property
dualism. I plan to spend more lecture time discussing
Descartes’ argument and distinguishing it from Jackson’s
argument. I also plan to add a groupwork exercise on their
views of the nature of the mind. (02/05/2016)
Faculty Assessment Leader: Felipe Leon
Related Documents:
PHIL 107 SLO 3 ASSESSMENT TABLES FALL 2015.docx
PHIL 107 SLO Assessment 1.docx

Action: Spend more lecture time
discussing Descartes’ argument
and distinguishing it from
Jackson’s argument.
Add a group work exercise on
their views of the nature of the
mind and its relation to the body.
(02/05/2016)
Action Category: Teaching
Strategies

SLO #3 Existence of God - Students
will be able to describe and explain
the major arguments for the
existence of God, and the primary
criticisms of each argument.
Course SLO Status: Active
Course SLO Assessment Cycle: 2016-

Exam/Test/Quiz - At the beginning
of the semester and then near the
end, students are given 12 multiple
choice and true/false questions on
classical and contemporary
arguments for and against God’s
existence.

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
Students met the original expectations. The average score
on the first SLO was 49.6%, which is about what one would
expect on a mix of chance alone and several students who
have taken an intro. to philosophy course. The average

Action: Add a group work exercise
on Richard Swinburne’s “Why God
Allows Evil”. (09/15/2017)
Action Category: Teaching
Strategies
Action: Spend more time in class
discussion on Richard Swinburne’s

01/19/2018
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Assessment Method
Description

17 (Fall 2016)
Input Date: 11/08/2013

Standard and Target for Success: It
is expected that 80% of students will
average 75% or above on this SLO.
Related Documents:
PHIL 107 SLO 3 ASSIGNENT
F'16.docx
PHIL 107 SLO 3 Averages F'16.xlsx
SLO PHIL 107 ASSESSMENT TABLES
FALL 2016.docx

01/19/2018

Results

Actions

score increased to 74.5% on the second test. Students
found the 7th problem the most difficult, which focused on
core elements of Richard Swinburne’s criticisms of the
argument from evil (44% of students answered correctly on
the 2nd test). I suspect this was due to some unorthodox
elements of Swinburne’s answer, which are contrary to how
many religious students conceptualize the God of classical
theism. I plan to spend more class discussion time on
Swinburne’s account, and how it differs from orthodox
conceptions of the God of theism. I also plan to add a group
work exercise on his article, “Why God Allows Evil”.
(02/28/2017)
Faculty Assessment Leader: Felipe Leon
Related Documents:
PHIL 107 SLO 3 ASSIGNENT F'16.docx
PHIL 107 SLO 3 Averages F'16.xlsx
SLO PHIL 107 ASSESSMENT TABLES FALL 2016.docx

core criticisms of the argument
from evil in his "Why God Allows
Evil", with special focus on the
core elements of his theodicy.
(09/15/2017)
Action Category: Teaching
Strategies
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ECC: PHIL 111:History of Ancient and Medieval Philosophy
Course SLOs
SLO #1 Pre-Socratic Philosophers Students will be able to demonstrate
an understanding of the various
beliefs of and disagreements
between the pre-Socratic
philosophers.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015)
Input Date: 11/08/2013

Assessment Method
Description
Exam/Test/Quiz - Students will be
given a pre and post-test. On the
first day of class, students will be
given 5 multiple choice questions
dealing with Myth and PreSocratics,
and those same questions will
appear on their second test. The
results will be compared.
Standard and Target for Success: It
is expected that 70% of students will
score a 75% or above.

Results

Actions

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Not Met
Students did not meet the standards for Question 1(33%)
and Question 2 (29%), nearly met the standard for Question
3 (71%) and exceeded the standards for Question 4 ( 76%)
and Question 5 (90%).

