
Division of Behavioral & Social Sciences 
Professional Development Division Meeting Minutes 

August 20, 2020, 10:45 am – 12:15 pm 
 
WebEx 

https://elcamino.webex.com/elcamino/j.php?MTID=m93474b2c96fe5028a54c21d4621277f2 

 
Attendance:  Ali Ahmadpour, Lucy Alamillo, Stacey Allen, John Baranski, Nikki Barber, Susan Baxter, Michelle Bell-
Blossom, Nancilyn Buruss, Tanja Carter, Joshua Casper, Cynthia Cervantes, Yun Chu, Maria Cortez, Angela Cranon-
Charles, Kristie Daniel-DiGregorio, Mediha Din, Julio Farias, Randy Firestone, Melissa Fujiwara, Renee Galbavy, 
Roberto Garcia, Blair Gibson, Christina Gold, Barry Goldenberg, Steven Gonzales, Xocoyotzin Herrera, Hong Herrera 
Thomas, Amy Himsel, Laurie Houske, Michael Huff, Minehiro Inouye, Janice Jefferis, Beverly Knapp, Amy LaCoe, 
Sarah Leinen, Felipe Leon, Mina Majstorovic, Angela Mannen, Richard Mascolo, Cecelia Mataalii,  Michelle Moen, 
Jennifer Montgomery, Eduardo Munoz, Kim Nguyen, Rodolfo Otero, Gretchen Potts, Melissa Ramirez-Noss, David 
Reed, Carolyn Robertson, Jessica Rodriguez, Elizabeth Russell, Angela Simon, Juli Soden, Kell Stone, Jason Suarez, 
Orion Teal, Shanthi Tharuvai, Sandra Uribe, Arthur Verge, Daniel Walker, Chanae Wami, Marianne Waters, Karen 
Whitney, Juliann Wolfgram, Kassia Wosick, Michael Wynne, Janet Young, Alfred Zucker. 
 
I. Welcome Back  

• With an online PD Day, the division faculty are missing out on the fun of catching up 
with each other and finding out about everyone’s summer.  Instead, we watched a 3 
½ minute video compilation of faculty photos from the summer. 

• The Dean welcomed the Art History faculty to the BSS Division.  We are excited to 
have them join us, and we look forward to working together. 
 

II. Service Awards and Tenure  
• We congratulated the following people for service awards and tenure: 

• 5 years 
 John Baranski, History 
 Melissa Fujiwara, Sociology 
 Hong Herrera Thomas, History 

• 15 years 
 Julio Farias, Psychology 
 Amy Himsel, Psychology 
 Laurie Houske, Political Science 
 Eduardo Munoz, Political Science 
 Rodolfo Otero, Anthropology 
 Marianne Waters, Anthropology 

• Tenure 
 Cynthia Cervantes, Childhood Education 
 Kassia Wosick, Sociology 

 
 
 
 
 

https://elcamino.webex.com/elcamino/j.php?MTID=m93474b2c96fe5028a54c21d4621277f2


III. Enrollment and Scheduling 
 

a. BSS Fall Enrollment 
• The Dean shared fall enrollment numbers.  Across the college, enrollment is 

down significantly.  In BSS, Bev and the Dean did a lot of tweaking to the 
schedule to maximize enrollment and avoid canceling sections.  They added 
classes, changed sections, reassigned people, and unfortunately, canceled a 
few sections.  Cecelia, Maria, and the Admissions office helped with emailing 
all the students and moving them between sections.  Thanks to all the faculty 
who were flexible and willing to move things around to preserve a class for 
themself or a colleague. 

• For enrollment numbers, please see slides 6-8 in the attached PowerPoint. 
• BSS has filled more seats in its classes than in any recent past year.  There are 

almost 16,000 seats in our classes. 
• Keep in mind that our enrollment numbers do not include Art History, which 

is still being reported with Fine Arts. 
• FTES are “full time equivalent students,” which is an important number used 

by the state when determining funding for the college.  Even though 
enrollment is up in BSS, FTES are down.  This is caused at least partially 
because we receive fewer FTES (less $) for online students than for face-to-
face students. 

• Enrollment is down across the college and across the state.  We are not alone 
with this problem.  But, we aren’t sure why.  The withdrawal survey of 
students from Spring 20, tells us why students dropped classes and may give 
insight into why they aren’t enrolling in the numbers we’d hoped in fall.  The 
top reasons to withdraw in spring were: 1. Lack of access to sufficient 
technology. 2.  Some students don’t like learning online and would prefer to 
wait until we are back on campus in spring.  3.  Personal responsibilities like 
work, caring for children or elderly parents, etc. 
 

b. Fall Course Formats 
• This fall we are offering two formats for classes in BSS – online synchronous 

and online asynchronous. 
• Online asynchronous classes are fully online and students are not required to 

be online at a particular time.  They can complete work at times that are 
convenient to them. 
 If your class is listed in the schedule without a day or time, it is online 

asynchronous. 
 You cannot add a required Zoom meeting time to an online 

asynchronous class because students did not sign up knowing they had 
to be available at that time.  Also, the time you pick may conflict with 
another one of your student’s classes that did have a time listed in the 
schedule. 

 If you want to lecture in your online asynchronous classes please 
record your lectures and post them (with captions, of course!).  The 
advantage of this is that you will have those lectures to use again in the 



spring when we are fully online once more.  The advantage to students 
is that they can view the lectures at any time and can rewatch them to 
ensure understanding. 

• Online synchronous classes have days and times listed in the schedule for 
instructional Zoom meetings.  Students can be expected to attend at these 
times because the days and times were listed in the online schedule when 
students registered. 

• Be sure to clarify your course format and all expectations with students.  
Students are quite confused about the expectations in their classes.  Try to 
email them at least a day or two before class starts so they know what is 
expected. 

• Please follow through on your syllabus by posting materials and holding tests 
when you say you will.  Many students are struggling with online learning and 
sticking to your class game plan helps them plan and schedule their time.  If 
you need to change something in your syllabus, please inform students several 
times and update your syllabus if necessary. 

• Also, it is critically important to respond promptly to student emails.  Emails 
are the only way a student can reach you, and they need to know you are there 
and to have their question answered. 

 
c. Winter Session 

• Winter classes are all fully online with no synchronous Zoom meetings. 
 

d. Spring Session 
• We are just beginning to build spring semester.  We are doing this very late 

because we wanted to have the most up-to-date information possible 
regarding whether we may return to campus. 

• Because of ongoing social distancing, the BSS spring schedule will be entirely 
online again (synchronous and asynchronous).  This is bad news, and it is hard 
to wrap our minds around over a full year of online teaching, but your and the 
students’ health and safety come first. 

• If anything changes dramatically and the college deems it safe to return, we 
can pivot and talk about how to get some classes back on campus.  However, 
that is a distant possibility. 

 
IV.  Supporting Students 

• The college is updating its website and working on improving the admissions and 
enrollment process for students.  It was especially confusing for this fall, because we 
had so many pandemic-related changes. 

• A major redesign of the college website will be rolled out next year.  
 

a. Tutoring Hub 
• Tutoring services are all linked in one place on the Tutoring Hub, which 

students can access through course homepages on Canvas or through the LRC 
website. 



b. Canvas Assist 
• Canvas Assist is a pop-up, chat box that offers to help student with Canvas.  It 

is operated live by students who have used Canvas.  This is a place where 
students help other students. 
 

c. Basic Needs Resources Hub 
• The Basic Needs Resource hub is located on the Student Support Services 

website.  Here, students can access information about housing resources, 
technology resources, student health care, Cal-Fresh, the Warrior Pantry and 
the Metro U-Pass. 
 

d. Laptops and Wifi 
• The college has purchased another 1,500 laptops and has been given another 

500. Watch for emails about how these will be distributed to students.  The 
college will also be making wifi hotspots available to students. 