Action: Revise Question #3 to be
more clear for students in order to
better determine their
understanding of Homer's ideas of
justice. (08/23/2018)
Action Category: SLO/PLO
Assessment Process

Overall, the class average improved from 2.5 to 3.0 percent.
Students improved in all test questions except for Question
3 about Homer. This was the only True/False question on
the test.
Question number 3 may have been confusing to students.
(See attached charts.)
(02/23/2016)
Faculty Assessment Leader: Elizabeth Shadish
Related Documents:
Philosophy 111 Data - Shadish Fall 2015.docx
PHIL 111 SLO Assessment and Key.docx

SLO #2 Influence on Modern Day
Philosophy - Students will be able to
demonstrate an understanding of the
various beliefs and views of Socrates,
Plato, and Aristotle, and how those
beliefs influenced modern day
philosophy.
Course SLO Status: Active
Course SLO Assessment Cycle: 201617 (Fall 2016)
Input Date: 11/08/2013

Essay/Written Assignment Students were given 3 take-home
exams involving short answer and
essay questions.
Standard and Target for Success:
80% of the students will be able to
answer the questions on an
adequate level.

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met
On the first day of class I orally asked the following
questions:
Who has ever taken a philosophy class before? 3 hands
went up
What is the definition of philosophy? Only 1 students
attempted to answer the question
Who can name a philosopher from the ancient or medieval
periods? 1 student named Socrates

Action: I will devote an entire class
to how to write a philosophy essay
or paper. I will do so in the context
of one of the topics/issues that we
study in the class so that we will
be able to cover both
philosophical content and writing
skills in that particular class.
(03/24/2017)
Action Category: Teaching
Strategies

Exam questions that relate to this SLO:
What problems did Xenophanes have with the gods?
01/19/2018

Generated by TracDat® a product of Nuventive

Page 12 of 18

Course SLOs

Assessment Method
Description

Results

Actions

According to Xenophanes who is the only one who can
know the truth for sure?
What is the main thing at stake with the Sophists?
What did Zeno demonstrate with his paradoxes?
Write a 2 to 3 page essay comparing and contrasting the
thought of Heraclitus and Parmenides, being sure to
highlight their differences with regard to change and what is
real. Offer a compromise of your own or defend one of
them over the other.
Write at least 1 page telling me which of the Pre-Socratics
other than Heraclitus and Parmenides you most identify
with and why.
Write at least 1 page telling me what is significant about the
Atomists and what you think about them.
In no less than 3 pages compare and contrast the Sophists
with Socrates and offer your own analysis that leads you to
prefer one over the other.
Write 3 to 5 pages on how Plato and Aristotle attempt to
bridge the epistemological gap and reach objective
knowledge. Which one do you think is more successful? Or
do you think neither is successful.
Write at least 3 pages comparing and contrasting Plato’s
and Aristotle’s ethical and political views. What differences
in their thinking are behind their different views? Assess
which view you prefer.
What was the view called that said that the universals were
simply names that we give to things that have something in
common?
What was the name of the philosopher who said that the
01/19/2018
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Assessment Method
Description

Results

Actions

simplest answer was the best and what is this famously
called?
Compare Augustine and Thomas on the way they handle
the Faith and Reason issue. Be sure to give your
assessment.
Choose two of the thinkers or movements from the
following list – one that you like and one that you do not
like – write about them and tell me why you like or do not
like them? Epicurianism, Skepticism, Stoicism,
Neoplatonism, Tertulian, Justin, Clement of Alexandria,
Peter Abelard, Anselm, William of Ockham
How important is it that a philosophy offer us peace of
mind? Is this, in itself an adequate criterion for evaluating a
philosophy? Or would you say that sometimes "truth
hurts"?
18 student completed the course. Of these 18 students, 14
students (88 %) were able to adequately answer all of the
questions above.
After completing this course students are
conversant in the 2 major trajectories leading out of the
ancient world: the otherworldly and the this-worldly and
are able to identify rationalistic tendencies versus empirical
tendencies. We traced these tendencies into the modern
world.
Implications and Future Direction
Class time involved lectures, discussion of issues and
questions that I would pose (that would later be helpful to
writing responses to test questions) and questions from
students. I also wrote all the names of major thinkers and
terms on the board. Students were assigned to read both
secondary and primary material that would prepare them
for each class. This pedagogy worked well for 88 % of the
students. In order for this pedagogy to work, students must
01/19/2018
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Assessment Method
Description

Results

Actions

come to class with pen and paper and take lecture notes,
write down the terms that are on the board and participate
in class discussions. Students must also be able to write
grammatically and logically correct paragraphs in English. I
devote time in my first two lectures to talk about how to
use a syllabus, study habits, note-taking and paper writing. I
also include a page in my syllabus on how to write a
philosophy essay or paper. One change I could make would
be to devote an entire class to these matters.
Of the students who were not able to adequately
respond to all of the questions listed above, 4 were not able
to do so because their writing skills were not at college
level. It would be helpful for the College to require and not
just recommend that students pass a writing course and an
ESL course in order to move on to other courses that
require writing in English.