 
V. BSS Business and Meetings 

 
a. BSS Faculty Survey Results 

• About 50 of our BSS faculty took the survey at the end of the Spring semester 
that asked about how faculty would like to conduct BSS division business this 
fall.  We want to make sure that BSS faculty are able to fully share information 
and collaborate, while not overwhelming them with meetings or pestering 
them with too many emails. 
 

b. Division Meetings and Email Updates 
• Every month, the BSS faculty would like the Dean to hold a division-wide 

update meeting and to send out one monthly update email.  The Dean will do 
this, meaning that the faculty will receive updates and news every two weeks, 
either at a meeting or by email. 
 

c. BSS Faculty Team Site 
• The faculty would like an online repository for forms and other information 

that they usually collect from the office in person.  The faculty would prefer to 
have this on Canvas but the Online and Digital Education office is only 
supporting Canvas sites for students at this time.  So, this repository will be 
housed on Teams. 
 

d. Building Closures – Sept. 15 
• To save money, the college will be closing several buildings on Sept. 15, 

including SOCS and ARTB.  Full-time faculty need to schedule a time with the 
Dean to visit their office and get any materials they will need for the full 
academic year (remember we will be fully online again in Spring 2021). 

 
 
 



VI. Reports  
 

a. Academic Senate – Stacey Allen 
• Our BSS Senators include Ali Ahmapour (Art History – a new Senator for BSS), 

Kristie Daniel-DiGregorio (Human Development), Rene Galbavy (Psychology), 
Michael Wynne (Psychology) and Stacey Allen (Sociology). 

• The Academic Senate meets the first and third Tuesday of the month, and all 
faculty are welcome to attend. 

• At the first meeting they will have a presentation re: the Tutoring Hub; an 
update on the budget and accreditation, and a brainstorming discussion re: 
supporting students with disabilities online. 

• Professional Development now falls under the LRC and the leadership of 
Crystle Martin. 

• The President’s Advisory Committee on race and equity includes Melissa 
Fujiwara and Stacey Allen. 

• Thank you to Melissa and Jason Suarez for their excellent presentations during 
the General Session. 
 

b. SLOs – Eduardo Munoz 
• Last semester, even with the pandemic, we proceeded to assess most of our 

SLOs even though the only required courses were one’s that were originally 
scheduled as online courses. 

• Spring 2020 assessments need to be inputted into Inventive in the next couple 
weeks.  About one third have already been submitted.  The due date for SLO 
assessments is Sept. 11.  PLO assessments will be due a couple weeks later. 

• Thursday, Sept. 10 there will be a workshop on entering assessments into 
Nuventive. 

• Three departments will need to finalize their four year timelines.   
• Around 40 SLOs will be assessed this semester. 
• Remember we have an accreditation visit at the end of September.  We need to 

make sure all our departments are submitting assessments on time and have 
four year timelines. 

• The first department SLO facilitators meeting will be in September. 
 

c. Curriculum – Beverly Knapp 
• We have about 15 courses for review this semester in Philosophy, Child 

Development, and Ethnic Studies. 
• The Division Curriculum Committee has one meeting in September scheduled.  

Curriculog will be up and running this fall and we will begin using it for review 
and approvals.  There is an afternoon Curriculog break out session at 1:00pm. 
 

d. ECCFT – John Baranski  
• The ECCFT has a new website.  The BSS reps are John Baranski, Josh Casper, 

and Angela Simon.   



• The ECCFT constitution needs to be amended to allow for an online 
ratification vote.  A vote will be held at a general membership meeting.  After 
that the ratification vote will be scheduled. 

• After 11 months, negotiations are concluded. 
• The contract revisions include, stronger rehire protections, clearer evaluation 

procedures, 3 day work week (instead of four), and lab/lecture parity. 
• The ECCFT Executive Board conducted a review and determined that the 

Federation no longer needs a full time Executive Director and that a part-time 
Office Manager/Membership Mobilizer is sufficient.  Please ask our division 
reps any questions.  

• The revisions include a little more money for health care for FT faculty, 
meaning the district will contribute a little more for health care plans.  
Revisions also include a $75 health care stipend per semester to offset health 
care costs for adjunct faculty.  Although it is a small amount, it is the first time 
the district has contributed to adjunct faculty health care in a universal way.  
Also, adjunct faculty will be paid for two office hours per semester.  For 
adjunct faculty, this all adds up to about $225 per semester. 

• The District has refused any raises or COLA.  The District says that COLA is 
being used to fund rising health care costs.  Step increases were preserved and 
there will be no reductions in three years.  Every month that faculty don’t vote 
for the contract, they won’t receive the other monetary benefits.  Also, we just 
don’t know what the college budget will look like, so the bargaining team is 
recommending ratification. 

• Negotiations will come again in 2 years. 
• Three ECC Board of Trustee seats will be up this semester.  The ECCFT will be 

endorsing three candidates. 
 

VII. Student Equity Presentations 
 

a. Introduction – Chris Gold 
• Chris reviewed the Equity packet that was distributed with the agenda 

(attached to these minutes). 
• This semester we will be diving deeper into equity data at the department 

meetings. 
 

b. Equity Presentation – Melissa Fujiwara (15 minutes) 
 

c. Equity Tools – Jason Suarez (15 minutes) 
 
 
Attachments: Meeting PowerPoint 
  BSS Equity Packet  
 
cc: Dr. Dena Maloney 
 Dr. Jean Shankweiler 
 BSS Division Faculty 
 BSS Office Staff  
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Service Awards

15 Years

Julio Farias, Psychology

Amy Himsel, Psychology

Laurie Houske, Political Science

Eduardo Munoz, Political Science

Rodolfo Otero, Anthropology

Marianne Waters, Anthropology

Service Awards

20 Years!

Lucy Alamillo, Art History

Jennifer Montgomery, 
Childhood Education
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Tenure

Kassia Wosick
Sociology

Cynthia Cervantes 
Childhood Education

Fall Enrollment

7,840
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Fall Enrollment
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Scheduling

 Fall Classes 
 Online Asynchronous (no required scheduled meetings)
 Online Synchronous (meeting times in online schedule)
 Clarify expectations with students
 Follow through on your syllabus
 Respond to emails 

 Winter Session 
 Online Asynchronous Only

 Spring Session 
 Online
 Asynchronous and Synchronous

Supporting 
Students

https://www.elcamino.edu/library/lrc/tutoring/
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Supporting 
Students

Supporting 
Students

https://www.elcamino.edu/student/studentservices/supportservices/basic-needs-resources.aspx
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Supporting 
Students

BSS Faculty 
Survey
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BSS Faculty 
Survey

BSS Faculty 
Survey

How many department meetings would you like to have in the fall?
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BSS Faculty 
Survey

BSS Faculty 
Survey
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BSS Faculty 
Survey

Reports

 Academic Senate – Stacey Allen

 SLOs – Eduardo Munoz

 Curriculum – Beverly Knapp

 ECCFT – John Baranski and Josh Casper
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Student Equity

 Chris Gold – BSS Student Equity Data

 Melissa Fujiwara

 Jason Suarez

Thank you for 
all that you do 
as we navigate 
this crazy, 
disorienting 
semester.

Roberto Garcia (Philosophy) and Josh Casper (Political Science)
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“If patterns of inequality are invisible, 
they will not be discussed, and if insti-
tutional participants do not have a rea-
son or opportunity to talk about une-
qual outcomes, the problem will not be 
addressed directly.”  

Estela Mara Bensimon  

A Call to Action 
Engaging Equity through Disaggregated Data 

Fall 2020 Flex Day 
 

Disaggregated Data Toolkit 

 

El Camino College 
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A Call to Action: Engaging Equity through  
Disaggregated Data Activity1 

 
 
 

“Equity-mindedness involves data-driven inquiry into student outcomes, new and intensified 
awareness of identity-based inequities as institutional problems, and personal and collective 
responsibility for achieving outcomes. Equity thinking promotes robust discussions about gaps in 
student outcomes because it focuses attention on factors within the realm of institutional control.” - 
Vicki Washington, Understanding Equity-Mindness 

 
 
 
Defining Equity 
 
What is equity? The reality is that if we were to ask faculty at any CCC to define equity this 
would more than likely produce diverse assumptions and understandings of what this term 
means. Our personal identity, social identity and life experiences collectively will more than 
likely drive these diverse meanings. Thus, our starting point should be to first arrive at a 
collective definition of equity so we can better understand what an equity-minded and culturally 
responsive learning environment entails. Consider the quotes that follow. Using these statements 
as a foundation for defining equity, how would you explain the difference between equity and 
equality? 

What is Equity? 
 