(03/24/2017)
Faculty Assessment Leader: Darla Fjeld
SLO #3 Major Threads of Medieval
Philosophy - Students will be able to
show a command of the major
threads of medieval philosophy, such
as contained in the writings of Saint
Thomas Aquinas, and how medieval
philosophy was influenced by ancient
Western philosophy and impacted
the later Western philosophical
traditions.
Course SLO Status: Active
Course SLO Assessment Cycle: 201718 (Fall 2017)
Input Date: 11/08/2013

01/19/2018
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ECC: PHIL 120:Ethics, Law and Society
Course SLOs
SLO #1 Primary Moral Theories Students will be able to identify the
primary moral theories, be able to
distinguish the major differences
between the theories, and be able to
evaluate the general strengths and
weaknesses of each theory.
Course SLO Status: Active
Course SLO Assessment Cycle: 201415 (Fall 2014)
Input Date: 11/08/2013

01/19/2018

Assessment Method
Description

Results

Case Study - Moral Theories
presented: Hobbes, Cicero, Aquinas,
Mill, Kant

Semester and Year Assessment Conducted: 2014-15 (Fall
2014)
Standard Met? : Standard Not Met
The success rate on presentation of the moral theories were
close to the expectation of 70% of the students scoring
The beginning of every semester
above average and average on the ability to present the
every student is given a dilemma
theories. However, their comprehension and ability to
they are to analyze a relation to
moral values, political ideologies and evaluate the respective strengths and weaknesses of the
moral theories was only 55%. The students who were not
theories as to how this position
enrolled in the Honors program consistently performed
instructs. Their essays are returned
below those students in the Honor Transfer Program. This
to them at the end of the semester
particular semester there was a large population of the non
and they are asked to include what
honors student enrolled in the class. Generally they do not
they had written on the first day.
have the required critical thinking skills as well as the
The rewrite should include an
writing ability to present the theories and critically evaluate
extensive presentation of the
theories they alluded to in the initial their strengths and weaknesses. As a result the score on the
SLO was compromised. (02/09/2015)
essay and their strengths and
Faculty Assessment Leader: Joan Thureson
weaknesses.
Faculty Contributing to Assessment: Joan Thureson
Standard and Target for Success:
The rewrite of the students original
paper should exhibit extensive
improvement in comprehension of
the philosophical theories they
initially referred to in an oblique
fashion. They should be comfortable
reorganizing the differences and
similarities among the moral
theories they have studied
throughout the semester. For
example they should be able to
identify and analyze the differences
and similarities between
consequentialist moral theories and
deontological moral theories and
their relationship to political
ideologies. Their essay must also
include an evaluation of the
strengths and weakness of the
Generated by TracDat® a product of Nuventive

Actions
Action: I have created small
reviewing units combining Honor
Transfer Program students with
non HTP students. These units are
structured to provide non HTP
with the opportunity to acquire
the academic skills that the HTP
students possess in basically a
small teaching unit. I have to
structure these units more
carefully to include writing
assignments that will improve
their critical thinking skills. I also
will have to provide more take
home writing assignments that
can e brought into these units for
comment and analysis.
(05/15/2015)
Action Category: Teaching
Strategies
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Assessment Method
Description

Results

Actions

Semester and Year Assessment Conducted: 2015-16 (Fall
2015)
Standard Met? : Standard Met
The analysis of the rewrite of the first day writing
assignment indicated that target of success was reached.
Over 80% of the students were able to identify legal issues
such as the relations between law and economics, law and
feminism and law and critical race theory. They were able to
rewrite their original essay utilizing the major school of
Jurisprudence and indicate how the legal issues involved in
the prompt were clarified by what they had learned during
the semester.
The semester memo/paper focused their attention on
specific legal issues in contemporary society. They were
asked to analyze those uses and take a position as to what
the law's response ought to be. the arguments they used
were based upon the legal theories we had discussed
throughout the semester. The topics selected for the Fall of
2015 were "Aid in Dying," "Immigration Issues," and
"Affirmative-consent Bill" just signed in California. They
structured their argument based upon classical legal
theories such as legal positivism and it subdivisions and
normative jurisprudence and its subdivisions. They also
applied contemporary legal theories such as law and
feminism and the relation of law to economics.
The most important finding from the date acquired from
the rewrite and the memo/paper was that the students had
no difficulty identifying legal issues and the legal theories
that would support their positions on those issues.
(01/26/2016)
Faculty Assessment Leader: Joan Thureson
Faculty Contributing to Assessment: Joan Thureson