“Equity is not about equal treatment of students, but equal educational results. With equity, all 
students—no exceptions—are guaranteed success in school.” - Curtis Linton, The Equity Framework 
 
“A key phrase for understanding student equity data is adverse or disproportional impact. Typically, 
this phrase reminds educators to examine data for differences in outcomes and consider if the cohort 
with fewer successes than other cohorts is experiencing barriers that specifically impact that group.” 
-  Student Equity: From Dialog and Access to Action 
 
“Equity refers to achieving parity in student educational outcomes.” -  Center for Urban Education 

 

                                                 
1 The following content is an abridged version of Chapter 2 from the El Camino College Student Equity and 
Achievement Program Equity Symposium Toolkit. The disaggregated data snapshots were compiled by El Camino 
College’s Office of Institutional Research and Planning.  
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A Holistic Effort 
 
Conversations about designing and implementing equitable practices are not the responsibility of 
a few, but the responsibility of all institutional actors. When conducting equity work it is 
important to understand that “institutional practices develop from and reflect the shared cognitive 
frames of institutional participants.” Thus, an institutional commitment to equity cannot be 
achieved unless all participants are driven to making equitable outcomes a reality.  It needs to be 
a campus-wide holistic effort if true equity transformation is to take place. Consider the 
following consider the following quotes: 
 

“Organizational learning is the ability of an organization to gain insight and understanding from 
experience through experimentation, observation, analysis, and a willingness to examine successes 
and failures. There are two key notions: organizations learn through individuals who act as agents 
for them; at the same time, individual learning in organizations is facilitated or constrained by its 
learning system.” - Olivier Serrat, A Primer on Organizational Learning 
 
“If patterns of inequality are invisible, they will not be discussed, and if institutional participants do 
not have a reason or opportunity to talk about unequal outcomes, the problem will not be addressed 
directly.” -  Estela Mara Bensimon Closing the Achievement Gap in Higher Education: An 
Organizational Learning Perspective 
 

Deficit-Minded Cognitive Framework vs Equity-Minded Cognitive 
Framework 
 
The primary distinction between deficit-minded cognitive inquiry and equity-minded cognitive 
inquiry is how inequity is framed.  
 
A deficit-minded cognitive framework approach to equity “posits that students who fail in school 
do so because of alleged internal deficits (such as cognitive and/or motivational limitations) or 
shortcomings socially linked to the student.”  It is commonly argued by many that if students are 
not succeeding it “must be because they are not exerting effort, seeking help, and don’t feel 
motivated, or because they are working too many hours, are unprepared for college, or 
disengaged.” 
 
An equity-minded cognitive approach encourages an institution and its community to assess if its 
historical social practices, its views about students and how students learn and its infrastructure 
may be contributing to equity gaps. This method of framing inequity places agency for change in 
the hands of the institution’s community as agents of change.   



3 
 

Table 1: Comparing Deficit-Minded and Equity-Minded2 
 

Deficit-Minded Cognitive Framework 
 

 
Equity-Minded Cognitive Framework 

 
 
“A deficit standpoint attributes unequal outcomes to 
the personal characteristics of the students who 
experience them.” 

 
“Equity-mindedness refers to the outlook, 
perspective, or mode of thinking exhibited by 
practitioners who call attention to patterns of 
inequity in student outcomes, and are willing to 
assume personal and institutional responsibility 
for the elimination of inequity.” 
 

 
The Language of Equity 
 
Interrelated with equity-minded cognitive inquiry is the use of equity-minded language that will 
identify and frame within an institutional and educational context existing educational gaps. The 
failure to do so can potentially undermine dialog about equity or diminish transformative efforts 
to address equity at an institution.  

 
Table 2: Comparing Language3 

 

Equity minded-language 
 

Diversity language 
 

Deficit-Minded Language 
 

 
Language that identifies racial 
groups and systemic and 
institutional conditions that may 
have contributed to their gaps in 
outcomes. 
 

 
Egalitarian language that is race 
neutral. 

 
Language that attributes equity 
gaps in educational outcomes to 
student characteristics. 

Activities address systemic and 
institutional conditions that 
contribute to race-based 
educational gaps. 

Activities target all students 
without taking race into 
consideration. 

Activities suggest that racially 
minoritized students are 
underprepared, disadvantaged 
or learn differently. 
 

Racial equity 
Hispanic serving institution 
Culturally relevant 
Minoritiezed 

Diversity 
Underrepresented 
Underserved 
Multicultural 
 

At risk 
Underprepared 
Underprivileged 

 
                                                 
2 Quotes taken for The CUE Equity Model. 
3 Adopted from CUE Student Equity and Achievement Plan Review. 
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By using equity-minded language it makes it possible for agents of change to specify where the 
challenge exists, why the challenge exists, and how to address this challenge with intentionality. 
Consider the following statement: 
 

“. . . inequity can occur simply through homogeneity; if I am not aware of the barriers you face, then I 
won’t see them, much less be motivated to remove them.” - Robin J. DiAngelo, White Fragility 

 
To further drive this point the chart provided below is meant to give you some orientation as to 
how language can focus or dilute intentionality within the context of equity. As you explore the 
chart below, consider the differences in the meaning and intentionality behind deficit-minded 
language, diversity language, and equity-minded language. 
 
The Question of Race 
 
In reading the chart above you probably have noticed that the term race appears throughout its 
content. Why race? Simply stated in the California community college system, in institutions of 
higher education across the state, and in institutions of higher education across the United States 
equity gaps identified by disaggregated data are not race-neutral. Given what disaggregated data 
has revealed about student equity gaps in higher education, race must be an integral part of 
equity dialog and action if equity in student outcomes is to be truly achieved. Consider the 
following quote: 
 

“Not naming the groups that face barriers only serves those who already have access; the assumption 
is that the access enjoyed by the controlling group is universal.” - Robin J. DiAngelo, White Fragility  

 
Why focus on race and not income? The belief that income and not race is the driving force 
behind the educational gaps identified in disaggregated data is subscribed to by many in 
education. While a correlation can be drawn between the two, focusing solely on income 
eliminates the “historical and social contexts that make race a vital part of any equity 
discussion.” Consider the following quote: 
 

“Race and ethnicity operate as tools to distinguish between who is “the norm” and who is “the other” 
and outside the norm . . . [a] . . . a fundamental concept that has profoundly shaped, and continues to 
shape, the history, polity, economic structure, and culture of the United States.” - Walter Allen, 
Chantal Jones, and Channel McLewis, The Problematic Nature of Racial and Ethnic Categories in 
Higher Education 
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Disaggregated Data Inquiry as the Starting Point 
 
So, what should be our departure point for today’s division flex activity?  Before answering this 
question consider the following quote:  
 

“Among the many factors that contribute to the invisibility of unequal college outcomes for 
underrepresented minorities, an obvious one is that the disaggregation of student outcome data by 
race and ethnicity (and by gender within racial and ethnic categories) is not an institutionalized 
practice. Institutional practices develop from and reflect the shared cognitive frames of institutional 
participants.” - Estela Mara Bensimon, Closing the Achievement Gap in Higher Education 

 
Dr. Estela Mara Bensimon’s words cannot resonate enough for those seeking to address equity at 
any institution of learning. Thus the first step we must take is to identify patterns of inequity 
through the examination of disaggregated course completion data. The importance of using 
disaggregated course completion data for understanding the state of equity at an institution, 
division or course was made clear at a recent Center for Urban Education Student Equity Plan 
Implementation Institute. As explained at the institute, “When viewed with an equity-minded 
lens, disaggregated course completion data can highlight where intentional action can be taken to 
reach goals outlined in your institution's Equity Plan.” Equity gaps are identified using a 
percentage point gap method. This method makes it possible to “compare the course success rate 
for a disaggregated subgroup to the course success rate for a comparison group.”  Historically, a 
“-3 percentage point gap or greater” indicates evidence of an equity gap. 
 