Action: I intend to change the
assigned readings to include more
emphasis on International Law
and Immigration as well as privacy
interests as found in law and their
relation to emerging technological
issues. (08/30/2016)
Action Category: Curriculum
Changes

Semester and Year Assessment Conducted: 2016-17 (Fall
2016)
Standard Met? : Standard Met

Action: No action is required or
possible because the target was
met and this course is currently

theories under consideration. It is
expected that 70% of students will
score 75% or above on the SLO.
SLO #2 Major Legal Issues - Students
will be able to identify some of the
major legal issues that have
confronted our society, with
particular attention to contemporary
issues, and they will be able to
explain the various competing legal
theories that have been used to
resolve those issues.
Course SLO Status: Active
Course SLO Assessment Cycle: 201516 (Fall 2015)
Input Date: 11/08/2013

Term/Research Paper - The SLO
assessment is based upon a term
paper as well as an analysis of
writing assignment given the first
day of the semester and the
student's analysis of what they
wrote on the first day utilizing the
materials covered in class
throughout the semester.
Standard and Target for Success: I'm
analyzing the assessments I look for
students to be able to present and
define the major legal issues in the
assignments give to them. The
reassessment of their first day
writing assignment should reflect a
comprehension of the legal issues
under consideration and the ability
to explain them and their relation to
contemporary issues. The tem paper
is also a reflection of a heightened
awareness of theses legal issues. It is
expected that 80% of student will
score 70% or above on the SLO.

SLO #3 Analyzing Contemporary
Essay/Written Assignment Issues - Students will be able to
Students will be given both in class
critically analyze contemporary moral and take home writing assignments
01/19/2018
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Course SLOs
and legal issues by applying both
moral and legal theories, and they
will be able to recognize and critically
evaluate the major arguments of each
side, demonstrating proficiency in the
construction of their own arguments
for a position.
Course SLO Status: Active
Course SLO Assessment Cycle: 201617 (Fall 2016)
Input Date: 11/08/2013

01/19/2018

Assessment Method
Description

Results

Actions

structured around contemporary
legal issues that confront society.
they will be required to critically
analyze these issues using competing
moral and legal theories, such as
legal positivism and normative
jurisprudence.
Standard and Target for Success: It
is expected that the students will be
able to identify the contemporary
legal issue/issues under
consideration and critically analyze
them using competing legal and
moral theories studied in class. It is
expected that 100% of students will
be able to identify the legal and
moral issues, and that 85% will be
able to employ the larger schools of
jurisprudence to these issues. A
somewhat lower expectation of 60%
of the students will be able to
continue their analysis by employing
the sub schools of the major
divisions of legal and moral theory.

Assessment completed in class and in a written analysis.
100% of the students were able to identify the major
contemporary legal and moral issues that confront society
today as presented in the newspaper articles they were
given. Approximately 80% of the students were able to
explain in depth the major competing legal and moral
theories and their relevance to understanding the
contemporary legal and moral issues more fully. The
percentage of success in relation to the application of the
sub schools of the major theories fell to 72%, but this was
still better than expected and exceeded the target.
The students who were most successful in the writing
assignment were those who completed the voluntary
homework assignment and those enrolled in the Honor's
Program. Statistically, those students who were not part of
the Honor's Program were more likely to be unable to add
substance, perform the required analytic skills called for,
and generally assess what was being asked of them. I have
found this to be true over the last 35 years of teaching this
course. I have always believed the Honor's courses ought to
require the intellectual rigor and responsibility which comes
with the Honor's designation, and as such ought to he held
to a higher standard. (03/18/2017)
Faculty Assessment Leader: Joan Thureson

being deactivated/discontinued.
(03/18/2017)
Action Category: SLO/PLO
Assessment Process
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