Point Gap Formula 
 

Course Success Rate (% for a disaggregated subgroup) 
subtract 

Course Success Rate (% for all students) 
equals 

Percentage Point Gap (+/-) 
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Activity: Unpacking Disaggregated Completion Data 
 

 
The following disaggregated data snapshot provides you with the opportunity to better 
understand the state of equity in your division. Consider the following for engaging your 
colleague’s in equity dialog:  
 

1. Analyze what the data suggests about the state of equity in your division/class using the 
racial equity impact assessment (REIA) framework. REIA is defined as “a systematic 
examination of how different racial and ethnic groups will likely be affected by a 
proposed action or decision.” Consider the following as you reflect on the disaggregated 
data: 
 
 Which racial/ethnic groups are currently most advantaged and most disadvantaged in 

the classroom according to the disaggregated data? 
 What factors may be producing these racial inequities? 
 What action might one take to begin addressing these inequities? 
 How specifically would this action contribute to racial equity in the classroom? 
 

2. Explore what next-steps need to be taken to address equity gaps in your division. 
 
 
 
 
 
 
 
 
 
 
 



Institutional Research & Planning  August 2020 

Behavioral & Social Sciences Division Equity Snapshot 
 
Unduplicated Student Participation Spring 2020 

  
Asian 

Black or 
African 

American 

Hawaiian/ 
Pacific 

Islander 
Hispanic Other White Overall 

Division 1,334 13% 1,371 13% 59 1% 5,596 55% 592 6% 1,245 12% 10,197 100% 
ECC 3,282 15% 2,888 13% 107 <1% 11,864 53% 1,333 6% 3,032 13% 22,506 100% 
 
Successful Course Completion Spring 2020 

  
Asian 

Black or 
African 

American 

Hawaiian/ 
Pacific 

Islander 
Hispanic Other White Overall 

Grades Pass Total Pass Total Pass Total Pass Total Pass Total Pass Total Pass Total 
Division 1,670 1,990 1,269 2,049 58 96 6,054 8,571 663 876 1,546 1,930 11,260 15,512 
ECC 6,876 8,878 4,172 7,519 180 300 19,351 30,842 2,412 3,446 5,815 7,930 38,806 58,915 

 

 

84% 
62% 60% 71% 76% 80% 73% 77% 

55% 60% 63% 70% 73% 66% 

Asian Black or African
American

Hawaiian/
Pacific Islander

Hispanic Other White Overall

Successful Course Completion Rate Spring 2020 

Division ECC ECC Average

18% 

-4% -5% 

5% 
10% 

14% 
7% 

12% 

-10% 
-6% -3% 

4% 7% 
0% 

Asian Black or African
American

Hawaiian/
Pacific Islander

Hispanic Other White Overall

Successful Course Completion - Gap from ECC Average - Spring 2020 

(average) 

(average) 



Institutional Research & Planning  August 2020 

Retention of Students from Fall 2019 to Spring 2020 

  

Asian 
Black or 
African 

American 

Hawaiian/ 
Pacific 

Islander 
Hispanic Other White Overall 

Enroll-
ed Fall 

Return-
ed 

Spring 

Enroll-
ed Fall 

Return-
ed 

Spring 

Enroll-
ed Fall 

Return-
ed 

Spring 

Enroll-
ed Fall 

Return-
ed 

Spring 

Enroll-
ed Fall 

Return-
ed 

Spring 

Enroll-
ed Fall 

Return-
ed 

Spring 

Enroll-
ed Fall 

Return-
ed 

Spring 
Division 1,324 1,072 1,342 990 65 39 5,795 4,394 602 455 1,206 969 10,334 7,919 
ECC 3,462 2,604 3,056 1,961 126 78 13,182 9,117 1,505 1,037 3,220 2,299 24,551 17,096 

 

 
 
 
 
 
Note: “Other” category includes subcategories of American Indian/Alaska Native, Two or More Races, and Unknown 
 
Race/Ethnicity Disclaimer Statement: Decreases in the count for each race/ethnicity category is due to a statewide coding error affecting 
applicants starting in 2019; this resulted in an increase in the “Unknown” count. 

81% 74% 
60% 

76% 76% 80% 77% 75% 64% 62% 69% 69% 71% 70% 

Asian Black or African
American

Hawaiian/
Pacific Islander

Hispanic Other White Overall

Retention Rate Fall 2019 to Spring 2020 

Division ECC ECC Average

11% 
4% 

-10% 

6% 6% 
11% 

7% 6% 

-5% -8% 
0% -1% 

2% 0% 

Asian Black or African
American

Hawaiian/
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